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Self-Directed
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Mortgage Fund

. @ Rated #1 in average growth over 5-year period* :
® funds invested-in first mortgages on prime residential property |
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- Funds earn competitive rate of mtercqt compounded monthly
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PRIMARY/INTERMEDIATE

8206 People Working, 8 p. A nonsexist, multiethnic picture and
activity set. Seventeen (24 cm x 25 cm) black and white photos featuring
people working in nontraditional jobs. 3.85

8083 Stories About the Shuswap Indians, 27 p. 1.90
San, Moon and Owl. Stories about the present-day life of the native
people of northern B.C. and the Yukon. The books are designed to
be used as readers in the priinary grades, or to serve as stimuli for
.a guidance or Indian heritage program in the intermediate grades.
8036A Book 1, 12 p. Drawings. Twelve stories. .90

80368 Book 2, 16 p. Drawings. Seven stories. 1.25
8036C Book 3, 20 p. Drawings. Ten stories. 1.55
8036D Teacher’s Gulde, 36 p. : 2.85
8036E Reading Skills Worksheets, 30 p. 2.30

INTERMEDIATE ' :
9221 Valkse Ciarification Sheet, 2 p- Information and questions
about a Punjabi family who immigrate to Canada. - .15

9244 China Around the Corner, 43 p A teaching unit on unéer-
_standing the Chinese culture. Includ_s projects and a field trip study.
T _ ; . 4,25

9214 Immigrants to Canada: An Historical Study, 8 p. .60
19205 Iadlan Foods, 5 p. Foods eaten by the Shuswap Indians.
, A .40

9241 Indians of the Nt;ﬁbwaf, 13p. lnfoxmaﬁoh. quéﬁons and
- activities designed for Grade 4. -~~~ i : .80

Indians

INootka iif

] s. Describes a variety of games
suggestions on how to integrate games
o 45

the International ‘Year of the Child. This unit attempts to promote

student cultural understanding and awareness by looking at a cultural

simila h -by children throughout the world, namely gam
eacher's : . -

92524 Booklet, 48 p. Maps, drawings. = 5000
9252B . Casscite tape, 14 minutes. T SRR W | Tt
~ 8252C" Twenty-four colored elides. -~ - f . 150000

- This unit provides teachers with materials to support the Gradeé 4 social

9280 Japen Around the Corner, 20 p. This unit outlines  teac

: ; S ) - i - o and Sioron Fraser to Canadisa In
/9242 The Ofibwa: Their Lifs tu the Forest, p. 75 g
9236 Native Peoples of Canada: Their Traditional Catture
and Some Contemporary Issues, 14 p, A study of the West Coast,

: 9239 Nootka Station md& 2p‘.:Slkrselffqpreraﬂr‘lgr st:;gfops each
ealing v e face] . Detigned for Grade 4. 3.50

“.. happened when Europeans traded or lived

. cultural conflict between the B.C. Coast

d. A soclal étud,le's"vihln,l-uqit'dev'elobed for-

The following 190 student Information booklets include
drawings and activitics:

9266C Cozst Salish Shelter, 13 p. 1.00
9266D Coast Salish Food, 19 p. 1.45
9266E Coast Salish Clotkes, 17 p. 1.30
9266F Coact Salish Crafis, 16 p. 1.25
9266G Coast Salish Recreation, 14 p. 1.10

9266H Interior Salish Shelter, 8 p. ) } .60
92661 Interior Salish Food, 28 p. 2.15
92664 Interior Salizk Clothing, 20 p.- 1.55
9266K Interior Salish Crafts, 10 p. .80

Y266L Interior Sal::h Hecreation, 20 p. ‘1.55
9203 Children’s Games: A Unit on Games of Othey Cultures,
18 p. 1.35

The Chinese People: Musie, Instraments, Folklore. A package ' T
to help teachers integrate the arts of the Chinese culture in the Grade L
6 social studies unit, . )

9283A Booklet, 63 p. 6.00 : P
2283B Cassetts tape, 17 minutes 3.50 . !
9283C Thirty-ane colored clides

22.50

9284 Plexico—An Interdisciplinary Unit for Grads 6, 66 p. ) ! L 7 B
2.00 . o ,

Music in Our Lives—Th:: Pacific Northwest Coast Indlans: - .
Fasic, Instruszents, Legends. A package to help teachers integrate

the arts of the Pacific Northwest Coast Indians in thie Grade 4 social - -
studies unit. It includes songs, legends, poems: and pictureg /of -
instruments of the Bella Coola, Haida, Kwoakiutl, Nootka, Salish, Tiingit -
and Tsimshian tribes. RN F

9278 The Ojibwa—Indiano of the Eastorn Woodlziads, 97 p.

studles program.’ - 535
strategy for th/’study of Japan in Grade 6 social studies
SECONDARY i '

2059 'The Helping Hasick: The Dabt m?.,a.’mm nzis
0, 82p. - 345

Documents: show’ Q:hn
in'a region when a wel}

2058 Mcn Sﬁ'angm: e

- developed native culture was dominated by a technologicaliy advanced

European culture. It is hoped that by studying these documen
students will become mure sensitive to the problemis faced by mino
groups in'any - S X

clety. R
201" To Potlatch or Not to Potiate




: JOHN S. CHUBCH

' formative years — | lived in the James Bay district of

- Victoria. My great grandparents: ¢n ,one side had-

. emigrated from England to what is now British Colum-

- bia at the time of the gold rush. ‘Shghtly later, my -

- *.. grandparents - on- the other side had emigrated from
~ Scotland. 1 grew up at a time of very limited onportumty

8 ‘in a peninsular area of a small city i 1solated orianislaid.

"My boyhood comparions shared comp: sirable kinids of

'; of racial ghettos in that isolated outpost of empire.

Rupert’s secondary school,  sensed that] was fiot being

ethnic: children busy- -absorbing- British, Culture _and
history. When I went to- RLpert s urly ‘movie theatre, I
knew [ was wrong when Isat in'one. area and the Indian

nded as illegal liquor.:

:ilong struggle to ‘overcome racnsm and to

' ‘bukhobor and East Indlan ethmcnty and

-‘%’Dunng the great depression of the 1930s — my .

I the late forties when | started to teach in Prince™..

adequate and fair to three Haida boys transplanted
from Masset to my Grade 8 classroom of Scandinavian- -

péople sat if their segregated area, but I still did it. And1
onlyr watched when thepohce ruthlessly rounded up 7
' ;managed to imbibe’ generous_ly, e

- that “every major Canadian institution is both racist and

- sexist. . .. The starkly clear message'is to p robe why

“our-society is-racist if " e ar” to. become enuinely
‘multicultural. - TP

--Yvonne: Zarowny emphasiz the. nee s

" critically reflective about otr: own culture and society. =~
When we do, we shall uriderstand why public educa-; O

“tion'is being systemahca!ly attacked; and why itis folly ="

r all continents have: poured into our - -
ing the: last’ 130 -years. They-have- ‘trans-
enrichec -all our lives. They have. ‘contrib-
ec 'They”

) mbuted to, mltlgatmg the horrible features of o
tion practised durmg my boyhood againstthe® -
rst Canadians and Canadians whose toots extended -
to Japan‘ Chma India and Russia. However,-we still - -

ith the con\\jibutlon of movements such as
b i 1 e ‘have ‘enriched “our lives.-1° thank ‘the authors who

',Divis:on ‘With'this issue of the’ magazme he reures from BCTE service and
from the magazme S edltodal board The ednor grafefu}ly acknowledges the

which the students, unhke primary students havei

become completely non-involved. : :
Lois Lawrence captures the excitement of the Castle-

gar community experience in promoting multicultural -

education. Sam Fillipoff emphaswes the need for total

‘community involvement in ensuring that more than the

values of the -dominant: culture are- pfesen ec- and

examined. Kogxla Adam-Moodley argues for “unspec- -

. tacular inclusion” of minority’ groups to build the -
i personal histories. We never questxoned the propne_ty 7

self-concept of each minority child. She concludes that
“such an approach ‘multiculturizes’ the’core culture

. rather than preaching more respect for eternal out-
siders.” A student reminds us of the loneliness and

distance of being an ‘“eternal out51de_r” when the -

., parents lack understanding and canng

Ed May whimsically suggests that * mnltlculturahsm e
has become Canada’s fastest growing: industry,” then' *
points out some of the glib practices carried out on: the -

‘conference circuit and the myths that schools promote - L

in their approaches to - multicultural educatlon He
concludes that all this avoids addressmg the key issue

to rely solely on western, industrial, Tinear logic. Atour - .
own penl we shy away. from examining and companng T

ore. wgorousfsoc:lety than the
nel remember of 1933. | thank our newer citizens who

mcles wxll I beheve mcrease’our understandmg and

s acting dir or of ¢
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EDWIN MAY

& More than a decade has passed since the
federal government announced a multi-
cultural program for Canada. Born out of
the necessity of a hard-pressed government
to win the “ethnic vote,” multiculturalism
had a slow and controversial sta-t. Now,
after provincial participation, multicultural-
ism has become Canada's fastest growing
industry.

Fueled by untold millions of tax dollars,
multiculturalism has provided the excuse
for a plethora of conferences, workshops,
folk fests, committees, societies, publica-
tions and ethno-cultural directories. From
these have come activities that go under the
generic name of “programs,” all allegedly
designed to -make Canadians like each
other through learning about each other's
“cultures,”

THE B.C. TEACHER, JANUARY-FEBRUARY 1983

The multicultural phenomenon has
spawned a new sub-species. which has
penetrated many of our cherished institu-
tions. Graced with titles like co-ordinator,
consuitant and organizer, these instant “ex-
perts” in good neighborliness are drawn
from the ranks of bureaucrats, academics,
school teachers, organized labor and ethnic
groups.

Apart from a penchant for mouthing
sonorous platitudes about cultural diversity,
these multicults share an interest in the
movement's pivotal word, “funding.” In-
deed, many display an interest in multi-
culturalism only in proportion to the
amount of funding they are able to pry
loose from minor officials of the secretary of
Ystate's department.  Some of the more
enterprising and glib have developed slick

P

routines that they hustle for hundreds of
dollars a performance. Some academics |
have encountered, having established their
bona fides as multicultural “experts”
through the production of sundry “papers”

“studies” purporting to- shed light on
various “ethnic” groups. have developed a
lucrative sideline working the multicultural
circuit. The demand for star performe:. at
conferences does not stop at academics,

although the possession of a doctorate, no

matter how anaermic, is.an added recom-
mendfa/f-,on Media types, professxonal eth-
nicsZpoliticians and entertainers are regu-
lafs on the circuit,

As with any growth industry, multi-
culturalism has its offshoots. The heritage
language program, maintenance language
progrém, ethnic “studies’ program, cross-
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cultural program, human rights program all
vie for funding. For the winners there is the
obligatory conference.

These conferences have a standard for-
mat: a keynote speaker; a collection of
“workshops,” which usually turn out to be
lectures with a short question period; a
motey of handouts; and a dinner of rubber
chicken. All of this in the setting of a
high-priced hotel. Another sub-species, the
conference groupie, is one who has mas-
tered the art of coaxing funding for confer-
ence attendance from school boards or
government agencies. Conference
groupies also show signs of caffeine poison-
ing.

. Every multicultural conference must
produce a clutch of recommendations.
Couched in grand-sounding words, these

- resolutions are forgotten by the time the
next conference starts up.

JARGON AND EUPHEMISMS

- Out of all of this activity has come a new
collection of jargon and ‘euphemisms. Ex-
pressions like multiculture, culture, ethnic-

~ ity, plural society, intercultural relations,
visible - minorities, attitudinal engineering
are but a few samples of the assault on plain
English. That these terms are only vaguely
understood does not bother the multicults.
Worse still, there is confusion about the
- issue of multicultural education. Or, as P.E.
Carlson commented, L T e
s “Multicubtural “education, "as -
. described biy many of its advocates, ’
- Is a labyrinth of assertions ‘and as. -
. Sumptions ‘which need to be ex--
+i-amined. To! those ‘who ‘make the e
largest contributions to education —
namely, individual teachers and stu-
dents in specific communities — the -~
assertions ‘and assumptions often . -
- make lile sense.” - 1

gThese'issuinpﬁOns'havg given rise to

~some - identifiable “approaches to - multi--
cultural education. Here areafew, © -
- The philanthropic approach stemsfroma

. ethnic groups can -be -attributed to“the_ -

assist such minorities. The

second language, and provision of home-
school workers, are two initiatives much
i vopiss, or benign

educators should encourage all students to
develop a sense of

- belief that a poor self-image; low expecta- -
.. tions and high dropout rates among certain

Hence, the school must prepare teachers to
development of -

~and have been cautioned a thousand times
- not to speak about “it.” S,
- That every major Canadian institution is-

- both racist and sexist is cheertully ignored -

their own cultural heri- - - by the, *we-have-no-problems” brigade. |

tage and an understanding f the cultures
they encuunter in their comrnunity. The
cultutai advocate, in urging the school to
provide an environment in which students
can celebrate their diversity, emphasizes
the retention of separate ethnic institutions,

A third and closely related apprcach is
that of the cultural pluralist, who believes
that the schoo! should be an agent for the
preservaticn of cultural z1d ethnic diversity.
By institutional adaptatios, the school sys-
tem can provide minority wroups with op-

pertunities for academic success. Herce, -

the advocacy of quota systems of teschers

~and administrators so-that the scheol.can
reflect the ethnic composition of the clien-
tele that it serves; ethnic studies courses;
heritage language classes; minority involve-
ment in the control of education. Propo-
nents argue that the understanding and
appreciation of one’s own culture is a
necessary prelude to the acceptance of the
cultural diversity that is Canada,

After a decade of multiculturalism, a few
of our most persistent myths are beginning
to fade; Columbus discovering the New
World; the two founding races notion, and.
50 on. At the same time, new myths have
rolled from the multicultural bandwagon.
Some favorites: :

o Ethnics are ‘people from Southem
Europe, Asia, Africa or South America. This

_ mythdenies the ethnicity of those who form

the mainstream in Canadian society.
- @ Physical appearance determines cul- -
- tural grouping. This myth ignores the dy-

- namic nature of culture and the ability of
people to adopt features of other cultures,
o 'e If only “they” could be like “us” there -
- wouldn’t be any problems. Shades of thie.
.- old “melting pot” myth-« - e

on the past and avoids any understanding

B of the values; aspirations and problems of
- cultural minorifies. .. - 0

THE THREAT OF RACISH

: , , e " Most persistent of all myths is the belief
“fallure of the school system to meet the
“.needs™ of ‘those: particular. minorities. =

thatwe can somehow divorce multicultural-
ism_from its raison d'atre == the presefice.

_and the threat of racism in our society.“We
- havenoproblem here!” isa swelling chorus -

suchspecialprograms -as:English as:a *..from the lips of the multicults,those who

believe in multiculturalism for multicultural- -
ism’s sake. The word: “racism” has been’

banned from_ their lexicon ‘and has been
replaced by a variety of euphemisms. I have
witnessed: some’ people showing signs  of:

physical distress at the mention of “racism”-

TS .~ Edwin-May is the cwrdinétjdrro!'

e R . o Py - relations program, = - -
Learning about “them” will bring tol- . mao"s m -
erance. - This “leaming” frequently centers -

Our parliament, legal-judicial systern, and
banking and financial systems are all
dominated by one segment of the popuia-
tion. Our school system, which serves the
needs of these institutions, perpetuates the
same racist and sexist biases. Thus, the few
women who have risen to positions of
power within the school system represent
mere tokenism, while the even fewer non-
whites who have become decision-makers
fit Hitler's notorious description — “black
auxiliaries.” _

To have any validity, multicultural educa-
tion must include an understanding of the
social, economic and historical forces that
give rise /o racism and provide the reason
for a muliicultural policy. Failure to grapple
with the"challenges presented by an ethni-
cally heterogeneous population can be
dangerous. During the past year we have
seen the alarming results of following a
“we-have-no-problems” stance. Countries
like Sweden, Denmark, Britain and Swit-
zerland, all with long traditions of tolerance,
all with significant immigrant populations,
have been shaken by what the media call
“racial disturbances,” S

Here in British Columbia we have some
of the basic'requirements for the develop- _

‘ment of a society that s truly egalitarian and ~ -
aschool system that recognizes the worthof -
every cultural group: we have a wonderful -
ethno-cultural mix, communities that are -

fich .in  tradition,; bountiful cultural re- -

sources. Lo s SR
* In'short, we have no excuse to get stuck: - -

i the pizza-perogie folkdance rut. We have

-.every " incentive -ito - promote “true=-
= multiculturatism.O B - g

the BCTF's race

AL
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Indeed, certain immigrants tend to work
harder, undercut wage rates or live in
crowded houses — because they still have
“to make it.” Their insecurity and lack of
information adds to their docility. By com-
paring themselves with worse conditions in
their country of origin and having our
individual achievement mentality, many
immigrants are initially reluctant to become
involved in union activity or any collective
or militant effort to improve conditior:s.

This often result- i1 the classical situation
of a split labor market.? Employers benefit

from cheap, docile labor compared with the;:
organized, higher priced indigenous labof
force, which resents the competition. This

usually leads to policies of exclusion (such
as restrictive immigration) or exclusivist
policies of job reservation and color bars, as
in South Africa.

The only way to prevent a split-labor
market lies in the inclusion of the new-
comers into organized labor, which must
insist on equal pay for equal work inits own
long-term interest.

APPEALTO THE IRRATIONAL

Yet the economic explanation of racism
amounts only to a partial uncerstanding by
highlighting the rational aspects of group
competition. The success of a racist move-

“ment lies in its appeal to the irrational,
idegiogical and psychological dimensions.
When a society has been humiliated (such
as Germany was in the treaty of Versailles)
or lost its former power (such as imperial

- Britain) the agitator promises to restore the
former identity. The downtrodden, hope-

.. less masses. now have. a new cause to
- ‘oelieve in. The weak, dependent and re- .

jected “can ‘participate in an illusion of

strength” and superiority, similar to sport
~fanatics re)oicmg in the victory of thelr
- teams.

—"|can’tget no satisfaction” —— echoes the
psychologxcal ‘despondency of skinheads

;- and punks who make ‘paki bashing™ and -

'the harassment of sexual minorities” their
~ . way of asserhng their self-worth. Racism

leaves you few other options. '

“The Rollmg Stones most successful hit

~bolls "down to having someone to kick
“ below you “when"your own degradahon‘ )

It this perspechve on the causes sof radsm -
is accurate,’it has crucial imphcahons for=
) those 'oncemed with i 1mprovmg race rela- :

makes them unaware of the context and
limitations of their well-intentioned activity.
To this end, | should like to reflect on six
common fallacies among those interested
in combatting racism in Canada.

SIX COMMON FALLACIES

The most common myth could be la-
belled the (1) communication fallacy.
Intercultural friction is presented as a prob-
lem of misunderstanding. Culturally biased
perception is said to interfere with the
common bond and natural harmony
among the human species. With a bit more
conscious effort to teach multicultural re-
spect for and knowledge of difference,
mutual tolerance will increase.

Glib academic entrepreneurs sell pack-
#aes of cultural awareness to multinationals
for their managers in Saudi Arabiz as they
offer similar solutions to school boards
troubled by racial violence in British Co-

Jumbia.

Pet recipes are frequently peddied by
professional educators hard-pressed to
come up with instant solutions to improve
race relations. In this vein, three academics

L . at UBC found that East Indians are often
i perceived as dirty and smelling. Therefore,

they recommend to teachers:

“It may be that more positive atti-
tudes toward East Indians would
result if East Indians were brought
into association wiik: the word clean.
That could be done by emphasizing
that cleanliness is an  important
value in the East Indian coriumurity.
Their rel:gion requires thzm to bathe
twice a day.™

" Such wpll-meamngadvxce however has.

severe limitations,. besides unintentionally
repeating the opposite stereotyping. East

Indians, who are treated homogeneously’
- here, belong-to quite different religions, -

from various versions of Islam to Hinduism
and Christianity. Just as religious div tu
characterizes the heterooeneuus commu—
nity from

: ferentlate operce'iveiof differences in their
 historical origin and, above all to live with -

and thrive on ‘diversity. .

ur conhnents so-do various~
hygienic customs, as they do in any popula- - .-
- tion. Why should they be glorified as clean "
in’the fashion of detergent" advertising?.
What is needed ~among - students -and
teachers alike is not a reverse. posmve‘

* #:The communication failacy ongmates in
ha false notion of the origin of ethnic anta
* nism. One may refer to'(2) the prejudice
- fallacy as to the optimism resulting from - -
‘the: unde eshmatxon of hate oward out-

How do we explam the hate of thefr
oronto pohceman who' reportedly re- "

marked during a raid on gay clubs that he
wished the showers were hooked up to gas?
The sexual minority of harrassed homosex-
uals is no economic threat to its persecutors.
Nor were the German Jews, gypsies or
mentally retarded any real threat to the
" 'zis, except in their imagination and prop-
aganda.

If highly civilized communities can single
out harmless minorities as scapegoats, their
prejudice obviously must have much more
universal origins than temporary material
insecurity.

Evolutionary theorists have quite cor-
rectly pointed out that distrust of strangers
proved a useful attitude in the evolutionary
process. Ethnocentrism aided the cohesion
of the group over its competitors. Mepotism
then boils down to preferential kin selec-
tion,* practised throughout history and
everywhere in the contemporary world.

=

AT common mxsconcepnon in our country is:

lhat we are relatively free of racxal»antago
nism.: Far from it. If c}
- racral backgrounds are t




No one can rightly claim freedom frony
prejudice. OQur species, like animals, has, for
example, developed an elaberate ritual of
greeting. With the handshake and embrace
we indicate our friendly intentions to the
stranger as we signal our submission with a
bow. In this perspective, prejudice is a
rational principle of survival rather than the
height of irrationality. This may explain why
both the Manxist appeals of international
solidarity and the Christian notions of a
brother or sisterhood of love among all
humankind have so far proved a dismal
failure.

On the other hand, the universal poten-
tial for ethnocentrism and resulting aggres-
sion are always activated by stress. Without
a threatening outgroup, thereis no ingroup.
Sociobiologists who assert the innate, pii-
mordial nepotism frequently ignore that the
glorification of the ingroup always depends

on the specific siiuation. Hostility feeds on
anxiety. Ethnic sentiments intensify or fade
quickly according to circumstances. -

The primordialists are also left to explain
the remarkable tolerance — the genuine
spirit of love and compassion for cultural
strangers — exhibited among large sections
of people everywhere. Here child psychol-
ogy and psychoanalytic theory has shed
light on different predispositions.

If child-rearing practices al'owed for the
development of a secure identity, the per-
son has learned to sublimate the inevitable
repression involved in growing up.

if, on the other hand, authority was
simply imposed without much explanation,
if the child did not encounter caring adults
in conflict with whom he could develop his
or her own autonomous ego, the typical
authoritarian personality syndrome was the
outcome. Authoritarians hate in others
what they have to suppress in themselves.
They project their own desires into out-
groups who therefore have to be punished
for what the weak ego of the authoritarians
do not allow them to express to themselves
freely and without guilt.

It was not accidental that traditional anti-
~ semitism always associated the victim with
" sexual transgressions. Similarly, folklore ;

fantasy- ascribes to American- blacks, and -

" indeed to outgroups everywhere, lmagx- :
- nary sexual powers.® :
A related projectior; x:sts when we asso-

ciate the Third World primarily with the

. imagery of disease ‘and immigration with:

pollution. Our medlcal profession uncon-,

“rsciously even attn‘cutes the annual com~§
- ‘mon cold to alien ] imports by calling the
“influenza A virus “l?»raml" and “Bangkok,”: |
as’ distinct from thie equally treacherous”

“S:ngapore B vinzs. Who wants to come™
too close.to strangers when they can expect
o catch Hong Kong flu at the very least?
“But associating disease, with the outgroup
hasalorgtra i Fran ethey call VD

-racial

- problems; ..
Of course; minon es of color wxll hardl
: succeed in bleachnng their skins, regardless

attitudes, two recent examples may suffice
to refute the common denial of racism:

In a survey on student attitudes
toward civil liberties in the Greater
Vancouver area, “sixty per cent
agreed that Anglicans should be
able to build a church but only 45
per cent agreed that Jehovah Wit-
nesses and Hindus should have the
same privilege."® Eighty-three per
cent of the re;pondents knew that a
hotel owner cculd not refuse service
to East Indians, but only 47 per cent
agzeed he shoyild serve East Indians.
" In a 1978 study, based on 652
random telephone interviews in
Saskatoon, respondents were asked
whether they thought Canada has
been “harmed” by East Indians and
Chinese coming to the country. 27
per cent believe that East Indians

s have harmed the country and 10 per

cent said Chinese did so. Of the
same respondents 27 per cent were
opposed to Chinese immigrating to
the country and 42 per cent were
opposed to East Indians coming
here. ¥

Rather than playing down such a reality -

as a temporary fate affecting all new-
comers, it is of the utmost importance to
bring this racism into the open and face it
squarely. These are not isolated incidents
for which the Ku Kiux Klan can be blamed.
The popular focuson the lunaticactivities of
such a fringe group as the Ku Klux' Kan "

, serves only to obfuscate thh widespread .

racist sentiment. Dissociation from the Klan
makes a similer_attitude wcpectable be- |
cause it can pose as the non- extremlst

freasonablo ‘middle ground - Anti-racist

‘groups, - that aim only at| combamng the -
Klan, 1gnore this more respectable racism.

: BLENDING -IN FALLA(‘

- Another. Harmful strategy one may call

the (4)-“blending-in fallacy.” If only
Sikhs were to give up t!'nelr turbans-and "
- Hinduwomen their bright saris; their accep- -

tance by main-stream society. would run
much more smoothly. Make yourself a little.
bit more: mv:snble -and lyou

use fewer

of ‘the: lunng -promises ,of the - cosmetic -

industry. It is precisely. th}xs closure of exits
out of collective fate tha(imakes racism so
offe ive to-its wchms! .Unlike“class’ or

g rehglon, rac:ahsm excludes mdiv:dual op!

g'out through upward ﬁ\obnhty or conver-

. sion or acquiring a new language or

Moreover the well-mtended adwce to




advice to blend in, the victim denounces his
or her cultural heritage; he or she under-
mines 2 crucial source of self-identity and
self-reSpect and instead adopts an imposed
definition of worthiness.

Moreover, by conforming to the dictates
of the majority, the minority has by no
means bought its safe acceptance. There
could hardly have been a more well-
adjusted and integrated community than
the Jews of pre-Nazi Germany. Most were
Germans in culture, military reccrd and
patriotism, let alone appearance. It was
precisely because the Jewish minority had
lostits distinctidentity so successfully thatits
persecutors had to single them out by
raking them wear a star in public. The
agitator had no difficulty in accusing the
victims of two contradictory sins: of clannish
exclusiveness on the one hand, and simul-
faneously attempting to sneak into the host
society by cunningly acting as Germans,

The fifth fallacy you may call the (5)
universeal ethnic theory. In Canada, with
the exception of the Native Indians, we are
. all ethnics, Whether of Scottish, Ukrainian
or Jamaican descent, immigration into a’
fofeign land put us or our ancestors all in a
similar position, This perspective overlooks
|mportant differences” between the Furo-
pean immlcrants and the visible minorities,
in.the second generation; the Cznadian-

" The Jamalcans son,on the other hand,

1. “offensive queshon' “Where did 1 you come
- from?”;, &

perceptrvely noted, ethnicity can- be, an

RO

- are not. The ‘one- culture | represents the
Canadtan '

t n,that'whtle we’ celebrate' ldeologxcali

ultic turalism, on equal life chances
By presenting an ldeal ~—equal status for .
cultural traditions asa realxty' §
ulturalism eff )

- born son of the Ukrainian will have lost his
accent and melted lnto the Canadian mix. -

equally Canadlan-bom will still stick out. -
- People most likely ‘will still ask him the .

-'In other words as Raymond Breton has S

.- asset or a liability. Bagpipes are played at -
"7 official ceremonies, Jamaican steelbands .

er-elite, the other its. exotic

multiculturalism in Canada we do not prac-- :
tise what [ call structuml multlculturalism

‘qual am to crucial resources and posl T
ons of power by all segments of. Canadlanv v

Edifferen llfestyles structural

. l sion;'One of ‘the-best. ‘opportunities- for:

have to make concessions at a symbolic
level. The streets in Vancouver’s China-
town bear the names of British explorers;
one looks in vain for any monument or
official acknowlegment of the Native Indian
tradition. And a Vancouver school has vet
to be named after one of the many heroes
from non-Anglo communities. Such visible
recognition of cultural difference influences
the self-esteem of minorities, although their -
equal placement in positions of power and
status remains ultimately more jmportant.

On this scale, John Porter aiid Wallace
Clement have shown that ethrucs outside
the two charter groups, with the. exception
of some persons of Jewish descent, are
almost ttally absent among the Canadian
power elite. In fact, the official rhetorical
multiculturalism masks and reinforces this
inequality. The other ethnics are supposed
to cherish a cultural heriiage that is, by the
retention of a non-official language alone, a
handicap in the competition in the market
place.

Moreover, these ill-equipped outsiders to
the Anglo-French ‘tradition face what my
colleague Karl Peter has aptly termed “insti-
tutional intimidation.” Visible minorities are
customarily excluded from certain occupa-
tions and senior positions. In addition, the
minorities aid this exclusion by their own

. internalized - belief “that certain jobé “are - -

outside their reach. This accounts for some
remarkable discrepancies, even at the mu-.
) nictpal level, -
- A1977 report on mlnorlties ln the'
employment of the Vancouver City
- Coundil"® concluded that visible ra. . -
<. cial mlnorihes are grcssly underrep-. o B
- resénted. ‘While:constituting ‘more:;,
" than 10 per cent of the Vancouver:'. . -
- -~ population, only 4 out of 988 non-"

"7 Police Depa:tment were members -
"of‘a racial minority group. Visible - *
inorlty employees -did- not: -hold —
any.of the 198 top' management or - R

7" administrative posiions In the City ™.
*7 " of Vancouver workforce. The report . .
. Yecornmends that a special effort to
- recruit minority members should be
77 undertaken, cultural bias in recmlt-w
- ment tests be eliminated and aware-‘»}
:ness seminars for supervisory sta
beInitiated.’ Despite these laudable -
goals not’ much _seems 'to have
) pest four years in

Another ‘crucial ‘area of mlnorlty under-; '
presentation remains the teaching profes-:

- children to)acqulre different rolé. models -

Js missed as long as most teachers e
re’ WhlteaEuropeans -and - their - training
emains in

n 4 social va

i tory behavxor ‘For this’ .reason, the” clear

- do make a drtference in keeping the latent

*_ nisms explicifly to poison the fragile inter-’
“: ethnic relaticns, we all be(.ome brutallzed

N clerical employees of the sensitive - o : and thus victims of the hate ota mlnonty

-+ ~Unlike other plural soclehes, ‘Canada’s.
- cultural tradition% has. become:lh’sﬁttitio'

-~ lized, ‘and 56 far. _prevents the btgots from
- enforcing 'conformity ‘in: the name 'of a"
o homogeneous cultural tradttion as the' Na

“Together with the large n
" 'Anglo and. -non-French: ethnics
- called third force — the absence of aclearl
definable Canadian’ identity may well be ar
- advantage for mutual tolerance; Any other -

: comparahvely progressl e soclety apart :

: professlonal e'\*;nl

the same tradition ‘As long as®
7 multicultura espect is not feinforced by.,,lj
= structural | equality, its preaching takes place:

More than better knowledge and im-
proved communication, it seems that the
strengthening of the self-confidence of the
stigmatized promises to be an urgent re-
sponse to minority status. The ferinist _
movement has given a hint as to how
effectively inferiorization can be challenged
by concentrating on psychological libera-
tion from internalized subordination. De-
spite ali the well-intentioned education of
the majority, it is uliimately the minority
ethnic who has to cope with a hostile
environment. If ke or she has been abie io
overcome the common symptoms of self-
doubtand even self-hatred, the right strate-
gies to deal with the rest will emerge
inevitably. To plead for sympathy with the
victims of hostility remains a futile hope for
its abolition,

Strengthening the self-confidence of the
minority can ultimately be achieved only by
the minority itself. The majority could aid
this crucial process by creating a supportive
climate in which minorities feel free to

.express themselves. Opinion-makers, poli-
ticians, journalists, and academics in partic-
ular are called to speak out publicly against -
ethnic chauvinism. By not. taking a stance -
and keeping silent in dxsgust we guarantee
that the sins of omission have similar effects .
as the commission of hostility. S

- The authoritarian is almost always a"?f'
conforrmst. Authoritarianism as an attitude.
Is different from authonmnan dlscrimm

sanchons of enforceable human tights laws

hostility in check ‘froin openly expressing
‘itself.: Once  we alloty the:hidden ‘antago-

Canada, ‘more’ tl::m other’ “societies, ‘still
has’a unique chance to avoid this’ trauma,

course would tear the «socnal fabric

It is.up“to ‘all’

Dr. Adam is2 prolasor of sociology at Slmon Fmser
n| ‘erstty Refere ces a
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* The major forces that have affected the
ucationof - ljr’fguisﬁéglly: and ifcultﬂ@lly’

differefit children ere as follows: religious,




go to the school run by the religious order
that had Christianized thair community and
to lose touch with their home language and
culture.

CHINESE CHILDREN

Chinese children, whether born here or
overseas, were affected by social, economic
and political forces. The clash of two very
different cultures, English-Canadian and
Asian, was bounid to cause trouble. Back in
1895 Matthew Macfie expressed a common
concern of the white settlers when he
wrote, “ltis to be feared that these varieties
of humanity do not occupy our soil and
multiply their kind, in every instance, with-
out detriment to that type which we desire
should preponderate.”

This fear translated into 30 years of
wrangling within the Victoria School Board
G5 pressure was put on trustees to segregate
Chinese children from whitz children.

“The intermingling of Chinese children

 with children of Occidental parentage in the
classrooms and playgrounds of the public
schools is being called into question.” wrote
the author of a section called “The World of
Labour” in the Victoria Colonist in 1902,
which was quickly followed by a petition to
the Victoria School Board by the president
of the Trades and Labour Council. “it is,”

he said, “our belief that separate buildings -

and playgrounds - should be provided for
these children, the unsanitary and other
conditions of their homes being such as to
. afford quite sufficient reason for their being
kept to themselves.”s His accusation re-
‘garding poor hygiene was never, substan-

. - _tiated and was quietly dropped.

- ‘What labor really feared was the com-
. petition of cheap labor from the Asiatics
who were paid less, not because they were
- poor - workers, ‘but because - they - were
Asiatics. The battle to keep Chinese chil-

community during 1922-1923, an incident

that assumed international proportions.
. But the politicians had been busy, and in

271923 the federal government did what it
.+~ had already done to the Japanese and East _
“74 Indians; it cut off immigration from China;

-‘The Chinese children, however, remained

2 to col

JAPANESE CHILDREN -

Japanese-Canadian children

uietly in their desks absorbing the educa- -
on their culture taught them to revere. In e e e e
" they, ‘and particularly their . change were not met. :

e 19205 _the wnurhbier, of: 7

creased steadily. While the immigration of
: les had been severely curtailed after the -

“picture brides” continued until 1928, The
churches opened up kindergartens for the
pre-schoolers to teach them English.
“These little mites of four and five, that iaok
as if they should be put back on the shelf of
adollshop,” wrote one sentimentaljournal-
isr in 1930, “attend the kindergarten con-
ducted by the United Church. It takes every
Japanese child before it can enter the public
school, and it is here that they learn to play
and get the first rudiments of the English
language "7

ror the teachers, the respect and care
they gave the children was offset by the
stigma some members of society placed on
the work they did But the biggestimpact 0 1
the education of the Japanese-Canadian
children came with the decision of the
federal government to move the Japanese
from the coast to the interior during World
War ll. The B.C. govarnment would not
take responsibility for educating the chil-
dren, and it was some months before
elementary school children received any-
thingapproaching adequate schooling, and
had it 1ot been for the churches, few of the
older children would have received second-
ary school training.

DOUKHOBOR.@H!LDREN )

The 1950s préduced one of the saddest
episodes in British Columbia’s education
history. One hundred seventy Doukhobor
children wzre taken from their homes and
placed in the old sanitorium buildings at
New Denver to receive, whether they or
their parents liked it or not, an education as

-prescribed by the prewincial government.

Years of strife in the Kootenays had led to
this dramatic, but, some would say, avoid-

““able step.

Over the years Canada H'asf'ré;pened its
doors to many religious groups who desired

. dren out of the public schools culminated in- - ~fo remain apart from the mairistream"of

E aboycott of Victoria schools by the C,hifjese ‘

society and to bring up their children accor-

~ding to their own value*systems. The
Doukhobors fourd fault with certain as-...
“pects of the B.C. cumiculum: and some -
teaching methods. ‘Being pacificists, - they: - -

abhorred any form of glorification:of war:

~being ‘Russian, they wanted the Russian
language taught, perhaps even used as the "
“medium of instruction; in the schools their

children attended. But their requests for

Oppression encourages ‘a fanatica!’ re-

“-sponse,and the acts of arson and public *
- -stripping by the Sons of Freedom in‘answer"
+to-what -they saw as-a denial by the.

ent to l¢$ them practise their reli-
heir “own" way ' resulted -inthe --

. apprehension of their children, - - - b

Sdmef people condemned the ‘govern- .
ment's action, claiming it had no right to
~ coerce n

dren into receiving an education .

- trying to give them an education‘equal to

evenifit appeared to be for their own good;
others defended the action as a courageous
rescue attempt. But what of the children?
Some, once free, returned to the Doukho-
bor community and lived quietly; some left
either to join another religion or to abhor all
religion; for others, the experience had
toughened them into zealots, and the 1970s
witnessed a revival of trouble in the Koote-
nays and the subsequent committal of
condemned arsonists to Agassiz prison.

EAST INDIAN CHILDREN
Until the late 1960s there were few East
Indian childrer: in the schools, not enough

;At;,ong last™ we - are 'ttemprtmgto treat
non-Engiish-speaking  children_ fairly;an




to constitute a social “problem.” Sadhu
Singh Dhami enrolied in John Oliver High
School in Vancouver in the spring of 1922
Fifty years later he wrote of his experience:
“The first Sikh boy with long hair and
turban to be seen in the area, | was received
with a warmth of feeling which masked
curiosity.”®

The 1970s. however, were not so kind to
some East Indians, who felt the brunt of a
surge of racism in Canada's major cities.
But, by this time, B.C.’s teachers, who had
been reluctant to become involved on
behalf of Asian children prior to the 1539-
1945 war, were taking an active role in

combatting racism. and zlong with other
organizations helped to cool what might
have become a very ugly situation.

The last 30 years have seen the growth of
forces within our society which have bene-
fited children. The rise of the human rights
movement and the women's liberation
movement have, on the one hand, made it
difficu!t for politicians or pressure groups to
act overliy in ways that would harm chil-
dren, and, on the other hand, opened up
opportunities to young people that were
not open to older generations.

The promotion of multiculturalism in
Canada has encouraged children and
adulss to take an interest in their roots and a
pridz in their heritage. The buoyant econ-
omy of the sixties and early seventies
permitted school boards to increase their
spending on special programs for non-
English-speaking chiluren in response to
requests from teachers’ organizations and

other groups that spoke out on behalf of

children who needed additional or different

' THESETEACHERS

Last Iau§h¢ In
Varicouver .-

education to allow them to take full advan-
tage of what the schools had to offer.

The future is always unsure. If any one
force becomes dominant in society. it has
the power to affect for good or ill the
education of any minority group,whether
that group is a minority by reason of its
ethnicity or its socio-economic status. In the
game of “checks and balances” some
group has to be the watchdog over the
interests of children. Rosemary Brown
wrote in 1979, “Teachers are now aware of
the political role of education, and they are
now ready to speak out against manipula-
tion of the system by politicians and the
community to enslave. exploit or deprive
individuals and groups of the rights and
opportunities which education can make
available to them.”®

In the climate that surrounds educaticn -
today. children need their advocates.O

Mary Ashworth Is a professor of education at UBC.
References available on request.




Racial prejudice is part and parcel of our cun'iculum
.our textbooks and our hiring’ practices in education
: _Andx tragically, some teachers have racist attitud




Scene Three: A meeting of the Vancou-
ver Elementary School Teachers' Associa-
tion, held to discuss the Vancouver School
Board's recently approved anti-racism pol-
icy. During the course of the meeting,
someone remarks that “a nigger is a nigger,
after all” There is a black teacher at the
meeting.

‘Gary Onstad doesn't think these stories
are funny. Not that he doesn’t have a sense
of humor, mind you. It's just that, after
vears of fighting racism in the school sys-
tem, he doesn't perceive words like “frog”
as harmless jokes, but as sharp reminders
that racism is alive and well in our schools.

“The implications of that are horren-
dous,” says Onstad, a Burnaby C*
Secondary social studies teachor—
former member of the Vancouver 5.
School Trustees. “The thing that ange.
most about it is that, dammit, teachers do
- play animportant role in our society as role
~ models for kids, and if teachers find that

i acceptable in their own pnvate conversa-

tions, that rubs off.”

" Unfortunately, the. racist atmudes of
. some teachers are only a small part of the
story of ingtitutional racism.” Racial preju-
dice is part and parcel of our curriculum,

our textbooks, and our hiring practices. Our .
" school system, says former Ontario Human

Rights Commissioner Daniel Hil, is a store-
house of outmoded attitudes toward other

-races; “Education in Canada is fundamen-

tally” ba.{ed on - the‘white; - middle-class,
~largely urban population's experience, cul-

ture and values.-The miodels that teachers -

: _ present to their. students — ‘indeed, ‘the

" models personified by:the teachers them- -

selves — are “seldoin . ones with : which

e noi-whites can identify.- There is nothing in
- - education for them, nothing thatreflects the
L vculture or heroes of: their. heritage, nothing

that evokes their interest or self-respect.”

Hill's, contention has been borne out by
* various studies of textbiooks. Teachmg Pre;- o
- udice, a 1971 stud of 400 Ontario texts, "
-showed that non-white groups were often” = -
'described as bloodthixsty and primitive and ’} :

references to Europeans were measured at
77 per cent.

As subtle as such evidence of prejudice
may be, at least it can be tracked down.
There are even more insidious ways of
perpetuating racial prejudice, among them
a simple absence of information. Onstad
uses the example of what he calls the
“pemmican curriculum” to demonstrate
how simple omission does lasting damage
to the way Native Indians are perceived.
“The kids study Native Indians time and
time again throughout the curriculum in
B.C., but there's no place in the cumriculum
for studying the position of Native people

“The ministry has
done almost zip.”

today — why alcoholism is so rampant,
-why so many of them are on welfare. . . .

So the kids are studying tepees, but the
reality they see in Bumns Lake is Indians

“ walking back and forth to the reservation

"because they don't have any. transporta-
tion, Indians being 90 per cent unem-

ployed. And they make their own assump- -

tions — that there’s something wrong' wnth

" Indians, or-they wouldn’t be that way.”. .
~Why are Native children taught Greek -
-~ and Roman mythology? Art More, supervi-
. 'sor of Indian Education at UBC; says this’
--seems a pretty obvious quesuon when he
- sits in on classes full of Native kids listening-
“to’-their -teacher chatter -enthusiastically
“-about’ Roman gods and goddesses. The -
students own cultural mythology is never " -
- even. mentioned;” even: though' nts nght-- .
~there on the doorstep. - '

: “Thr' same goals can be achleved " says

‘ has held has attracted a few teachers boun

studies,” says one. “They'll say, oh, we're
willing to co-ordinate, but they've never
hired anyone in there that | know of who is
really committed, or has any reputation for
getting things done or for advancing vro-
grams, And you know, that's their resps- m-
bility.”

Ed May, BCTF race \'e;j:_tnons cov

ordinator, wants local boards arid teachers,
in co-cperation with community groups to
put together multicultural programs. In-
stead of a central bureatcracy imposing
materials, local people with knowledye of
their community’s needs aré best able to
promote multiculiural education. This ap-
proach depends, of course, on local recog-
nition that there is & need to get to woik on
the problem. And there’s the rub. May says
most teachers just don't want- to get in-
volved, perhaps because they already feel
overwhelmed by the issues and responsibil-
ities confronting themn. Sam Fillipoff, the
Vancouver School Board's consultant on
race relations and multicultural education,
sees a simple unwillingness on the part of
many teachers to concern themselves with
social issues,

Gary Onstad interprets many teachers’

hesitation as fear, explaining that one of the |

main things that comes out at the Burnaby

Va\Jareness workshops he conducts is ‘an

~ obvious discomfort with the whole issue of
race relations. “What'we've been trying to,
do,”" he says, “is to encolirage them to take
it on. The basic theme is that silence means -

 consent, and if they remain silent, and kids
look to them as xole models, then kids are
going to say if's okay to call somebodya'
Paki; it's okay to call somebody a Chink.

When you’re walking down the hall ‘and

you hear kids talking to each other making -
- racist remarks; we're trying to get teachers : "
to call kids. on’ lt, and say 1ts not accept- T

able "

 Teachers " are, however. cut from the; Sl
.—samecloth asothermortals “Wehavealot: - = i
~ of racists among teachers,” says Ed May.
“I've encountered some of the most outra-- =
- “geous remarlis-and comments made by -
: f»teachers = prejudnce toward: certain: .
: groups, parhcularly East lndians and Native -
i mdlans LR

~And Onsta ys thater every worksho he:

peak Enghsh pro-:
he. sits back long:




“wrong" If native Indians
on teaching staffs throvgho t the provmce i

some children. Art More says many Native
children react at first by feeling they're no
good. B+ the time they reach their teens this
feeling may have grown to crisis propor-
tions. “They're not sure that their cultural
identity is what they want, because they've
had such a long barrage of negative stuff.”
Mora suggests this is one of the reascns the
suicide rate among young Indian adults is
three times that of the non-native popula-
tion.

Counselling is one area where a lack of
sensitivity creates serious problems. A re-
cent study of Punjabi students' attitudes
toward counselling revealed that the kids
felt shortchanged because of the color of
their skin. Don Massey, a Vancouver
School Board psychologist who worked on
the study, says most of the Punjabi boys
thought they were being channelled into
occupational and vocationa! jobs rather
than open-ended careers. “I can vouch for
that myself,” says Massey, who is East
Indian. .

“l was channelled in a similar manner,
notmaliciously, mind you. If the counsellors
had had their way, I'd be a welder right
now.” The end result, says Massey, is a
confused student who doesn’t fee! his or
her family knows enough about North
American culture to provide advice, yet
who can't trust his or her counsellor,

SENSITIVE COUNSELLORS
Interestingly, the students don’t seem to
want counsellors of their own race, fearing
they wouldn't be objertive enough. What
they do want, says Massey, are counsellors

who are simply sensitive to their personal:

feelings and their cultural needs;: - -

If the system is 1o be changed from the
-+ inside, students from ‘minority groups will -
" have to be actively encouraged to enter .’

. "teaching themselves. Right now, according:
L to Aziz Khaki, chairperson of Vanccuver's’: -
e ‘Committee for Racial Justice and president -

- of the Pacific Interfaith Couneil, even those

minority group members who have trained

lndicate the.es somethi

in the sane proportion.

- asteachers feel shut out. “Most of them say, -
.+ ‘What the heck even if we apply they are .
. not going to hireus'” * o
= And Art More, dnscussing Native repre- -
- sentation on teaching staffs, says the' ngures" i
“pretty badly,

they received centred on just one recom-
mendation — affirmative action programs.
“We run into the same thing,” says Ed
May. “The moment you introduce the idea
of opening up your hiring practices and
hiring people strictly on the basis of qualifi-
cations and ability, and not on connactions,
then of course you threaten the system. You
threaten the hierarchy that is well-
developed — a hierarchy that unfortuna-
telyis dominated by white males. Women
don't have much say in it, and of course,
mincrities don’t even figure in it.”

TEACHING SHUT TO MANY

Gary Onstad thinks minorities are being
shut out of teaching just as women have
traditionally been discriminated against, ex-
cept that this time the old boy's network
operates on the basis of race rather than
sex. A non-white applicant won't stand
much of a chance in an interview with a
principal who thinks the world is populated
by Chinks and Frogs. “How’s that person
goingtoreact to a French Canadian coming
into an interview with equal qualifications to
an Anglo-Canadian? “Who’s going to get
the job?" asks Cnstad, who as head of the

. Vancouver board's personnel committee,
‘started investigating affirmative action pro-

grams and was one of the architects of a
race relations policy that includes an equal
opportunities clause.

The committee’s investigation was
backed by the board's official - anti-

" discrimination recommendatlon"\almed at

revamping not just hiring policies, but at
changing everythmg from library materials

to in-service programs to reflect the fact that ‘
we live in a multi-racial society. The Van-"
"couver policy (printed elsewhere inthis

issue) is probably the single most important
step that has been taken yet to counter
racism in B.C. schools. At long last, it is

; down inblack-and ‘white not-only’ that

racism in education does exist, but that it
will no longer be tolerated.

The new policy has been praised by
minority groups. The Committee for Racial
dustice’s Aziz Khaki, for one, says he was
impressed with the sincerity of the 1982
Vancouver School Board. Non-white par-
ents are apparently breathing sighs of relief:
within a week of the policy’s approval,
complaints about incidents of racial discrim-
ination reportedly increaszd six or seven
times. “Just passing the policy has caused a
lot of people to get up the courage to geton
the phone and say, ‘Hey, this is happening
here,’ " says Onstad.

He thinks the Vancouver policy will have
a domino effect throughout the province.
“A lot of school trustees outside the Lower
Mainland have told me they've been wait-
ing for us to produce it, because they don't
have the resources. I think a lot of other
boards are going to get on the bandwagon
and start {aking on the issue a lot more.”

Bit by bit, Canadian education is becom-
ing a mirror of what Canadian society is
today not what it was for our grandfathers.
Five years ago, few educators even wanted
to consider the possibility ‘iat racism ex-
isted in the system. To .y, it's a known
enemy and, in Vancou .er and Toronto at
least, teachers, parents, and students can
fight it with official policy.

The BCTF and the Surrey and Vancou-
ver school boards all have full-time people
working on the problem. Non-white par-
ents and students can turn to multicultural
home-school workers to help them navi-
gate the system. Universities are beginning
to equip teachers with the skills they need to :
cope in a multi-racial classroom. :

"And teachers themselves like it or not,
are realizing that they will no-longer be
allowed the comfortable i ignorance of racial
prejudice.O" : LT

Elizabeth Aird works in the Sodal Planning Depanment e e -
" -of Vancouver Cnty R

Vancouvens makmga determmed effon to stamp out n T inits schools $0 that all students

regardless of race, creed or color, hcve equal access t’
“toa hxgh quaiity. educatron :

A .ogrc"ls and an equal opportunity




athtudes as compared to the expenmental




The self-concept of a minority chlld is raised automatically by the unspectacular inclusion of

the child in the mainstream culture, rather thar: making the chrld an exotic decoration.

rolemodel and moulder of attitudes, should
clearly spell out values of propriety in race
relations.

In a slightly different vein, Maureen
Stone (1981) maintains that it is the school
*hat should bear responsibility for making
equallty of results a reality. According to
- Stone, schools that use progressive multi-
culiural teaching compound the problem
rather than help to solve it, despite benign
intentions. In her view, ‘'schools attempt to

explain away low performance of minority -

pupils with such p‘ychologxcal characteris-

tics as low self esteem, rather than to work

with appropriate tea\chmg styles:

% The contrasting positions taken by Jeif-
coate, Stenhouse and Stone, while based in -
the Bnhsh situation, have implications for.- :

R some concerns that teachers in B.C. show
FIE R - about implementing multiculturalism, "
) ‘Among these concerns, those frequently

- entail? Does it involve transmission of infor-
_mation to children about their cultures so
. that they can feel proud about themselves?
- Given ' the multiphcrty of cultural ‘back-

to become mini anthropologlsts"

2y, 4 (
produ *.we members of ou
have to be

ir the‘longru 2050

” expressed are: What does mutlticulturalism =~

grounds in our classrooms, how realistic is .
this goal? Can one horiestly expect teachers :

“1f- one’ dwells on the: backgrounds of
: jminonty children, does one not do adisser-
“Vice to other children? What about cultures
: 'that conflrct with others? Could it not mean -
.opening upa canof ‘worms? Is multicultural =
* content something we add on to the’ ‘exist- -
N rriculum? Doesn't multiculturalism
undermir\e a primary goal of educatron for.

‘uluculturallsm counterproductwej

" These frequently articulated ambiva-
lences are legitimaté-questions indeed. It is
necessary to werk through these value-
laden doubts to arrive at what multicultural
education might be. . - .

It may well be argued that it is unrealistic
for teachers to be transmitters of informa-
tion ak:out specific cultures with the express
purpose of perpetuating ‘and retaining
those cultures. Indeed, apart from possible
frictions between contradictory cultural de-
mands, this would.be an impossible task in
classrooms with a ‘pluwal,” heterogeneous -
population, - not to' speak of its dubious

- peflagogic implications.

“Transmission" of - a specific culture is

. clearly the pmnlege and . prerogative of -

parents.and the community. Yet, having

said this, ‘we can't overlook the fact-that
" teachers implicitly do transmit a Christian -
-Canadian" culture “on an - ongoing basls,

aflechonately referred to as “our” culture, -,

and therefore are not entirely. culturallw
neutral. ..
One might shift tack slrghtly, then, and

. pursue the path that one will teach about:

_-minotity cultures with the aim of i increasing -
‘understanding and developing inter-group "
tolerance in'the classroom.- Such informa: -

" tion can be useful, if it is carefully handled, -

.- andif it takes into account prejudices rooted -

- in‘a‘lack of understandmg about cultures

Cand the way-in which stlgmanzed groups

are treated daily in: the world outsrde the ‘

; ;classroom

- Blacks’ rn the UsS. lall into this. latter

, r,careoory It is not fack of knowledge ‘about
- 'their culture . that is- at “stake, but’ their

- physical visibility” that dxsunguishes them
‘Pupils would have to be made awsire as to

why visible minorities are: smgled ‘outfor

i

nequalltreatment rather thanasked- to :
o apprecrite a dlfferent way of hfe

What, then, does a truly multicultural
education imply? First, a multicultural em-
phasis dwelling on cultural differences is
inadequate if it does not take into account
the racial and ethnic constraints that make
“culture” problematic.

Second, to be effective multicultural edu-
cation ought to be noticeably unspectacu-
lar. Tacking on of occasional ethnic celebra-
tions, herves, customs or foods, without
being part of a regular all year round
approach often only underlines the power-
less position of the stigmatized groups by
depicting them as “outside” the main cur-
riculum. What is stressed here, then, is the
need to transform the core culture by
thematic ir.clusion of the Canadian mosaic.

Third, this need calls for knowledge of
the historical backgrounds of different
groups and their actual contributions to-
ward the building of Canadian society:

Fourth, a vigilant look at all curriculum
materials musi check for bias, accuracy of
representation, stereotyping and the like.
These objectives combine well with the goal
of cognitive competency and extend the
world views of all children. v

Furthermore, the ‘self concept of the
minority child is raised automatically by the
unspectacular inclusion in mainstream cul-
ture rather than being its exotic decoration.
Atthe'same time, such an approach “multi-
culturalizes” the core culture rather than
preaching’ more respect for eiernal

“outsiders.O

Dr. KogllabAdarrr-Moodley is a professor of education at -
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SAM FILLIPOFF

cultural education” will remain :the norm, -
taught with biased materials and’ culturally “theteachers i ¥
insensiﬁve teachers flect the multlcullural composiﬂon of the
ass or the. unity? Unfortunately; th
- ‘answer is often no,
i3




because, at its best, such education ad-
dresses problems related to cultural bias
and presuppositions, and to stereotyped
roles and expectations. Multicultural educa-
tion pays attention to content selected, to
the emphasis and slant given it and to the
time required to deliver it effectively. Multi-
cultural education is not simply an added-
on proposition, it is a process that examines
and enriches every aspect of school curricu-

lum and experience. Herice, it shouldbean

integral element in public educaticn.
There are several elements in public
education about which some pertinent
questions might be asked from a mult-
cultura! point of view. For example, schools
are gependent on books. Where do our
books originate? Whom are they about?
Are there books in other languages? Most of
our cooks should originate in Canada,
written by and about Canadians. There
should be more books from other cultures
even in translated form. French, Russian,

‘Scandinavian, Chinese and African authors

should be in our libraries. How are the
books selected? Parents should have an

opportunity to infiuence the types of books

they would like their children to read. Do
the books contribute to a feeling of self-

worth in all students? The bocks in our

schools should reflect fully and accurately

a cultural dwersrty

- Language education is another related
element of public education. Is the knowl-

a edge nf a language other than English seen
. to be a deficiency? Surely, children who
~ already speak, read or write an additional

“language. have already demonstrated

i cognitive skills that need to be recognized

and encouraged ‘Multicultural, multilingual
_educatron offers the best vehicle for minor- "~ on a basis of equallty with the British and
Uity students who expenence drfﬁcultles in
"'.,!“;_school . o
- Are chlldren unth non anghcrzed names

encouraged to change them? Is speakinga
- language other than English discouraged at - -
*“school? Surely, children should be sup-

Art and music persomfy culture Are cultures other tl-nn our own represented in the art and
-music programs of our schools? Surely educotton should promote respect for all peoples

| understandmg, tolerance and frlendshtp
-among &l people. o

What: holidays and traditions are re-

garded as most suitable for study in art and
in song! Everyone's culturally significant |
days shculd be understood and recognlzed o

- as legitimate.

 the reality of Canada s racial, religious and

" ported in their develépment of healthy self

a . o
e '.i aiagd j_....-'&l_'l —j-‘—a‘ ‘—E_ii

Art and music persomfy culture. _Which

_. cultures are: represented -in-the art and
T2 Y music programs of our séhools? The stories,
'ff-._'“_’}_f__f{-_’-:f"_lmages, songs and pictures evoked by art
“2n - and musicishould fill our children with prlde
1= and love for humanity. Children’s aspira- B
tions should be drrected toward lofty ideals

.....

— e om = .l

.. - concepts and positive attitudes about their -
. cultures ‘and languages Is instruction in
- =7 other curricular areas being considered in a

- second. language? Some othc-r-prournces L

-~ have language immersion programs in lan-

° : - N ° . . . . " .
‘——"H,H""'_: ke LR i T t'“ R +— TR I R IR TR T T T T
L vis Smem AT e
- — — — — — —— — ——  — ——
. ._'__ *_.. e em— Ll o . S — — —

~ What phtlosophres are studred" A recog~ | |
nition of philosophers from every continent

would enable a school's instructional pro-

- gram to move beyond an ethnocentnc-
selection of materials. -
 Multiculiural education promotes a plu- s
ralistic notion of equality. Ethnic and racial .
groups should have the Opportumty to. -

develop their own identities, life-styles, lan-

g ,guages as well as to study their own hentage S

z:This. :mpltes that the language, the cul __
= 'tural expertenccs the 1ssw;s and values of

“the French. No group should haue cultural
- SUpenonty
- When an mdmdual is. encouraged to_._._,__i
| frespect his or her own culture, the resulting -
knowledge and self-respect should allow -
~ him or her to honor and respect whiat is
"__'drfferent in a nerghbor A mulhcultural_ .
“education transcends any one ethnic supe-.
riority and attitude by seeing that there are
‘many: different methods by which Cana-. .
dians can contnbute meanmgfully to tnerr
socuety | -
guages other than Enghsh or French Our

the ethnic/racial crroup are accepted and. -

from that of the dornlnant cultural group

-----

B e LR S

'dwersaty that exists, to build upon diverse
. interpretations and learmng styles and to
avord burldtng ‘negative “self - images . for .
chtldren whose. background is different

| .Sam Flllrpoff is the Vancouver School Board 3 consul
tant on race relattons and multicutmral educatton. Sy

should incorporate cornmunity gnals and

concerns. This could be done by involving

parents, students and commmunity in the
defining and wxiting of new cumcula How
can this be achieved?

~Inits broadest sense educatton is carried |

out by many people: parents, teachers,

clergy, authors, actors, advertisers, peers

and many others 'Each person has his or

her influence . in shaping our children’s
attitudes and values. We can begin by

~ involving children in examining their own
community, their own histories and that of =

their famdres Stones could be ‘written.

- Pictures could be. painted. Photographs . - ... ..
“could be taken, ‘Models could be built.
Commumty resource people could be . ..
" used. Children (wfth their teachers and'_“{;;.i;._x__'._ D
- parents) could be senton exchanges'to = -
. other areas and festwals They could then -
_become local experts on their visit, tefing. . .
others of their expenences th rough the :ocal SRR
| Festlvals conferences celebraﬂons out-_
srde the school can ‘be organized and
-;t_f_;jpromoted — events that lead students to -
_understand that beliefs and values change SR
“"as".groups ‘borrow and’ ‘exchange: Ideas. - ¢ e
-~ Events that demonstrate that cultureisalive ... ool

..,_..l" __._'._...

- and- contemporary Mulhcultural celebra-_{:_ e
'ff"_-_uons would instill an appreciation of vales = e
" “studied in school; ‘would’ develop pride’inn "
 diverse heritage and would also workfora . ooin
incorporated inthe® school instructional .- imng interpretation - of htstory All these A e
- program. The objectivé is to utilize the local - actmties involve the community. -~ 2 = =
Multrcultural education works. best wtth -';_f- SRR R
;-_._'_i'total community involvernent. We can each ?,f‘:'_f';;.;'?:-‘-,-f."..i S S
become fnvolved in our own way O

I T e -
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& SECONDARY )TUBI:NT

My parenis brought e to Canada from a country in Southemn

F urope. Fwas just a fittle kid then. My mother wanted {o preserve me

- from the “bad influence” of Canadian society. But | wanted to
. " betoma like my jner»ds at school.- Now my life is one long battle
"o between ray parents’ ideas and my life ot school. | wrote the

- foliowing essoy to express my feelings.

& have a homb!e moolem in my f&mﬂ; i"very chxld in my family
has suffered the nagging of my cld-fachioned parents.. They are
extremely hard to get along with and they are the hardest nn me
because | am the fast child.

Every morning | wake up to the scvmd of my parents compiammg
acoutsomething little ! did days back. It ‘makesmelll. | cannot eat, or
do anything for that maiter, in peace unless they are not at home. |
have limited privileges beciuse they are scared to let me out and
they do not understanc: that they cannct keep me in the house fer all
my life. Sometimes | become very arigry because of not being able

‘to goout often enough. 1 would be satisfied with being able to go out

once a week but they feel that twice a'year is fairly reasonable.
Moreovex, they tell me what to wear added to what to do.
Obv:ously I-do not listen because I would Iook hke a girl from the

" sixtiesif | did. Another thing that really bothers me is that I receive no

encouragement whatsoever. Just because my two sisters before me
did not go 1o university they think | am going to be just the same.
Even when | come home with a report with four exceptionals and
one very gocd they are not satisfied and want me to work harder.

Nothing is going right any more and the best thing | could do is
stay out of their way, but that is har\ .when | have to be near them all
of the time. 1 feel relleved on my.way to school every morning
knowing they will not be >n my back for a few hours. Sometimes
they make me go crazy (llteral!y) and [ tend to throw things around
and punch things. I even assault my budgie and then regret it
afterwards because shz had nothing to do with it. Day inand day out
the same things go on over and over and over. .. .O

@ CES
5.’ ,‘i“
.&.«\,}7"‘ B Rarbos

&Your commx_unlty is a rich scurce for matenials,
people and ideas with which to enrich your teach-
ing. Here are a few Ieads from an unending list:

| National Film Board cf Canada,

1161 West Georgia Street,

‘Vancouver, B.C. V6E 3C4
{in addition to its general catalogue, it publishes a

Multicultural Supplement. Some of the films ave
gems, but do preview them.) -

P.EM.C.

7351 Elmbridge Wm;,

Richmond, B.C. V6X 1B8

(Take some time to browse through this catalogue.
Yow'll find enough material to get you started on
many pro]ects )

BCTF‘Resources ‘Centre,

2235 Burrard Street,

Vancouver,: B C. V6J 3H9 »

(Some goed films, and alsc books for professlonal
teadix.b. And check our Lesson Aids cata!ogue )

lmmlgrant Servlces Centre,
8165 Main Street, ™

‘ - Vancouver. B.C. V5X 3L2

. 4493 East Hastings,
"Valtceuver, B.C. V6A 1P9

Prince George.)

= BCTF,

_-too willing to assist you with materials and ldeas.
-Call the BCTF for your nearest contact person.)

MOSAIC
1161 Commercial Drive,
Vancouver, B.C. V5L 3X3

S.U.C.C.ESS.

Unicef of British Columbia,

739 West Hastings Street,

Vancouver, B.C. V6C 2N5

(All of these organizations are willing to assist you
in many ways.) R

Secretary of State,

102-1433 St. Paul Street,

Kelowna, B.C:V1Y 2E4

{There also are offices in Victoria, Vancouver and

Ed May,
2235 Burrard Street

Vancouver, B.C. V6J 3H9 - U
(And a team of local representatives who are only
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The Vancouver School Board led the way in

developing a race relations policy for its schools. The
policy statement is working well.

c=‘;‘E>e:veﬂral incidents of racial tension have
occurred in Vancouver schools over the
past few years. The incidents have not
occurred on a daily basis: nor have they
happened at-every school; but they have
happened. Race-related fights have broken
out, verbal abuse has been hurled at people
of different races, and hate literature has
been distributed outside school buildings.

The Vancouver School Board realized
that it had an obligation to take strong
action to resist all signs of racism in and

around its schools. To this end, the follow-.

ing policy was passed last spring and a full-

" ime consultant was hired to deal with race.

122

relations. - Efforts to combat racism are
proceeding on many fronts in Vancouver
schools. The board realizes that it will take
years of concenirated effort to achieve a
healthy multicultural environment but is
convinced that the task is not an impossible
one.

The 19 policy statements passed by the
board are as follows:

1. That the board opposes and con-
demns any expression of racial/ethnic prej-

+ udice by its personnel, students and
" trustees,

2. That the board direct the siuperinten-
dent, in co-operation with all employee,

parent and student organizations rand

trustees, to devise guidelinas for the imple-
mentation of the race relations policy, and
that such guidelines be subject to-periodic
review. 7 : o .
3. That the superintendent communicate
to all personnel and students the board's
race relations policy and guidelines. This
policy will be communicated to the entire
school community: staff, students and par-
ents. Methods will be devised at the school
level whereby school personnel make em-
ployee, parent and student organizations

ix "~
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aware of the policy outlined, and of effec-
tive steps taken to implement it,

4. That the board direct the superinten-
dent, in co-operation with the teachers’ and
administrators’ associations and represen-
tatives of racial/ethnic groups, to establish a
process for the review of learning resources
in order to identify materials that contain
racial/ethnic prejudice. Strategies will be
developed to identify and to counter these
mrejudices and to present an accurate view

. of racial/athaic groups.

5. That the hoard direct the superinten-

. dent to provide learning resources that

represent the contributions of all racial/
ethinic groups in our community, in consul-
tation with these groups and through their
particular perspective,

- 6. That the board, in consultation with
appropriate racial/ethnic groups, support
the practice of acquiring world literature in

, trax)s!aﬁon.

V IN-SERVICE SGQUCATION
7. That the board direct the supzrinten-
dent to provide opportunities for in-service -

programs in human relations, racialiethnic
relations and human rights to all board

employees to equip them with the skills -

necessary to relate knowledgeably and

sensitively to pecple of different racial and -

ethnic. origins, Such programs shouild be

- made available to' entire school -staffs at -
" school-based professional, _development’. -

workshops. These crograms could also be
integrated into existing in-service and pro-
fessional development programs. An evalu-

practicalclassroom application shouldbe
included. . PRIt

8. That the beard direct the supzrinten.
dent to advise the B.C:: Human Rights-
Commission and other community_and

government organizations of the Vancou.

e

fet

e

ver School Board's activities in the area of
racial/ethnic relations and muiticulteral
education. These groups should also be
encouraged and invited to participate in
discussion and in-service activities when-
ever possible.

9. That the Board affirm that it is an
equal opportunity employer. Guidelines for
hiring and promoetion will be developed
which reflect the policies of the board on
racial/ethnic relations. These guidelines will
encourage all racial/ethnic groups to apply.

10. That the board refain the Native
Indian and Multicultural Workers program,
and support in principle the hiring of addi-
tional workers to meet mcreasing school/
community needs.

INTERCULTURAL EDLICATION
11. That the board, as an indication of its
commitment to comraunity multicultural
education, direct the superintendent, in
. Co-operation with the universities, teachers’
associations, governmental agencies, com-
- munity ethnic groups and other appropriate

~. people, toinvestigate the establishment of a
* multicultural services centre for the City of

-Yancouver. ‘

: 12/ That the board direct the superinten-
dent, in consultation with the appropriate
provincial and federal government minis-
tries or agencies, to continue to support
existing heritage language programs in

" Vancouver schools and to investigate pro-

cedures for establishing additional pro-

> u- .. grams, -
ation of the content of such programs-for -

; 13: That the board direct the superinten-
"dent to-encourage Vancouver schools to

iy develop programs' within and among

~scheols. to increase multicultural under-

- standing. Such programs should involve all

school.personnel, as well as students and
parents, '

Jor
ke

I3

14. That the board direct the superinten-
dent to have materials developed in lan-
Guages other than English to explain the
Vancouver public school system to parents
and students. The materials should include
infarmation about such matters .s:

+ goals

“student placement procedures

- role of parents

= expectations for students

« alternative programs

- support services

* evaluation and reporting procedures

*role of school consultative committees

15. That wherever possible the board
provide faciliies, staff and resources to
meet the needs of ESL students in their
neighborhgod schools.

16. That the board direct the superinten-
dent to have programs developed to make
available resources for continuing in-
setvice opportunities fc: all teachers, to
ensure that the needs of ESL students are
recognized and met.

17. That the board direct the superinten-
dent to continue to investigate ‘means of
obtaining legislative and economic support
for the provision of ESL pre-school pro-
grams within the public sctiools.

18. That the board direct the superinten-
dent to investigate the desirability of deve-
loping bilingual ESL programs,

ADVISORY COMRETTEE

19. That the board direct the superinten-
dent to retain the Advisory Committee on
Race Relations, to provide guidance and
counsel to the Vancouver Schoo! Board
throughout the implementation of the race
relations policies and guidelines. The advi-
sory committee should meet no fewer than
four times per school year and should be
open to all racial/ethnic groups.O

1983 CULTURAL TOUR

- OF THE PHILIPPINES
LA4090 Industrial Processes: An Integrated Lesson Plan jU LY 2'31
in Science, Technology and Society b -Steve Cardwell, ,
=32 p..This unit was designed to fit the new Grade 10
_science curriculum; Itis based on the topic in Resource

Management-Industrial Processes. The focus of the unit

is on the smelting of aluminum. The lesson plans and

topics included for further study prQyidq a spectrum of

$2.25 : LOTS OF FREE TIME! .

AN ESCORTED TEACHERS' TOUR TO THE FASCINATING ISLANDS. 7 .
.| INCLUDES MANILLA, CEBU, ZAMBOANGA, BAGUIO, BANAUE, Los- | - - A
: BANOs Hotserines, PAGsANJAN, LAKE TAAL. T

teacking methods,

BT - To ord_er, piéaée eﬁclq'se a Mbnéy order &r éhfequ"é with order to
BCTF Lessnn Aids Service, 2235 Burrard Street, Vancouver, BC
SEVB) BHY. i :

FOR INFORMATION CALL BUNNY KNOTT AT 254-0821 OR WRITE TO
147-7135 138vH STReer, SUrRey, BC V3W 779,
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Who would have thmagh thata
 Castlegar multiculturalism : ,
~ effort could have been this S

“successful? -
LOIS LAWRENCE ‘
124 ' ' » , THE B.C. TEACHER, JANUARY-FEBRUARY 1983




:Something was happening in the schonl
district next to ours

We'd hardly put away the picnic bashets
and figured out who was teaching what to
whom for the year when posters appearad
advertising an Qctober conference on
multiculturalism in Castlegar. The schedule
of workshops looked termribly impressive:
how could one decide on just three out of
30?

Rumor had it there would be limited
room for teachers from districts outside
Castlegar and five from our school alone
were desperate to attend. We all went. In
fact, each of us went to different sessions
and still didn’t cover all that was offered.

In Castlegar! 1 met several other Nelson
District teachers there, especially in the gym
where they were serving the most interest-
ing and delicious samples of baked gocods
— {avorites of people from a wide variety of
cultures, Ah ... remember the burphi!
Remember the banquet that followed! For
the rest of the school year people have been
talking about that banquet. And the whole
conference was only part of what wentonin
Castlegar last year.

How did it start? I've heard Sarn Fillipoff
tell the story a few times now. He tellsit well
~— like the first chapter of a book he
treasures. Sam is the Vancouver School
Board's consultant on race relations and
muiticultural education. He has a special
interest in the Castlegar district — his roots
are there. He grew up and was educated
there.-He first experienced discrimination
against the Doukhobor people there too.
Now that he is working in the Vancouver
area and has a post focussing on multi-
cultural education, itis not surprising that he
teamed up with Ed May, our BCTF race
relations co-ordinator, to promote the Cas-
tlegar pilot project. Such an experiment
could be initiated only by people dedicated
10 a cause and in positions to organize and
keep the project going. In this case, it
seems, the thrusi came from these two
teachers.- .

What interests me about the project,
besides the fact that it occurred in the
interior and focussed on a topic of which |
was becoming acutely aware, is the way in
which the planners were able tc present a
concept to a whole comnaurity through a
series of carefully planned and appealingly
presented aciivities and succeed in sparking
immediaie understanding of it

CULTURAL PLURALISHM

" The cbjective \was to promote recogni-
ton of cultural pluralism with no one cul-
ture’s taking precedence over any.other.
We know it's high fime to consider the
needs and particular cultural conditions
involved in the development of our stu-
dents and in our history. Ed May and Sam
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Fillipoif, with the support of the BCTE.
Castlegar School Board, and Castlegar
Teachers' Association, consequently trav-
elled to Castlegar and met with groups of
people, including what was o become the
steering committee for the multi-cultural
conference they were proposing that Cas.
tiegar district host in October 1981

The composition of this comrmittee re-
flects the thoughtful planning and the scope
of the program. In addition to Ed and Sam it
consisted of Mike Lauriente, director of

One of the real hits of the Castlegar program was the various ethnic foods people could

programs. in-service fo teachers and the
ike. A few teachers began to plan o attend
the national conference on multiculuralism
to be held in Winnipeg.

Doug Pinkerton, who teaches seccondary
French, emerged as one of the enthusiastic
local organizers. The Castlegar Russian
teachers became involved as did other local
groups. Sam Fillipoff continued to co-
ordinate through meetings and correspon-
dence.

The Castlegar Multicultural Conference

sample. Here two Portuguese ladies prepare some of the foods of their homeland. The photo
on the opposite page shows two of the senior students who helped to cater the different foods.

instruction, four elementary and secondary
teachers, a school trustee, a representative
of the Doukhobor Historical Society, as well
as representatives of Selkirk College and
David Thompson University Centre
(Nelson). Community involvement was
seen as a key factor in the development of
muiticultural awareness and much- of the
momenturm to continue remains today with
community groups affected by the pilot
project.

- While -the October conference plans

caught fire and went ahead throughout the
sutamer ‘and fall of 1981, proviricial and
local resources were being tapped and the
community was being prepared. Govern-
ment agencies were sought for supplemen-
tary funding, schocl staffs were kept in-
formed, for some leadership would be
required from teachers, publicity was be-
gun. community and school facilities were
lined up as were resource people for the
workshops.

Meanwhile, attention was given to ex-
panding support services already available
within the Castlegar schooi system — Eng-

lish as a Second lLanguage, counselling

took place on October 2, 1981 at Sir
Stanley Humphries Secondary School as
planned — well-planned. It was the first
introduction for many of us to concepts
leading to an understanding of the implica-
tions of multiculturalism in the classroom.
While numerous workshops provided ma-
terials, programs and encouragement to
teachers, helping us to assume a multi-
cultural and often interdisciplinary teaching
approach, I saw much of the learning occur
outside the classrooms as we ran into
colleagues in the hallways, washrooms and
gum (remember, that's where the desserts
were, along with book displays) and just
checked out each other’s motivations for
attending the conference. New viewpoints
and ideas were exchanged and it was there
that we could find out where our ongoing
support and encouragement for trying new
strategies and programs would lie.
Members of the Castlegar community
had a chance to become infused with this
same enthusiasm for multiculturalism at the
banquet that evening. News of the confer-
ence that had occurred reverberated
through these valleys for weeks afterward,
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il Write ar cnll

YOU

DESERVE A BREAK!

After enduring the stresses of
this incredible school year,
reward yourself with a holiday
of a lifetime.

e Sail away on the mts

“Oypheus’” for an incredible
vovage of discovery to
YUGOSLAVIA, GREECE and
TURKEY

The dates are JULY 2 to
JULY 21, 1983 (or longer, if
you wish (o stay on)

Visit DUBROVNIK,
ATHENS, SK1ATHOS,
TROY, ISTANBUL,
PERGAI\’IUM, EPHESUS,
RHODES, KNOSSOS,
SANTORINI, MYKONOS,
MYCENAE, EPIDAUROS,
DELPHI and VEMICE, with
additional nighte in
LONDON

Make this appointment with
history; spouses, companions
and friends most welcome;
travel with 6 top-notch
lecturers & personal escort

All airfares between Canada.
London, Dubrovnik, Venice
and return to Canada
included; alse all shore
excursions. Ouly exclusions
lunches/dinners in London

Cost of Cruise: from $3,085

L CDN. d;epending'on cabin
. selection & point of

Canadian departure; smgle

"occupancv extm

»As an educational study tour,
_your trip may, qualify you for
‘- income tax, deduction ; 5o
“consideration at the énd of
Ea the following tax year:

i

NEWORLD.
 CRUISESINC. -

West Vancouver, BC
VIT1A2° - i
B -'Telephone (604) 922-0422

~LAST CALL!
for Students & Teachers
'—1983 Easterbreak visit
to UK/USSR, write or call
for details.

“EDUCATIONAL
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transmitted orally by those who had en-
ioyed the fabulous {zast and entertainment.
The planaers had done so well to have the
foresight to cti00se activities and events that
brought neo.ale together under such enjoy-
able circumsiances to introduce and spreaa
the corcept of multiculturalism.

"he fin sl slep was to involve the students
in e learning process. Back when the
praract was first breught to the steering
committee in the form of a timetahle, the
idea of a student exchange was included.
This idea found a keen organizer in the
person of another Castlegar secondary
teacher, Jeremy Palmer. | can hardly imag-
ine the preparatory wotkload he must have
assumed. Jeremy points ou. 1he support of
Ed May, Sam Fillipoff, stud.nts, staff and
the community for encouraging him from
the beginning. | knew only that when [
amrived at the Sellirk College cafeteria at
noon on Friday, April 23, there was a
line-up «f friendly students saying such
things as: “This multiculturalism is a whole
new thing [ never thought about before. 1t's
really interesting.”

[ knew that once again, it was working;
people were talking and the awareness was
growing in a very painless way. The sched-
ule of events had, to that point, merely
involved introductions and a choice of
seminars 5o it was obvious that the objec-
fives of the pilot project were very quickly
being realized among some 250 Castlegar
students and 65 visitors representing six
Vancouver secondary schools, two or three
Surrey and Delta schools, and secondary
schools from the Okanagan and East and
West Kootenays. Funding for the exchange
came largely from the Secretary of State in
the form of a grant arranged by Ed May, as
well as assistance from the locai school
boards.

Other activities included plays, visits to
the local trade fair, a tour of the Doukhobor
museum and exhibition centre and lots of
discussion and socializing with one another.
Simply from their first-hand observations
that the Castlegar kids were not “hicks” and
the Vancouver group were not perpetually
“high on booze and drugs” or whatever, the
students learned something immediate and
lasting about stereotypes and prejudice that
they otherwise might never have had occa-
sion to consider. Besides exchanging points
of view, they struck up friendships that

. continued and in some cases led to more

visiting over the summer. Most encoura-

- gingly, they recognized the wealth of cul-

tural backgrounds in their own community.
As Doug Pinkerton, who worked long

-and hard hours un the scene of the Castle-

gar Pilot Project, concludes, the aim of the
challenging and interesting year was: to

heighten awarenazss and this, in sl is no
measurabie Hut weachors moarea scaools
can assure you that there is a agrmte.
awareness of multiculluralan as a result,
Reading units are being eniched and

Chyristmas concerts, for axample, refloctour
pluralistic cultural make-up

Jeremy Paliner notes that classronurn ex-
neriences are rore eonlightened as this
awareness is brought to bear on the subject
matter and such movements and issues as
Amnesty International and disarmarment
are more clearly understood. Members of
the community are more apt to be found in
classrooms visiting and demonstrating eth-
nic skills. Videos and follow-up workshaops
are promised. Castlegar School District has
hired two curricuium developers who have
already completed a module on the
Doukhobor heritage. At the final steering
committee meeting in June there was a
fueling of satisfaction and talk of multi-
cultural events at 1982 Pro-D days and an
Ethnic Week. More student exchanges are
being planned in the Okanagan and Surrey
Districts.

Many of us must wonder what it takes to
pioneer in a2 new educational field and
achieve such a resounding success in the

first year. Having looked into the Castlegar
experience as a teacher from a neighboring
Jistrict, | see that a few components emerge
clearly: enthusiastic, well-organized leader-
ship in the form of local teachers who are
still saying, “If anyone else wants to try this
I'd be more than glad to help,” despite their
family commitments and the toll of a stress-
ful autumn when their jobs were threatened
by budget cuts; caring and energetic co-
ordinators at the provincial level wh> can
spark our imaginations and keep up the
momentum after choosing the right projects
to get the concept across; and most impor-
tant, a glaring n<id at this time in particular,
to really understand where one another
cornes from.(O

Lois Lawrence teaches in Brent Kennedy Elementary
School in Nelson. -

THE B.C. TEACHER, JANUARY-FEBRUARY 1983




LY T yop

The skills students have
mastered and the knowl-
edge they have acquired
matter little if, some-
where along the line,
their spark of human dig-
nity has been stifled.

THE B.C. TEACHER, JANUARY-FEBRUARY 19383

VILMA DUBE

#:The scene: A Grade 11 social studies class
in our school district.

The teacher has invited a visitor from a
third world region to lead a discussion in the
class on the nature of the relationship
between colonies or ex-colonies and met-
ropolitan powers: the question of control of
land and resources; global inequities.

The guest begins by asking students what
they had for breakfast that morning and
from what country those foods (or no-
foods!) originated. The names of the prod-
ucts and their countries of origin are noted
on the chalkboard. (Coffee, said one girl,
comes from Nabob. Where is Nabob?)

A map of the world is consulted and
students are led to observe that many of the
producis — oranges, tea, coffee, cocoa,

- sugar, bananas, grapefruit — come from

the places that are referred to as “the
South,” the third world, the developing
countries, etc. Despite the fact that students
show little response the speaker goes on to
point out that many of the people who
produce those commodities live on in-
comes ranging from $500 to $2000 a year.
“Would one of our farmers work for such

. money?" he asks. One or two answer in the

negative,
Maybe, he says, you'll understand why
$o many people are poor even though they

work hard ar.d produce if you place your-
selves in the following scenario:

We are living on the prairies. One
day a strang: space-ship lands. Funny
little people with antennae sticking out
of their heads emerge with weird-
looking instruments and proceed to
reconnoitre. One instrument gives off
a significant beep. They seem excited.
They dig and unearth a dark green
rock that they examine with great
interest. It's what they are searching
for.

They bring out of the ship more
equipment and begin what looks like
mining operations. They mow down
the wheat. A group of earth people
protest that they need the wheat for
food and foreign exchange. The space
people, who are able to communicate
in our language, reply that from now
on the wheat won't be necessary; the
mineral wealth is far more valuable; it
is needed on their planet; in return
they will send:food for the earth peo-
ple. ‘

The earth people say that they work
to produce the wheat. What will they
do now? No problem, say the space
people. They will all be given jobs in
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the mining operations. They will be
better off than they ever were hefore.

Still worried, a delegation of earth
people approaches and says forcefully
that the land is theirs and cannot be
expropriated. They will call out then
armed {orces and repassess their tand.
The space people demonstrate their
superior laser guns, which cause oppo-
nents to disintegrate into thin air with-
out 350 much as a sound. The only
sensible thing to do. they say. is to
co-operate.

So, says the guest, to this Grade 11 class,
what do you do in that situation?

A few shrug their shoulders.

There is no other response.

He is disappointed. He had obviously
expected some show of anger or at least a
spirited discussion. He is stumped. e had
hoped to lead the students from that point
of awareness to an empathy with the peo-
ples of many third world regions who have
been simiiarly dispossessed.

It was an idea whose time had not come.

Having been present at this session, | was
stunned at the massive non-involvement of
17- and 18-year-olds. As a Kindergarten
teacher | felt certain that the children |
taught would respond with more spirit to
such a hypothetical situation.

| dezided to put it to the test. | contacted
Nancy, a Grade 1 teacher. who teaches the
children | had in Kindergarten last year. She
was equally shocked at the scene |
described. She was very willing to co-
operate. | would lead a session with the
children. She would record what hap-
pened,

With the secondary school students the
visitor had put the scene in a national
context, using the prairies and wheat pro-
duction. | modified it for six-year-olds. |
made the scene very local, right here on
Vancouver Island. In brief it went some-
thing like this:

We are ot on a picnic on the beach,
near the mouth of the river. We hear
this. humming-noise. It is a strange
space ship. We hide behind some
bushes and watch. The space people
(naturally the descriptions for children
will be highly embellished) come out
with their instruments, They are exci-
ted when an instrument. gives off a
loud beep. They begin'to dig. They
throw the dirt right at the mouth of the
river. (Here  am interrupted by con-
cern for the baby salmon.) They load
up rocks into containers and take them
to the ship. .

They-go -on to dig up a lovely
vegetable garden nearby. The toma-
toes are almost ripe and the cabbages
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and cauliflower are beautiful. But they
just dig them up and dump them
because they care only about the racks
underneath. When .. ..

Belore I could complete my scenario, the
hands were going up. The rest of the
session went something like this: (The dia-
logue is verbatim as Nancv recorded it.)

Me: Yes John?

John: [ would stop them.

Me How?

Jesse. | would knock the dirt down and
send them back.

Kimberley: [would yo 1o the radio station
and tell everybody: “There's Mars people
bere digging up ugly rocks antd wrecking
everything. Please all come in your cars and
we can chase them into ihe sea”

Jerome: { would get my Mum and Dad to
help break up the dam | would get a
lawnmower.

Candy: I'd dynamite the rocks.

John: { would put mouse traps in the dirt.

Several: Goodie! (Goodie!

Me: The space people have strange and
powerful weapons. When they press the
buttons we can’t move.

Kimberley: | would do what they say and
then | would turn around and dump the
rocks. I mean I'll pretend to do what they
want me to do.

Hrvoje: | would do something to the
spaceship — cut the wires or something,

Tina: | would trap them in a net.

Desiree:  would get rocks and aim one at
each head.

Jesse: | would get dynamite and blow
them up.

John: [ would wreck the controls so they
can't send to their planet for more men and
so they can’t go back.

Louella: I would get a big fella to fight
them — any big fella.

Kimberley: I'd dig a big hole in the
ground anc tvap them. After we have beat
them | would throw them in the water and
teach them a lesson.

Roy: I'd send them off in helicopters.

Hrvoje: I'd get the police and put them in
jaul.

Candy: I'd dynamite the rocks.

John: I'd sneak and get their weapons.

Jerome: When they're asleep I'd tie them
up.

Louella: I would tell a sad lie: I'd tell them
| had no food. I'd make them feel sorry for
me. I'd tell a lie.

This discussion would have gone on and
on if lack ‘of time had not forced us to
conclude the session. The children were
bubbling over with ideas. Their blood was
up! Nobody was going to get them!

An analysis of their responses will show

that they covered the full range of human
response to an exploitative situation, No,
that is not correct. There was one response
they dicl not show. passive acceptance of
injustice. Their tactics included: use of the
media (almost incredible!), sabotage of
equipment, open and violent confronta-
tion, cunning, punishment, re-education
{teach them a lesson!) disarming the enemy
and, sadly, even a humillating appeal to
pity.

The question that | have to deal withis If
al age six our students have such a strong
sense of who they are, what their rights are
and what exploitation is, what do we do in
the following years that by age 16 they are
at the stage where they couldn't care less? Is
that what our “education” does to our
students? Does it really matter what skills
they have mastered and what a storehouse
of facts they have acquired if the spark of
human dignity has been stifled somewhere
along the way?

Of course, | may be reading more into
this than | should. It is entirely possible that
there is a very simple answer. Such as: If
they had been told that they were going to
be marked on their answers they would
have allowed themselves to become in-
volved in the process.

Does this make you feel any better?

It makes me feel worse.O

Vilma Dubé is on a leave of absence this year from the
Nanaimo School District.

e aved,
“Keep in mind it's always darkest just
before the dawn.”
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Studying other cultures without
examining cur own could increase racial

%Believe it or not, times of economic
depression demand programs that effec-
tively mitigate racial tension in our schools
and in our society.

- Because —like it or not—westill live in a
very racist society here in B.C. Assuming
we want to work toward a society in which
human worth is an upheld value, we have
to work hard, fast and doggedly to help

“'prevent the frusiration and anger of the
growing unemployed and alienated from
being vented along racial Jines: v

More - than - ever, in times of socio-
economic depression, schools need to rise

“to the challenge of multicultural education.
Public educators, though, need to.gain a
better grasp of juist what multicultural edu-
cation is — for it is not merely preaching the

- -merits of various- ethnic greups,” or. even

~discussing how nasty and dehumanizing
racism is, .

~ THEB.C. TEACHER, JANUARY-FEBRUARY 1983

tensions.

YVONNE ZAROWNY

Multicultural education challenges every
educator and every student to ferret out the
cultural assumptions implicit in our society,
then to come to terms with the fact that we
are all cultural beings. Implied in this state-
ment is the belief that coming to terms with
others goes hand in hand with coming to
terms with ourselves. But here in B.C. few
of us'know ourselves or our society.

By nising to the challenge of multicultural

-education, we educators can not only help

mitigate the:iacism existent in our schools
and in our siciety, but also help to provide
the students with a basis from which to
critically examiné reflect and know our
own culture ‘and society. From such a
critical stance, students would be in a better
position to consciously choose and work
toward the type of society of which they are
an integral part.
A big order. you say!

Right! We live in challenging times! Excit-
ing times! Frightening times! Changing
times! Consequently, there is no time like
the present to dive in“— or to wade in — to
start laying the ground work for charge
conducive to the survival of the human
family. We. are confronted with a vital
challenge, and educators in all discipline
areas and at all levels of public education
need to sit up and take notice.

What am [ on about?

We educators in the public school system
are under attack by our own government,
So? How many educators in the public
school system are aware that withdrawing
public funds from schooling fits a pattern of
western development? One of the condi-
tions international lending institutions (in-
cluding the International Monetary Fund
and the World Bank) require for borrowing
on resource-based economies dominated
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People who know their cultural heritage, and can therefore converse about their
assumplions, beliefs, and lifestyles, tend to be less racist than those who do not. And who
would not want to know more about this appealing youngster?

by multinational corporations is a cutback
of public spending on social services.
Money, they say, is better spent on provid-
ing the infractructure to exploit resources,
Education is often one of the first services to
go as funds are diverted into supplying
ports, reilroads, roads, and the like. Did you
know that? If you did, you are among a very
small minority of teachers in B.C,

What do such comments have to do with
multicultural education and racism? Simple
~ @Ry economic system (that is, a system
for producing and distributing wealth) with
itsrelated social systems are integral parts of
a culture. Similarly, the attitudes, values,
systems of logic and perceptions that sup-
portan economic system pervade a culture.

Racism, unfortunately, is still a value and
attitude that pervades our culture here in
B.C. A function (not “the” function) of
racism is economic.

Racist labels in B.C. have provided a
. -rationale for gross exploitation of the

.. worker while also serving. to divide the
~ workers. There was a time in B.C.'s history
‘.{:“when it was common practice to pay an
“““Oriental” or “Asian” worker only half of a
! “white 'man’s” wage for the same work,

(Did you know that? If you did not, you are

with the majority of B.C.'s teachers,)

In the early days of railroad construction

and mining, such a practice obviously did

neither the “Orierital” worker nor -the

“white” worker any good, However, few -

“whites” questioned the wage differential
because of the cultural assumption of racial
superiority. Their feelings of job insecurity
and frustration were unfortunately focussed
.-onthe “Oriental" rather than on the people
in their society who benefited from such an
arrangement -(Vancouver race riots of

1907). A false awareness about how their’

society . functioned kept . both groups of

workers from perceiving their mutual ex-_

ploiter. - -~ . -
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Given our present economic situation ‘n
this province, it is gratifying that riots have
not yet occurred. However, 1983 promises
to be as bad as, if not worse than, 1982,
News of more and/or extended shutdowns
confront us each day. Can the relative
peace last or will frustrated and alienated
workers, particularly youths, start to release
their anger on those who look different
and/or act differently from themselves? Will
frustrations vented at home be translated
into verbal and physical attacks in the
school or on the street?

As educators, we can do more than cross
our fingers and hope.

Butwhat can we do — and how? Do you,
as a classroom teacher, have to take on the
social and economic ills of B.C. as well as
cope with cutbacks, attacks against your
professional integrity and still work miracles
with Johnny? Yes and no. No, you do not
take on the social and economic ills of B.C,
— unless, of course, you are a Socials 10
teacher. After all, such action in English
class or science could be perceived as using
your classroom for promoting a particular
political doctrine.

The “yes” part is where multicultural
education, racism, and socio/political eco-
nomics come . together for- the classroom
teacher. Bowers, in his tiny book, Cultural
Literacy for Freedom, argues that the class-
room should ' provide a “psychological
moratorium” for students to haul out, ques-
tion, examine, and test the cultural values
and assumptions implicit, not only within
themselves and society, but also within the
course content and the way it is taught. The
teacher- assumes the role of guide and
model in this process.

Here it is important to remember that all
disciplines of inquiry are culturally based,
and are based on culturally accepted as-
sumptions about how the world works. This
means mathematics, science, and com-

puters every bit as much as social studies,
languages ar. dart. One of the biggest myths
pervading our present approach to school-
ing is that science and the scientific method
are culturally unbiased. Science and math
students need to know that these disciplines
aie rooled in a particular way of making
sense of the world What is the cultural
heritage in western industrial society that
halds up linear logic as the logic? What are
the alternatives? What type of logic is
assumed and developed with computers?
With computer games? What cultural
values are reinforced?

Obviously the questions are many. The
point is that teachers of all disciplines can
and should encourage their students to be
aware of the cultural encapsulation that
permeates all subject areas. In an age in
which our society is changing so quickly, we
rave a moral responsibility to indicate to

- vur students that how we do things is only

one of many ways — and perhaps not even
the “best” way. Such an approach would
beg reflection and discussion of the criteria
for determining “the best way.”

One approach to multicultural education
is to incorporate, throughout existing pro-
grams, examples of subjects being dis-
cussed based on a variety of cultural per-
ceptions. This approach provides the
student with a basis from which to examine
and compare our own cultural assump-
tions, implicit in everything we do. It com-
plements more standard approaches. A
word of caution: when choosing examples,
take care to chc ose ones that challenge the
student to critical reflection on our society.
Otherwise, this approach tends to reinforce
an ethnocentric attitude toward our culture
{our way is “best” “— so there! Let's impose
it on everyone else!)

Educating ourselves and our students to
the fact that we are all cultural beings can be
a big step toward eradicating racist attitudes
and behavior in ourselves and in our stu-
dents. Research has indicated that people
who know their roots, their cultural heritage
and are therefore in a position to engage in
dialogue about their assumptions, beliefs,
and lifestyles tend to be less racist than
those who do not. Hence, my stress on our
making explicit the cultural assumptions
prevalent in B.C. culture in 1982,

Studying other cultures without an ac-
companying examination of our own cul-

ture risks increasing racial tensions or re-

ducing a rich and dynanic lifestyle to the
exofic and. static.- Both consequences are

“undesirable and tragic.O

Yvonne Zaiowﬁ& teaches in Qualicum Senior Second- -

ary School.

THE B.C. TEACHER, JANUARY-FEBRUARY 1933

A A5 i P i b s St




T T —ew ey,
e L a T
- s A ok e e R e e e

P T A ke Rt

I
i

gt

J
K

T

I
ly

|

i ST

e L T T T .
| CR " a7 il L T
Tap R T g ATRSAT ey

=0

b e L e
O AT N 5 SR

"

i
"

I
-
"

"

H

e
o

g
et
T iq
.L":*"t-.l
=
&
4
It
Fr
[

q 3 1 ﬁ'l.l'-i - 3 .-: - .'.:._
S,

T
Y

NN

k.
H N LT “
Lapalimk 3w L5

yis ¥ 35T L B
| gl
pr] Eak {

2 ,iht _ﬁ-
[T N £ ¥on "- e _i o Y ;
T AR Ty AT

"
I

e,

sy

Copg Eigiow

T D
T

L] L::‘ i.‘L.F\J

R

o

k.

R T P
iy,

oy B
o

TRy e

i e X i BT
P A 4 T ey o TE i

Teaching in Guyana makes one realize that our sur.

zwgl depends on the co-operation of, and communi-
-atlon among, the various peoples of the world,.

e

e

e

LAURA BIRTWHISTLE '
Guyanah:safz ::Oaizzitz?ger ]981,dl fTUth in Linden Foundation High School in Linden
. > Lrossroads Interna- Guyana. Linden a bativits mie: '
tional o ahh yana. Linden, a bauxite minin .
vo]u‘?]tzzlu”_tleer-_Ca__nﬂdlan Crossroadsisa -~ nity with a population of appriga:?nr;T;l
""" goalisto ; ?D”P‘.’Of't organization whose 60,000, lies 70 miles inland from the i
ness and 35 j" Qzeatjr?foss_-cultwal aware- - coastal city of Georgetown. The Dem::aa' a
eSS nderstanding. ~ ' River div ra
- In the . ... nver divides the town and provides a lush:
..... - popméﬁ;:g? . Sf- EUC"?@?-“@' fears, over-  backdrop to the market stalls on (1.0 n];?::
nGmic recession, S--doﬁa-ges‘ pollution, eco-  street. Duringmy stay I boarded with a local
""""" facmgthew lolgan many Otherchallenges famlly'ThiSPrOUlded an ampleo;iportum
clear that orc, tls b ccoming increasingly  to meet people and make friends | thty
i co op erg't};r?r' Sfumvz:_:l];_. depends on the ‘community and helped me to apprlgdatz
_, ©-operation ‘of, and communication : fully their feshio. thes 1 g
&y iy MR . _a“jrf:lg;-the various countries of the world. joyg o --;:;{?-s_tylg' their hardships, and their
O e R F ~ Through my overseas experiorce: | o an . ter
Do TR TR B L My overseas experience; 1 At the high school. | e
L R . S R o . _ . AR Taif | . Su Y
i~ Top to bottom: Fager students completing g!a ‘U_‘;d.f‘_de_eperuncfl_erstandmg ofthestrug- school staff by teaChiﬂCI'plz]ememedthe
 an 0t desion project, students warkyng e 15 1269 developing countries. | grew to _ science, crama, g oS 200 S, ;
| cutpapersculptures; nwo students typiagty ot the link between ol North  the first and second forms Thr ko ocS .
- . sharing a desk, working on acade nJ]f;':: 'st v _Amen‘c_an__hfe_style and living conditions in aj:)prt:ximately equival rn:: B 1S would be
© dies; members of o school choir '*phozz--"*r* the third world, while maintaining an im-  bia's Grades 8 -2:;(:19?? h‘?d ?nSh o/um-
- choirforparents. . Y the  unique culture in which [ was immersed bers of studente ith acy l_n?, arge num- .. :
R I e o lwas placed as a volunteer teacheratthe resources other thén'textb;zk::; c;i?cglngt L
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« Hawali ° Mexico
* Phoenik
* Palm Springs
* Disneyland &
San Diego
* Reno * Las Vegas
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<SLAIVREITREN

» Europe °© Australla
*. Bew Zeoaland
* U.8.8.R. & Mongolia
* Korea, Taiwan &
Hong Kong
¢ People’s Republic of
China

Plus Tours fov
; Retlved Tzachers
0 - and Friends

New Zoaaland/Fijl
or
i MNevs Zealand/Australia
Dep. Aprll 7
- Historlcal Britain
Cathedrais, Castles,

and Gardens
May 5-27

B For more information about these
programmes (or others of your
choice), please contact the
professionatl consultants at
Venira Travel.

Telephone 263-1951
Toll-free'line for B.C.:
112-800-8€3- 336#

. 5915 Wesl Boulevard,
Vancouver, B.C. V6M 3X1

. + A wholly-owned subsig:ary of
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notebooks. Because of a high noise level, |
found it most effective to minimize teacher-
focussed learning,  assign  students
seatwork, and instruct individually or in
small groups. Each class accommodated
from 30 to 50 pupils. The children sat
closely, two or three to a bench, but worked
well together and helped cach other along

Secondary schools in Guyana com-
monly have more extensive facilities than
primary schools. There are usually separate
classrooms and smaller pupil-teacher ra-
tios. In both primary and secondary
schiools, school supplies are not abundant.
There are few of the luxuries common to
Canadian schools, such as copy machines,
cupboards full of assorted paper, extensive
school libraries, or class sets of musical
instruments. However, teachers, students
and administrators compensate admirably.
In one high school woodworking shop, 1
observed students industriously building
school desks for local use. Teachers adapt
to the supply deficiencies by using inexpen-
sive supplements, o doing without. In art,
for example, scraps of discard paper from
the local bauxite mining operation became
useful. Students brought coloring pencils,
scissors, and scrap cloth from home. The
headmistress made a huge quantity of glue
out of hot water and starch. Throw away
and found objects created the raw materials
for many art projects.

In all subjects, the children responded
with warmth and enthusiasm. They espe-
cially enjoyed participating in music, art and
creative writing. My guitar and a selection of
favorite folk songs became useful for teach-
ing music,. as well as conducting a school
choir. The children had received, prior to
this, only a limited exposure to the expres-
sive arts subjects. In response to the enthu-
siasm demonstrated by teachers, students

“and the headmaster, [ shared my profes-

sional expertise with them through discus-
sions, workshops and demonstrations.

At the conclusion of the school term,
parents were invited to the school to ob-
serve a display of the children's art and
creative writing. listen to the choir, and
watch a drama group perform.

In conjunction with the headmaster and
headmistress, at their recuest, | observed
and evaluated the léssons of other teachers.

_loffered encouragement as well as sugges-

tions for improvement. Discussions on phi-
losophies and approaches to teaching:in
Canada provided mput for improvements

and program amplementahons at the high

school,

In Guyana, as in most other ‘countries of
the “third- world, - trained teachers ‘are in"

~demand. Teachers must cope with crowded -
learning conditions, and an overall lack of -

resources and supplies. Compared to the

- “salaries of Canadian teachers, their salaries

are low. Despite these difficulties, the
teachers demonstrate an exceptional
amount of love for children, warmth, en-
thusiasm and genuine concern for the
progress of their students.

Many teachers begin, without training, as
soon as they complete high school. Gradu-
ally, through efforts of school principals and
government departments of education,
more and more teachers are becoming
trained. This is clearly an asset to the
effectiveness of the education system.

It takes an additional measure of skill,
training and patience to teach under less
than ideal conditions. Professional training
facilitates curriculum planning and the im-
plementation of teaching methods geared
to the specific needs of the developing
country. It assists teachers to meet, under
any conditions, the individual learning re-
quirements of their students.

Every year Canadian teaching organiza-
tions send professionals to third world
countries to conduct workshops in educa-
tion for teachers. While in Guyana, | at-
tended seminars of this nature in music
education. Such education training pro-
grams are extremely beneficial. Teachers
look forward to these opportunities for
upgrading their skills. To achieve maximum
effectiveness, the visiting Canadian instruc-
tors must be aware of conditions in the
schoois -of their host countries. It is most

beneficial to present materials and teaching ;.

techniques that can be adopted readily, and
economically.

Humanity is experiencing technological
developments that are rapidly changing the

face of societies throughout the world. If

studenis are to be adequately prepared to
meet the challenge of the future, educators
must be aware cf the implications of such
rapid changes. Children, all over the world,
have a right to high quality educational
opportunities. It is important that through
those opporturities children. develop™ an
appreciation for their own culture as well as
a respect of arid understanding for others;
As more stidents and teachers become

aware of the human link between all na-’

tions, our world will become progressnvely
closer to one world. .~

Emerson said, -* ‘Every man that [ meet is
in some way my superior in that I may learn

-from him;,” In the same way the naticns and . .
people of the world can learn from each

other and grow together in meeting-our

basic needs and accomphshmg our com-

mon goals OF : o

Laura Bnrmh!sﬂe teaches al Manoah Ste&‘-s Elemen-
tary Szhool in Rlchmor\d
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Classified

ACCOMMODATION AVAILAB.

Sutnmer cottage, Denman luland, (sleeps 5). Jub,/ Auguet
1983 Write Box 1578, Parksville, BC VOR 250
ACCOMMODATION HOLIDAY

Maw, Ozhu, Kauai. Hawi Stedis 1., 2., 3.bedroom
condominiums, houses, cars 942-4190

Vacztion the year round in a beautiful one. or two-bedrocm
beachfront condominium. Fully furnished including dishwasher,
washer dner and cable T.V Indoor pool, racket counts, tennis
courts. Jacobs Landing Rentals, 7624 Buch Bay Dnve, Blaina,
Washington 98230 {206)332-6749.

ACCOMMODATION--
SUMMER SESSION

Furnished main floor. Renovated houss. 2 bedroom, fenced
.yard, laundry, 5 minutes to SFU. Near park. Bumaby,
July/August. $495/mo. 522-8391.

~ )
It’'s Not Too lLate
to Register For. ..

UBC .

CREDIT/NON-CREDIT
CORRESPONDENCE |
COURSES

Register now or any lime of year
for Guided independent Study
courses offered by UBC.

Available 1 July~15 August. Deluxe 2/3 bedroom furnished
house, den, study, 6 appl . sundeck, ficent view. Close
to bus, shops, park, 30 minutes to UBC, SFU. N. Vancouver.
$750/mo. 988.0107. .

ACCOMMODATION—SWAP

2-bedroom townhouse (adul oriented) for exchange with
ac near Uni y of Victoria, session 1983,
Write Box 1578, Parksville, BC VOR 250,

Single teacher wishes t¢ exachange her 3-bedroom townhouse
in Richmond (25 minutes from UBC) for accommodation in
Kelowna during summer school session 1983 and possibly Easter
term break as well. Write IMn.) B. McEachran, 8509 Chiation
Drive, Richmond, BC V6Y 2X9 or phone 278-2754,

For further information phone
(604) 228-4233 (coilect) or
mail coupon below. .

f . I

I am interested in:

6-bedruom home (near new) on Williams Lake (in the Caribao)
»{private wharf, 4 bathrooms, etc.) for the use of your Winnibago
“motor home (or facsimile) from July 4 (approx.} until July 30
(spprox.}. Phone 296-3356 or write Richard Eccles, Box 259,

150 Miie House, BC VOK 2G0. - Degree-credit courses:

o Arts & - “ .
Holiday in the Okanagan 3 blocks from Kalamalka Beach in o Education i g o .
Version. 3-bedroom house on city bus route. Would like o o Forestry st
exchange with family In Vancauver area, for 3 to 4 weehs anynme - o -
“between July 1 and August 31, and/or for nne week between Non-credit courses: .7 o
*"March 26 and April 9. Non-smokers please. Phone 545-7782 or ¢z Early Childhood Education
write' L. Adamson, 11908 Kalamalka Road, Vemqn, BC. o Learning Skills (Bg’ading.f S if - . ) -
BOOKS . .Writing, Library;Research) T . 2

How Ta Teach Chezs In Sc}took—Munual. Send $5.9510 M.
Hempel, 3& Qates Greén, Red Dger. AB T4P 1Vv2,

HOLIDAYS/TRAVEL -
lsrael. “The Inp of 2 Lifetime" (Rémed Teacher's Special). -

Fabulous 10-Day Tous 10 lerael for retired teachers! Get away
to the sun and wee ihe txadie of three of the would’s gréat religions.

T Freelance Writing

- ~ v

Please add'my rame to calendar. ~|.§ -~ | ) ;
mailing tist T s ‘ :

[

Al Inclusive price from Vancauver is $2400 {Can. funds). Tour G d - ,,
includes: direct jot air fare 1o Israe], st class hotels, Z meals per > - . : .
: . day, tour escort, limtted tour membership, fnlkiore evening, all goo compan y- FIRST NAME = : Sued M
-~ - entrance fees; cruise on Sea of Gallee, kibbier stay, buses and 2 - S - :
guides, all bps arid taxes. See Jeruselem, Bethlehem, Nazareth, You may recognize most of these people because ' . - ! .
Galilee, Tel-Ridv, Hafa, Jericha, Dead Sea, Messada and much they're iamous celubrtties. But they are aqually. 7+ "7 -
more. 5-day add-on tours svailabie in Egypt, Greecé or Rome important to us because they're 4i UNICEF volnteers: RN A
: ,lor 15.day combined ‘tours. "An Educational*and Cuhural Plaasa write or phone us to find ot how we San - R ’f' .
_ : . -% Esperience of a Lifetime.” Departure dates: February 13, April include you among "’“.'? good people!. :
2 “18. May 23, Cut-off dote—30 days before departure. For " UNICEF VOLUNTEERS: .4 Nair Piccinini/Prolessor, . |- G " s
o information. write ~or . phone: - Teach-A-Trip* Tours id,, St.John's, Nitid. B Wynn Qughtred/Lawwer, Toronto™ T -
# © 9349-120th Street, Delta; BC V4C 6R8.- Phone 936-6363 of C GretaTimmins/Homemaker.Calgary D’ Willldar. | X E R Ty
=S 588-8336. e The Rovers - E Wendy GiddensiHomemaker, Halifox ™ B R .
IRVERRS i . F Marg MacDonell/Homemaker, Winnipeg _G. Dave B - L : :
Greeze lor 83" 28.day all inclusive tip. Airfare, transfors, Edraunds /Rock Star - H- Peter Ustinov/Actor -~ , g BN .
lodging, 7 days Island of Shopelos, 7 days motor satling, 5 nights (UNICEF Goodwill Ambassador) B A : ! B -
2 .-~ Istand of Tinos, § davs Anclent Greece; 4 nights Athens: Only : s mail to- ~ E P
B $2695. Colgary d ‘BL.d llable. Ski ‘n' Sun <

TS 'A.:Gumed independent Study
-Centre for Continuing Education

Call: 403.266-2331. -

Taurs, MacDonald TraGel, 008-513-8th Avenue S.W,, Calgary

ot W : =& The University of Biheh Columiyg -~y . ;L
‘France Tour July 126, 1983. This tour, designed for educators iF L_ “o .b 097 fona D“,[CAVJ[V\‘{ONVQES'CV V6T 244 5 ) .
and led by a teacher, visits 5 reglons of Francg {Paris, Normandy, ¥l . \_ £ G g Q ) f
Lokre, Riviera, and the Basque region} in-an attempt to show = - T 5

different Aspects of France’s multifaceted character. The price of

$2595 i based on ‘double wccupancy-and includes airfare,

breakfast and supper daily, transportation by private motor coach,

> all entry fees for historical sites on the itinerary. For a brochure

= co g an itingrary and appl form write to Denis St.

Claire, 407-642 Agnes Street, Victoria, BC VBZ 2E6 o1 phone

" 479-0492 alfter 6 p.m. Early registration is advised In order to

reserve a place on this imited tour. Travel arrangements by New
-Harizon Holidays Ltd.: - E

ix

féullboin' avallabl; for July Vand August. Fortune 30 sailboat B Un‘cef Cana a

lable this 10 leiced sailor. Ideal boat for tio 443 Mount Pleasant Road, Toronto, Ont.- M4S 2L8
B " ; H i . 5 oty - Volunteer Toll Free Number: 1-800- - ~
people to enjoy the quiet and ranquility of a sea holiday., An easy ~ oy
boat to handle. Equipped with VHF, sounder, propane stove and {0 B'(fj,' 112-800-268-6362) o”'?'°' 521. B . . Lo
6ven, Enjoy Desolation Sound, The Gulf and San Juan islands. - . . ] e -

Phone Dan after 6 p.m. at 687-5609. - . . et

© . THE B.C. TEACHER. JANUARY-FEBRUARY 1983



http://Hos.se
file:///tynnOughtred

THE B.C. TEACHER. JANUARY -FEBRUARY 1983

134




A7

Lt I
“F TH T W ST
FoL M SR

=t
(R

Cafoes -
i =y i
STt

RN L

,
;
; .
\
v
. *r
e
- ]
-
4 .'\ -
1
..
= 1
- .‘l -.
: . . . .
e
- . . - .
. .

7- :

-

oo ik

T
e O

oy —— e U i =l pee s e e e —— —— —— gy ——— ——r e i g m s T s e b - = -

de e e e e e ek e e . — A — —



GRACE E. FUNK

Oplnions expressed in these reviews are those of
the reviewers, and not necessarily those of the
B.C. Teachers’ Federation, the editor or the new
books editor. Reviews are edited for clarity and
length. )

ACROSS THE DESK

€ Thoughts to accompany a theme issue on
muiticulturalism.

Children of many races grow up together
in Canada. So I looked through the pile of
the latest Canadian children's books for
some reflection of the fact, and 1 found
evidence in Chinese, Indian, and French.

At the top of the list is The Chinese
Canadians by Vancouver teacher Heather
Harris and her friend Mary Sun (Nelson,
1982), part of the Multicultural Canada
series. From lion-dancer cover to up-beat
ending the book is a delight. 1t tells.a
sympathetic story of Chinese in Canada
through four generations of a Chinese
family illustrated by photographs old and
new. Although hardship and discrimination
are not glossed over, the book is made
inviting by pages of information about
Chinese culture, and suggested activities for
sharing in it. '

The Okanagan Indian Curriculum Proj-
ect, a co-operative venture of seven Indian

_bands and six Okanagan school districts;
has produced Enwhisteekwa — Walk in

' GRADUATE PROGRAMS
- “IN THE DEPARTMENT OF -
EDUCATIONAL ADMINISTRATION
-. COLLEGE OF EDUCATION - - - -
UNIVERSITY OF SASKATCHEWAN -

The Deg ol Ed 1 Ad is g
graduate programs designed to lead to the (1} Postgraduate

,(wuhouf:lhe»sls). ] PhD {special status basis),

- Students &t full-time attendance are eligible for graduate
holarship duate fellowships, and sessional & hip
For futthes tnk egarding application proced
entrance requirements, and classes required, please urite
to:.Dr. Joe Pyra,’ Head, Depurtment of Educational
- Adralnistration, College of Education, Unlversity of
.| Saskatchewan, Saskatoon, SK S7N OWO, telephone
- (306)343-5261/343-5498 . . E

diploma, (2) Master's degree {thesis). (3) Master's degree’ )

Addresses are given for publishers not listed in
Books in Print, Canadian Publishers’ Directory,
or Books from British Columbia.

Water by Jeanette Armnstrong (Raincoast
Book Distribution, $5.95) as part of a large
set of materials being created for Social
Studies K-11. Enwhisteekwa is designed for
Grade 5. The “story” is the life of an
11.year-old Okanagan Indian girl about
1860. Seasonal food gathering and life
cycle activities are inserted into it; also a
first, rather unpleasant, meeting with white

.man. The writing is awkward and in plazes

faulty; the illustrations are unattractive.
Valid material is surely needed on concepts
of Indian culture, especially on the Interior
Salish, but this book is a disappointment,
compared to From First Moon to End of
Year (Rosalia Scott, Guinness 1977) or
Lak-La-Hai-Ee (Surtees and Lamont,
Lamont-Surtees, 1974), .

Kids Can Press has published two new
bilingual books by Lesley Fairfield: What's
the Word? Cherchez le mot and Let’s eat!
Allons Manger! ($3.95). These are word
books illustrated .with amusing cartoons
showing the words in action. They make
young children of either language aware of
the other. Of more interest to French im-
mersion programs are the translations. |
believe bilingual children benefit when the
samie title is available in two languages,

* emphasizing similarity rather than separate-

ness. s e ;
Suzanne Martel's The City Under
Ground is re-issued in a nzw paperback
{format in English by Douglas and McIntyre,

*~% who are also proposing to translate their -
excellent “How They Lived” series into .
French. Working with French biblio-

graphies, one becomes aware of suich series

*as Macdonald Educational or True Books

translated into French. (Translations mean

tions nead be done only once). There is a

- fertile field, however, for translating from

business; 800 case studies.

that the basic editorial work and the illustra-

French to English, to make some of the fine
French-Canadian children’s books availa-
ble to Anglophones. One would like o see
Suzanne Martel's Titralak, for instance, or
more of the books of Cecile Gognon. One
would like, also, to see more bilingual
folktales such as the Kids Can Press Folktale
Library, which includes 10 languages to
date. Stories have a universa! appeal; lan-
guage need not be a barmier. Bilingual
books and translations help to make cross-
cultural connections. )

Another aspect: of Canadian mosaic is
simply the name cof author/editor Shelley
Tanaka along with Ernie Coombs on Mr.
Dressup’s book of things to make and do
(Canadian Broadcasting Corporation,
1982, $5.95). This lively collection of cre-
ative activities for young children has 5
sections, including toys, plants, and music.
All Canada’s children will enjoy them.O

BOOKS RECEIVED

Bestor, Dorothy. Aside from teaching, -
What in the world can you do?: career
strategies for Liberal Ants Graduates rev.
ed.. Seattle, University of Washington
Press, 1982. 305 pp. paper, $9.95. 0-295-
95725-5. Order Douglas and Mclntyre.
Run down’ of various. possible careers for
Arts graduates and the' entries to them..
Special chapter for women. Ways of pre-

sentation, resumes, etc. Revision of 1977 - B

edition. Job interviews to starting yourown _

"Lévi-Strauss, Claude. The way of the’
masks transl. by Sylvia Modelski. Vancou-
ver, Douglas and Mclntyre, 1982..250 pp.
hard, $24.95. 0-88894-358-X." Scholarly

anthropological study of Swaihwé masks :
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linking them to the North West mythology,

to the use of copper, and io conscious

artistic style

Meek, Margaret. Learning to Read. Lon-

don, The Bodley Head, 1982. 255 Pp.
hard, $13.95. Order through Clarke, Irwin.

Advice for parents of children from toddlers

to teens (and, by implication, for teachers).
Graded bibliographies of {mostly British)
children’s books.

Rich, John Martin. Discipline and author-
ity in school and family. Toronto, Lexington

Books (D. C. Heath), 1982. 200 pp. hard,

$28.75. 0-669-05168-3. Sociological ex-
ploration of the interactions among various
kinds of authority, of autonomy, of family
structure in the United States with emphasis

on reducing violence and vandalism.

BILINGUAL RESOURCE CENTRES

A handbook for bilingual school re-
source centres. Richmond, British
Columbia Ministry of Education
Schools Department Programs Divi-
sion Modern Language Services
Branch, 1982. 109 pp. spiral 0-7719-
8970.9. Inquire from Modern Lan-
guages Services Branch 200, 7900

T Tty e o F o, Py

Alderbridge Way, Richmond, B.C.
V6X 2A5.

British Columbia students receiving, their
basic education wholly or partly in French
have the same need of adequate 'ibrary
service as those students who are Ir:arning
in English. The Handbook then, is i tended
to assist librarians serving French immer-
sion and cadre pupils. Since mo:it of the
librarians are English-speaking, te Hand-
book is written in English.

Prepared by a committee of the B.C,
School Librarians’ Association ¢ the BCTF
under contract to the B.C. "inistry of
Education, this brief document is unique in
several ways. In the manner of its prepara-
tion it is certainly so. In the peed of its
preparation, from concept to ronclusion, it
telescopes into a few month: the process
that for English language materials in B.C.
took about 10 years. :

Begun as a supplementiry chapter to
Sources and Resources: a handbook for
teacher-librarians, the “Frerch handbook”
soon took on a life of its 0wy, and while the
Early and Late Immcvsion Bibliographies
were yet in progress, they were being
bypassed by the selectics and acquisition
information provided in the Handbook.
The compilers assume basic competency in
schoo! librarianship (not necessarily in
French) and some participation by district
resource centres. They further assume that
French and English language materials

should be treated equally in the school
resource centre.

The Handbook is complete in itself. It
deals with budget, selection and acquisi-
tion, cataloguing and library organization
with reference to the special problems of
French materials. For example, few French
books are pre-processed o in library bind-
ing; many are in inferior binding; selection is
much more limited; terminclogy differs,
Almost half the manuai is taken up by
appendices of selection: tools, sample order
letters in French, sample catalogue cards,
bibliographies and addresses. Of particular
interest is a bibliography of study skills in
French. The general bibliography and the
list of addresses alone would be worth the
cost of publication. (In the second printing,
in October, these lists have been updated,
and prices added.) The Handbook goes
further and offers practical suggestions for
Resource Centre programs as well. In short,
here is everything the English-speaking
librarian needs to provide library services
without anxiety to French immersion and
Programn - Cadre pupils. Emphasis is laid
on imaginative flexibility and on school and
staff decisions regarding the handling and
use of material.

In format, the Handbook is well set upin
spiral bound typescript, easily read, and
well indexed. This indispensible too! is
outstanding in the quality of its editing, its
completeness and ifs currency.

-—Grace E. Funk, Vernon

Teach in Canada’s Arctic
— Northwest Territories —

Opportunities are available in the 1983/84 school year icr B
qualified teachers interested in rewarding work in a north-’
ern setting. While openings are expected at all grade levels,
our major needs are for generalists at the K-9 levels ir
isolated communities.

A valid Canadian Teaching Certificate is required supplé-
mented by : two. years teaching experience. Your
background should include experience in'T.E.S.L., Cross--

ezl v
" /OKANAGAN TRIBAL COUNCIL
110 - 304 Martin Street
Penticton, B.C., V2A 5K4
Telephope 493-6651

Cultural, Special.-and/or Remedial Education.

JR+2 JUR+3 JR+4 JR+5 JR+6 JR+7

SR+1. SR+2 SR+3 -SR+4 SR+5 SR+6.
Min. $21,807 $23,736 $25,815 $28,761 $30,550 $32,065
Max. $27,350 $31,346 $35,232 $41,765 $46,202 $48,034

& Above salaries were effective September 1, 1882. Salaties
y . for-the 1983/84 school year are under review and will be
subject to restraint legislation fimiting increases to a maxi-
g mum of 6%, : ‘
 .Interviews are ‘scheduled for March and April in majer
@ ‘centres across Canada. Our  benefits package includes
elocation and vacation travel assistance, a dental plan and
siccommodation at reasonable rates or a standard accom:
fif ‘'modation allowance.- - S : :
@l Reference Number: 18-0000 Closing Date: March 1, 1983
Forward detailed resume and copies -
of transcripts and certificates to:
- | ::Teacher Recruitment Coordinator.
N Department of Personnel - -
&  Government of the N.W.T.
B Yellowknife, N.W.T., X1A 2L9

OKANAGAN INDIAN CURRICULUM PROJECT

announces the availability of a
complete elementary (K-7) program.

&

* A Social Studies curriculum developed and
written by native Indians. 8

*  Piloted and field tested.
e Send for a”freéf brochure and catalogue.

: '?Also available
latest THEYTUS BOOKS catalogue

Northwest- 4
: Territories ‘
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Page, P.K. ed. To say the lecst: Cana-
dlan poets from A to Z. Toronto, Press
Porcépic, 1979. 128 pp. paper. 0-
88878.174-1.

To Say the Least is to say the most — or
something like that — and saying a great
deal in as few as four words is what this
anthology is all about. Published ahmost
four years ago, To Say the Least has earned
a staying place in the ranks of what has
been wryly noted as Canada's own literary
genre, the anthology. The works of 102
poets appear in the book, and the poems
are either by Canadians or have been
published in Canada. No poem is more
than 12 lines long.

P. K. Page. the editor, says in her intro-
duction that the book began with three
short poems that were “entirely memora-
ble" and that she carried {i would guess
lovingly) around in her head, a three that
became six that became more and more,
until there was a zollection of smali wonder-
ful poems. She has arranged the poems,
she says, “as a sculptor does 1o sense the
form hidden in his material . .. ."” Conse-
quently, there are no arbitrary sections or
divisions to the book; rather, there are

poems divided from each other only by
space and a tiny sketch of a branch. And
although the editor suggests that the book
be read from first to last as it was designed, |
have found it more pleasurable every time |
have picked it up, to browse.

If I am suggesting that the general ap-
pearance and tone of this volume is appro-
priate for Munchkins { am doing the bock a
terrible disservice. Indeed, it is the opposite.
The poems range from crisp, biting images
to gentle observations. There are a number
of poems which will, | am sure, be known to
readers of poetry already:

John Marshall's “Seymour Inlet Float
Camp: Domestic Scene”

mother is sewing
father's
thumb back on

and Margaret Atwood's

you fit into me

like a hook into an eye
a fish hook

an open eye

There are others not as well known:
Elizabeth Gourlay's “Low Calorie™

| scatter more crumbs
for my black-capped chickadees
than you spread for me.

or Phyilis Gotlieb's

Tiretracks in snow !
thread filet papcorn picot
lace on bobbin !
wheeled roads unwinding i
white swags complicate
crystalline simplicities as witness

in the pure fields: footprinis !
drop catspaw doilies trim
as a spinster's parlor, stars ¢
turned antimacassars. i

Ithink that most new readers of this bodik
would begin, as Page herself did, by carri)-
ing small poems about in the mind o
remember in those silent mor:ents whim
there is time to hear them again. Too, at. a
teacher of a creative writing class in' a
secondary school, [ have found that a sh srt
pcem a day on the blackboard needs no
long discussion or analysis, but serves the
students well simply by being there.

And for an age group that genefally
thinks that poetry consists of lengthy geiner-
alizations about iove and disillusionmest, or
brief statements along the linas of
happiness-is-a-warm-blanket, herz is evi-
dence that a poet need not be ubscure or
longwinded, ‘and that. short poems can
quicken the pulse as effectively as anything
else.

—dJudy Turner, Durncan

\
!

iy

Now Available

™\

BONTJUST THINK. AFOUT 17
T/

Vice RecaL Mansions oF Birtisn CoLumsia is a remarkable
volume of archive photographs, early maps, business docu-
-ments_and correspondence from - British Columbia’s past.
Fascinating excerpts from letters and memos from such nota-
bles as James Douglas, Richard Blanshard, the Marchioness of
Duchriri,,Hclmcken,Scymour, etc. are scattered (hroughout a
lively and informative text. The letter and diary excerpts give
extraordinary insights - into -the personalities’ and problems
facing these key figures in British Columbia’s history,

~ $22.50

-~ PREPAID
POSTPAID ;

. (COD;EXTRA) =

ELGIN PUBLICATIONS LTD.
1155 West 64th Avenue
Vancouver, B.C. V6P 2M5
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. Fred Chadwick, Vanconver .- }
WiﬂiamRobeﬁChalmers Summerland s

THESE TEACHERS HAVE RETIRED

Most of the teachers listed below retired last
federation extends to them all

Peter Adlum, Victoria
Robert €, Akins, Victoria
Anthory Durham Aldridge, Vancouver
Rona!d Hooper Allen, Vancouver
Wiliam Vernon Allester, BCTF
Rubert P. Anderson, Kamloops
Catherine Irene Andrew, Coquitlam
Dorothy L. Applegath, Coquitlam
Zella Apps, Cumberland
Veron Archer, Victonia
dJune Helen Armit, Victorta
Kenneth S. Armstrong,
North Vancouver

Penelope R. Armstrong, Richmond
Uoyd E. Arntzen, West Vancouver
Duncan R. Ascough, Vancouver
Sigurd Askevold, Creston
John A. F. Averill, Vancouver
Lucilla May Babish, Vancouver
Sophie Allen Badger, Vancouver
John Barry, Delta
Harold E. Ball, Vancouver
John George Bartle, Vancouver
Ruth Bradford Battison, Burnaby
Norbert Beatch, Lake Cowichan
Marguerita D. Beaulne, Chetwynd
Herry T. Beeny, Kamloops
Esther Annie Bennett, Richmond
James Albert Bertelg, -

Central Okanagan
Louls Andrew Biczo
Digna Maria Blesbroek, Surrey
Mary Block, Abbotsford -
Robert K. Bloomfield; Vicioria
H. Ruth Bolt, Cowichan
James Walter Bourdon,

North Vancouver

.. .Alice Kathleen Box. Prince George

Daphne Mary Bradford Coquitlam -

Nan¢y Louise Brandon, Vancouver
- C. Julia Brown, Vancouver.

" Donald R. Brown, Delta

: Thomas L Brown, Bumaby -
-Peter L. Browne, Trall .

Jessle Vine Bryant, Nicola Valley
" Harold W. Buckle, Fernie - Lo
* - Rosilda Marie Bula, North Vancouver
" Beatrice K. Bull, South Hazelton

- Edward Burchak, Vancouver
"Ronald F. G, Burke, North Vancouver
. Margeret A. Burrow, Bumabu
-“Mae L. Butler, Victoria -,

" HelenB. Cahill, Victoria-

- William Calder, Ganges:

. Evan Colin Cameron, Noith Vanicouver -

. Elizabeth E. Cameron; Prince Rupert
-Grace Caimeron. Kifimat - -

¢ Eileen Ruth Ca.sldy, Coqumam =
““Lillian Cathrea, North Vancouver

Gordon Byron Chambers Vancouver
James Rae Chapman, Vancotiver
Ralph E. Charlesworth; Bumaby
James F. Clark; Burnaby .

: Horace Clarke, North Vancouver
. Kathleen Jane Code; North Vancouver

" North Vancouver .- B
=~ Frank Gumley, Powell River -
.. Grace M. Hadland -Vernc,n

~Richard P. Hale! Cranbrook
0 Harry Thomas Hall, Vancouver -
jf‘Margaret Mary Halladay Vancouver E

Marian E. Cowger, Vancouver
William B. B. Craig, Vancouver
John M. Crenkite, Vancouver
Kathleen M. Cronkite, Vancouver
Robert J. Cunr, Vancouver
James Alfred Cuthbert, Burnaby
John H. Cuthbertson, Coquitlam
Eleanor Janet Cutler, Burnaby
Ted E. W. Daley, Vancouver
Margaret Davidson, Trail

Alan Edward Dawe, Richmond
Beatrice M. Deeter, Central Okanagan
Dorothy Delong, Chilliwack

Mary Lucile Derrien, Burnaby
George Alfred Dew, Vancouver
Sydney Dewick

Lois A. Dickinson, Chilliwack
Helen Dirksen, Vancouver
dennie Donaldson, Victoria

Ruth Pauline Duffy, Coquitlam
Morris R. Duncan, Vancouver
Ardis M. Dunphy, Quesnel
Edward G. Eberlein, Burnaby
dJacqueline Eccles, Vancouver
Margaret Joan Eccles, Victoria
Harriette H. Ellington, Vancouver
William E. Ellison, Vancouver

C. R. Anthony Embleton, Kamloops
Jack M. E\'ans Surrey

Margaret Stewart Evans, Prince George
Vera Fancourt, Langley

Walter E. Farris, Cowichan
Gerhard Fast, Penticton

Patricla H. Field, Victoria

Stanley Graham Field, Victoria
Ormond Fleming, Vancouver )
Mary G. Forsyth, Burnaby

- Mary Milburn Forsythe, BumaBy

Wilfred M. Foitney, Prince George
Lucille E, Fugina, Kimberley -~
John B. Fulton, Vancouver:

Thomas George Furness, Burnaby

Richard Gage, Viictoria - -
Jean Leslie Gaiotti, Vancouver
Claude A. Galibois, Peace River South
Marion J. Gallagher, Powell River -

- Grant M. Garnett, Cowichan
- Thomas Roy Garnons-Wllliams

Penticton
Virginia R, Genser, Delta
Hillegonde H. Gidney, Vancouver

*'./ Malcolm Gillespie, Vancouver
' John Gilmore, Bumaby -
.Eric Charles Godman, Vancouver

Clive Rex Goodwin, Kamioops:
Joseph D. Goscoe, Coquitlam .

. Joseph Gott, Nicola Valley - --
- Hilda Doris Gouldie, Victoria®

‘Johri Robert Gowans, Coquitlam

.+ Stanley Graves, Uclielet- Toﬁno

Charles A~ Green, Burnaby -
Ernest Norman Griffiths,

S ,GeorgeN Hanna

year. A few had left t
best wishes for the f.iire.

--* Frances K. McKlnnon. Chilliwack

Audrey Maurine Hanney, Burnaby
Mary M. M. Hardy, Burnaby
Lily Anne Harper, Vancouver
Verna M. Harper, Vancouver
Esabelle Hayward, Campbell River
dJack Hazell, Vancouver
Christiane H. Hermanson, Trail
Brian R. Hetherington, Richmond
Frederick Lee Hilderman, Richmond
dJoan E. Hiltz, Nanaimo
Taimi E. Hindmarch, Gulf Islands
Douglas Hood, Mission
Robert Houlden, Hope
Barbara Lormraine Howarth,

Lake Cowichan
Elinor Balfour Hoy, Nanaimo
Onen Lee Hoy, Richmond
John Patrick Hughes, Howe Sound
Emma Hughson, Vancouver
Irene A. Humble, Kootenay Lake
Dennis G. Humphries,

North Var: :ouver
Clifford Humphry, Burnaby
Edward Hunt, Vancouver
Shirley L. Ince, North Vancouver
Richard E. Inman, Coquitlam
Marie De Lourde Irving, Nelson
Robert S, Isbister, Chilliwack
dJames Martin Jackson, Vancouver
Wesley Harry Janzen, Surrey
Nina Jasechko
Inez Leora Johnson, Penticton
Raymond Johnston, Sooke
Henry A. Jones, Burnaby
Hilda M. Jones, Vancouver
Murray Jellard Jones, Victoria

- Rolland Jones, Victoria

Wilma Jones

Walter Karen, Vernon

Gladys Doreen Kelly, Vancouver
Harold Robert Kenrick, Victoria

- Fred Kem, Terrace

Gordor Dean Kilpatrick, Vancouver

‘Sheila Margaret Kirkwood, Vancouver :
- Kathering Klassen "

Brandelie R, Kliman, Vancouver
Russell Knight, Hope

Donald Lachlan Kyle, Saanich
Francis Joseph Lacina, Vernon

- Helen C. Lamb, Vancouver

Frogund H. Lamp, Ucluelet-Tofino
George Gerald Lane, Maple Ridge
Clyde Rohrer Leaman, Kamloops
Cecil H. Leng, Vancouver
Frederick G, Linsey, Vancouver

_James Joseph Locke; Vancouver

Edward Roy Long, North Vancouver

-~ Helene Lorimer, Vancouver

Robert Lornie, Coquitlam
Dudley Charles Lucas, Vancouver :

-Mae L. Luscher, Nelson

Margaret G, McBean, Suney .
Vance A. McComber, Mission
Isobel Elaine McDonald, Coouitlam

T William McFarlane, Victoria
- - Lois Lucille McGarvey, Vancouver

Kenneth D, McInnes, Summerland

_ William Nelson Mclnnes, Comos
- Robert John E. McKeown, Vancouver

James Kennedy McKenow
‘Lake Cowicharni :**

~. Ruth ] Roberts, Vancouver .~ .

“‘tGeorge Amos Robinson Nanaimo ; S

eaching earlier but were granted deferred allowances, The

Selma M. McKinnon, Burnaby
Peter Douglas McLellan, Vancouver
Joan Irene Mcleod, Vancouver
Andrew Momis McMorland, Victoria
dohn A. McTaggart, Langley
dJohnina M. Macaulay, Vancouver
Elizabeth Mackay, Vancouver
Kenneth Alexander Mackenzie,
Vancouver
Donald V. Mackie, North Vancouver
Torquil Lewis Macleod, Vancouver
John Robert Mainwaring, Victoria
Fred Lewis Martens
Katie Martens, Central Okanagan
Arleigh Freda Martin, Richmond
Margaret Martin, Vernon
Gerald Laurie Mason, Surrey
Percy A. Meildejohn, Victoria
Margaret Jean Mensink,
Peace River North
David Carstairs Menzies
Johan Meuldijk, Coquittam
Norma Helen Milther, Coquittam
David A. Moir, Vancouver
Lois Jean Murray, Powell River
Ermest John Nelmes, Vancouver
Kathleen Nelmes, Vancouver .
Gladys Ness
Otto Neufeld, Vancouver
Ella K. Neimi, Terrace
Frances E..Norman, Vanccuver
Margaret B. Oakey, Quesnel
Cyril Eric Orme, Victoria
Florence Ida Oulton, Smithers
Don Page, Powell River
Phyllis C. Paparich, Trail
Jean E. Parkes, Vancouver
Charles A. Patterson, Shuswap
Nancy Mackenzie Patterson, Vancouver :
Frank Paul, Vernon "~

‘Roda Pavri, Vancouver -

Mabel E. Pearson, Nanaimo -
Hazel Marie Pegg, Burnaby
Sidney L. Pegg, Coquitlam

" Mildred Leith Peterson, Terrace
- Ella Agnes Perry, West Vancouver

Nancy Floy Peterson, Chilliwack
Albert Piggot, Sooke
Ermest Edwin Pollard, Victoria

-.C. Florence Possey, Bumaby

Hope Porter, Port Alberni

Irma Powell, Bumaby .
Patricia E. Pow, Vancouver
Anna M. Proven, Vancouver
Reginald G, Pryce, Vancouver
Gareth Prytherch, Vancouver
John Rathgeber o
Nick Raddysh, Bumabv

John Thomas Joseph Redmond

"' Kathleen Mary Reid, Mission "
‘David Reynolds, Vancouver . i
- BemardJ. Richardson, Victoria
-+ Tibor Virgil Rittich; Burnaby -
* Dorothy I: Robb, Princeton

Glyn Ross Roberts, Burnaby -

David Douglas S. Robinson,. - .
* North Vancouver ’
Elizabeth A, Robinson, Kamloops

et (.onﬁnued next page
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THESE TEACHERS HAVE RETIRED

{Continued)
James A. Rodgers, Vancouver James R. Tinkess, Burnaby
B 1ot h ? ’ l H ’ U Geofirey R. Rogers, Nanaimo Mary Timmons, Vancouver
rl t 15 eS t l Va e rl t a g e 0 u r Lloyd P. Rogers, Vancouver Georgette J. Toby, Surrey
Donald Abner Rose, Vernon Wilfred Tocher, Langley
Marguerite Diane Rougeau, Coquitlam Paul Brian Topalain, Cariboo-Chllcotin
j une 3 O - j uly 22} 1983 Harkirpal Singh Sara, Vancouver Oscar K. Trask, Langley
Manfred Schmid, Vancouver Helen Jean Tuma, Vancouver
Anthony Schneider, New Westminster Kathleen Turner, Prince Rupert
previously sponsored by Louise M. Scott, Comox Arthur Fraser Vallis, Vancouver
Beatrice C. Sederberg, Niccla Valley  Ruth C. Van Gelder, Kettle Valley
FRASER VALLEY COLLEGE Gerald Joseph Segger, Ucluelet-Tofino  Willem Van Vioten, Vancouver
ABBOTSFORD, B.C. Can Selezinka, New Westminster Phyllis M. Veazey
Ethel Sharpe, Vancouver Helen Vernon, Victoria
Camillle P, Shaw, Vancouver Erna Voth, Abbotsford
dJ. Eric Shaw, North Vancouver John Anthony Voth, Coquitlan:
22 day tour of Engiand, Scotland and Wales. Doris B, Shipmaker, Enderby Mary Wakaluk, Vancouver
Jean G. Sidwell, South Cariboo Eunice Shirley Walmsley, Vancouver
Specia! features include: Stratford and London .?Obm E. Slncl;lr. Burnaby Lucy A@u&m Wanner, Chilliwack
Theatre events, Scottish Folk Program, plus holiday oan Smirle, Abbotsford Irene M. Ward, Vancouver
Williar Paul Smith, Victoria Kathleen Watson, New Westminster
tour of highlights of Britain with experienced tour Ennice Noreen Standish, Vancouver ~ Douglas Norman Weicker,
leader, professional guide and private coach. Lila Stanford, Delta New Westminster
John H. Steele, Burnaby Clarence Ardrew White, Surrey
All inclusive tour package includes accommodation, Ge:rda l‘s"nmdc Stephenson, m;n Maeme’ee“"]vh?::e- CMission
: i lowe Soun larn Bryson e, Comox
;nea;s’ ent.rancf:z fees andF;eStlval .evegts' A.c: d air Margery May Sterling, Vancouver Robert W, Wilkins, North Vancouver
are from city of departure. .es'ervat_lon eposits now Dantel G. Stern, New Westminster Everitt John Wilks, Vancouver -
accepted for theatre and air-line tickets. Betty Millar Stewart, Victoria Elizabeth R. Williams, Powell River
Stanley H. Stockley, Central Okanagan - George Wilson, Southern Okanagan )
John Douglas Stout, New Westminster Ronald R. Wilschek, New Westmin.ter
— also — Iverna Lillian Stradeski, Terrace _ . Byron C. Wiltse, Kimberley
Dérothy May Stringer. Norma Winrob, Vancouver
Sarah Sullivan, Burnaby ‘Robert A. Winstanley, Trall -~ -
Estella Joy Summerfield, ChﬂBwack - Elizabeth Jane Winter, Vancouver
OBERAMMERGAU AND EUROPEAN TOUR, 1984 Phyllis M. Sutton, Chilliwack '~ - Gerhard Wollenberg, Langley
: : " Richard Arthur Swanton, Lillooet - Elizabeth Wood, Shuswap
. Mary Taillefer, Vancouver - -~ a Hurbert Wood, AUbotsford
3 deP arture da?es to C!'IOOSG fr om: Discount offered ~Frieda Louse Taylor, Vancouver - - Theiias Woodman;, North Vancouver
for early deposits received by April 8/83 for reserva- - Phyllis Mary Taylor, Vancouver - - Emest A. Worall, Vancouver .~
tions for Passion Play tickets and space on tour "Roy S. Taylor, Victoria * - . - Entikst Edward Worth, North Vancouver
through- Germany, Austria, northern ltaly and 1;‘}"‘““‘11"‘“ Taylg:i. V’“gf k] '&m‘imw"g""h:e&vgﬁ“ m“‘“s‘e‘ :
‘ June Thomas, Prince George . f gram Wrig ol :
Switzerland, concluding wuth Rhine River Cruise " David A, Thompson, Langley . Wilma Jogee Wrigley, New wﬁmmw

(optional). " dohn Thomley, North Columbla VRaymondJ Wunderlch, Victora

Extensions after both tours available.

Western Washington University
Summer Session 1983

June 20 — August 19

Tour Co-ordinator for Both Tour Programs is
Mrs. Jean DePape, Abbotsford, B.C.

R A e o ) . . o Complete a full academic quarter of 6- and 9- week
: 1 For rbrochures and reseivations contact sponsors: undergraduate -and graduate courses. -
C ’ © Pursue a short-term "mterest" course or workshop.
Buchanan’s Travel Agencles
..2309 McCallum Road
Abbotsford, BC V2S 3N7
.Phone (604) 859-7111 or 530-4022 -

0 Select from a vamety of housing accommodations.

Contact; Director of Summes Session
Western Washmgmn ‘University
Bellingham, Washington 98225
Telephone (206) 676-3757. -

o e o

or - .
-t : 4
i : : _B C Travel Leisure ISIand Troursr . Facing page. Much of socletys progress depends on our
; S 304 - 645 Fort Street o g
L . deveioping young people who are knowledgeable in sclence.
Victoria, BC V8W 1G2 .
o . But that progress will be sevenely curtailed if our students do
Phone (604) 385-4732 £
I e I _ : ‘ not also learn how to get along hamoniously w.lth each
I B : ; other. L P : S
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GEOFF HARGREAVES

ONE MORE TIME

& 'Here we go again!” said Craig on the
day after Labor Day.

“Yezh, one more time,” | answered, with
mixed feelings.

“What happened to your plans f{or
Broadway?” he asked me, with a wink at
Leonora, who had just joined us for coffee,
while we waited for the first assembly of the
school year.

“Oh, you know how it is,” | said eva-
sively, burying my nose in the mug.

You see, for the past six years 've been
planning to leave teaching and make it big
on the New York stage. Once when | was
down with mumps, | got this absolutely
sensational idea of making a musical out of
Hegel's Encyklopédie der philosophischen
Wissenschaften im Grundisse. There'd be
lots of catchy tunes and unforgettable char-
acters like ‘Logic,’ ‘Nature,’ and ‘Mind’ in
colorful costumes, tapdancing their way
across the stage. | mean, it's never been
done before, it's totally original — it just
couldn't fail, could it? ~ -

" “Yes, I know how it-is,” lamented

* . Leonora*I've been toying with the idea of -

opening a cosy little ltalian restaurant down
- on the corner of James and the Trans
Canada Highway — but 1 just didn’t act
early enougn.- By the time I'd decided to do
it,’a donut joint was already opemng up

o there

" *How aooul you Cralg?" l asked

: “Great simmer,” he said, “really great! '

Went down to Nicaragua and Guatemala.

Just loved the people

- “Bnng lots of souvenirs back?” Leonora
-~ said.

L "No ldidnt Andlregret it now. Theres :

lots of really fine stuff there, well crafted and
“ not expenswe by our standards lt sapityl

L sdidn't

Brrnnng' the bell rang ﬁercelv
“Well, let's go to it,” said Leonora.

',*7:._.—*,' *ok i

-+~ The February rains were pouring down; =
“ 'and ‘mists from'the lake had once again -

2" enveloped the school. Staff members sat -~
7 . staring sullenly and mindlessly at their lun- ;

o ches hke 50 many sick beasts

“Something is expiring in me,” said
Leonora woefully.

“Me too,” | said.

“Me too!" added Craig with feeling.

We both looked at him in surprise.

“You too?” | asked irritably, “bright,
bouncy, insufferable you?”

“Me too,” he conceded feebly. “I don't
quite know what it is, but I feel as if 'm
polishing the brass on the Titanic.”

“You don't know!"” said Leonora,
amazed, for generally Craig knows every-
thing and loves to inform you in scornful,
savwy terms.

“l was reminiscing,” he said, almost hum-
bly. “Remembering all that Latin American
capacity for enjoyment | saw in the sum-
mer, and then wondering which circle of
Hell I'd gotten myself into here.”

“I've been thinking about that little res-
taurant 1 let slip through my fingers last
August,” said Leonora. "I can just see the
checkered table cloths and hear the laugh-
ter and smell the wine and herbs.”

“Well, I don’t know-about you two,” |
said decisively, “but this is my last year of

~teaching. Come what may, I'm going to

finish the script of my musical,.and next

- .September, it's the Big Apple for me.”

- “Oh, how wonderfull” said Leonora.
“Man, that’s fantastic!™ echoed Craig
“It's just-a matter of wnllpower [ ex-

plained. -

“You're right,” said Ci'axg Remember
all those artifacts 1 told.you 1 dldn {buy in
Guatemata and Nicaragua, when, l had the
chance. ‘Well, :I've’ been thinking. Why
don't 1 import them? I could set up a useful
little business in that line. And think of all the

-fun I'd have touring:those out-of-the-way -
places in search of new goods.”
- 7. Leonora sighed. “Sure beats teachmg Of .
“Mice and Men for the fourteenth time to

kids who never really get the point.”" -
“Sure does,"” | said. “Well, let's act.” -

=+Yes, let's act, Cralg Let s give our l|ves_

some direction.”
*o * " *

September that year proved unseason-

“ably cold and Craig already showed the ﬁrst '
. signs of ﬂu :

“l wonder what the new principal will be
like,” said Leonora. “I've heara he's the
epitome of unedifying ambition.” She
ripped the cellophane cover off her new
daybook. “Used to be a journalist, they say.
But made a jump into teaching. Since then
he's done pretty well for himself, in a very
short time.”

“Plain lucky, probably,” { said.

“] see you didn’t make it to New York,”
sniffed Craig.

“Er, well, no,” 1 said. "l got to thinking
that I'd lose my dental coverage — and at
my age, with my rotten teeth, that's quite a
consideration,”

“It certainly is,” added Leonora, “espe-
cially when you've got three children, as |
have. And when | looked into things, I
found the restaurant business isn’t what it
was, what with tourism down and local
people out of work. And the weekends —
well, you just dori't get weekends in the
restaurant business.” '

“How about you, Craig? | asked. “What
happened to your import business?”

-“Well, 1 did actually get down to Latin
America. Took the wife along too. Things

~ were okay, till we hired a taxi one day to

take ‘us out to’this remote village in the
jungle, where the prices would:be dirt-
cheap, of course. The driver was so drunk

_herolled the taxi into a swamp. Fortunateiy-

nobody was badly hurt. He said he’d take a
short cut through the jungle and bring back
another vehicle. But he never came back.
We sat there for hours, waiting, drenched in

slime and bitten by clouds of mosquitoes. -
‘When we:heard gunfire in the distance, I
said to my wife, “You" know, honey, we -
could die right here, plastered with filth, .
- mutilated by “bandits, our - bones never -
Urecovered On the whole, I prefer teacn- L

ing’

Leonora nodded sympathetxcally “Let's -

go_check out the new- pnncxpal for. our:
selves,” she said. O S .

Geoff Hargreaves our regular columnist teaches in
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mdergarten to University needs.

o order too small or too large.
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e offer generous discounts.
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You spend your working life
preparing young people for their
future. Have you given the same
thought to your own?

Teachers’ Retirement Savings Plan.
An investment in your future.v

: 6HS N 0'd ! HflAﬂODNVA 1S QUVHYNG $£22-501 "MIHOVIL "2'9 THL — GALSZNVIH NHALIY

investment Optmns Savings Section
Fixed Terms _ * earn a competitive mtmnst rate, com
poundung monthly ,
90 daysﬂec days/ . ® no minimum requirement
1 to 5 voars Call for current rates.
" o ~ An Equity Section (stocks and bonds), s

*.Nno service charges ' also avanlable RN B
* interest compounding on each anniver- e

sary for terms ovei one year Teachers’ RSP is one of the best plans
* minimum $500 contritution . around — and it's your Plan! (Available only .
*-not redeemable before’ matumy +*  toteachers and their families.) .

Call Teachers' Co-op today-for current in-"" i

Call for current rates terest rates and an RSP application fo.m S

HRSP Deadlme' March 1

T’EACHEﬁS’ ENVE&BTMENT
J AND HDUSING CQ“DPERATIVE

- Vancsuver 2110 W. 42:d Avenue, Vancouver, B.C: V6M 4H5 Tel 261-5177 -
e . Vietorla 3960 Quadra-Street, Victoria, B.C. V8X 4A3 - - -Tel. 479-9302

L ~ Namalmo -~ 777 Poplar Street,'Nanaimo, B.C. V9S 2H7 “Tel. 753-3402
- Kolowna #1521 Sutherland Avenue, Kelowna, B.C. V1Y 5Y7 Tel. 860-3567

130-1460 6th Ave., Prince Georg B.C. V2L 3N2. Tel 562-7213
Offlces also in Edmonton, Calgary and Wlnmpeq

: :Prlnce George




