


ES THE CHEEPEST ?ERCE TO EUY
A NEW CAR OR TRUCK

T

S?e Bill or Maureen Stomer
* .. 240 - 1070 West Broadway,
o Telephone' 732-7833

'Wlnter Hours'
~_Tuesday to Frlday 9:30 a.m.
~Saturday 10:00 a.m. to 4:00

C!osed Monday

Vancou'\?ér, BG-

530pm
p.m..

I




BCTF/CITADEL LIFE GROUP ASSOCIATION
- LEFE INSURANCE PLAN

NEW . . . IMPROVED
* VALUE PRICED WITH INCREASED BENEFITS

® anew low-cost non-smokers plan
° higher benefits for member and spouse

‘Major improvements take effect October 1 in the BCTF/Citadel Life Group Association Life Insurance Plan.
Specificatly, the benefits available have been increased to $200,040 and the cost reduced. A special non-smokers
o plan is now available for as little as $.76 annusily per $1,000 of coverage, depending on your age.

L : ‘ LIFE INSURANCE NONM-SMOKERS i SMOKERS
ATTAINED AGE BENEFIT MEMBER/SPOUSE MEMBER/SPOUSE
(MEMBER} o PER UNIT ANNUAL PREMIUM ANNUAL PREMIUM
Under 30 ) $25,000 ’ - $ 19.00 $ 34.85
3034 R 25,000 : 21.65 40.50
3538 : 25,000 30.85 59.00
© 4044, : . 25,000 , , 47.85 _ 92.95
4549 - 25,000 .81.25 ©.. . "158.65 ’
5054 : 25,000 - 128.15 . - 24460 L T
55-59 " 25,000 : : 203.40 s 382.35
- 60-64 ) . 25,000 .-315.90 - 551.10
65 o 25,000 L. 446,75 - 670.10
_..(Selected benefits remain constant to age 65, decrease by 10% of the initial amount for each of the next four years until

coverage ceases at age 70.)

Maximum covera'gre—MelAm'ber—ﬁ units—$2Q0,000; ,Spouse—-4.'u’nits—$100,000
‘Nro!e: .Premium and amount of benefit for spouse cngrage is based on member’s age.

T

= Flexible . ; Portable . .. Inflation Supplement -

5 fﬁe BCT! F/Citzidel'[ife Cfoup Association Life Insurance Plan lets you increase your covérage‘ (subject to evidence of goo(c?r
_health) or decrease it as your responsibilities and needs change. Provides that additional plus which is necessary in today’s . -

©'P.S.".Now, more than ever; it makes good sense to' buy term life insurance. Act today! Complete the coupon and forward. This isa

SO TR L S T mail enrolment only—no agent will call

":In ‘most cases, this is sufficient. However, the underwriter may request additional information or a medical examinaticn  °
- T St .~ depending on the amount_of instirance. being applied for: i sul :

Sy

- “PLEASE PRINT- .~ w7 i
“For descriptive J
he Citadel Ass

terial, write or. télépﬁoﬁe SRR R S R
nce, 722601 West Broadway, Vancouver, BC V5Z 4C2 Telephone 873-6421

asé send me literature on the BCTF/Citade! Assodiation Life Inziirance Plan,

- Postal Code:_ .

i

it

inflation race. Your benefits will remain:in force regardless of where you are teaching as long as you remain a BCTF member.

* Evidence of insurability is Fe‘d:ui're'd}b'obtaih’ or increase coverage. A medical qué's!iénnaire is |ncluded on the required appllcahon e
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Has the time come foryou to convert
your RRSP {o retirement income? (If
you will turn 71 this year, you must
convert your Plan before Dec. 31.)

Discover the difference in rates, flex-
ibility and personal service with a
Discovery Trust RRIF.

e 2 investment programs
(self-directed or-
managed)

o low fees

(Registered Retirement Income Fund)

-informaticn about our RRIF.

Features:

Personal service

Maximum service to our clientis is
the bottom line at Discovery Trust.
Let cur qualified staff give you ail the

Send in the coupon for information
or contact us directly.

» higher income in later
years :

e built-in inflation pro-
tection

\ DISCOVERY
TRUST = -
=/ COMPANY
moovecies
“+~Vancouver, B.C:VBM 3X1= ~ros -
Jslptone (804} 2632971

‘ Asdbsﬁgii;ry of Teachgvs'!nvestrﬁént and Hbuslng Coéperaﬂve. s .

- Address ._ : S

City

Postal Code

[

‘J[;’z——'. m ’ 'm = - v

Yes, I'm going to bé turning 71 this year, -
please rush me complete Information .
about the Discovery Trust RR!F.’

R
rf

Name. .
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From Our Readerxs

A Fight for Survival
Lairy Kuehn/An introduction by the BCTF's president to this issue on the crisis
facing education.

The REAL Crisis in Education

Jim Bowman/The crisis for education is not only .an economic one. The
government is actively discrediting the public system of education and denigrating thie
people who work in it,

What Restraint has ALREADY Done to Education

An excerpt from the interim report of the Public Commission on Social
and Community Service Cutbacks,

They Closed our School

Dan Mullen/Closing a schuol affects a community in many different ways, Here is
what happened when the restraint program closed five schools in Alberni.

Who's In? Who'’s Out?
Peqgi Hall/Traditionally, women teachers have been the first to go when cutbacks
have been made in the teaching force. Will that happen again?

Whiat's so WRONG With a Deficit?

David Schreck/The government's cutbacks to prevent a deficit will make the
economy worse, not better. And teachers will be bargaining this fall in that worsened
economic climate.

Bargaining Despite Controls
Jan D. D. Cloe/College and institute teachers also face difficulties in bargaining this
year. Here is what they hope to do.

The PROFESSIONAL Response to the Crisis in Education
Mike Zlotnil/The crisis in education is political rather than financial, and the
solution is a long-term one in which the control of education will be completely
reorganized. :

We Shall Miss These Teachers
The Need for Solidarity

Norman Goble/Teachers must unite, or they will be made the scapegoats for the
economic mismanagement of governments.

These Teachers Have Retired

- Why Teachers Oppose Federal Econemic Policies

Wilired J. Brown/A spokesperson for the Canadian Teachers’ Federation outines
why the teaching profession is opposed to the federal government’s economic
policies. : - . . e

New Books

Grace Funk

Snapshots/She Often Wonders

Geoff Hargreaves

COVER STORY

Oriij‘,cgver sets the theme for this izsue; that the crisis now facing education is'noihing less than a fight for

"~ the survival of the public education system. Each of our articles deals with a different aspect of the crisis.




The lead article in our May-June ssue
obviously struck some nerves. in that article
Bill Atkinson, of Quesriel, deplored what he
called “the commercial fractionation” of the
language arts. Here are just iwo of the
letters we received in response to the
ariicle. Although they are longer than the
letters we normally publish, we have in-
cluded them in their entirety to present the
other side of the argumeni.

@The basic premise of Bill Atkinson’s arti-
cle in your May-June issuc s sound — that
the purpose in developing language arts
sidlls is to communicate meaning.

That the capacity for using language
meaningfully will develop when language
skills are part of an integrated learning

environment that stimulates and involves
i students also rests as a solid concept.
However, the provision of commercially
prepared material for classroom use by the
Ministry of Education in no way means that
the inductive process of language develop-
ment and use is being jeopardized. If the
language arts curriculum is being frag-
-mented into.meaningless units {a serious
situation, indeed), that fragmentation re-
sults more from the attitude taken toward
these provided materials than in their exis-
“tence in the classroom.
In the basa!l reading series, the language
series, and the spelling lists of the elemen-
.ty curriculum there have been no sugges-
tions that they be 'used “at a'set time™ and
S “with a “specific exercise pattern™ as Mr.
. . .~ Atkinson claims. In no way do these mate-
E L rials limit.integration or wholeness in lan-
& _guage skill development. Rather, they can

_-provide a launching pad for endless:mean- -
ingful language arts activities. Failure to use

these materials in shmulabng activities and
~as tools in an integrated program will cause
“the fractxonaﬁng ‘of langlage arts into

senseless components — the materials are -

- . not to be blamed if this happens.
~ Mr. Atkmson claims “we are being asked

~'to" do with each other.”" Where”is this

T:A‘ : 'certam matenala used throughout the prov-
“-incein-no. way threateris a. wholeness

" approach to language arts. It can provide -

' )—';[extra time in the classroorn by estabhshlng

to teach ‘as'if the components had nothing

demand ‘coming from? The consistency of

: :;,,d_t:least some materials that do not have to
~ be collected and familiarized. I can find no
+++ evidence ‘to-support:-Mr. Atkinson’s" claim

that “What the ministry seems to want 1s
classrooms where iesson 17 of Cinn 720
Grade 5 rakes place the same day as the
eighith list from the Ves Thomas spelling lists
and in combination with pages 40-45 of the
languaaa text”

His complaint about corputer assisted
instruction seems also unsound. To claim
that CAl is largely "nothing more than rote
drills transferred frc m the printed page to
the TV scieen” and that itis the commercial
companies who are gaining in its use, secems
a bit limited in scope. Thie need for rote driil
from time to titne, in areas of specific
difficulties. the advantages to iearning from
instant and impartial feedback, and the fact
that it does not involve the need for teacher
preparation, supervision or evaluation are
factors that point to CAl as a useful and
meaningful too!, provided it is used in that
way — usefully and meanin fully.

Mr. Atkinson concedes .hat the text-
books are tools “that can be used properly”
but that the danger comes with the demand
for “instructional orthodoxy™ that tends to
occur when textbook systems are imple-
mented. This danger, 1 maintain, comes
from the misuse of materials — it is not
impused from without. The textbook sys-
temns that focus on specific language arts
areas do not imply that they must be used in
a fragmented, uninteresting, unstimulating
manrier by their very existence. They will
not interfere with the creation of a learning
environment that fosters appropriate devel-
opment of communication smlls unless

. they are misused.

Those valuable aspects of an mtegrated
language arts program that Mr. 'Atkinson
lists — questions that involve:the personal
values and feelings of students, published
works on topics of relevance. to students,
class and school newspapers — these ac-

" tivities are not eliminated or jeopardized

through  the use of prepared. materials. -

Rather, prepared materials can'-.itén pro-

-vide a meaningful focus. frorn which other

activities can proceed.
Mr.:Atkinson closes with the caution that
“As teachers, we cannot allow the ministry

 to define language arts as that which occuts

-in the commercial texts it-p '...rchases and

B places inthe schools.” Abeolutely true! This

caution however, needs to bedirected ‘to

that’ attltude.jhat equates pubhshed mate- -
tial with - fragmentation cf and extemaL

control over our programs. -
~Alanda Greene,
“Crawford Bay - -

&The position of the B.(
Education regarding the lnnguay
riculum has been misinterpreted by scio
districts, administrators, and Bill «itkinson,
As a result, teachers have been receiving a
very unclear picture of what they are ex-
perted to de during the block of time they
spend with language arts every day.

A large part of the fault lies with the
ministry, which has never issued a resource
book containing suggested teachiny strate-
gies. An equelly large part of the fault lies
with critics such as Bill Atkinson who inter-
pret curriculum guides as they see fit, then
criticize the ministry for their interpretation.

Writing as an individual, and not as a
ministry official, | have aitempted to do
three things here: answer some of the
criiicisms in Atkinson's article, clarify the
ministry’s intent with regard to language
arts, and outline possible future directions.

The Article

Atkinson's article is based on four central
propositions and about 20 minor ones, The
important propositions are: an integrated
language arts program is more effective
than a prograrn segmented according to
skills; the ministry is against an integrated
language arts program; the ministry con-
rols” curriculum; the:ministry favors the
plethora- of texts we now have in the
province.

The first points are- the important ones;
the others are straw-persons that I shall
dispose of first. The ministry does indeed

~“control curriculum to a considerable extent;”

but the curmriculum is written by B.C,
teachers sitting on ministry curriculurn com-
mittees, It very seldom happens that minis-
try officials overrule committee decisions.
As to .siether that is good procedure, -let
me point out that the B.C. model is being
used more ‘and more frequently, both in

Canade &nd the U.S., and that Japan:and -

Australia recently sent groups of educators

to B.C. to examine our:model, and both,:

groups were impressed and enthusnastlc

As to the vast numbers of texts we "10W‘.v e
~list, it is my opinion that Atkinson is dead - &
an. There are too many. However, 1 shotld
point: out-that ‘the-texts - were chosen by

teacher-controlied cumculum commmees

“’and the ministry'sdownfall was that no- on_e"?
looked at the cumulative effect of all those ™ =
texts — now we have over’ 1300 titleson o
“our. prescnbed authonzed list. I’ I come LT
- backK to that later. 1 should like to point out =~ -4 *

that having texts doesn’t necessitate using -

- THE B.C. TEACHER, SEPTEMBER-OCTOBER 1982




el and T ome back to that fater as well

Przalioe thal what Thave said won't end
e contrevorse bat Toam available for
debates at any time (livens up your next
cinner mesting), Mow let us tum to Atkin-
o' major premises: that an ntegrated
method of teaching language arts is better
than a seperace skills model, and that the
ministry is opposed to an integrated model

Integratic n vs Separation

Atkivson complatiis that willers of com
mercial materials quete research withoud
citattns, but he does cxactly the same
thitia T Bt there 18 no resemch available:
t‘mi shows (ot anw reasonable confidhine
fevidi that <1 teachers blindly follow the
mibfisire s el in s high priovity on com
iherdal textbooks as the controlling 101018
in the language als curriculun we nay be
fractionating the languauv Al
prabr for mny students)”

Flawinvet, | osuspedt thal Atkinson
learned to read and wiite in a schoo! system
that tanght using sepatate language. spell-
ing and 1eading texts (as did most people
over age 3U) and he (and the rest of us)
zsem to do gll right.

As it happens, however, | agree with
Atkingon. | think an integrated approach is
far more effective than a separate skills
approach, but 1 certainly won't make a
dogmatic statement, as he does. And be-
cause | can’t make such a statement, [ have
to be very careful in what I say next. Let me
reiterate that [ am writing as an individual,
not as a ministry official, but I am a ministry
official, and 1 cannot pretend that hat does
not exist. -

seyond

The Ministry Position .

The ministry has never said, “Use the
prescribed and authorized texts to separate
the language arts curriculuia into various
skill areas; then teach them separately.” In
fact, everyone | know in the ministry is

vehemently in favor of the integration of

language arts within the discipline and with
other subjects (the concept of language
across the curriculum), and speaks in favor
of the concept at every opportunity,

" When the elementary language arts cur-
-~ riculum was revised in 1976, the notion of

“integration of curriculum was built into it.
- Unfortunately, it was stated implicitly rather
than explicitly, and the message was never

received by many teachers and admmlstra- :

““tors at the school and district level
“."The: texts that have been selectzd for
- 'language arts over the past few years have

~"attempted to assist the tzacher whe is not a-
=~ language arts specialist and who has diffi-

: culty teaching an mtegrated ctrriculum, {As
an. aside, let me note that in times of
" declining entolment it is impractical to ex-

. THE B.C. TEACHER, SEPTEMBER-OCTOBER 1982

" pect that all language arts teachers will be

specifically trained. The ministry has no
control over that. but it must recognize the
fact )

One of the real problems with the mims-
trv’s position and expectations is that the
ministry has never set forth a clear state-
ment regarding the use of texts, What does
“prescribed” mean? The most direct state-
ment is that “Presaribed texts are appropri-
ate for wachitig the goals and objectives of
the canvicuhin 1o the vast majority of stu-
dudits ™ Shondd the vast majority have o
copy of the text? Shoulir you wse the text
every day? How do you tie the text in with
other things? How about language experi-
ence? What do you say to vour principal
when she wants 1o know why the children
are not alt using Gian 720 or Hoit-Rinehart?
The ministry shouid clear up those prob-
lers. Which brings me to 1hie last part of this
letter

What Next?

Coincidentally, one week before-| read
Atkinson's article [ wrote a policy-initiation
paper that said the ministry should do the
following things:

@ Issue a resource book outlining various
strategies for teaching language arts, in-
cluding integratior; using texts, language
experience with or withouit texts, and so on.

e Change our fext categories from “pre-
scribed” and “authorized” to “basic” and
“supplementary.”

® [ssue a clear statement as to the use of
“basic” texts and how they fit into the style
of individual teachers.

® Delist texts so we can get our list down
from 1300 titles to a more reasonable
number, thus effecting savings that can be
used to provide greater funds for districts to
purchase supplementary texts.

This paper will be discussed over the next
few months, and its effects will be seen (I
hope) fairly soon. One of the things that will
occur, budget permitting, will be the forma-
tion of a droup to assist in the production of
the resource book. If that happens, 1 shall
be asking for volunteers in the usual way. |
shall expect Bill Atkinson to volunteer, so
that he can paraphrase Pogo: “l have met
the enemy and he is mmie!!”
lan J. Cameron,

Assistant Director,
Curriculum Development Branch,
Ministry of Education

' iTEA(,HlNG AID

QTo help teachers know what works and
what doesn't, The Effectiveness of Alcohol

‘and Drug Education examinizs the evidence

regardmg the ability of educational pro-

“grams to_affect alcohol and drug knowl-
edge athtudes and usage:” .

For a tree copy. write David JJ. Hanson,
Chair. Department of Sociolugy, State Uni-
versity College, Potsdam, New York 13676.
us.aAa

Dawd J
Potsdain

Hanson,

FROM THE EDITOR

& As we begin our 62nd continuous year of
publicatior, our frequenry has changed
from five issues during the school year to
four. However, each of the issues will be
eight pages longer, giving us almost the
same number of pages annually as we have
had for several years,

The four issues will be published at the
end of September, I\ovember January
and March,

Traditionally our readers have used the
March-April and May-June issues in which
to advertise. summer accommodation
wanted or available. However, because the
May-June issue will not be published this
year, readers may want to include advet-
tisements in- e January-February -and
March-April issues, the final two issues of
the school year.

Classified advertising rates in1983 wﬂl be
$3.30 a line; minimum ;harge, three lines
{$9.90). However, BCTF members receive
a one-third discount, making the member

rate $2.20 a iine, minimum charge $6,60.

“Deadlines for copy for classified ads are
December. 31 -for the January-February

: ‘issue and February 28 for, the March-Apnli.
Hissue.O E . i

CANADIAN ASSOCIATION
OF IMMERSION TEACHERS

6TH ANNUAL CONFERENCE )

Th:s ym: s theme

N IMMERSION
r FROM

November 4-6.- 1982
The Westin Buyshore Hotel
Vancouver,. British Columbia

i

CAIT Conference. 82

‘Alta Vista Post Olfze

PO Box 8343
Ottawn, ON K1G 3HS8




Get the one m@ﬁ%My cheguing statement
that gives you information on all yvour accounts.

When you have a chequing account at B.C. Teachers Credit Union, you
receive by mail @ monthly statement at no extra charge. It includes all
your money management information neatly summed up in one
convenient package. Every penny you have working for you in a daily
interest account, chequing account, term deposit or RRSP is clearly
itemized so you always know where you stand.

With a B.C. Teachers Credit Union chequing account and all-in-one
statement, personai money management becomes so much simpler.

Check with us.

All accounts are listed STATE,
: o MENT
E e by name. FACCQUNTS
ot o WITtrg
Descriptive cods tells ® oo
2. you what kind of L s e

transactions were made.

All withdrawals and
- @ loans. are itemized. .

All deposits and Ioah
@ payments are itemized.

Number of returned
: e cheques and -
enclosures are listed
for easy refzrence,

Balances in each
® account are listed.

©Ra00, g

1987,
I 67

9,
N

Vancouver Office »7"Victoria Office . N Burnaby Office Surrey Office: . U.B.C, Oifice . o
5740 Cambie Street 3023 Shakespeare Street 4162 Norland Avenue 12823 - 96th Avenue’ 2150 Western Parkway
Vancouver, B.C.- V§Z 3Y5 . Victoria, B8.C,” VER'4HE:"~ "Burnaby, B.C.” V5G 358, Surrey, B.C. V3V 6V~ Vancouver, B.C. V6T
- Tel; 324-6655 Tel: 595-5151 : - K B Tel: 581-9828 i : L
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The crisis for education is not only an econemic one.
The provincial government is actively discrediting the
public system of education and denigrating the people

- @As [ write this — it is the end of August —
teachers are being told by provincial gov-
ernment that they must sacrifice either part
of their salaries or .one in 10 of their
colleagues: .

- You may have regarded that as a reason-

cnated with civilized urbane societies.

- Whichever view you favored it may well
“be'that by the time yot read this, events will
- have overtaken us, comment will be super-
ﬂuous ‘and forecasting best Iett to palmrsts
and soothsayers.

Not because ‘the context of the_crisis*in

and outcome will be wrapped in the same

‘be. enormously misleading. . s

‘other workers, were victims of the slumplng

lestressed housmg market in'the U.S:A., of

' able request, given the tenor of the times, or -
© as a form of extortion not normally asso-

It is also a difficult sub]ect o wnte about. -

education is obscure = mde d,itisall too
pparent. It is difficult because the context /;

package of historical mevitabrhty whrch wrll e

_The package.will state that teachers lrke;

a'decline in‘demand for B.C.'s resources, of :
~a:subsequentloss” of reventies, and the
eed to share the burden Unfortunately,

who work in it.

JIM BOWMAN

some must be sacrificed and sacrifice is
beneficial; the best steel is made in the
hottest furnace and we shail -all come
through this a sadder but wiser people. And
come:-through it we shall, because of the
actions of our benevolent provincial gov-

--ernment in saving us from ourselves.

The propaganda mills— and the Bennett
government is one huge propaganda:mill
— will be churning out that very predict-
able, very appealing story,. which has
enough truth in it to make it credible. -

That package ‘will conveniently ignore

--the government's long history of neglecting -

to pay its share of the costs c¢f education; it

-=will - conveniently - ignore - the province’s
story of riches to rags in just three short
months; it will convemently ignore- the =7~
" .emasculation of the power of school boards .-
and the confiscation of their chief source of -
:. revenue; ‘it will . conveniently " ignore .the ™«
. dissembling and - deceit, the disregard for "

-law and tradition that {as charactenzed the -
“world ‘economy, of high interest rates; ofa =

government s actronsim this crisis.

“What in God's name is happenmg Jin this
rovrnce" Of course the econo'ny isin bad‘ ‘

» U hi0ld nothing mvnolate" The government *
* flouts its own laws, ignores  contractual

fevndence of hypocrisy, and the typlcal So-~

s as” evrdent as the notlon that ‘increasing
‘\ “the pupil- teacher ratio i in ‘the public schools
~iis amere numbers qame that has nothing to
do with the pubhc s demand for-services to .
~students” that has occurred in. the past = .
’decade or so Read the followmg quota-= =

surrendered temporarily for the common
good.

-Puyt are we so berefi of reason, common
4 %,and pride in our political heritage that

obligations and makes. commitments that il L

last barely a week. I*demands not only = ;

immediate sacrifice but long-term submis- -

sion and docile acceptance of its vacrllatmg

policies and programs. . - B
1 have searched the record in vain ]orone et

proriouncement that would say to teachers :

that if they shared: the, burden now, their == :
-salaries, their jobs and serurces to students
:would be returned to prP recession leve's as’

soon as the economic crisis abates. b

I have not searched the record in vain for -
cred flim-flam with finances. - The govern-=:-
ment’s adrmrabon for lndependent schools 5
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“Today. as well as being a financia! and
sound economic beacon within our coun-
try. british Columbia is, of course, a
beacon in North America.” — Premier

Bennett, Hansard. December, 1. 198]

"I have been concerned with trying to
employ our people since we became
government because the very philosophy
of our party is work and wages, not waste
and welfare.” — Premier Bennett, Flan.

sard, December, 1, 1981

"British Columbia Place will pav for itself.
it will not threaten the programs that you
expect from government.” — Premier

Bennett, Hansard, December, 1, 1981

On February 18 the premier made an
announcement of controls in the public
sector:
"We sougiit the advice of experts, and
| some have recommended that we freeze
: all public-service salaries to deal with
" these problems and others that we limit

all increases in the public sector to six per

But that would have destroyed a number _

THE B C TE‘ACHER EPTEMBER OCTOBER 1982

The governmmnent sees education in terms of its own
prejudices rather than in ierms of public needs.

of the positive and cherished gains of the
past and would have impacted upon the
lives and futures of children

“The government's conclusion was
that the restraint program. t gether with
the educational finance reform embaodicd
in Bill 27, would provide a pause in
rapidly escalating costs and the ability to
retain almost all of the vital educational
services enjoyed in this province. It would
provide a framework for the future and
begin the redistribution of residential
property tax burdens.

"There are other features in the princi-
ples of this bill which I commend 1o the
legisiature. | have uaderlined that the bill
provides for significant new funding of

targeted lror and the formula. R

et e

"l have heard the NDP talk about teacher-
pupil ratio rintil they are red in the face. |
want to say that we couid fund education
and get greater productivity from our
educational institutions and those dedica-
ted teachers who waork in them. We could
save $42 million for every drop in the
pupil-teacher ratio, as they do in the
independent schools. There would be
enaugh money there to tatk about tax
redctions and about providing addi-
tionzl millions of dollars for health care in
this ptovince,”

Vander;f Zalm, Hansard, June 9, 1982
Little did we know that before long the fox
would be guarding the chickens. But in any

—a':-

e ...chools *appomted mmtster of educanon

t;

*’ cent. | have rejected these proposale as +75 ”.‘““O”' with 2 commitment for 7 o
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] e Full range of 1983 Dtscovery Voyages now. ava:lab!e
|-+ for student boo':"ng.. ST
| eCanada to London wzth stopover for somal studles IR
o - - and then on to schoolship in
=1~ Mediterranean, Baltlc and Atlant:c ports of call an-

Transcript -— Rafe Mair Show, CJOR,
August 30, 1982 — 09:25. Move over
Ripley, he's at it again.

Pat McGeer: We keep hiring more and
more teachers in B.C. to teach fewer and
fewer pupils . . . Every time you drop the
pupil-teacher ratio by 1, it costs the tax-
payers $40 million. So this decline in
productivity in the classroom has been the
greatest contributor to the escalating
school taxes and the escalating school
costs . . ..

Rafe Mair: A short answer to my ques-
tion, then, Pat: Do you think that there will
Le a substantial diminution in the learning
experience of kids in this year of restraint,
if Mr. Vander Zalm has his way?
McGeer: No, ['ve always felt that the
learning in our schools would improve if
we were to decrease the number of
teachers relative to the students. Because
if you get a slightly larger class, you have
better attention and discinline in the class-
rOOM.

- Partial transcript — CKNW, August 30,
1982 — (19:00 — Bannerman/Bill Vander

Zalm. Public school bashing again, and a

not so subtle attack on the federation.
GB: Do you feel we're getting good value
for the money that's being spent (on
education)? - -
VZ: No,"] don't. | don't beheue we're
gett:ng good value. | think generally the

people out there are vere frustrated with it
all and imuch disappointed in the product
we have at the end of Grade 12 |
would hope we could get back to exaini-
nations provided provincially fairly soon
.t would not only tell us what u.
student’s capability or ability, it would not
only allow us to perhaps style our pro- .
grams in keeping with whatever the de-
mands, and determine ioo for us where
vocational opportunities should be pro-
vided, but it would give us a ineasure of
how effective the teacher and the school.
GB: Is it not absurd that principals are
members of the union, the B.C, Teachers’
Federation? They're managerial e ploy-
ees.
VZ: [thinkit's ridiculous. For that matier, |
don't think a principal even needs to be a
teacher. In alarge school, h2 cruld simply
be a good manager . .

This economic crisis is at last revealing
the real views of the provincial government
on public education. Qur government sees
education in terms of its own prejudices
rather than in terms of public needs. The
plan appears to be to ensure that when the

conomy starts booming again — as boom
it will — all public sector costs will be
ruthlessly controlled,

‘School boards are to be. puppet govern-

ments, shorn of their ability to finance the

needs of education (that's already an ac-
complished fact). Collective bargaining will
have been made a meaningless sha
Teachers' salaries will be reduced, and the
pupil-teacher ratio raised. with a coyee
quent reduction of thousands of teaching
positions. Standards will invariably deterio-
rate and a self-fulfilling prophecy will be
ensured.

A principled government {(of whatever
political persuasion) would have given us all
the facts, both sides of the provincial bal-
ance sheet — revenues as well as expendi-
tures. A principled government would have
asked for temporary sacrifices from the
teachers of this province - and would have
got them readily. A principled government
would not constantly criticize the public
schools (for which it is responsible) and
denigrate the people who work in those
schools and their achievements.

But this government knows very little of
principle and a great deal about expedi-
ency, manipulation and cortempt for those
it governs. The public schools will survi:-
the depredations even of this goveiiime:,
but | fear that the L(}bl will be considerable.
and much of it unneceesary O

Jim Bowman s d:rector ol the BCTF’s Govemment
Divisior,

sightseeing,

~incredible experience!

Easter 1933 Schools Tour
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i on schor ‘s and t,elleges.

Federation of Labour, was financed by that
federation, the B.C. Teachers' Federation
and the Hospital Employees’ Union. The
-~ Canadian Unicn of Public Employees sup-
pliad staff for co-ordination and the wntmg
of the report.
... Commission members were: Tom Als-
bury, chairperson, current member of the
Vancouver School Board, formerly mayor
_of Vancouver and: forfher president of the
BCTF, also active in organizations of the
'elderly, vice-chairperson, Joy. Langan “of

On February 18 1982, the Premxer of
7 ,Bntrsh Columbia announced a program of
~ ‘ govemment restraint throughoiit the public®.
“sector and a system of wage controls At :

" -Way, a"B.C. Federation of :Labour vice-
- president; Gordon MacPherson ‘president
“of the Hospital Employees Umon and

oc| atian

theLabourFamnpatxon Frogram of United N

,Tom Hutchxson a BCTF staff member r :

- "Vancouver Elementam'

Last spnﬁg ’s cutbacks have had devastating effects

Commission researcher was Ms. Gene Er-
rington of the Cancdian Union of Pubhc
Employees.

What follows is extracted from the interim

-report of the commission publishied in July
1982. The final report was published in late -
September. The extracts are an interesting
; -backdrop to progressively deepenmg re-.

straints on and cuts in public educatron

- The sections in boldface type aré quota-
tions from briefs submited to the commis-

: sion.The sections in regular tyoe are the.
~’commission’s comments on ‘the matters R
“mentioned in the quotations.

- The “Netv Books”. section of. thxs issue. .
mcludes a-review of the full mtenm report

“Human suﬁering is present ﬂght e
T now. Ten per. cent af staff who don t

“ Teachers completmg training will not find -

jobs. Recentpro;ech&ns on the demand for_ " . -
teachers-showed an' increase in the ‘mid-. -
119805, chtbacks make’ a mockeryrof the:

K Class 51zes wxll mcrease Conservanvelyg BN
: estmated there “will - be- 1,000 fewer. -,
_teachers in B.C.'s classtooms in September T
= than could have been expected




the demands on the school system and the
teacher have risen: social changes, family
changes, integration of special-needs chil-
dren in mainstream classes, education of
imrigrant children. increased curriculum
demands from the ministry with corre-
sponding needs in training and preparation:
time. Cutbacks will stop this happening,

Needed moves toward ‘increased em-
phasis on learning assistance and in early
diagnosis of learning difficulties will be
inhibited by lack of staff.

The process of budget cutting was con-
demned in the majority of briefs as uncer-
tain, arbitrary, time consuming and bearing
litle relation to district needs. Fvidence is
strong that boards had alrexdy trimmed
budgets; the February 18 announcemert
placed cuts on cuts,

COMMUNITY COLLEGES

The purpose of community colleges is to
take education to remote communities, to -
prepare students academically for transfer

. to-the three major universities, to provide
specific technical and vecational training,
‘and to promote adult basic education.

“Not only is B.C. in trouble, but
specific to the “aterior we are in big

trouble.” —Faculty Association, Cari-
boo College.

Evidence suggested that the province
was already behind the rest of Canada in
post-secondary education when the re-
straint program came in.

- @ For every one hundred university de-

grees granted per capita in B.C., there are - ~Io

161 granted in the rest of Canada.

@ Kamloops and Prince George are the

largest cities in Canada without a degree-
.granting=. nsxtutlon

Mare 1mportant are the d:screpancnes
between the Lower Mainland and rest of
_the province. For every five students in the
~Lower Mainland who go on to university,

: only two from the interior go.
The resiraint program alters; by default

the nature of commumty colleizes: Remote

© - areas -are much more severely affected as
- colleges are forced to withdraw from servic-

~ing a broad region and return to a central 7

- campus concept

[ERCNN

+-‘We began meeting the next day but
fgot no answers. Nobody had answers;

" amount of time spent was incredlble

—hundreds of hours Justwhen ready.
somethlng would ¢ come up. Why could
we . deal  with'; only the operational

We started looking at programs The :

parts of the budget? You could give up ‘

some capital. Uncertainty was most
frustrating; panic and haste, rather
than logic. Perhaps there was a need
for restraint but some warning could
have been given; if enough advance
notice were given we could have
worked it out, but we were never given
the chance.” — Kitimat Principal.

The impact of the restraint program
announcement was not clear; legislation to
give effect to budget restraint was delayed.
whether or not special consideratiors

would be taken into account was unclear.’

Planning for the 1982-83 school year be-
came chaotic.

QUOTE
‘WITHOUT
COMMENT

»QThe followmg item appeared in the
November 1930 issue of thxs magazme

SMALLER CLASSES

Just now there isa tendency in certain
quar‘ers to increase the size of classes.
Many Afeachers are_so: situated. ‘that al--

~ though theyfully understand the’ “e\nl%‘f

- results-of too large classes they do’ nof

feel free. to protest. They do not: hke to. :

oppose:the school ,board or try

Previous thrift was punished. There was
virtual competition in briefs to prove how
carefully districts had husbanded resources
only to find that the new cuts had made

correspondingly deeper impact.

To have generated surpluses previously
was no help: to have got by with minimal
staff was no help: to have maintained
service above the provincial norm made no
difference. All districts were treated alike.

Agreement between local associations of
teachers and school boards on hiring of staff
tc improve conditions in, for example,
preparation time or relief from some super-
vision duties, were left in limbo or dis-
honored.

All briefs submitted noted cuts in mainte-
nance and support services. Examples are:
cuts in bus routes; cuts in janitorial staff; no
provision for relief janitors in short ab-
sences: cuts in hours of library supervision
and resource centre aides: loss of aides in
special education, iibrary supervision and
clerical services; cuts in monies allotted for
basic maintznance; loss of crossing guards.

The long-term costs of inadequate main-
tenance have not been addressed.

There is the beginning of a process that
will see safety compromised.

Loss of aides in libraries, resource centres
and in special education, reduces service in
need areas already underserviced.

“When you are looking after three

" schools, about 85 teachers, local au-

tonomy becomes the reason for your

very existence. From the Board’s .
point of view the future of their com- .
' munity rests with them. Cutbacks

have blatantly ignored local concirns,
have taken fiscal responsibility out of
local hands.and have made local
school boards look irvesponsible to
the public.” — Armstrong Teacher.

Eighteen schools have already closed, in
Cranbrook, Trail, Alberni, North Vancou:

ver, West - Vancouver, Abbotsford and

Burnaby. Itis difficult to separate the effects
of natural decline in enrolment from budget
cutbacks, but_ briefs suggest - that school

closures will accelerate with contmued bud :
get stnctures ¥

" “Whatever cutbacks are finally de:

cided upon, the position of Vancouver

taxpayers will not have' really.impro- .

ved.~The commercial and lndustrial

tax base has been plrated away ” --

VESTA

There ‘was v1rtual urammlty that the :
fchange p.esaged loss of local autonomy, a

switch' to more central directions ‘without

' 7adequate reference to'local needs. The:
. assurnphon of control by. government of :,';_;,

ER
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commercial and industrial taxes leaves local
boards with little room to manoeuvre in
providing programs fitted to local needs.
Local options will have to be financed
through an already over-burdened residen-
tial tax base.

. if everything we have to do is
mandated by the government becauie
of the financia! situation of the prov-
ince, it brings to :nind some of the
“things in Napoleonic France where at
eight o’clock in the morning oi¢ July
31, everybody in every classroom in
Grade 5 learned exactly the same

" thing.” — Kelowna Teacher.”

Financial centralization was linked with
~ what witnesses saw as an increasing load
-placed on the school system by govern-
ment prescriptions and initiatives in every

area. For local autonomy, the combination :

of centralized curricular and fiscal decision-
making is deadly. . ‘

“We have cne stop shopping here;
we’ve got one college and that’s it, and
there is nowhere else to go, so a cut
. here, orany kind of restraint has much
more devastating eﬁect}:;{ than in Vic-

toria and Vancouver.” — Faculty Alssu-
ciation, Cariboo College, Kamluops,

Restaint redues the range of educa-
tional options available. University transfer
pregrarns, important because of the lack of
degree-granting institutions inl the province.
and because of the higher cost of education

"in universities, suffer in favor of technicai

programs.

“Ironically, many of [th. cuis] are in
trades areas that turn out students for
the resonrce based industiries of this
area. Programs such as Heavy Equip-

ment Operators, Feavy Puty Msa--
chanics, Forest Resource Technoiggy :

are among those cut . ..” — Faculty,
Coliege of: New Caledon!a. Prince

_George.

In spite of avowed government interestin -
- technical and vocatioral training and pre--
paratciy: courses, . resiraints. are reducing- *

the number of seats available at a time
when ‘there is alréady high youth unem-
ployiment and increasing appiications for
enrolment. Colleges reported waiting lists
as long as two years for certain courses

As colleges reduce their sphere of activ-
ity, those for whom ik e educanon system is

I

least accessible suffer most — women,
Native Indians. immigrants. and mature
students. Faculty from community colleges
universally expressed concern that any seri-
ous fimitations to options in education leave
education for the well-to-do only.

“I wonld suggest that a society and
a government that would limit the

" already limited educational oppor-
" tunities ava.sable while building a

convention centre and a football sta-
dium in downtown Vancouver is mor-
ally bankrupt.” —
tion, Cariboo College, Kamloops.

“These are difficult economic

_ times, but these ave not times to shut

down important public services when
they arz most needed.” — Faculty,

College of New Caledonia, Prince .

George

It was suggested that a time of economic
slowdown in the private sector, and a
resulting ‘high' unemployment rate is the
very time to send people back to school to
upgrade their qualifications and to retrain
toward areas of future economic growth
and development O

.
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Closing a school affects a community in many different
ways. Here is what happened when the restraint
program closed five schools in Alberni.

DAN MULLEN

@1 put a good part of my life into that
school,” says Barbara Kelly, who was prin-
cipal of Riverbend Elementary at Port Al-
berni until District 70 trustees closed it this
year. _
“I'm sad that the programs ! built up
with my staff for those 10 years are gone. |
: wouldn't have minded moving on to an-
: other job and seeing them continue without
! me, but to have them ali blanked out has
really hurt.”

Riwerbend was one of five elementary
schools the Alberni school board shut down
in response to the first round of provincial

~ contrels,on educ:ntlon spendmg

The ciosings caused an uproar in the

. district. There was dismay in communities
- ‘where schools were being lost, and there
* -.was outrage-among parents who learned
whai the board had in mind only after tne
. decrston was announced.

 So close-mouthed was the board that the
+ Alberni Schools Review: Commission, es-
" {ablished by the Alberni District Teachers’
~;Assoc1at1cm noted that some. teachers-in
- 57 the tdrget schools first heard" about the

- closures on the radio. -, :
.. The sudden loss of five schools wasnt

-+ of schools i Maple Ridge, and Dr. Norman,
" Robinson, ‘professor of.. educational  ad-

~whe charred the commlssron

: 'extent the students and,non-parents ».The

ajo ole m developmg
'rgreater collaboratton and ui

- the. only 1mtant “Three - other cnncal is- ©
~sues”, were _identified: by commissioners -
Michael Suddaby, assistant supenntendent )

mtnlstrah n“at Stmon Fraser Umversrty,
< district officials.

report emphasized that_the school boardj_:

: employees ‘and_ the ‘public.in

® A lack of personnel management pol-
icy, which the commission found was de-
monstrated by the loss of principalships in
the five closed schools, by “inadequate
procedures” for teacher transfers from
those schools, anc by other shortcomings.
. @ Cutbacks in programs and services for
Native Indians, which included elimination
of two Native Studies curriculum devel-
opers and #" school district home-school
co-ordinator,who had been assigned to
meet the needs of off-reserve Status Indians
and Status Indians from remote villages
who attend secondary schools in the dis-

- trict.

At Riverbend Elementary, about one-
third of the 111 children from Kindergarten
through Grade 7 were Native Indians. Bar-
bara Kelly’s staff had 2 Montassori kinder-

_garten program specially oriented toward

them.

Partly because of Riverbend's size, Kelly
and her staff of five teachers were able to
develop such distinctive approaches to the

_chiallenge “of preparing children for -the
- future  while meeting their needs in the

present.

With an’ eye to that future, Kelly and

. teacher Reg” Nordman:-designed-a. com-

'puter awareness program to-give students
an opportumty to learn several computer :
- fanguages. .

The program was supported by parents a

» secondary schools the school board and
When" other ~educators
" heard about it, Kelly and Nordman were in
"demand as speakers on Vancouver lsland'c—‘ o
. and the Mainland.- :
But more central to Rwerbend’s reputa—“
' tion as a special kind of school was a warm, v
: welcommg atmosphere that one admiring -
parent compared to that of a large family. -
"7 Another- recailed - driving her ‘Grade 2
. daughter 12 miles to'school every.morning:
'so the child could benefit from the brand of - -
“irself-esteem’ and positive behavior. .

personal attent\on offered by Kelly and her.

- same sub;ect

s{»younger children, and there was what Kelly ’

“made’ responsrble for helpmg younger ch

kindergarten. But by the end of Grade 1,
she detested school, had no friends there.
and anriounced: “Mom, | hate reading. It's
boring!”

The woman enrolled her daughter at
Riverbend for Grade 2. When spring came,
there were some days when she didn't feel
like driving the 24-mile round trip morning
and afternoon. But by then her daughter
was saying: “Mom, | want to go to school. 1
have to go to school.”

“Teachers had discovered that, despite the
child’s prowess at reading, she had consid-
erable difficulty with mathematics.

“Your child can’t add or subtract,” the

.+ mother recalls being told. “She has no idea -
" what to do with numbers." -

Now, after intensive individualized work
with Kelly, who specializes in math instruc-
tion, the child's mathematics work is “just
fine." in her mother’s words. } :

The next chal!enge is Grade 3 in a new,
larger school.

“I'm not saymg all big schools don't care
__I'm from a big school myself" says the -
mother.”*And I'm not saymg that all small SRS
schools are good. -

“But | really do beheve in what the

*(Riverbend) school was doing, and it made ™

me sick to think that somebody could come,
along and wipe out th's fantastic prograr,” .
- Older students having drftrculty with lan-“,

~guage arts or mathematlcs sometrmes were . -

assigned to help. younger chrldren in. the“

: “These were potennal school dropouts Ry

- that we assrgned to be tutors,” Kelly;said. = =

“But to see what went on when they were

dren!” "
Significant rmprovement occurred in the o
academic work of both-the. older and the - -

considers “an equally srgmficant surge in

- “Eleven-to- 14-year-olds - found : they
could ‘learn”this’ matenal after-all,"and ltl ,
really buoyed them up, and of course they{‘




got all the warmth and love of the little
ones.”

The mother of a Grade 5 student said her
daughter had trouble with instructions for
math problems until she was tapped as
tutor to a younger child. “That made her
really listen, bzcause she had to tell some-
one else how to do the same problem.” the
mother said.

Paul Richardson, president of the ADTA,
said one of the schools had been consid-
ered for closure for some time, but the other
four were viewed as going concerns. “This
is what makes it pretty hard to take,”
Richardson said.

He said parental reaction was sometimes
bitter. “When a community school is being
closed, it's pretty important to people. It'll
take a while before the feelings heal over
this one. It drained those of us who were
involved.”

By September, Richardson said, the
school closing issue had acquired the status
of “an old problem,” as the school board

manoeuvred to delete $500,000 from a -

budget it had already cut twice.

In the last days before school opened,
Richardson said he didn’t anticipate the
board would try to close any more schools.
“[ think if they had to go through it again,
they'd think twice,” he said of the school

_board. “They got an awful lot of flak.”

, Native Indian
. Education Conference

. “Success in
“Indian Education:
A Celebration”

DECEMBER 9-11,-1982
Sheraton Landmark Hotel,
~Vancouver,-B.C..

" Educators participate in a series
of thirty presentations, panels
and_workshops demonstrating -
“.achievements in Native Indian
Education -. a ccmprehensive
model . for success .in.  Indian.
Education " from preschoo! to

secondary school.

“wiil your district or school be 7
represented" :

~ FEE: $40. For more mforma it
“write: i .
- Special ’Prolects Centre« for
Contmumg Education, /5997 -
.-lona: Drive, Vancouver’ B.C.
VBT 2A47 of phone 228 2181,
local 221

During the summzar Barbara Kelly, former
principal of Riverbend Elementary School,
checked her students’ records for the last
time.

Shirley Prince, principal at C. T. Hilton
school, where there were 97 children in
Grades 1, 2 and 3 in 1981-82, is teaching a
Grade 2 class this fall at one of six “re-
ceiver” schools to which pupils from the five
closed schools have been diverted.

“The loss of my principalship is not what
bothers me,” said Prince, who had held the

post at Hilton for nine years. “The thing.
that's really disappointed and depressed

and discouraged. me is the closing cf the
school. That means the loss of an option in
education. Small schools aren’t necessarily

better than large ones, but they are an
- alternative. We're losing a whole “distinct
~ type of education. Small schools have been
around for a long time, and they've proven ..

themselves. | feel really sad about the wholo

- thing.”

-Prince pointed out that she and Barbara o
‘Kelly were District 70°’s_only two women
principals. - “The . school ‘board “can say,. -

‘Look,: we dldnt pick- on you;- you just

happened to be at the schools we dec1ded";
- ,lq close.’ ' ¢ .
- “But.the fact is that.women get to be -

pnncnpals of small schools. and then the

small schools are the first: to 9o, so the' ;
- system is discriminatory.” :
Like Prince, three other dlsplaced pnncn-'
pals—Link Aston, Patrick Henry and Dave

~ Chitty — have taken regular teaching posi-
tions in the district. Kelly is spending the fall -
““at her home in Campbell River, on ‘medical

leave, Because of her health, she declined

- an offer to teach mathematics education at
the Umversxty of B C s faculty of educanon ;

Teachers from the five closed schools
were given the opportunity to take new
teaching posts in the receiver schools accor-
ding to seniority. so the 450 or so children
affected by the closures will see some
familiar faces in classrooms and hallways.*

“My great belief,” said Baibara Kelly, “is
that children can adjust, apart from some
potentially upsetting incidents, when they
go to a larger school.

“| am grieved that programs that re-
quired so much hard work, research, study
and training will no longer be in 2xistence.
Yet the children benefitted from them for 10
years, and the staff are all much better
ieachers who will move on and influence
others.”

There she stops speaking, as if unwilling
to put into words the saddest fact of all.
Closing a school erodes a centre of human
effort, co-operation and growth, a loss for
which we have no measure.

Ex-principal Henry, who has become a
learning assistance teacher at the Eighth
Avenue Elementary School, said the five
displaced principals and a sixth administra-
tor, Wilf Lessard, all had more years of
administrative experience than a number of
colleagues who have kept their jobs.

ADTA president Richardson said he
thinks Lessard, who was dropped as ad-
ministrative assistant to the district's su-
perintendent of schools, was treated “the
most shabbily” of all.. After 20 years of
experience as an administrator, Lessard
was returned to the classroom and is teach-

- ing Grade 7.

For all six, the changes meant substantial
cuts in pay. And aside from an assurance
that they would have jobs, they have
received nothing from the distiict — *not
even a_thank-you,”- as one put it — “for
making things work over the years” O

Dan Mullen is a researches for DESC (Defend Educa-

““tional Services Coalition). He was formerly a teacher
and an education reporter for. The Province and The™

Columbian newspapers. He isat ptesent on leave from

’ The Columbian,
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Traditionaily, women
teachers have been the

- first to go when cutbacks

have been made in the
teaching force. Will that
happen again?

" PEGGI HALL

@®What are the implications for women
teachers of the present economic crisis in
education?

In‘attempting to answer that question, I'll
examine how the proportion of women in
the teaching force depends on the eco-
nomic climate. I'll draw a parallel between
two .frends: the movement of women in
education and the general involvement of
women in the labor force as an accommo-
dation to the economic needs of society.

Since the Industrial Revolution women
have been seen as a source of secondary
workers, ‘a sort ‘of reserve pool of labor.
Prior to this time women shared equally in
labor that the whole family dld as a unit to

-survive.

Contrary to popular belief, the mamage
age for-single women was quite high. for

women were expected fo have carned

enough money to pay’'an equal amount
toward the establishment of a household.

“~ Consequently, marriage was delayed until
- they had this sum.-I am referring here to
- women of the “lower:class.” Those of the
aristocracy operated under & different sys-
_tem; ‘while they were required to work -
“intensely ‘in managing large households -
after. marriage, their “dowries” were pro-":
vided by their famllles
o Hlstoncal.y, women have been movedin
-*. and out of the work force as the economy

dictated. The two world wars provide ex-

amples of this pattern. During World War |
women were empidyed to fill the vacuum in
the labor force created by men who had
been conscripted for battle. Women were
granted the vote in 1917 partly as a result of
their ‘increased participation in the econ-
omy during the war years and the influence
of ‘the suffrage movement at that time.
Women's participation in work outside the
home had helped to léssen some of the
opposition to women in that role, but it had
not changed the widely accepted notion
that their paid labor should continue only in
a secondary capacity.

With the advent of World War ll women

* were ‘encouraged through advertising and
_publicity campaigns to.work outside the
home to support the war effort. The picture

of Rosy the Riveter was an heroic.one. No

one asked if her duties at home, those of

raising chuldren and nurturing . her family,

‘would be néeglected. No picture of the - .

“selfish” mother who left her children alone
~.appeared during this time. :
- Interestingly, recipes of. that penod are'

those that are quickly and easxly prepared,

obvnously with the two-job homemaker in-
~mind. When women returned t6 the home,
“to fac111tate job placement for retummg
~veterans, the recnpes agam became ones
that requred many hours of preparahon




Child care, too, was considered a neces-
sitv during war times but afterward, a
non-important fuxury item. The struggle
continues to this day to have child care
made readily available.

After World War il. the federal govern-
ment mounted a full-scale propaganda
campaign to convince women that they
should now demonstrate their love of coun-
try by leaving the labor {orce and remaining
at home. Family allowances were made
payable directly to women as a way of
offsetting their need for income. Internally,
the federal government imposed restric-
tions against hiring murried women into the
civil service.

The factories that had produced war
iterns now switched to manufacturing home
appliances. Of course women were invited
by means of advertising to purchase such
items. At the same time, housekeeping was
elevated to the status of a complex domes-
tic science.” The cult of cleanliness
flourished, and though women now had
appliances to cut their workload, the stand-
ards of being clean increased along with the
time required to run a house. Child rearing
was 2lso raised to the level of an art, with
mothers being given almost total responsi-
bility for the labor and the quality of the
product. ‘

Women in the teaching field have also
been affected by the economic fluctuations
of society. Before the establishment of
public schooling in B.C. in the mid-1800s,

education — even teaching in the home —
was considered a male responsibility. Jobs
were limited t men willing to emigrate and
take their chances in the new world. When
men were hired by the Hudson's Bay
Companv as the first schoolmasters, the
precedent had been set.

With the economic prosperity of the gold
rush in B.C., the accompanying increase in
population and the demand for more
teachers, women were allowed in the
school system. However, their future op-
portunities remained in question for some
time. When a severe recession hit the
mining industry in B.C. in 1866. schools
could no longer afford to pay teachers an
adequate salary (sound familiar?). Teachers
in Victoria staged the first strike action in
Canada's history over this development.
Although a salary was agreed upon eventu-
ally, it was not adequate to support male
teachers, so female teachers were hired for
the schools. Thus, in 1874 to 1875, women
teachers averaged a salary of $56.11 per
month, compared to $66.03 per month for
men.

The controversy cver whether women
should teach was rooted in the general
discriminations that affected all women in
the society at that time. However, the result
of the debate was that women were deem-
ed to be best suited for primary grades and
“head masterships and more advanced
sections™ were reserved for male teachers.
{This does sound familiar!) But a bigger

argument than maternal suitability for
hiring women was the economic factor that
they provided a huge saving to school
boards!

By 1917 women represented 80 per cent
of the teaching force in B.C. During the next
23 years the proportion of ..omen in teach-
ing declined. to 62.5 per cent by 1940. A
greater number of men teachers were lired
than ever before during these years of
growth for the teaching force and of record
unemployment. It is also interesting that
throughout this time, women teachers who
were married were hired only for tempo-
rary positions, and women teachers on
permanent contract could be fired if they
married.. Needless to say, this posed a
problem for many women who had ‘5
choose between a career, a marriage, o+ a
good lie! A law was passed in 1931 banning
this discrimination, but from reliable
sources, we know that some school boards
continued the practice until 1947,

The education system experienced un-
expected vacancies similar to society at
large during World War Il as men in teach-
ing were called into service. It was neces-
sary to recall older women, many of whom
were married. From 1939 to 1947 the
percentage of women in the teaching force
rose from 62 per cent to 66.3 per cent.

“A shortage of teachers and the baby
boom that followed World War II aliowed
women in teaching to establish some rights,
such as those mentioned for married




women. As well. married women were now
seen as making an important contribution
toward solving the problem of teacher
shortage. It was ; ot until 1953, however,
that women teachers were no longer paid
lower salaries simply because of their sex,
At this time the provincial government
introduced a bill meant to ensure equal pay
for equal services to both men and wornen.
However, ghettoization continues to this
day in the placement of women in loweér
grades and non-administrative positions,
with a consequent continued difference
between average male and female salaries.
It seems clear that “The fluctuatioris
affecting women'’s role in teaching can be
attributed to the activity and needs of men.,
The two wars, accompanying teacher
shortages, and those limes when schooling
suffered from general economic hardship
were all periods which drew upon the
services of women, In contrast, in periods of
high unemployment and times when teach-
ing jobs were desirable both in terms of
credibility and renumeration, the participa-
tion of men has increased at the expense of
women.” (Page 54, The Unrecognized Ma-
jority, A History of Women Teachers in
British Columbia, by Punam Khosla, Laura
King Linda Read.)
- During the most recent period of high

employment in B.C.. 1971-1972. the num-
ber of ernployed female teachers decreased
by 553, while the number of employed
male teachers actually increased (see
graph). In Ontario froi» 1972 to 1977,
during a period of economic cutback,
wome. public school teachers went from
52 per cent of the teaching population to 49
per cent. In 1976 the Federation of Women
Teachers' Associations of Ontario was in-
volved in a legal battle to protect the rights
of women teachers who had been released
at a ratio of nine women to one man.

It is again a time of economic crisis.
Government cutbacks threaten teachers'
jobs in B.C. as well as the basic structure of
local autonomy in the system. When such
times have occurred before. there has been
a tendency to try to solve problems of
unemployment by discouraging women's
participation in the labor force. The myth
persists that women in the work frrce.
including teachers, do not really need their
jobs despite statistics that indicate clearly
that most women are not secondary wage
earners. (Thirty per cent of women in the
labor force are single; 10 per cent are
widowed, divorced, or separated; two per
cent have husbands with incomes of less
than' $12,000. As of 1976, one family in
every 10 was headed by a lone parent; 83

per .ent were headed by females.)

The problem now facing all teachers is
immense and complex. But we can use
historical hindsight to prevent one section
of the teaching force from being dispropor-
tionately affected. This issue must be ad-
dressed so that women teachers are not
relegated to the ranks of a secondary labor
force in the education system, as has so
often happened before.

While the federation’s Status of Women
Cominittee can monitor statistics concern-
ing women and job loss, it is the responsibil-
ity of all teachers to insist on equality of
career opportunity for the coileagues. (O

Peggi Hall is an assistant director of the BCTF's Profes-
sional Development Division.
References for the article are available on request.
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TEACHERS TRAVEL
UNLIMITED
has teachers from across

United States wishing to
exchange their Residence or
Vacation Home with other

- members of the teaching
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" TTU members receive a

Canada, Great Britain and the

profession during common .
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THE TTU INFORMATION
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Address’

+ Vacation Exchange Dlrectory
listing all teachers from the
above three countries who have
..their accommodation available -
e for exchange to other teachers
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'.holudays by Eliminating - B
SR _Accommodatlon Costs.in places
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The government’s cutbacks to prevent a deficit will |
make the economy woise, not better. And teachers will
be bargaining this fall in that worsened economnc

DAVID SCHRECK

- @Teachers have a unique bargaining prob-
lem; they must deal- with~a-structure-in
which the provincial government  really

* -pulls. the. strings, ‘and other. people (the

school trustees) act, wnllmgly or unwillingly.

’ *as puppets. - .
*.~ We aré all ‘aware: that the economic

- climate now is depressing, both psychologi- -

'+ cally and"in reality.” Economists are hard
“pressedfor a name to put to the type of

“on busmess cycles tended to concentrate
- primarily on whatwasca]led the * mventory'

"o

C eydle

B S phenomenon we are going through now.
"~ After the Great Depression, all of the theory.

A lot of econoinic analysrs concentrated
: on setang ﬁscal o1 monetary pOlle to even -

vany: senous economxc downturn because: -
i government had the power ‘to regulate the -

“that -sort- of . phenomenon We"have. -
o prolonged recesston of a sort. we haven t
":seen before , B

climate.

_ the third quarter of 198L. In terms of the

total bundle of goods and services pro-
duced; the economy reached a high point
inthe second quarter of 1981, but startingin
the third quarter of 1981 there were actually
fewer goods. and services purchased and
produced in the economy, so there was
actually less to go around. The fact that the

- populaﬁon grew at the same time means -
.. that on a per caplta basrs the economy was

WOYSG

We “have data only up untrl the first

quarter. of 1962. But we know there has

* been an absolute -real dechne in gross ..
*“national product for three” consecutive-
quarters..No one:doubts that the data for .
the second quarter of 1982 will show a real -
“=« decline.: So’ that will be: four consecutive’
quarters of real declme m gross natlonal o
. product: - S -
" And it's llkely that the thlrd quarter of o
1982 will show a contlnumg decline.That.-
_will give us _five -consecuiive: quarters of
r'e.;absolute decline in terms of real -output of - any
- our-goods and services. “There’s no' termi

nology in “economic literature to descnb

human. terms of that crisis you are all’
familiar with: unemployment is staggering, ..
people are losing their homes, families are -~ -
breaking up. On.the human side it's much

.more of a crisis than the flgures an econo- S

mist throws around. ,
‘We have to put rhat economic climate ol S

- dlsaster in-the! context of what we can do S

about it and honv that relates to the 1960s,- ..
when econO'nxsts were - fond “of. talking
abouthowwe would never see the problem
again, That relates Girectly to your, bargain- -:

~ing situation, since. 1ts\govemment pohcy SO
that ‘seems to be. givihg you a choice ~*= " -
- between salary rollbar\s or:loss:of job-rai

security or a combination'of both, depend-
ingon: How- you: want to sbck the knifein
your own back. =

Ipresume th twh

: _demands you have the tw
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government deficit are seen as the primary
problem, you have no choice except to

decide where the knife will be stuck in your

back, in terms of losing job security and
losing real income.

If you're going to have an optimistic
outlook, it's essential to adopt an alternative
economic paradigm — an alternative
model of how you view the choices facing
government. | contend that there are al-
ternative paradigms and that government
really does have a great deal of room to
manoeuvre, Unless we start getting across
the message that government does have a
great deal of room to manoeuvre and that it
is the responsibility of government to take
that room and tc change its economic
target, there's no hope.

It is widely accepted that the current
prolonged rzcession is a government-
induced recession. It is unlike other reces-
sions we have gone through. Governments
throughout the western world (the States.
Britain, several EEC countries, and Can-

‘ada) got on the band wagon of inflation
“being the number one problem. The only

way to stop inflation is through the use of

high interest rate policy, according to these ',
govemments With prolonged use of high
interest -policy, the economy has- been,

driven into this prolonged recession be-
] ._.cause governments have accepted that that

[t's a tax on education, on welfare, and
on the medicare system. It is an attempt 1o
break already existing negotiated agree-
ments. The recession is a weapon to roll
back social progress. You can't talk simply
about an economic problem. It's political
econcmy and it always has Leen a political
problem. Classical economists never con-
sidered themselves economists, they re-
ferred to themselves as political economists,
and they talked about the policy choices
that faced their environment at the time
they were writing. It's only in the last 50
years or so that economists have tended to
divorce themselves from politics and

viewed econoniics as some sort of abstract

science, greatly involved in mathematics
and supposedly objective — and since then
they have really lost their credibility.

THE ROLE OF GOVERNMENT

‘The question before us is: what is the role .~

‘ol government? It's the shift to ‘ie right,
with Friedman and Reagonomlcs and sup-
ply side economics, which have as their
- primary objectives reducing the role of
government no matter what the conse-

quences are. That's the political phiiosophy
that's being advocated.” Reducing the rcle
of government eliminates the ability of

‘government to stimulate the economy and
malntatn anything approachmg full' em-
ployrrent If, as a consequence of that, they

brealf’ unions, so much the better, from the.
vtewpolnt of that partlcular political philoso--
pl*y So it’s essential, from that viewpoint, -
*o argue that government has no- altema--

s because the deficit is so cnpplmg

The alternatlve ‘argument is that ii’s ac--
ceptable to run a government deficit. Run- -

e " ninga hlgher government deficit can stimu-

o 'J.',"_’_The trratronol feor of the proumcrol gouem--
o _}1__'__-'_"ment of running a deficit may wipe out t}us_-
oo girl's chances of deveIOpmg her mterest ond
obrltty in ort SR R

-__:was the pnce they had to and were wrllmg
‘ ?' -'_i"'-'to pay to control mflahon SR

-

Everyone would llke to have prlce stabtl
1ty ‘Most people given the chmce between
--15 pier cent unemployment and six per cent -

mﬂahon versus six per.cent unemployment
SRR and 15 per cent. mﬂatton ‘would- choose
sojobs “over® 1nﬂatton Governments simply.
“ 7% haven’t-made that: cholce. “The recession

~and the hlgh mterest rates are clearly bemg

Skt used for the purpose “of: rollmg back the
,n T ~.social progress that s been made over. the '. '_
| ldsf 50 yeare | |

late’ aggregate demand, 1ncrea=e jobs, and'?__'
get the economy rolling again. As- Keynes-’_;._’-_-_
~ said, “You're better off building pyramidsin
the desert in order to create jobs, - than -
havlng people on the dole.” And, in terrns_-'_f
- of building mlltt“ary supplies, governments'-_'____-_-_j‘-"-__
*"have .shown over- the. 1 yeals that they're .7T=a=;.- e
perfectly willing to build tanks, and bombs ' JRE
~and armaments: when the need-arises —

- which is somewhat less useful than bm]dmg

pyramtds in- the desert but whlch does
sttmulate the economy. . T

Govemment could employ teachers

could employ hospital workers, could do all .
< kinds of socially useful projects to keep the = ——
. economy. running’ and, at. Ieast mlmmrze}i-'l-_"g”iff‘"" B e

- the effects of the recessron —— th&same asit. .
would do going into a war sﬂuatxon Yet, for
“reasons | -think are. beyond any- rattonalfj[
people governments refuse to ‘make’ that - -
" choice. There's a v.nllmgness to bmld bigger- -
i and better. bombs but a reluctance” to htre5-"3".'?‘?'"‘"*”

-._],_

ore. teachers or- hospttal workers or to

rry out useful soc:al projects

increases government spending, heats up
inflation as it competes against other sectors

To put it in context. the panic in B.C. is
over the spectre of a one billion dollar
deficit. The protlem is that it's political
suicide in B.C. to argue that there should be
a government deficit. You have to balance
the budget over a long period, but what's so
magical about 12 months? Why not bal-
ance over 13 months? or 14 months? or five
years? If you look at the concept of a
long-run balanced budged, all you're talk-
ing about is evening out the business cycle.
The government could salt away surpluses
that it's built up and use them in the lean
years to cover the deficit. |

If you graph government spending in
British Columbia you find that government,
over the last 20 years, has behaved in
exartly the opposite way. Instead of salting

~ money away in good yeals and using it to

stimulate the economy in bad years, gov-
ernments have behaved in a pro-cyclical
fashion. Government spending has in-

creased in good vyears and has been cut

back in bad years.

So the provincial government by its own
actions;, has acted to increase the effect of
the business cycle — make the swings all
the greater. When the economy’s going up,
it pours on the big mega-type projects,

~of the ecorfiomy for the resources that are

becoming scarce. When the. economy

~ slows down; it starts cutbacks, and delays L
government spending instead of using

those resources that are unemployed

- Contrary to pOpuIar belief, provincial
. "government spending in British Columbia -~ .~
- is slightly greater than federal government
-spending.”_Total provmc1al government . .
- spending represents something like 17.per - .~ =
cent of provincial gross domestic product it

_is. a significant component ‘of aggregate

- .-[. I- ..--. .. . '...- . T : ;- :

The recessnon and hlgh
~interest rates are bemg
used to roll back socnal

That billon doliar proJected defici must B e e

demand ‘and, ‘as a result, the provincial ==~
| rgovemm"“t is in a Posrbon where itreally =~ .
can make the dlfference in terms of ]ob'-'- Ca
-_:_'-ﬁ'crea':ton

" — e

. s S T Oy Sy S S 7

be put in the context of what other prov- = . & e

-~ inces: have done; in terms of | runnmg defi-
“cits. “To compare wrth other provinces. we - o E e T
-: jji:'r-have to have ‘some sort of sta'tdardrzatlon UL EoE .

_because.in absolute dollars, we can't com: o0
- pare ‘B,C:-with P. EL; foriexample. ‘The = =i - oo
companson won t mean anythmg unless 1t SR | =




is related to the size of the economy. lf we
express the government deficit as a per-
centage of the gross provincial product for
the province — the productive capacity for
the province — we can get a meaningful
comparison.

A billion dollar deficit in B.C. this year
would represent a deficit equal to roughly
two per cent of gross provincial product. It
would be the biggest and virtually the only
deficit this province has everi1an. But, when
we go for comparison, we can look at
Quebec, forinstance. In 1980 Quebec ran a
deficit of 2.1 per cent of its gross provincial
product:-in 1977, 2.8 per cent; in 1976, 2.2
per cent; in 1975, 1.6 per cent. In fact,
Quebec has run a surplus in only two of the
last 16 years. In some years the deficit has
been as great as almost three per cent of its
gross provincial product.

I'm not advocating deficits year after year
alter year. You have to pile up money in the
good years to account for the deficits in the
others. The point is that Quebzc has run

sizable deficits in periods of economic’

" downturn to stimulate the economy.

For those who would readily dismiss
‘Quebec, other good exainples are Tory-
- blue Ontario ir Alberta. In Ontario, a deficit
. hasbeenrun in each of the years from 1970
" t9 the present time. In 1975, Ontario ran a
deficit that was equal ¢ 2.2 ner cent of its
gross provincial product. This yeat Ontario
w - ~is talking about running a deficit of 2.2
billion- dollars; in percentage terms:much

less than its 2.2 per cent deficit in 1975.
Alberta has been in an extremely wealthy
situation ever since the oil crisis, and'it has
* run. ircredible surpluses since 1973. In
1978, its surplus was 8.2 per cent of its

productive capacity. Alberta could come
under considerable criticism for putting that
sort of drain on the economy. But before
the oil boom. and under a Sccial Credit
government. Alberta consistently ran defi-
cits in the period 1965 through 1972. In fact,
in 1967. Alberta’s deficit was equal te 4.3
per cent of provincial gross domestic prod-
uct. If B.C. were to run an equivalent deficit
this year, it would be well over two billion
dollars. A two billion dollar deficit in B.C.
would mean that teachers wouldn't be laid
off and hospital beds wouldn't be closed.
Those are the choices facing govern

‘ment. Some provirices historically h

been willing to accept their fiscal 1 of
providing stimulus, and, to some ex  .t, to

-accept the concept of balancing th. budget

over the long term. Alberta and Quebec
have run deficits, in proportionate terms,
far larger than anything the B.C. govern-
ment is talking about.

So it can ke done. It's not some sort of
radical alternative th=ory. It has a solid base
that was set in the Great Depression. It's
been followed by both federal and provin-
cial governments. The result is not eco-
nomic disaster; the result is job creation.
Government has plenty of room to move.
It's simply a question of dealing with the
political acceptance of job stimulation ver-
sus the myth of the unacceptability of a
deficit.

To most people a government deficit is

“an abstraction. It's not something you see.
It's something that might affect taxes some-

time in the future but you never guite know

to what degree. Unemployment is very”

real. 1 ,can see_people losing sleen ‘ver
unemployment and the loss of job security

qalmng kl

: economy movmg agam andkrun govern-

“I'll lay you eight to fwe’ that the next thmg
they cut out is recess.’

and cuts in their real income position, tat
nobody really loses any sleep over this
abstraction of a deficit.

Government has plenty of room to man-
oeuvre. There are aliernative real cases in
Quebec and Alberia. and it is essentiai to
break the propagarda barrage of no room
for movement. If you accept that a threat of
a billion dollar deficit leaves government no
options, you have to accept the conse-
quences of cuts in real income, orloss of jcb
security.

To accert cuts in real income or loss of
job security isn't going io solve a single
problem. Whatit's going to do'is to drive the ,
economy farther into depressxon because ) ‘ ' LI
if your reaf income is cut, you're gomng to TR
have to stop spending somewhere.-Every- -
bodys suendmg is“scinébody ‘else’s in- 7
come; everyone's cost is somebody else's -
benefit. If your real incomé goes down ‘to
the tune’'of 60 million dollars, that's 60
million dollars that's coming not only cut of
your pocket, but out of the pockets cf allthe
“people. from" whom' you buy:
services. The result will be"a"

“security for those peop]e and further !ay-
offs. - o
That doesn't say an jthmg abott infla-
tion,: but the solution*to inflation is quite -
simple: to allow freedom: In otherwotds to

allow_free collective bargalmng and fet =
" people make their own wage’ “deals: 3y
being free to contract, we ave 16 live wit

the consequences; if we hdve & lidle: bxt of-
-inflation, we canindex the pensxons and the”
fixed incomes for peeple wha W :\lld be
hurt by 1nﬂatxon and the rest of us

=By alb\mng free
’h -a ‘olt of mﬂahon we.can’ get the

Dr Dawd Schreck is the general manager of the CU&C:
‘Health Services Society. This article has been adapted .-
“from hxs address to the BCT F Bargammg Conferencein’




. College and institute teéchefs’ also face difficulties in
_ bargaining this year. Here is what they hope to.do.

T P PR JANDDC!OE . L C '\"\; IR : /
eThe quesnon I'was assxed to address by in this prov'nce ‘We reject the pr‘;\gram and
L -the BCTF was how the Colleges and Institu: bargam asifit did’ not exist.
T teswere going mtothe bargainingarena this . . That sounds. inspiring but what does it-:
- year. How .were we planmng to bargaln mean in concrete terms? There is no doubt :
desplte controls? - - thatso lorig as the program is in place it will - - -
. The flrst thmg 1hat must be understood is mﬂuence us, but we must continue to yse .
~ . thesame criteria we have used in the past to oo
] ‘set our bargaining goals Clearly, thisis not -
the very basis for collect]ve bargaxmng Itis ‘the time to expect. to redress inequities in
rio longer poss:ble for the parnes toamive at'. .- our posmon vis & vis those of other occupa:- *-
a mutually acceutable settlement when the - tions, but v we should expect to maintainour -
' e power #”" fair-share of the economic pie. This is not
‘the;time’t roll ‘over ‘and ‘play dead __We
have. no_ reason to- be ;ashamed of our .

f:_about gethng 17 per.. cent’ dunng the: last -

" round of bargaimng, it-was asfep’ toward

: echfying an imbalance that had existed for’
f




- educatior
~ooltis lmportantfor the faculty tobe able fo,
,estabhsh ‘a-case for a fair compensation

ment why it is not properly funding educa-
tion, the response is that there simply is no
money left in the provincial coffers. If we
accept this line of reasoning we might just as
well pack up our papers and go home.

What we are facing at the negotiating
table is a resurrection of the “ability-to-pay”
argument, which public institutions have
tried to use for many years. The essence of
this argument is that the taxpayers are not
willing and/or able to pay pubiic sector
employees more. This argument has been
rejected time and again by arbitrators in this
province. Arbitrators have rejected the no-
tion that public sector employees have to
sthsidize the social services of the province
through substandard contracts. They have
said that we deserve our fair share, and that
we should not have to pay as individuals to
keep the services available — which is
precisely what the government is “asking”
for.

If we reject the pleas of our employers
that they do not have any more money and
so cannot pay us, what happens next? |
suppose the obvious solution is to cut back
services temporerily. It is their position, of
course, that large increases (perhaps any
increases) will mean layoffs. In the colleges
and institutes, however, such layoffs will
mean cuts in programs and/or course offer-
ings that-will have a visible effect on the

- seyvices provided: this is our trump card. It -

is'my guess that cuts in educational services
will be just as unpalatable as the cuts in

health care services were. Cutsin education N
-~should produce a public outcry and result in-

a change of priorities.
What are the spendmg pnontles of the

government? The government, in reality, .

‘has not run out of money for education; it
does - not “receive - &' cheque from each

*_: taxpayer that reads “Payable to the Ministry. -

of Education” and that goes into an educa-
“tionpot thatis somehow now depleted The
' fgovemment ‘has chosen to spend taxpay-

S lerg! money “elsewhere.- Furthermore, . it

could go into a deficit situation to fund its

~ ‘commitments if these cuts are really the
* result of “temporary” economic conditions

and not the begmmng of the end for public

: - package because we can also engage in

:ngmg ‘up” somethmg that is’ our due (a

estabhsh'an atrnosphere in wh:ch we are -

e rtain percentage' salary lr'crease) for

something else we want. We would not be
averse to taking less money in return for
better working and learning conditions:
working conditions that do not convert into
increased dollar costs. You do not have the
same scope we do, but | am sure that gains
could be made. To restore the bargaining
process we must get something that we
vaiue in return for a lowered salary de-
mand.

I weuld not be surprised to see several of
the college unions taking their contracts to
arbitration for binding settlement. A num-

ber of our members have this option built

into their collective agreements. The results
of the B.C. Hydro arbitration by Mark
Thompson indicate - that arbitrators will
probably continue to give the “ability-to-
pay” argument little weight. Just how long
can such a program survive repeated repu-
diation from arbitrators?

Ultimately, however, the faculty and
technical staff in the colleges and institutes
are not very important. Even the BCTF by
itself is not all that important: nor is CUPE,
the BCGEU, or any other single unit of
public sectcr employees. Together, now
that is another story.

What we need at this point is ani alhance
of the entire public sector — a common
front that is able and willing te- build links
with the rest of the labor movement and
other groups that have been hurt by the
recession. [t is necessary to mobilize educa-
tion'’s allies to assist us and to get the
Opposition out of the shadows and into
more of an advocacy position on behalf of
the people of this province.O

Dr. Jan Cioe is president of the College-Institute Educa-
tors’ Association of B.C. This article is an adaptation by

~ the author of his remarks to the BCTF Bargaining
" Conference in August.
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i QYou d think that educahon in the 19805 would be facmg problems that d:ffer from

“those of the 1930s. Judgmg from items printed i in this magazme 50 years ago however U
: one gets the i impression we have come: full cn'cle - :
‘~ A half century ago the provmcxal govemment was suffenng a severe reduchon in i
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= Itis trtie in that the present situation may

~ result not only in the loss of teachers' jobs -

" and income, the end of local district auton- - -
omy and collective bargaining but also the -+

. long term smashing of the public education

" . -fundamental reassessment.of our existin

_The crisis in education has been growing for at least a
decade. It is political rather than financial, and the
- solution is a long-term one in which the contrg! of
’ education will be completely reorganized.

©®The cutbacks ahd énnduncemengs of the
I B.C::government have triggered what has

- been called the greatest crisis in the past 50 -
. years! I one sense this is true. In anothe'r_itﬁ .

it 1s profoundly misleading.

system; -1

~ This is “only ith'e';negé lvé‘ end of: the. .

- spectrum;  the “crisis “also_may provoke a

THE B.C. TEACHER, SEPTEMBER-OCTOBER 1952
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l - .the. outcomes  exp

- economic ‘proble
eliminating are

I'hiave found some basi

able at least four Jears ago not tﬁfd,ugh any
sort of prescience or occult powers but
simply through looking ‘honestly “and

deeply at what has been occuning in‘our:

society, culture and economy; *

~The 1978 analysis did not attempt to offer - -
substantive solutions to the long term crisis -
of our time:. It tried to provoke a debateata: .7
fundamental  level among B.C. teachers -~ "
that might head off the worst scenariosand -

turn the crisis into a positive opportunity.
With one significant exception to which |

shall return later, the BCTF has ignored the ", -
- challenge posed in that analysis. Hence we’
- continue to head toward the worst scenaric ™. -
— a future in which the public- school -
system enters ‘a rapid declin Layoffs
. salary cuts, increased class: sizes, ‘loss of -
.- special services and Tising stress levels are".

ute erienced by indiv:
teachers and students as ]

e con:

. text”of ‘modern_ liberal . industralized so.
- Cleties-As aresult of th




ideas: for the transformation of both our
society and our schools into more comple-
tely lmd genuinely democratic, just and
beneficial forms.

I hilve organized evidence and argument
and pursued the analyses in much greater
detail i a book, but in this article | can only
state some of the conclusions. | hope that
these assertions will at least suggest some
possible opportunities as well as threats.

The philosopher, Martin Heidegger, ar-
gues that the problem of true knowledge is
essentially a task of unconcealment. Itis not

" so much that falsehood per se stands in the

way of our truly understanding our circum-
stances as that there are semblances —
somewhat true ideas or impressions — that
conceal or cover up the more true ideas or

. understanding. !

For example, .in stereotyping one be-
comes 50 struck by another person’s sex,

 race or physical appearance that one simply

doesn't see other features of the person —
indeed one misses the person entirely.

*Likewise In doing an analysis; in systemati-

cally attempting to understand a matter,
one can go wrong by stopping at a superfi-
cial level..

Consider anumber of levels of analySis of
this crisis: . .

1. The lmmedlnte threats of layoffs

and /or salary rollbacks
.- The B.C. government has defined the
alternativesas_a’ rollback in- alaries or

s 'vlayoffs of - feachers. Are these ‘the only
i ,ophons'? Does the government have the
. power fo. ‘enforce its choices? Does it lack - -
“:the’ power and resources to honor its grant
” commitments to school districts? Why is the‘v :

g government pursumg thrs course?’

2. The budgetary deficit and the :

‘state of &he economy

How. does an avtlcrpated provmmal deﬁ-i - ‘

3. The political analysis

In the two 1978 articles on declining
enrolment | argued that the problem at that
time was not declining enrolment, and
today | stress that it is not primarily {inancial
or economic but political. To quote from the
seconid article:

Perhaps a good time 10 begin is the
post-war period. Following the great de-
pression of the 1930s and the Second
World War there war substanti! dis-
agreemert suout the ability of capitali*
economies to continue without violent -
business cycles or wars.

After World War ii, liberal reformers in
Canada and many other countries came
up with a compromise platform that was
meant to manage the postwar economy
without war or depression. They tried to
reconcile the interests of capital and labor.
of rich and poor, and of the various
sectors of the economy without tearing
the social fabric apart through too rapid
and too radical a redistribution of wealth
and power.

The goal was to provide higher living
standards for everyone and to gradually
make the distribution of wealth and
power more equal and just. The strategy
involved social and school reform.

Over the 30 years following World War

(I, the liberal platform governed Canada.

As a consequence there was an unprece-
dented. expansion in-schooling: high -

- school graduation as the norm, enormous

increases in the proportion of youth at-

tending post-secondary institutions, more ...

than a doubling of the proportion of the .
national wealth allocated to public educa- *
tion ser\nces 0

. " The hberal compromise was based on’’
. economic ‘growth " and ever-expanding

. opportunihes for mdwnuual -advance-

"-ment; - Now with- several: ‘Years: of high -

- infiation;;’ hlgh unemoloyment siow -,

: growth and a diminished’ expectation for -
: f_','future economic growth; many people - ‘
--Have lost their confidence; not’ only in =

their government leaders, but also in. them .
whole strategy of liberal reform U

Over the last fivé years or so there, has g
veen’ a rapld increase in support for'a™:
~ populist, Iconservahve posmon that ‘can’ "
be summanzed asi - R

too mucn growth in the pubhc seclor,”
wtoowmuch\ red tape . forrbgs_hess ‘100

..
scip]me in public. schidols. 2:

" our fimes Thé basis of the lrberal refor
: strategyisa connnuatron of an ever mcreas—‘,
*_ing rolé for centralized government anda::
loss of rontrol by people of both their pub]lc‘ '
- ,7and pnvate spaces, while bureaucrats and .
. experts ‘armed. with_modem technologyf'
“ come to make more and more lifé choices -
for the people.- What'is happemng is that;'

In fact this populist cost-cutting platform,
using Milton Friedman's monetarist theory
as an ideological prop, has moved into the
ascendancy in terms of the economic plan-
ning of the gang of seven industrialized
nations, and has been spearheaded by
Margaret Thatcher and Ronald Reagan.
That it doesn't work for ordinary men and
women should be obvious enough. The
enormous extent of suffering, waste and
needless conflict is intolerable. In 1978 the
cost of unemploym~nt exceeded the total
cost of public schorls in Canada. Today the
~omparison is rach worse. Basically this
tough 1munearist stance that uses managed
unemployment as a tool in government
control qver the economy is wasteful, cruel
and immoral. It isimmoral because it harms
innocent persons for the a]leged benefit of
others.

4. Back to Keynes and the liberal
reform platform
In 1978 1 argued that neither the liberal
reform nor the populist cost cutter platform
is workable. Obviously a great many people

.disagree with this conclusion. Premier Ben-

nett, at least at this. time, appears deter- :
mined to pursue the populist cost cutting :
route. On the other hand David Schreck, a -

panelist at the 1982 BCTF summer corifer-

- ence, argues for a reflationary economic’

_program of deficit budgeting aimed at em-

ploying .persons made idle by the*most S

recently _engineered -recession.® (:ee

" Schreck’s article elsewhere inthis issug;}:

In the short rur Schreck is undoubtedlv

nght His Keynesxan version of the hb?ral_ -
reform program offers better prospects for -~
: mo"t of the people of this province. Never-

Lheless rt is no-answer to the real crisis 0

mcreasmgly ‘ou :%cmzenshrp “function - is

vfmerely to parhcxpate in the election of a-
a0 centrahzed ehte who rule us and*n
ur_economy




ited power concerning limited matters is
ceded to central levels of government such
as provinces, nations and exira-national
levels, and where decentralized democratic
authority is exercised in local and regional
communities, cultural communities and the
workplace.4
In this proposed authentic form of demo-
cratic society the political control over edu-
cation will differ from what we now have.
The principal changes will be the restriction
of the role of the provincial government to
the assurance of human rights and social
justice. Beyond this the government has no
legitimate role in curriculum control, spend-
_ ing levels, supervision or evaluation. Local
* communities should exercise a broad politi-
cal control over their schools, while the
teaching proiz:ticia should control the edu-
cation and certification of teachers.
The bureaucratic and managerial hierar-
chies that have developed and grown at
both the provincial and local levels should
be abolished in - favor of teachers' co-
operatives; that is, self-governing associa-
tions, enagaged in.mutually negotiated rela-
hor'shlps with representatives of the local
community. These bureaucratic and mana-
gerial hierarchies have been squeezing out
both local democratic control and profes-
sional autonomy. While there will always be
a tension between professional and lay
_control, this tension can be dealt with under
an appropriate system of overall political
relationships. The trend to ever increasing
" managerialism ‘and bureaucracy in educa-
tion reflects the unwillingness of our culture
to draw a line between manipulative®and

__non-manipulative human relationships, as - |

Alasdalr Maclntyre a Bnhsh moral phxloso’
pher, argues.5-
“Crucially the day- to day supervxsnon of

“the -education- process “should be in the -
control of local teachers’ co-operatives: The -
status of principals, directors of instruction,
or other persons _exercising - superwsory'

authonty should ' be determined by collec-

tive and democrat:c decnsxon of -the -

teachers’ co- operative to'which these per-

sons will belong The relatlonshlp between;

the teachers’ co-operative and the local
‘ commumty should be established in a con-
tract between the two bodies, but this will ..

needed to biing it about. Actually, the idea
is not that new in many respects. What has
been happening is that local school trustees
have increasingly come to see themselves
as employers rather than as trustees of the
public interest. Teachers have come to see
themselves as employees rather than pro-
fessionals and therefore as carrying out the
employer's orders rather than pursuing the
twin aims of education for democracy: (a)
the authentic self-development of each
student: (b) the preparation of students for
responsible participation within a demo-
cratic society. Moreover parents ard stu-
dents have not had a sufficient control over
defining the student’s educational program.

The provincial government has come tc
see itself as running the school system and
has now finally grabbed virtually all the
power over budget and a great deal con-
cerning curriculum and program. Then
there are the managers, researchers, con-
sultants and bureaucrats. With the best of
intentions they swallow up resources and
exe:cise paternalistic rather than demo-
cratic control. It is little wonder that we are
in doubt whether the public will support the
maintenance of this system in the face of
Bennett’s call for cutbacks.

not be a lav or. contract and there. wxll be no -~

5 f the pubhc ‘does not 1mmed|ately msnst :

t r;-”‘long as -the’ present - system - of : pol cal

BCTF’s reactxon ofi 1gnonng ‘the 1978

Ovur education system is
unjust, undemocratic
and educationally
unsound.

on the restoration of services and stand-
ards. the rest of the story should be obvious.
Starting with the middle classes, there will
be a flight from the public toward private
schools. After three or four years down this
road the education system will have been
transformed into two sectors: a private
subsystem for the children of the wealthier
or more academically oriented parents, and
a public subsystemn for the rest.

Think it through:; if teachers, parents and
others concerned for public education are
unable to maintain the quality of services in
the immediate future there may be no
worthy long-term options for the shattered
system of public education.

7. Summary analysis
I quote with two words changed from the
1978 analysis:

Is there a danger of financial cutbacks,
school closures, teacher layoffs? The an-
swer is yes. Worse still, over the next 20

" years we may see the decline and possibly
the demise of the public school system.
not as a result of government policy but
through the failure of teachers and par-
ents to understand their schools and their
society.

_ If, as I believe to be true, the real crisis 15 a

-.crisis of our whole social structure and of the
sustaining ideologies of our culture, if the .

crisis.has been emerging for a decade or
more, if a return to Kéynesian economics
and. the liberal reform platform or.its so-

“cialist or social democratic variants is no real
--solution, and if a democratic alternative to
these “bankrupt theories and ideologies - - -
" must “be_developed through ‘democratic =
processes, it is time to begin to respond in .

.- _much more adequate fashion.- i
" In the immediate short term we must,_”
stmggle to defend e@ucanon with somez"~ *
what inadequate weapons but it would be -
% foolish “and irresponsible “to "neglect the =
il development of the resources and:instru- .

- ments to win_the struggle for-a‘democrati:

cally controlled syste'n of pubhc ‘educatior

“within a democratic : society. No flim flam of .
- public- relations:can’ expect:to succeed in -
- - selling the public on supporting a school - - -
- stem ‘thatis ‘being  increasingly placed" -
ntralized and bureaucratic. forms of-

here ‘will be no end of eris

control over education continues,.
‘Let menow consider the eycephon toth

e
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“sole.or even, the major. function . of a:
ffteachers orgamzahon it must Not be re- -
“stricted torregulahng the. prerogatives of .
. * employers ‘but . must become part-of a .-
. broader  political strategy leading: to - the
. abolition of both employer /employee rela- -
- txons and mdustnal forms of school orgam{ g

:ard~lay commumty participation -in" the _'

;provndes ‘certain other “democratic . safe-

ysis — the emergence of a network of
professional development structures within
the federation based on respecting the
personal autonomy of teachers and deve-
loping their personal powers. Over the past
few years the BCTF professional develop-
ment processes have moved away from
selling predetermined solutions to centrally
diagnosed problems and toward autono-
mous support groups co-operating on wi-
der and more; general concerns through
communication networks. There is, per-
haps, a need for these networks and groups
to engage more directly in discussions,
research and analysis on the macro features
of the enduring crisis of education, society
and politics, to organize to defend educa-
tion from thé shortherm ravages of the
cost-cutters and to proceed with various
reforms to realize a just, democratic and
worthy system of public education. There is
a need to move out into the community as
well.

The strength of this network is that it
provides support and assistance to teachers
already being placed under stress by the
current problems in schools and society and
provides the fraternal and supportively criti-
cal environment for teachers to reflect
deeply and critically on issues that are often

simply too bizarre or frightening to analyze -

alone.

8..The teachers’ task
As a general strategy teachers’ orgamza- :
tions in liberal industrialized countries need
to dedicate themselves to the task of profes-
sionalizing the teaching occupatich. This is
no soft or fuzzy task, for it involves nothing

“:lessthana revolution in the ponncal control
-.over education. It reqmres 7 rethinking of
.-the role; limits and purpo.»es of collecnve
f'bargammg SIS i

Collectwe bargalmng cannot become the’

CO“r’CthC bargammg can be an effectlve i
and just way of reconcxhng professional . -

ucahon process. but only'in a society that -

¢ ‘But: teachers organzzatlons can :;
succeed in thls approach to-collective bar-
ing only after they have accomphshed a.
powerful profess:onai capabxhty
For the immediate future in- Bnh h Co ;

ahd a place in the educanon system for all--
eachers and other educatlon workers 5

umbia we-must struggle to' maintain Jjobs®

colleague™; resist layoffs through various
forms of collective action and at all costs
maintain the capability to carry on the
longer term struggle for a high quality
education system serving and helping to
build a just and democratic society.

The liberal reformers have had their turn.
They have helped to build an affluent
society but have lessened our role as citi-
zens, expanded the bureaucracy and cen-
tralized our economic and political system.

The cost cutters are having their turn,
laying off workers, bankrupting businesses,
cutting social services and finally challeng-
ing the very foundations of a democratic
system of public education.

Premier Bennett has challenged the ad-
vocates of public education to a full scale
confrontation. We have no choice but to
accept his challenge. If we can hang to-
“gether through these next few months, and

" fL‘a' Tai.‘gh't m :
i Prince. George:
Knmberley

if we press through beyond the issue of jobs
and salaries to the survival of some form of
democratic public education, we may in-
deed begin to take the third path — the path
of justice, of concern for all members of
society, of participatory demacracy, of the
economic security arising from our own
work and fraternal commuriity relations.

In taking the path of heart we may realize
both material and spiritual gains we hardly
dare dream of. To paraphrase Benjamin
Franklin, if we don’t hang together we shall
surely hang separately. O

*See "Some Myths About Dechmng Enrolment.”
September-October 1978, and “The Schools are in
Deep Trouble — and Things are Going to get Worse,”
November-December 1978.

Dr. Mike Zlotnik is the director of the BCTF's Profes-
sional Developinent Division.
Refezences available on request.




Teachen's must unite, or they wnll be made the spoe-
L goats for the economnc mnsmanagement of govern-
o f;ments ' '

 NORMANGOBLE

- OThe wmds of change are. blowmg mlghty the semces of the ubllc school
 chill across this country : atthe moment.”. - Across this whole ‘country, province byj o
i Two, days ago I was n Quebec C , - province, “and ‘across ‘the. entire teachmg R
‘ ‘wherelwas shown the text of wage ; restraint f world it is the same story. We have teachers}‘ o
legislation — a three- month unilateral pro- _ ~ who are afraid for their jobs-in-a money--
lpngahon of collectxve agreements and an. - ‘starved: system -that Is: increasingiy disre-
: spectful of the needs of lts chents' ‘And that
ith
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prayers. One of the prayers was; “May God
make us corient in that station in life to -

which he has seen fit to call us” My } ¢
mether's reaction was; “May God forbid." |
guess, you might say, [ was to some degree

“radicalized” as a small child at my mother's
knee — and around other iow joints.
It was offensive to her, and it has always
been offensive to me, that people be forced
to pursue a predestined role, forced to be
dependent on the kindness and the indul-
gence of their betters. From the early
impressions of childhood I have been left
with a fairly simple faith. passionately held.
It is that it is the function of education to
liberate people, to increase the range of
options in their lives, to increase their
autonomy, to give them the power to form
and pursue life goals for themselves and for
the collectivity that they belong to.
If education is to exercise its liberating
function, it is essential that the school and
the teacher be s free as possible to offer an
effectively liberating education. That means
an education based on the needs of the
child, of each child, and on the nature of the
disadvantages that children bring imo the
classroorm.. |
; ThatlmpLes some prerequisites. It means
th:;tteachf"rs must have access to appropri-
ate traming and refraining, that they must
~ have resources available for the task, that
"“-they must have the status and respect that

-“their task needs, and that they must have
i sufﬁcnent control over the educational situa-

o tion to ensure that it provides for effective

teachirg ..nd learmng for the hberatmg

L.
EMPLOYMENT
APPLICATIONS ]

SCHOOL '
BOARD

“Yes, there is a catch to the teachers’ pension plan. First you have to get hired.”

job being done effectivaly with appropriate
resources. That has to be a legitimate goal

for the collectxve bargaming activities of

teachers.

‘We're talking ébout the right of teachers
to influence policies toward the democrati--

- zation of the school system, so that educa-

tion doesindeed become a liberating factor,
does indeed empower ‘people to shape

their own lives, to set themselves free from'
- the ‘restraints of -their inheritance,
- destiny, their handlcaps and thenr dlsadvan-

i tages. -

“We' re talkmo about the nght of teachers

'to be heara’‘when we say that the cost of -
: schoohng in this country has dropped to- :
- five cents on the dollar of national income,
: :'}and is still. dropping;:. that - the “myth of
- spiralling costs is a myth; that the'co‘untry'?v

can afford a mekel in each dollar pf the

: effective” hberahng bubhc ,school system

and that we must not allow teachers and‘ the

their

‘ hme we were more sure and more conﬁ-
T dent’ of that 1dennty ‘Sure; we need allies;
uwe must seek them when’ wer need the,

client, get out when the damage is reme-
died, avoid ongoing involvement. For us; it
is the contrary. We have to seek conditions

_that allow effective continuous involvement

with the client.

One thing that has bothered me since 1-
was a very young and raw teach#r; was this
persistent search bv teactiars for somebody -

_ else’s model tc’imitate. We don't need to .~

imitate anubiody else, and there is no essen-
tial dlchn?tomy, no necessary conflict be-:
tween concepts ‘of collective union actxwty‘

:and professnonal commitment, if we thinkin -

- terms of our owr: profession, our pamcular :
commitment, our necessary goals and the .

: Vnecéésary, mt;des of our collective action. . .

= WE. Nl:ED ALLIES

‘ f:,We have no ldentlty but our own and lt is




organizations. We have no other. It's a
complex pursuit because the basic princi-
ples divide and subdivide and interweave to
create a multitude of specific issues to which
we must, as a profession, effectively re-
spond, unless we are willing to rest content
in that station to which we have been
called.,

The pursuit of that simple faith has. for
example, led me into the complexities of
the national level in Canada, to a level
where we must be present. The fact that the
Council of Ministers observes the necessity
for national intercommunication at the gov-
ernmental level, the fact that trustees find it
necessary to maintain the Canadian School
Trustees’ Association — those two things
alone would make it necessary for us to be
there. But ther¢’s so much more, so much
more for us to do. I'm not going to haran-
gue you with a catalogue of the doings of
the Canadian Teachers' Federation, but 1
must mention a few things about what |
have been doing for the last 12 years.

CTF has two major thriasts at the in-
terprovincial level. The first is to develop
ways. of concerting goals and strategies
across this country among the 19 teachers’
associations that exist, to somehow exploit
the fact that teachers are the biggest single,
distinct occupational group in the country,
and the most highly orgamzed but in a
fragmented way. Because of our fragmen-
tation, we do not have influence propor-
tionate to our strength. So we must work on
conicerting goals and strategies:

_The_other function of CTF, of course, is

to provide a back-up of information; the

ammumhon for: provincial action.. We've

beengood, | think atthe second. It has been,_
.. easier to forge ahead with the busmess of "
provxding mformahonal back up By way of .

illustration, we get, on the average, about
three requests a week from member organi-
zations for research studies — analytical
studies requiring a fair amount of digging —
to provide the kind of information they
need for what they're hrying to achieve in
the specific situations rhat are coming up in
their province. In the course of last year. we
turned out analytica!l and comparative
studies for our member organizations on
such things as court cases involving
teachers. {We have produced a compiiation
of all the court and quasi-judicial proceed-
ings we can find that have involved teachers
and schools since the beginning of this
century — it's a valuable reference book.)

We've produced studies on teacher-
workload provisions across the ccuntry,
studies on teacher evaluation, on teacher
stress, on the implications of part-time
teaching, on the cross-country profile of
teachers and their teaching situations in
depth and in detail, on the economic status
of teachers, their real economic status,
changing purchasing power in relation to
that of other occupations, salary scales and
their implications (what they really do and
what you think they do and the difference
between those two things), the scope of
bargaining, bargaining procedures across
the country, income tax, wage controls,
teacher retirement plans (we have a 370-
page’ cross-referenced analysis of every

“teacher retirement plan in Canada for im-

mediate comparison o‘mrovnsnons and their
implications), - school \firance — several
studies in schoo! finance custorn designed,
including consultation with p"nvmqal asso-
ciations - (including consultation in. some

- depth with' BCTF and analysis of the B.C.

situation}, the problem of private schools -

- financial and non-financial, the problems of :;,"Ax? el

Just when progress was being made in
affording female students equality of access
to all courses, cutbacks may result in our
losing the progress we have made.

technology and its impact on the needs for
the education of women, the problems of
the school and the family (the interplay of
education resources and the gap between
the school and family in educational re-
_~sdurces), problerns of French as a second
/ / lunguage and a dozen other topics.-
j i '"We hive, ~2f course, inevitably been
S hamistrung by the reduction in the funds” at
our disposal in the last decade. In constant
. dollars, our total budget has gone downby. .
13‘per cent, and the amount avaxlaole

But we ha|’(e notabeen 50 good at objec-

"nonize. our goals and strategies across the:
= counu‘v\« and we mow the 'reason for -
that.: Tljis is:Canad. After Pierre Berton
has wn!ten The National Dream, he sHould,
brought out another book, ,The ‘Na-
Rtionzi Uentnfuge But we can't glv L\p on.r
that, We must not cross each othei’s pur-

poses by having: mcompanble goals from ..

one province to another. We have to de-

velop a greater consciousness of the neces-.

sary ‘solidarity; " 7

~We d&'it not too badly in terms of: those
ithmgs that are truly- national ‘and nct in-
temrovmcxal We've. hit the feds this Year

> with ‘some"30 briefs on behalf of teache
on topics: rangn%g from the Cnmmal Code:
to- medlcare We parucxpated as.a labor,

X\nve number one -—ﬁo ‘concert ‘and har- .




THESE TEACHERS HAVE RETIRED

Most of the teachers listed below retired last year or earlier this year. A few haa left teaching earlier but were granted deferred allowances.
The federation extends to them all best wishes for the future.

Peter Adlem, Victoria Jack E. Dowding. Chilliwack Bertha V. Kwitkoski, Busnaby Stanley S. Roberts, Sniithers
Anthony D. Aldridge, Vancouver Edna Dreger, Kamloops " Caroline R. Langford, Surrey Lydia E. Rode, Coquitlam
Ronald H. Allen, Vancouver Ruth P. Duffy, Coquitlam Herbert F, Lewis, Surrey James A. Rodgers, Vancouver
William V. Allester, BCTF Ardis M. Dunphy, Quesnel : Nadia 1. Lewis, Vancouver Lloyd P. Rogers, Vancouver
Alice F, Anderson, Prince George Harriette H. Ellington, Vancouver Frederick G. Linsey, Vancouver Marguerite D. Rougeau, Coquitiam
George L. Andrews, Victoria Mary E. Engstrom, Mackenzie & District - Marjorie Lloyd, Burnaby Charles Rudolph, Vancouver
Margaret Andrusiak, Burnaby Margaret 5. Evans, McBride-Valemount  Robert Lornie, Coquitlam Margaret M. Sanderson, Vancouver:
Dorothy L. Applegath, Coquitlam ~ John D. R. Farr, Karnloops Kenneth A. Mackenzie, Vancouver Margaret J. Sandes, Cranbrook
Vernor: Archer, Victoria " Ormond Fleming, Vancouver . Dorothy Macleod, Burnaby Harkirpai S. Sara; Vancouver
June H. Armit, Victoria John B. Fulton Vancouver Torquil L. Macleod. Burnaby . Manfred Schiid, Vancouver
Penelope R. Armstrong, Richmond Thomas G. Furness, Burnaby Janet Majnarich, Burnaby - - Karl J, Schweers, Maple Ridge
Leslie F. Ashley Richard Gage, Victoria Elanche Mallin, Vancouver Beatrice C. Sederberg, Nicola Valley
Donald J. Atkinson, Burnaby dJean L. Gaiottt, Vancouver Katie Martens, Certral Okanagan - Charles M. Senay, Grand Forks
Florence Barbour, Nanaimo Hillegonde H. Gidney, Vancouver Arleigh F. Martin, Richmond Ross Shandier, Richmond
dJames F. Barker, Kamloops E. Jean Gilchrist, New Westminster Joseph R. B. Ma:ty; Nanaimo Ethel Sharpe, Vancouver: .
Marion G. Barnes Malcolm Gtilespie, Vancouver Ruth-Ann Martynuk, Camille P. Shaw, Vancauver - .
John Barry, Delta - John Gilmore, Burnaby Southern Ckanagan - . . Doris B. Shipmaler, Enderby
Jean H. Bartholow, Quesnel James S. Gold, Nanaimo " Rosemary K. Mason-Browne, -~ dJean C. Sidwell, South Cariboo
- Mary A. Baughn, Victoria | Donald Gough, Nanaimo Central Okanagan | - Roy Siver, Agassiz-Harrison
Byron F. Baxter : Stanley Graves, Port Alberni " Mary I. Mazer, Surrey “77 7 Arthur B. Saith, Burnaby
Norbert Beatch, Lake Cowlchan ' Charles A. Green, Burnaby Margaret G. McBean, Surrey - John J. Spzers, Burnaby
Charles Bennett ’ - Margaret D, Hansen, Surrey . .. John T. McCammon, Burnaby Gerarda M. C. Stephenson, .
Richard M. Bennett, Coqultlam o Mary M. M. Hardy, Burnaby ., . .10 Willi) am J. McConnell, Burnaby .~ ©. ‘HoweSound - ol }
William T. Berry - Esabelie Hayward, Campbeli River Manen M. McCready, Vancouver ™ - Daniel G. Stern; New V—fesrminsler R -
- Matie 1. Bert, Penticton - .~ « .~ Jack Hazell, Vancouver - - William N. Mcinnis, Comox : Audrey F. Stewart; Ucluelet- To‘mo 3 :
John'J. Blaine, Burnaby © " Margery Henderson, Chrlliwack dJean M. McKelvy -~ : . Florence M: Stone; Vancouver
H. Ruth Bolt, Cowichan. L Brian'R. Hetherington, Richmond -1 Georgina E:McKenzie, Bumaby " Sarah Sullivan, Bumaby T
8 - Robert V. Bolton, Abbotsford . Ruth Hewitt, Vancouver .- Peter D. McLellar, Vancouver . Estella J. Summerfied, Chllhwack
=0 - James W, Bourdon North Vancouver Cynthia Hillier % Eleanor McMillan, Delta -7 .7 - Phyllis M. Stitton, Chilliwack ™ - =~
-~ .~ Thomas L. Brown, Burnaby’ " Taimi E; Hindmarch, Gulf lslands . MargarerJ McMonnles Comox- |~ -+ Mary Taillefer, Vancouver - R
:;Harold W Buckle, Fernie =~ . Robert Houlden, Hope ..~ ™~ - ‘PercyA Meiklejohs! Victoria : C 1 CArthur P, Tay!or Central Okanagan. -
*" Kenngth A, Buffam, Saanich . "John S.-Hoye, Vernon - .. ' Elwood R. Miles, Nanaimo June Thomas, McBride-Valemcunt
Beatrice K. Bull, Stewart . .-~ : " Loma Huggins, Bumaby 277027 Norma H. Milther, Coquitlam .. "James R. Tinkess; Bumaby
o Edward Burchak, Vancouver - " . Emma Hughson, Vancouver - - - -Helen G."Moore, Vancouver - - o= Edwin Tuley - 2 a
T MargeretA Burrow, Bumaby -~ Irene A: Humble, Kootenay Lake - T GeozgeW Mulholland; Vancouver ¢ Helen'J, Tuma; Vancouver
" 'Helen B, Cahil, Victoria =", .- Dennis G, Humphries, North Vancouver: ~ Joyce M. Nakrayko, = . BT ‘Kenneth D, Urquhart © 500 7o
v FredaA Cartier, Princeton ', S **_ Clifford Ht.mphry. Burnaby - . Cantoo—Chllcotin TR R Rulh C..Van Gelder, Kettle Valley o
“5Victoria Cassidy, Surfey ¥ 427 - Edward Hung, Yancouver - .7 Kaihleen Nelmes; Vancouver "7 Helen Vernon, Victoria &
* - Lilian Cathrea; North Vancouver "+ 77 Mona Hunt, Surrey I LR B 0Me Neuk‘ld Vancouver | 7 mo ’/Mary Wakaluk, Vancouv =
* - William R: Ci .a!mers, Summenand - Alland. Hunter, Vancouvel R Ray w. Oakos ) : il Eunlee o Walmsley, Vancot
'* Gordon B. Chambers, Vancouver .~ _ Thomas R. Hunter, Richmond - - - "Margaret B, Oakey, Quesnel- . Lucy A: Wariner, Chnlliwack

{Joseph E. Chambers Coqultlam s -Marie De L:Irving; Nelson = = Geraldine O'Nei; West Vancouver

Gerald J. Jenvey, Vancouver : ,Florencel OQulton;

“dames D. Johnston, Vancouv : f_:Ralph Palvesky . [ Kuthleen \ Watson, New Westminster

Raymond Johnston, Saske “~ Roda Pavﬂ Burnaby *y 7 0 ‘Betty L' Welburn, Nanaimo -

- Gwenfyl E. Jones, Vancouver . Sidney L: Pegg, Coquitlam7 e David Whlpp!e Shuswap :

. Henry A Jones; Burnaby Henry G. Penner S

> Rolland Jones, Bumaby’ Gladys Peter-.

'Vdoseph Jupp John E. Ph\hp‘ Kamloops

- Walter Karen, Vemon

" “Leonard Kay, Vancouver -
" Gladys D. Kelly, Van..ouver

" Leanard Kelsey, Sooke - =

Harold R. Kendrlck‘.— Victori

Donald R Kerley. Sooke :

Charles P. J. Ward, Armstrong
s B, Waters, Vancouver

; Joth Clark Bumab IR
Horace Clarke North Vanoou"er ik

essie Kowaluk
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WILFRED J. BROWN

- In July the Annual General Meeting of
: the Canadian Teachers’ Federation decided
. thatCTFshouldoppose the federal govern-
Lo ment’s wage restraint.and monetary re-
o straint policies. Just one week' later three
: CTF representatives met with the Standmg
‘Commiittee on Miscellaneous Esmmates in
one of the rommittee’s hearirigs on Bill
C-124, the Public Sector Compensatxon
Restraint'Act. ~ «
+Dr.. Wilfred J. Brown, CTF Director of
Economic Services, was the main spokes: -
-‘person for. teachers, and . presented -the
followmg formal statement to the commit- :
‘tee. The presentatlon was followed bya™
questxon and- answer. period-in whtch Dr
: Brown elaborated C'lF s posztlon i

g ;CThe Annual General Meetmg of the 8
*Canadian ‘Teachers” Federation passed res-
olutions fo the effect that(‘ TF;ofie; oppose
Bill C- 124 an Act’ respechng compensatxon"‘,
in the pubhc sector of Canada ‘and; two,"
,conder{nn the | present economic pohcxes of

-vants

It follows that the Canadian Teachers'
Federation is opposed to government mea-

sures to contvol wages because, otie, wage .

control measures are the antithesis of full
and free collective: bargaining; two, wage

control measures are discriminatory in that -

they impinge .more heavily on wage and
salary earners than on fee setters; business
people or mvestors, and, three, in recent
years wage. increases- have lagged behind
price .increases and are therefore not the -

-major cause of inflation.

It also: follows™that -the- Canadxan
Teachers Federation is opposed in"pringi-

“ple to Bill-C-124 because, one, it deprives

federal pubhc employees of their right to full

.- and free collective. bargaining for at least. -~
- two years; two, lt is highly discriminatory in

that it smgles ‘out-one” segment of - the

L populahon — namely, federal public' ser- -
to ‘bear the cost of a,d"'bxou;'
;-experiment in inflation contrcl,,_z‘ckl..ule
~ it'is economically unjusnfled"f:er Qse a(k
cordmg to . statistics” publ shed - by\‘.abor/\f
-Canada; , wage setﬂement in the pub }‘aﬁ'a
private’ sectors have lagged inrecent;years -
behlnd pnce mcreases as measuréi by the

- unemployment

teachers believe and on which universal.

public education depends for its continued

political and financial support. These goals
include equality of opportunity, disfribiition
of benefits of public-activity in relaticn to
need and ailocation of costs or sacrifices in
accordance Wlth ability tc shoulder the
burden:

In short, teachers believe that the ecor-
omy exists to serve the' people, -not J\e
reverse. Full emploument..of -ourpe

- and utilization of. our . facilities - must take '
i precedence over the so-called fight against
‘inflation.” In’ the ‘final analysis,- people are: -
"'more important .than price tags and the =
? economic - policy-must; reflect that pnonty;
~Teachers facein- their classtooms: the hu

-manzonsequerices of - thldren whose

young lives are disrupted. by ‘the ‘economic

hardship and stress on famlly life caused by



file:///ithe

de-incexing persunal exemptions and tax
brackets, and curtailed socrial spending. In
short, the government is p1 _posing a Cana-
dian version of Reganomics. |

The investor-oriented measures will take
time to work through the economy and are
not likely to have a major impact on the
overall economy, certainly notin 1982. Any
measures directed at stimulating new in-
~c3iment must confront the current harsh
realities of large inventories, depressed co-
inestic and foreign ‘demand, low capacity
~and utlltzatron rates and decl;r:es in profit
Jlevels,

| It has become apparent that recovery  econoric and human price of connr:utng_ | mclude such factors as prices, profit mar-
P from the present recession will not be  reliance on monetarism, with overtones ofi7 gins, dividends end prefessional incomes,
3 investment-led and that the full impact of  Reaganomics or supply side solutions, iz, 7 not just wages and salaries, or public sector
the proposed 1nvestment incentiveswillnot  too high and that the burden is bemg wages and salaries, as proposed in Bill
likely be felt until an upturn is well under  unfairly distributed. | C 124. O | |
way. To restore gerneral confidence in the While it is not the intention of the federa- | |
o economg- tll'ld to generate economic recov- | tion to be ﬂﬁHOW]y prescriptive. we believe Note fhe quadlan Teachers” Federation is a {edera-
“ery, the consumer will have to resume  the general direction of economic "policy- tion of iﬂp Pf_f_{}{lma‘ and teritorial teachers 0@“'-’-3'_
- ~ spending. In short, economic recovery will | making should be away from strict mone- :;:ﬁ;n;a;é' ;’;;[;hgfal }gj_ﬁ_{;‘“fng ?gf:i'sc}; fe}:a“.
i naveto be consumer-led and not muestor- . tarism znd toward measures that wrln stimu-  of 220.000 Canadian teachers. "
Cominued from page 33 T o |
I Unemploymem lnsurance training pro-. ._"democrat:zaaon ot educatton fightmg the By the end of tnis decade by the eshmatlo'r
g R - grams, employment prolecuons andsoon,  same fightaround the world for the fundmg of the same agency, 650 rnillion people will
‘" ‘and 'we've hit them on money matters, '”‘of public school education to a level that -~ be consistently undernourished. But the
i - because the feds are putting three. bllhon “makesitan effectwe force for the liberation .. klllmg power of the world s armtes w:ll by
il - dollars into - pubhc school - education, .in-"*  of people, to give them greater controlever - then have coubled. - o
e B 2 which they have no constxtut]onal uwolve- .___then‘ own lives, to provide care for uader— - " Education may not be the solunon can-
i ment o " _served groups. The second D is develop-- | f"not be the total solution, to the insane and
You know betre per":aps wthan any _ment — development of edtcation in un-. arttftcally contrived dilemmas that make h{e
orgamzahon inthe counn'y what CTF has " derserved nations, and the oevelopment of __rmserable for the majority of the world
“been trymg to do in'its. internziional pro- - teachers orgamzatlona m the nations that '.__-peoples But ir S the best hope we've got.
e gram because B.C. teachers have been. ‘have too feur“ resources of their own'to - -~ It's the best instrument that's yet: been’
FRENE PR fantashc supporters of that You,-.tave no - develop without help. The third- Dis de- - ___devrsed for human betterment. Itsthe only
'i nvals acyoss the: country in:terms of the _‘fence, defence of the individual and collec- activity that worl_ru toward shaptng human
generosrty and the' effectiveness of yourf--. ___twe rights of teachers, WCOTP works with © - perceptions and: human thinking. toward
B o contnbutlon 10 the Intérnational Develo '~ the World Bank, with UNESCO, with the . the liberation of creative potenttal towafd
A ment Assrstance pmérém and LR35 ope you “h 1ternatlonal Labor Orgamzauov wlththe _the lrberatlon of people from" oppressron?
; N know w1th what heartfelt gratltude your Un_tt_ed Natlons Commrssron on: Human _ - from repress:on from hunger from want,
P R efforts are percewed by our colleagues nghts and most of all it works to mobtltze from disadvantage. i
e F e overaeas e e I e T .its.own. Tésources, our .Gwn. resources, us, - To mobilize teacher Opmion _to mobrltze
LT gas — e e the ‘moral power “of: ﬁve rmlltort teachéfs teacher sentlment to-. press. for puttmg
- W,F." work m close consultatlon and col- “'around the world It works to gwe rneamng money where the needs are: may be: the
N laboratton ‘with WCOTP.in. orgamzmg that, to soltclanty B rmost effective thmq we can do, whether we
- program 'l"hrough WCOTP alsc, we try t° - Sixty years ago Hany Charleswcvth of Tare thmkmg of a B C_H_schoo] board or the
s pro\nde moral support and, wherever pos- Bnn.,h Columbia—the first pres:dent of the federal cabmet ‘or. the Umted Nattons
R _:"5_‘3?15 rpf:'ftt?na‘ support also to the victims of . ~“Canadian Teachers Federahon — said, “It whetuer we are thmking of. teachers in
] -k repression - -and “suppression. “And- why

. - J_:..

- WCOTP? Because ofthe four intemanonal

_.._.._ T'_ A 1.

“groups of teachers, WCOT'P isthe. only one

=._.r zf'"a.: ST e St u;.

dacie TLEIEE A

Prw YWomewe oo ¥

_._;_ﬁ-leaning toward either, bloekin the cold war -
" that dmdes tePchers across the world as. 1t

ST T T —

dzyides NS ‘ﬁorfs.rWCOTP is the only ohe' of:

.:'

T x r_-m--

f-.the .ou{that is*romruttted to one pnncrple

el S
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~or l'“;_L _ __th_e'”__ welfare* ot__teachers __and__ the
;:'_effecm;_e strength"* of_ -teachers’- 'Organ

R .
P w1 IR

fions: It Kas only itS"own identity —the
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téacher identity, 7 T T

........

- ‘The goals of WCOTP agam . are ‘fatrly

L

talr h 'L'I"-

- _“,...:

~ that'is non- ahgned i political'termr not* o

- Organization of the: |
* billion: people will - be lmng in: absolute
poverty “that level. ‘of. ‘poverty. at. Whlt_:h~-. &

J- "";?_'suhple ;There 'are three Ds The hrst sy

led. The fact that reliance on monetarism as
the principal tool of economic policy has ! -
to dramatically worsening economic condi-
tioris, becomes more apparent every day.
Unemployment is at record levels; personal
and corporate bankruptcies have soared
and consumer and business confidence has
plunged to a recora low.

Thz2 Canadian - Teachers’ Federation

does not deny the need for monetary
discipline. In fact, the lack of monetary
' restraintin the past may have contibuted to
‘the present plight of the Canadian econ-

omy. What we do believe is that the

m:ght be well,;’ and the best policy, to have

- sufficient fundsin _the®hands.nf -CTF: to

thoroughly work a Canadtart Teachers

= 47.- 1

United Nanoﬁé one..

. _._:_ a.

“one cannot afford to buy the basic necessi:::
hes of food and shelter at an adequate level

l-l-l »-
*_.:..._h..rﬂ

‘-r*q l" o

't?:"'". e uu }31{#.‘

"'5.._,'\

L P,

a
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late consumer confidense, investment and

ultimately employment. We also urge the
government to explore alternative ways of
taking our own «conomic life into our own
hands here in Canada.

If the pursuit of coherent, hore-qgrown
economic policies, aimed at putting Cana-
dians back to work, has harmful side effects
in the form of excessive inflation or the flight
of capital, we recognize that all Canadians
may have to accept some harsh measures.
If we must accept any form of incomes
policy or controls, it is the position of the

federation that it must be fairly applied and

1mmment danger of layoft; or handlcapped

“cial serinces nght here in sc"lool districts in’

B C., or of a btllton"people in: danger of -
has alw"ays produced such good sense. =
- “And: Harry Charlesworth also said,. “I*ff}

beheve tjrmly in; education as". a factor in-
i world peace.” By the end of this century, on:’.
% “the estimate of the Food: and Agricu]tural |

nationa.ly or mt'ernatronally — God forbid =

- that we, be content in that station of: lzfe tor

o T
_:.¢-__

~'which’we have been called. -There' is. too .
0‘
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- much’ need for purposeful, focussed, o:-
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gamzed nd effechve dlscontent'O
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Norman ..:oble is- the secretary-general of the World ﬁ_
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Fund Raising with

We would consider it a privilege to help you have a successful
fund-raising event. Try us! You won’t be sorry and neither
will your customers!

N PSS, - Askusabout our 2>
/ advance order program

that eliminates door-to- ul Lo

door sales. : »

r
CONSIDER THE FOLLOWING:

: 1) CONSIGNMENT ~ Goods are shipped on consignment, prepaid: vou “pay us whcn[ i
o - products ‘ure sold.

G ; 2) RETURNS — “ Unopened cuases of product may be returned for mll credit, bul
Sk . P freight must-be prepaid. i ;
3 -1°3) QUALITY - Our quality products are recognized throughout (‘dn.xdd as a pruml[m i !

chocolate and candy line, Each orderis made up‘especially for yuur :

: : sroup, and we guarantee Fresh Product.
s 1 4) ADVERTISEMENT -~ PERSONALIZED WRAPPERS printed with your name and lo-vu
Lee L : . und purpose of sale arc imprinted on every wrapper at no additional

! charge,
- 5) PROFIT — - - Your profit % \\nh Foley's products is onc of the highest in fundraising o

. © productsin Canada. - ,

6) SERVICE - . All' bookkeeping forms and collection cenvelopes are supphed one of
" ~our agents would be pleased to attend your meetings. . ,
7) _AVA]LABILITY - We are*a Richmond, B.C. Comp.my Advice, assistance and delivery P
: of product is immediate. J -
T S S s Foley S Candles lented

12671 #5 Road ° Rlchmond B.C. V7A 4E9 o Telephone' (604) 274 2131

‘Today's students are
anxious to learn about
computer. Technology. A~
technology that as it .
-improves, changes. It
means constani’: ;-

- upgradmg

£Group Educational
~ Division, we work:
hard.to help you-keep abreast of
k the progress being made almost rograms.
We have the ‘new Osbnrne Port- :

vice: opportunities:
“We:sell: Appl r
. th ir.completéline of educationa




GRACE E. FUNK

Opinions expressed in these revielus are thoss of
the reviewers, and not necessarily those of the
B.C. Teachers’ Federation, the editor or the new
books editor. Reviews are edited for clarity and
length.

: ACROSS THE DESK

@&Material amvmg from pubhshers tendsto

fall into groups -— textbooks (obviously),
“despite a repeatedly ‘stated pelicy not to
review items intended for pupil use in tie
classroom; children’s books; Canadian, es-
- pecially British Columbia, “heritage”; a few
records; books of general interest including
i ’poetry, humor, and “how to” do everything

- from sea kayakxng to cooking for one. Mow

* . also accumulated are a number of reports.

" These4re notwell-boundlettery pressstand-

'U‘,__on the-shelf books, but soft covered type-

: scnpt pages concerned with current issues;

Preparation “of . teachers for the pubhc
L schoo's of British Coiumbia (listed in ‘dune
-1982) and its Executive Summary isa b. ef: .
and thoughtful analysis: of all ‘aspects &f
.. feacher. educatior '

gy
fsom selecﬁqn of candi

Addresses are given for publishers not listed in
Books in Print, Canadian Publishers’ Directory,
or Books from British Columbia.

ogy. Seven of the eight chapters are largely
descriptive, and set the context of learning
at a distance — its necessity, technalogy,

and institutions, in B.C. and e'sewhere. )
Four chapters in laypersons language treat"
_ satellites, videodiscs, videotex and micio-

_computers. Chapter Eight, titled. “Reievanr

issues for educators,” raises such sociologi-
cal issues as control of . knowitdge - (by.

- controlling- -packaging and dxssemmatlon) :

student ‘evaluation, ownershxp of easily:
duplicated, courseware, ang co-ordinaticn,

“ This Teport is well provided with' table of
references5 '
. .and appendnces Itis a useful reference and -

coritents,  precis;. . summaries,

resource for: educators hbranans and in-
dustrial t tramers.

Canadian classrodms.,i?aul Robinson, edi-
tor, has arranged a progression to set forth

~-all too clearly the lack of “Canadian con-

tent”.in Canadxan Ciassrooms, tl '@ reasons

: thereior, and the attemnts to deai wnth the

problerit“Int Various parts of Canada, as
regards-both .oxtbooks and children’s liter-

. ature:This report i is disturbing to me; I hid 5
" notrealized the almost overwhelming pres-.-
‘sures to . use. classroom texts " developed - -

outsxde of Canada The -economics: of’

Canadxan publlshmg ‘might make one"*-\f"

weep,-but “if Canadxan child

~read ofourhnsfox yoof ourgeography ofour”

folklore, tradmons ‘and way of life, of’ our“' »
imaginative ‘and- lltgrary works,
they will not be or feel Canadlan

=Also listed in the June issite was The;,.';
Electronic classroom, a report of th(> Cana-. -

dxan Educanon Assocnatlon. Th° mtrouuc- :

;on lists rapxdly cable; laser or ﬁbre -optics,

pui'pbse and’ Tists twely Buj,nng hi

y ducators to prevent thelr computem su"

olograpny, satellites- wdeotape and vid-.
: o'hscs digital .and large ‘scale: mtvgrated‘
,cxrct"t technology, “compitters an (
pioce;sors. The writer; Jay: Phlpps' notes .

wryly that the mtroduchon of eduéahonal '

wned nubhshmg com-

- panies, but because_ of a shxft of e'nphasxs .
: from content to th icture’ of th

“Of. pamcular note: to:

{ schools /is_ a " comparison:
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Many other bulletins, in the descriptive
series such as educational attainment, or
the female labor force, or in the Provincial
Series, are also described as “lending them-
selves very well to classroom work.”

Mot just print, Statistics Canada informa-
tion is available on computer tapes, or from
the computer data base CANSIM, or
custom-tailored to individual use. Census
data and information are available from
Vancouver. Phone 666-3691 or 112-800:
663-1551 or write to Statistics Canada, 1st
floor 1145 Robson St Vancouver, B.C.
V6E 1B8.

No less than enght pubhcatlons of the

-, Science Council of Canada speak to educa:”

tors. Two deal specifically with women, The

science education of women in Canada: a

Science and Education Committee, con-

. sisting of science educators all across Can-

QEeesaheé

RCCOHHODA‘HON AVAI!.ABLE
Cue-bedroon wakie, heat and light included, 3360

permonth 18 Benson Drive, Pt. Moody. 461 1562.
. fAccom:ommon-nounAv

Muul, Oahu, Knull. Hawail Studio. 1, 2,3
Bedroom “ nd. & -v & Cars.

942-4190.. .

Wm;d-w:m Aﬁ:ﬁﬁ:m and Klt:e! Condo
for two isiand Christmas vacation. Must sleep three

: . ,Contact Leanne. 596-367. evenlng:

s uounms-mvu AT
i Isrsel. “The Trip of a Lifetime” (Reﬂred Tenchers :
"~ Special).-Fabulous 1€ Day: Tour to Israel for

retired teachers! ‘Get away to the sun and see the

-+ cradle of three of the ‘world’s " great_ religlons.” All -
L2 inclusive prlce from. Vam:ouver is $2499 (Can.
..~._funds). Tour Includes: direct jet alrfaretolsrael Ist -

- statement of concern, and Who turns the -
" wheel? (listed in the June issue). The

5

. class hotels, 2 raeals ver day, tour escort, limited tour

- departure.’For. lnfon'naﬂon. write or phone: Teach-

b folklore

< all entrance fees,

“crulse on Sea of Galilée, kibbutz stay, buses and
guides, all tips and tatés; See Jerusalem, Bethlehem, .
-Nazareth, Galilee, Tel-Aviv;: Haifa, Jericho, Dead
~Sea, Mesnda and much more, 5-day add-on'tours -
vailable in Egypt Greecé or.Rome for 15 day ™
combined tours. “An Bducatlonal and. Cultural
. Experience of a Lifetime.” Beparture dates: February'

14, April 18, May 23. Cut-off date~30 days before

-Trip Tours Ltd.,"9349 - -120th Street, Delta,'BC
'4C 6R8. Phone 936-6463 ‘or_568-8336

as’, mfweiuenl lpearheads‘most soclal reform All
‘social levels and " churches’ participate. Order.from
-author-publlaher Allen. “7850° Champ.nln Creccem

ada, for three reasons is concerned that the
number of girls studying physics and math
in high scheolisless than half the number of
boys: (1} in a world where the impact of
science and technolegy is becoming in-
creasingly significanit, wonien inust be able
to participate in directing technological in-
novation, and must be well represented in
the professional scientific community; (2)
machines are rapidly replacing women in
the clerical positions, yet eight out of 10
women work for 30 years, and the expand-
ing job markets are for skilled personnel, (3)
if Canadians are to control our own eco-
nomic future, and compete in the innova-
tive technological industries, we must have
far more skilled personnel, whose training
begins with school science courses. The
committee urges parents, teachers, coun-
sellors, policy makers and students to make
changes so that girls learn that scientific and
technical occupations are mterestmo and
rewarding. :

The report that prompt—"’d tma concern,
Who turns the whéei’ is indeed thought
provoking. Six science academics across
Canada addressed their colleagues, pre-
senting the facts, offering explanations,
including the role of educators, and sug-

. gesting possible solufions, Interestmg facts
\-emerge: (a) Girls are missing experiences of
 science early; negative feedback loops ‘ap-

pear as soon as Grade 4. (b) Studies show

similar conditions in many countries; nofa-.: -
. ble exceptions are Hungary and Japan. {c)

The much- touted “sex differences” in abil-

ity are in fact very small, and include so

- much overlapping as to be very misleading
to educators. (d) Successful wisrking scien- -

“fistshave the “courage to take risks” while *
‘North American socnety idenhﬁes among

feminine behavioral traits. “secunty orienta-

~“tion.” (e) High school girls are shock:ngly -
mlsmformed regardmg women in the work

is noted in the. Teviéw, -

: prepared fox' a few dxsappomtments.‘

A NCTE ABOUT
BOOX PRICES

- @Prices ‘quoted in these reviews are
. publishers!, list prices, and are subject

o varying d:scounts 5t 15 per cent ..

"on textbooks and 25 to 35 per cent on.”
‘trade books, hbrarv editions and pra-

bound books ‘do not have discounts. o
Where price s not mennoned thxs fact, s

 Prices listed by Amencan P bl.shers i

_are Amencan list prices.: Pn::es asked
by Canadian. agents are: hkely to.be -

consxderably hlgher wnth or wnth ut a.
d1scounL : S
A Canadian agent does not neces-

e sarily canry all the lines of the American " -

publisher he - ot she represonts

'|.2Mack; just . take off the brake;
= Jake: Thatsthe way to meve

1 week, Zeke; or! every. “other ay,’
“%:Ray; just’ makethat your plan'S 1

7o salf fit

: FITNE.SS NOW . AND- HOW ¥

'How to get ﬁt

g "w1thout ]oggmg

“ ]oggmgs a great way to get fit. But i
—:rnsnot theonlyway to go. :

‘For example.. ;you could go fora

*swim, Jim; learn to roller skate; |
‘Kate; don't-worry -if . lts new’—:—: R

Sue..just getup andgo .
" After- all...hiking’s’ got appeal, -

" Neal fencing's A-OK., Jay; justdo™ - |
‘what'you’ please Lomse Lots of ]

thmgsarefun . : ;
. 8osigetiup: oif your xump
Gump;.don’t-hold yourse)f back;

‘And’ rememben three times‘a

1a
- (Fran, Dan or Jan)...And get your

“There rnust ‘be ﬁfty ways to get
yourself fit. AND How|




The concluding address was given by the
Honorable Liynn Verge, Minister of Educa-
tion, Newfoundland and Labrador, and
president of the Counzil of Ministers of
Education, Canada. She recited an
enlightened statement of policy adopted by
the Department of Education in Newfound-
land, and added that “these recommenda-
tions have not been translated into any
noticeable improvement in the province.”

Hence, she insists, a need for developing .

strategies at the grass roots level. | invite

you, for the three reasons given above, to -

study this report and begin tu develop such
strategies. Remember' that the report is
offered free fromi the Science Council of

Canada (100 Metcalfe St., Ottawa, KiP

5M1).
Quebec Science Educatlon which direc-
tion? {co-sponsored by the Science Council

of Canada and I'Association des profes-
seurs de sciences du Quebec) has implica-

tions far beyond the borders of Quebec.
University, - public schools, and  industry
document the inadequacy of ‘present sci-
ence teaching. Future directions emphasize

- re-education of science teachers, anc .nore

social context. One point often overlooked
is the drastic reduction in ihe interval be-
tween a discovery and its apphcanon
“Pure science and technology are ceasmg

o to be dnshngunshable

Not just a series of papers, this report
includes a summary of discussions follcw:
ing the symposium. In a final “feedback”
Ray Duchesne, University of Montreal, says
that the chief question is not addressed —
why is. science taught? — to train the
necessary scientists and technicians {only)?
- {0 create citizens able to choose and
differentiate? (the author is 1ot sanguine)
— or just to give science teachers more
prestige? Anyone interested in science
teaching will appreciate this report, and the
Science Council welcomes correspon-
dence on the subject.

The Science Council of Canade Annua.
Review 1981, in the chapter “Fifteen years
in retrospect” states that the promotion of
excellence is a cornerstone of science pol-
icy. “Attracting extremely capable young
people to careers in science and technology
is-the foundation of:excellence.” Science
and Education is a mejor study of the
Science Council, exaraining the science
education of students who do not follow a
science career, as well as those who do.
Educators are asked to enter into dialogue

with the Science Council to define or clanfy ’

problems and future options.
In-the quarterly bulletin Agenda of the

Science Council of Canada {from which

articles may be reproduced) an editor notes

that prcpaganda and advertising have pro-

duced such scepticism that people apply
scepticism equally to reality, and ‘believe
only what they prefer. David Suzuki criti-
cizes educational curricula because of the
commitment to facts, rather than to an
understanding of the relative nature of
information.

Which leads me directly to What is scien-
tific thinking? a discussion paper by Hugh

‘Munby, also available from th2 Science

Courcil -of Canada. We need. “scientific

thinking.” It involves using language dif- -

ferently, in a specific and disciplined way, to
construct concepts; for example, science is
the creation of human beings. We invent
our krowledge, and the fest of an explana-
tion is not truth or falsity, but conformity to
observation and usefulness in prediction.
Failure to understand this attitude produces
bewilderment and distrust. Science must be
taught as useful constructions, no more.
Science students — indeed, all students —
need to be given “intellectual indepen-
dence” defined as having the resources for
judging knowledge independently of other

people. Munby cffers these two statements - -

for discussion, and sugdests careful obser-

vation of individual science teaching to.
discover how far scientific thmkmg is pro- -

vided.

Policy issues in computer—axded learning,.
a brief report of only 43 pages, nut out by. -

: Héusewife :and teacher in Laval, Quebec, LOUISE MERCIER

-;$ays:Today, the best way to get rid of lice and nits is with:

.PARA! I .use it on my children and | highly recommend itto '
-anyone who might have pr-blem with lice and nits."” - .
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the Science Council of Canada Committee
on Computers and Communication is also
of compelling interest to educators. The
- - report takes for granted computers in the
classroom, as many as one per pupil, It
deals with problems of limited markets for
Canadian software, lack of Canadian con-
tent in software, pour interchangeability of
systemns, absence of naticnal standards.
The Canadian-developed National
Authoring language (NATAL) is frequently
referred to, as designed specifically for the
preparation of CAL courses by authors and
teachers with no specialized kriowledge of
computers, A brief discussion of copyright
problems in computer software makes
some interesﬁng comparisons to photoco-
pying. Developing computer software im-
plies a-better method of defining educa-
tional . objectives (what is the program
suppcsed to do?) not to mention redefining
the role of the teacher. (Students talk to
computer terminals). .
- Less directly dealing with education but
no less important is Planning now'for an
. information society: tomorrow is too late,
~ Report No. 33 of the Science Council
($4.50). It talks about a “transformative
technology”; ‘electronic “teachers” becom-
- g common, -and the risk of severe section
- . unemployment with the consequent need
~for retraining - programs, particularly in

res”. .

software skills, It also points out the dangers
to personal privacy and national integrity.

Almost all these reports, as well as the
two from Canlit given brief separate re-
views, and indeed most of the reviews in
this issue, deal with the future of education.
One is reminded of the old Chinese curse,
“May you live in interesting times.” We live
in interesting times.O

‘BOOKS RECEIVED

Teaching the gifted, challenging the aver-
age, edited by Norah Maier. Toronto, Guid-
ance Centre, 1982. 122 pp. paper, $10.00.
0-7713-0114-6. In 11 separate essays, the
experiences and methodologies of teaching

- various subjects by the staff of the Univer-

sity of Toronto Schools (teaching academi-
cally able 11-17 year olds). Many curricu-
lum suggestions provide for variety and

diversity, to make students proactive rather

than reactive learners.

Weber,ri Ken. The -tec.zcher is the key: a
practical guide for teaching the adolescent -

with learing ' difficulties. Toronto, Me-
thuen, 1982, 166 pp. hard $14.95. 0-458:
95310-5. Discussions of the what and the
why, followed by five ways of teaching, well
interspersed with vignettes of “case’ histo-

nums ks suitab
_materials or textbooks for

ADOPTION

Kirk, H. David. Adoptive kinship: a
wodern institution in need of reform.
Toronto, Butterworths, 1981. 173 pp.
paper, $11.95. 0-469-84280-x

David Kirk, as a sociologist and father of
four adopted children, has examined adop-
tive relationships personally and profes-
sionally over three decades. Shared fate,
his first book on the subject, years -ago
pointed out that our society bases q;doptive
practices on the falez premise that “adop-
tees always remain children.” Those of us
who have been directly affected by the
adoption procedures in this century will find
that Kirk has a distinct message to the coutts
and legislature in regard to such things as
inheritance and incest laws,

He points out that records, admittedly
incomplete, indicate that two to four per
cent of the North American population is
adopted. Or stated another way, one in five
of us is directly involved as a birth parent,
adopting ‘parent, sibling or adoptee.
Groups of adopted adults, hitherto numei-
cally insignificant, have since the 1960s
become organized and vocal. Kirk docu-:
ments instances of archaic laws that have -
been brought to light by such organizations.

The mcst fascinating part of the book
develops his research into what he calls the

two basic_types of kinship, ,‘;,“rejecﬁopwqf.

12

|7 are..unig N ratives- for. school “anniversaries ‘and |
. excellent fund raisers for school charity drives projects. Simply
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difference” and “acknowledgement of dif-
fetence.” Dr. Kirk points out the problems
corinected with each viewpoint and says
that research into the two types of adoptive
kinship is now feasible, timely, and scientifi-
cally desirable.

All who are directly involved in adoptive
kinship will find this book thought provok-
ing and informative. The prose is ponder-
ous, but the message is important: reforin
of our archaic view of adoptive relation-
ships is urgent. It is a fascinating report on
the current state of adoption.

— Connie LaFortune, Summerland

BRITISH COLUMBIA

The Public Commission on Social and
Community Service¢ Cutbacks, Cem-
mission Interim Report, Burnaby, July
1982, 46 pp. Available from the B. C
Federation of Labour.

* Four commissioners —. Tom Alsbury,
;chairperson, Tom Hutchison, Joy Langan
* and Gordon MacPherson — held hearings

in 11 B.C, communities in the period April -

29 to May 21, 1982. Over 200 groups of
B.C. citizens expressed their concerns and
their ‘anger over the arbitrary and the
discriminatory nature of the provincial gov-
“ernment’s - cutbacks, particularly on the
‘helpless and the near helpless — that is, on

children, ‘women; nahve people and the

: dsabled
The format is to quote from briefs and

~"mumcallon skills of- busmess and, :

Moelaert+has’ sharpencd the comL g E

then to parallel the quotation with editorial
elaboration. It makes an effective presenta-
tion, easily perusable,

Anger spills over particularly as one reads
of the ludicrous follu of persisting with the
mega projects. Cne brief says, “To build a
giant new sports stadium while the sick go
unireated suggests we are entering a kind of
Alice in Wonderland world where nothing
makes sense.” Another one adds, “l would
suggest that a society that would limit the
already limited educational opportunities
available while building a convention cen-
tre and a football stadium in downtown
Vancouver is morally bankrupt.” And place
those two comments in the context of one
from the hospital employees’ urion, “Al-
most overnight the health care system in
this province is being torn apart by our
provincial government.” '

A Prince George businessman states the
obvious. “I am against these public sector
cutbacks. It just means more people with-
out money, and when people are without
money, they can’t buy my products.”

The commissioners almost tease the
reader of this interim report. They. offer
some preliminary or tentative conclusions,
The restraint program is destroying many
long established social,. educational ‘and
health services. We mortgage our future
capability as a resource rich province by

educational and vocational training cut-

backs. Budget and wage restraints increase

unemployment and do nothing to reduce;

inflation,- high interest rates and high tax

rates. We fail to decrease any costs in the

long term but we vastly increase human

. suffering, loss of dlgmty and deprlvahon in. -

the short term. ; :
- The interim report avoids any recom-

mendatrons It also'does not explore any of -

- ‘the “why™-or underlying assumptions kinds
" of ‘questions."Why is‘there not a restraint
/" program on,_the mega projects? Why are:’
2ix- workers on’ the mega’ projects not being .
.. asked to rol! back their wages or.to share ..
B jobs? In whose interest is it to have these *

* Yestraints, these proposed job-sharing prc- :
grams'? will the doctors who received that -

39 “per: cent-increase ‘in fees agree-to'a

jere unable to qualify at the elective sur-

',educatron by emphasrzmg the growing in-
* stitutional . and: financial -commitment - to
~-life-long: learning. “These’ two pieces~are
.. excellent; they are thoughtful and carefully

roll-back? What is happenmg in hospitals? - documented. N

. Will the public ever know the numbers who -
are: needlessly sacrificed - because™some-~ -

gery stage’ and had to wait Until the' emer-
‘gency-surgery: period?- Is_this:a program:’
bnllranﬂy,iconcelved carefully plarmed and

lig Enterprises, 1981. 282 pp. paper,
$13.95. 0-920490-0.

Those of us who believe that the prob-
lems of the schools could be solved if
teachers would “just teach,” will find little
solace here. Canadian Education in the
1980s is compelling evidence of how much
of what we say and do in schools occursin a
social context. We react to political, relic .
gious, linguistic, economic and. cultural”
forces; the form and the content of our
schools are shaped by the pressure of these
id¢ as.

dJ. Donald Wilson, Professor of Educa-
tional History at UBC, has collected com-
mentaries on the history of these pressures.
The essays are almost always readable and
informative, occasionally vigorous and pro-
vocative. The collection is divided into -
sections entitled: Transitions, Connections,
Curriculum, Work and Schooling, and Fu-
ture Perspectives. .

The first two chapters recount the general
drift of Canadian educational thought dur-
ing the last 20 years. Walter Pitman de-
scribes the collision - between the over-
promising sixties and the more disillusioned

and budget-'estramea seventies.  Pitman-
writes, “The fallure of Canadian education =~

to meet its own expectations in the 1960s

was caused not through lack of resources, -
" not through lack of community supportand -

enthusiasm, but through lack of philosophic
integrity.- We put-all our faith in“schools, -

when it was quite apparent that the twen-

. tieth cesstury had provided access to infor- . -
. mation and skill beyond the.imagining of
~ the nineteenth century refolmérs who'saw =
-“the school as'a sole mstrum(lnt for educat- ik
" ing the masses.”. ..~ .

‘ Robert Pnke a socrologrst outlmes thei'

E _merging ‘of “economic theory, liberal doc; -
trine and functionalism” that set t})/e;stage T
. for the’expansion ‘of the educatic ;

in the fifties and the sixties.: PrKe beheves
tha* future. reform will: incréase access to

' “Conr.ectlons rs a chapter about

: isecnon “given the_B.C. government .
= creasing - financial* support: of . prit
'schools current demands for r_rrulhcultura




Simon Fraser University

You Can Complete
‘University Programs ati-ome

“Simon Fraser Upiversity offers several academic
programs which can be taken at homne through
Directed Independent Study (corre<pondence)
You can start in January

7

: Bachelor of General Studles Degrez Program

‘Credit courses to meet requirements for a ron- /
specialist.degree program. Regulations allow ]
. special credit transfer from other B.C.
. umversxtles. :

. Mlnor Degree Prcgrams

- Credlt courses to fulfill the reqwrements of

" minor programs, for degree completion in,
~Education, C'imlnology. and Socnology/
,‘Anthropology SR _ e

';.Dlploma Program S
. Extended Studies Dlploma Program An
opportunlty for those. who ‘already hold & g
degree to ‘follow a'program of study desngned
by the Faculty of Education. It will raise teacher
‘qualifications from. category 4 to category :5 for
.. those wilh ‘a:bachelor's degree; and from .
category 5 to category 6 for those with a -
.dégree:: Programs are. designed by
students in co eultatlon with faculty advisers.
tudents may concentrate in such areas as
rnculum development cultural dlfferences,

_and Nov 1on|y) 7 -
: Students are requested to reglster pnor to

. - Reqlstratlon Form

* COMPUTERS INEDUCATION: =~
A WORKSHOP FOR CLASSROOM TEACHERS
: ,‘October 25 ‘and Novg’mber 1, 1932 i

The Facuity of Education, and

Continuing Studies at

Simon Fraser University

present a two-part inter-active workshop for
teachers telecast by the Knowledge Network
of the West

Compu*ers in Education.
A Workshop for Classroom Teachers
“nstructor: Robert J.D. Jones, Director, *

Learning Resources Centre, Faculty of
Educatlon SFU..

inter-actlve Telecasts"

Mon. October 25 and November 1, 1982

3:30-5p.m. *

Repeat T elecasts

Sat. November 13 and 20 1982

2:30 - 4 p.m.

A two-part inter-active workshop desrgned to

introduce teachers to the use of

microcomputers in the classroom. ,
-(Participants will be able to speak dlrectly
“with the ms*ructor by toll- free phone Oct 25

_the workshop The $20 registration fee covers

- the cost of a package of print matenals whlch
~is an'integral part of the. course g

_ Forf further lnformatlon call 291-3275 :

ember 13 and 20,1962

nlverslty‘, ‘and malled along with this completed

- Postal Code,

SE

'Cheques should be made payable to Slmon Fraser ‘ i

<
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Christmas '82

i ° Caribbean Cruise
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Summer 83 :
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{.For more mformatlon about these
* programmes {(or others of yolir
cho;qe) please contact the -
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debate between what might be termed the
“cultmal” and the “useful” in education;
and the Canadian or the national identity
question.

Articles bound to draw strong responses
are those about educational opnortunity for

women and the transition from school to .

work by working class students. UBC’s
Jane Gaskell, in the former, writes about
the continuing sex-segregated nature of our
schools and how girls are still channelled
into segregated employment. - In another
article, Gaskell and Marvin Lazerson de-
scribe the results of a longitudinal study of
Vancouver high school students and theit

ttitudes as they make the transition from
hxgh school to full-time work.

‘One might expect the final chapter on
future | perspectives'to be a gloomy litany of
problems: aging teachers, shrinking enrol-
ments, and lay-offs. Fortunately, the pre-

dictions are more interesting;; ‘and more
“complicated. " The, three cintributors
present most of the commonly predicted -
“difficulties, but they are surpnsingly upbeat

given' the somehmes grim statistics and

) scenarios.

Canadxc.n Educatuon in the 1980s would

- be useful to students of education, parent

groups, and teachers for its histories of
Canadian educational issues. It could offer

a’ solid ‘staring point for issue-oriented -

discussions and, as such, it deserves a wxde
and prominent circulation.’

' ~— Frank McCormick, Vancouver

In another review of #~*"_.me book John :

- Church (BCTF) writes (in part); .

. Not one of the articles-is written by a

~ classroom teacher and this reminds one of

B Dwayne Huebner's comment: at a 1979 -

B - conference in Delta that teachers needed to

become critically reflective and to write their -

own essays and not leave it to university -

. -professors and others who live off teachers

= to describe the working life and conditions

- of the classroom teacher. Though teachers

are not"the: authors” here, many of the

“authors are suggestmg massive changdes in-

“the nature of education and the role of the

* teacher. Stevenson describes the impera-=

: tive of “a quantum leap forward” in formu-

B lating education policy, and Pitman poses -
-~ the intriguing question: “Can the educa-
““tional establishment lead in the transforma- " :
iori {of ‘society-to a ‘concentration on hu-

man‘Values] or will it stand inf the way?"

ading and reflecting on the essays lnr,
- Al s volume on Canadnan educahon could

- says Canlit. -~

. and slower yet to see the value/m a

teria, Caniit, 1981. 24 pp. paper,
$7.00. 0-920566-11-1.

The Crash course booklet would be most
useful to teachers and English department
heads who are planning to include a more
extensive section of Canadian materials or
establishing specific courses in Canadian
literature. It is essentially a catalogue of
English and French-Canadian fiction,
drama, and poetry. The section cn hterary
criticism is, of course, not comprehensive.
The last section focusses on “Canadian

Immigrant 2et” from its beginning in New

France to the 1970s. It seems # be glean-
ings from various bxographxes ‘Dry as dehy-

 drated potatoes 1o read, itis could be a

useful reference.
The small booklet of only 24 pagesis the

- finai research publication of Canlit, a co-
operative of students whe began the study’
of Canadian literature in the nation’s sec--

-+ ondary schools in 1973. Their survey indi-

cates little change in. the percentage’ of

courses in Canadian literature. There has

been some increase in Canadian content in-
the curreni curricula. Canlit calls Canadz “a
nation of silent heroes with martyr mentali-
_ties” who “do not teke enough pride . . . in °

preservmg and maintaining our nahona]

7. yoice.” The report contains the format and
’1esults of their questionnaires, and a few

comments from the teachers surveyed.

One teacher wrote: “I have been teach-
‘ing a Canadian iiterature option . ior nine -

vears. | fry to make the kids (sic) awareof a

::lot of names.in Canadian writing . ;.. 2By~
. the end of the course, the kids are to know
at least 70 names and one published work: -
" of each; beabletotalkintelligentlyabout20.-“_‘ :
~writers; and * be - an “expert™ ‘on- one.”" "~
- ““Think. of the results if every child in

Canada' were to take a course hke that
= Cumculum wnters are slow to char'ge,

literature, as most h

o European hteratur

“ment heads, ‘and to the mimstry,' regarding
-the use of Canadian: materials and the. -

establishment of Canilt courses,

:Schools Alexandria; V.
i 7; for- Supervlslon aad’ C,




tions. Under the blue sky, with brush in
hand, 1 thought that the present group of

polmcran educators in power wouid ap-

prove of the first publication and dismiiss the
second as irrelevant, “blue-sky” idealism,
flirting with escapism, not cost-efficient, and
hence irresponsible. There are some super-
ficial similarities. Both are small, easily read,
prepared in the United States in 1981, by a
collective of authors. As ] reconsidered the

“phrase “a ‘collechve of authors” 1 shud- .
dered, and I know I dropped a splatter of

coral’ (a sophisticated name for pink paint)
- on-an innocent pansv m the flower bed
. beneath me. “

The contrasts predommate W allace S .
= work forces the reader to focus on today, or, .

““really, on areturn to a mythical yesterday.
/- 'Shane' invites his’ reader to examine a
" future-focussed study of education to effect
*. major changes if our crowded little planet is
to survive. Wallace reported views of edu-
cational leaders in the United States; Shane

and his colleague interviewed 132 scholars .

of both the natural and social sciences from
obvious countries such as the United States
‘and Britain' and: other western European
countries, and frorm less obvious countries
uch as Carada and the Soviet Union.

" Educating  for. a. new mzllenmum

~.. " impresses. Computer and visual literacy are
- essentiai ingredients of a future-focussed

“survival  educatién.” An anhcnpatory ap-:--

: proa\_h to learning should give studznts the
skills fo deal with the future, help stiidents to

- suggest alternative routes to examine, and

or’ nahonal or’even- international
levels, and an ablllty-age continuum; Be-

embracmg ‘every’ geometric - design; i
spiring me: o repllcate thh the paint brush
I t i

require. that. people: evaluate  the “conse- -

quences of those alternatives, avd. of the -
likely trade-offs needed: ed as a result of future

' decisions, Shane siggests at least two im- . -

" 'portant breaks with.what is: a co-ordinated

I'network operational a local or

_tions.,” S
The Reverend Allen records the closej" :
““connection in all:-communities between
- alcoho! and crime. In 1892 in Victoria, 112
* out of 282 cases before the courts mvolved 5
fiquor. The't temperance movement did not_ . -
vrestrict itself to’. -attempts 'to. prohrbrt -OF

cause each person is unique; the traditional
lockstep graded schoo! striicture ‘must yleld <
torecognition ‘that' leammg is,a lifelong”

“experience. Shane s models are exquls'te t, ;

fquuor ‘In. many:comm

-2,700, 000 names

while I enjoyed my five-day break to splash
paint at an olde house in dear olde Victoria,
I fear that the number of merrie months of
May in which [ can repeat my painting feat
may be even fewer than what [ consider is
my still allotted physical capacity.

— John Church, BCTF

“TEMPERANCE

Afifen, Harold Tuttle. Forty years’ jour-
ney: the temperance movement in
B.C. to 1900. Victoria, H. T. Allen,
1981. 13B pp. paper, $8.09. Order

.from H. T. Allen, 104-1520 Jubllee

Ave., Victoria. B.C. VBRAN3.

* This book presents the results of exhaus-

- tive research by the Reverend Allen, one of

the main founders of the Greater Victoria
Association on Alcoholism. The story re-
cords in infinite detail ihe. influence of the
trade in alcoholic beverages from its intro-
duction by fur traders through the era of
gold rushes, raflway construction and early

- settlement. Attempts to control the obvious

‘evils were made by the WCTU, by the

“lodges of the Grand Templars, by govern-

ments, by employers, newspaper editors

- and other individuals. . Editors supporting

temperance- include those ‘of the Victoria

ZLolonist and Times, the Westminster Col-

“umbian, the Kamloops. Sennnel and the
'foresee the influence ‘of probable events, . e

Nanalmo Gazette

The stories of the assoc1atxon of the lxquor )

trade with prostitution and the expansion of

** brothels into. residential ‘areas‘ring a con-
temporary note, as does the statement that - -
- “the Police and magistrates sought to.en- .
“Hforce the law; but their efforts were nullified -
by appeals to the Supreme:Court of B.C. -
. who always quashed therr convrc- '

Judges*

control the® sale adverbsmg ‘and ‘use’ of

p\}ernent ‘was mtemahonal is shown' by
the fact that in 1895 a werld-wide petition of

he world toi!

alternanve o

mcludlng that of - the " -
Pope; was presented tgithe governments of

é o
it’s Not Too Late
to Register For...

1]:1e

CREDIT/NON- CREDIT
CORRESPONDENCE
COURSES

Reglster now or any nme cf year
tor-Guided Indeoendent Study.
‘tourses offered by UBC £l

(604) 228:4233 (cailect) or
mail coupon be.ow.

1am mleresled m

.Degree credlt courses
o Arts :
: Education -

* Forestry

“Non-credit courses: 7
- rEarly-Childhood Educatlon ;
iz, Learning Skills (Reading;
‘Writing, Library. Res»arch)
L Freelance ertmg -

- ....-.---..----.-...-o-.n-.-...n....--.-‘..-

- Please add my name. to calendar 2
mamng list: : ’

~ FIRST NAME

'3 - Guided - lndependenl Sludy; ]
= 1 Centre for. Continiiing Education
25 The Umversnly of B.msh Cnlumbl

For further mformahon phone . ‘




GEOFF HARGREAVES

SHE OFTEN WONDERS

®Though not ercactly pretty, Zelina in her

20s used to be a dark, vivid girl, with a lean
and angry look. She had a gift for pickingup
fashionable phrases and was' frequently
able to interest herself in things that are not

really interesting, like methods of evaluat-

ing Grade 4 students. Everybody predicted
that sooner or later she was botind to make

aname for herself in educatron or at leastin
: VEdublz

.. It seemed likely that she would rise to .
' 'drslnctconsultant Orshe mightevenlanda

job at the ministry and dispatch to schools

- "throughout the province softly exciting cir-
‘culars about. testing procedures and have -
- the pleasure of referring to the minister by ...
- -his first name; while phoning her wndowed :
" mother in Salmon Arm She was a gxrl of

B unqueshonable promise.

- Her career reached its zenith when she;r i
Nas’ selected to join. an accredrtanon team-:
;t out to’ document the dxfferences be-::

flooded and in the school parking lot dead
fish lay rotting.

“Nature's so aimless,” said the principal - .

reflechvely, surveying the chicken feathers
that floated down the gutters.

“No objectives, you might say,” replied
the vice-principal,

Everybody agreed, it was a judgment.

:Now, at long last, Zelina seemed on the

verge ‘of ‘fulfiliing her promise.. So, iri a

~carelessly euphoric mood, feeling she could
- afford a risk; she accepted a long-standing

invitation from Teddy, one of the English
teachers, to sréend the weekend at- his

" uncle’s farm in“the Cariboo. Now, to. be

frank, Zelina had never thought very highly
of Teddy; he.was too alry-falry, too unfc-

“ cussed, for her, although she did concede :
" thathe had a “practical nose” when it came
_to ifivesting in .the bond market;

wasn't entirely without a veason for. ving:":
“Teddy's uncle found Zelina® hard to'talk -~
s fo:He toldTeddythat he feitshe wasalways' o
: lookmg beyond him, as if to see who! would o
ext appear over the horizon. But since the:
:only: neighbor- within  five ‘miles was Old -

' farm. Hequxcklysold itandon *he;i oceeds
's0 he " :

branch caught her across the neck and she

was knocked from the saddle.] :
It wasn’t the broken hip she! suffered that

caused her the real trouble; 1! was finding

-that she was puttmg on werght at an

uncontrollable rate. Specialists eventually
told her that her fhyrom glands had been
pathologically affected by the collrslon with -
the branch, ‘and that there was very lmle
they could do.

As her weight increased, her ambnbons

‘diminished. On her return to school, she
__seftled into a split 3 and 4, and has been . '
" there ever since. Her classroom objectlves S

became: mrsty, mystenous ‘even mysncal

-and she took to fillingin her daybook on the

weekend after her classes. "
‘When his tncler u:erLTeddy inherit

“Billy” Catchpole whose idea of happiness -
‘was filling Up with rye and. shooting insula-
Ators off. telegraph poles he ﬁgured shet was -
wastmg her’ time. anyway

her that ever smce her accrdent, her lrfe had .
—;taken ona. posthum u; qualnty ] 'herea

. tant seemed to be part of yesterdny If that
ere s0, she askedﬁherself anxrously. when
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Attractive Investment
Accounts

¢ Term Investments - high yield, flexible
Available from 30 days to 2 years

“for only $500 minimum
° Minimum monthly balance Select Account
¢ Daily mterest Bonus Account
Plus™ - f
¢ Teachers’ Home Ownership Savmgs Plart
,' Teachers Retrrement Savmgs Plan

.Umque Savings! Drorram

L iDefarrod Salary Leave Plan: Enabling
e partrcrpants to save on taxes whlle they save
- for a leave :

Who Can Jom"'

"rAn\} memu ar.of the teachlng professron and o :

S his or her |mmeoiate relar,v

Cnmda Poales

Nuno-u«d ﬁ:npaw

Permit No. 4786
Vancouver

Bulk Ennombre
third troisidme

Jom Us Now'

o you are not yet partrmpatmg in your Ceop, T

: jorn us now. Become a vital part of this grow- = -
* 'ing western Canadian movement — a tradition:

SR ;wrth educators and therr famrhes since 1951

6HE PIA 10°E “HEMODNVA 1S QHVHUNA SEZ2-S0T ‘HIHOVIL "0 THL. — a153IndIY NUNL2H

beagbin il




