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o contact Discovery Trust directly.

The dramatic upswing in the stock market that has been recorded both in
investor newsletters and daily newspapers is expected to continue well into 1983.

The economic recovery is gaining momentum and this wiil exert positive effects
on the stock market. The time to go into any investment is when it is on the upsurge
— and that may be right now. With interest rates at their lowest levelin several years,
there is a resurgence of activity in the stock market. Investors with sound economic
advice are including stocks in their investment portfolio. :

 Investment Management Account

This unique account is for investors wishing to diversify into the stock market to
take advantage of available economic opportunities, and lacking either the time or
the expertise to do their own investing. ) :

FEATURES:

Discovery Trust.. .

"o Individual portfoiio management Personal account supervision by

o Independent investmeri: research ;The investment counselling firm, Dixon, |

Krogseth Ltd., has been retained by Discovery Trust to manage the stock port--

.. Tolios on behalf of our clients. L
~+© Only $10,000 minimum Investment requiied

o "'Fér more informiation about this ihvesiméht obbohunity send in the couponor

A change for the better
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RACISM ISSUE RILES (d) Should multiculturalism be expert-
directed by the new industry and its co-
ordinators or should it be directed by the
individual ethnic communities that make up
the various school communities?

Such questions need to be discussed and
resolved among each school's staff before
any new program could be properly imple-
mented there.

Actually Dr. Adam, amidst his pertinenit
analysis, made a small error in juxtaposing
the status of Scottish bagpipes with Jamai-
can steelbands. Though the validity of his
gene al argument is well taken, the mistake
of ennneously associating steelbands with

. Jamaica instead of Trinidad (or at least the
eastern Caribbean) strikes to the heart of
another basic issue.

People of a common racial stock may
come — in the immediate past — from
geographically different parts of the world,
be born into different nationalities and so
exhibit different cultural traits. This a partic-
ularly sore point with me, as an Afro-
Trinidadian. Not only do I frequently get
confronted (even by students) with the
Afro-American cultural nuance of “Give me
five,” but | feel I spend half my life in
Carada explaining that Trinidad is not part

©My initial reaction to the latest (January-
February) issue was one of astonishment.
This emotion rapidly changed to one of
anger. | feel that our profession has been
unjustly accused of bias and racism.

The majority of students in our school
have a widely diversified ethnic base, Our
statf does not teach pupils who are Chinese,
dJapanese, Ugandan, Punjabi, etc., etc. We
teach children—all of the children, individ- *
ually and collectively, to the best of our
ability.

. Itseems to me that one way to have racial
problems is to make an issue of race. At our
school, as in most others, we do not
consider a child's race to be a problem—he
or she is in our care to be educated as fully
and completely as possible.

Wendy McMartin,
Vancouver

GCongratulahons on your January-
~ February issue. Dealing with one topic
certainly allowed for the discussion of theo-
retical as well as pragmatic issues related to
multiculturalism. Inviting students, teach-
ers,‘and umverslty .professors to ‘present
various aspects iof the t°p'c resulted ln 2 Indo-Fijian student may feel when con-
very successful edition. stantly associated with general “East In-
-Next time, perhaps a parental voice ;

i iaht ot th £ th -+ dian”.characteristics; even when not having
TG compe e the wews o ‘e commu- . to live down the slur— “You Punjab!”

nity. Marg C . - One of the most challenging areas for *-
o Faacll?lty scffpl(i)olucouon UB C teachers is lhe issue raised by Vilma Dubé.
: - Having taught the full gamut from grades 1
SRR T : to-12, | find it'shocking and frightening to
SRR o .l would like to heamly congratulate you  witness the growing apathy (“Who cares!”)

‘for dedicating the entire January-February‘
'83 issue to race relations and multicultural

“education. The ‘tough queshons raised are
-~ as insightiul as they are contentious: = - .-
-._(a) Who constitutes Canada’s “ethmcs"" =
Non-Anglos" or Non:Natives? " -
=(b) Does "xdeologlcal mulhcultura ism
3 he concept of the' equahty of all cultures

that starts developing en masse among
students when one gets past grades 4/5and

about the many societal influences that are

enough in the classroom about pointing out

. digsonant sxtuahons and-encouraging dis-;

cussnon on their natures ‘and resolutions?

of (say) an ‘actual racist mctdent Infact, lt is

_of Jamaica." could irmagine how a young ..

‘seems to become institutionalized on.the
" secondary level. Sure, we could speculatei :

"‘!responsble for. this malaise. Yet the ques- -
on that should haunt’ us all as teachers is, . .-
ate We adding to this process by not doing " Pensrons Commxttee The_ article” int
' : ;November December is issue did state_that
-the BCTF posmon is that full uestmg should
- be auallabl ‘
e ents cannot respond to ayi : Servi
:mere"' ypotheucal threat, oné cannot-ex- - The BC ]
t then X te their disappre © government to' increase the lnterest rate on
. refunds from the Teachers’ Pension Fundto
- the net earned rate of the fund. That ra
3 would be close to the one suggested byM

his very need to demonstrate one’ s disap- .
’»proval of racism’in"these ,tough t:mes of i
‘ethnic-scapegoating  thi: _‘,makes havmg 3

board policy and guidelines on race rela-
tions helpful to both teachers and students.
Yes, these are all very big issues, vet |
hope The B.C. Teacher and its readership
can keep the whole issue alive long enough
to evolve a system that demonstrates re- 3
spect for the rights of ethnic/racial minorities
and thus serve the interest of the entire
Canadian community. Otherwise, it is so
easy to get caught up in the patronizing
realxty so well articulated by Ed May, of the
“pizza-perogie-folkdance rut.”
Reynold Boyce,
Vancouver

PENSION REFORM?

el appears that the BCTF's subm:ssxon to :
the provincial government's task force on /
pensions policy (“What We Need in Pen- :
sions,”  November-December - 1982)
neglected to recommend the lollowmg
“The number of years a teacher must
work in order fo be eligible for a pension
shall be the same number of years the
commxssnonerusestocalculate thatpensxon‘ o
(that is, five years).” .-+
Alterriatively:: “Should a teacher not : e
work for-a period of 10 full years, and'" .~ - s e
therefore not be eligible for a pension, the - P
1nterestpa1dto that teacher on the teacher's - -.
contribution to the pension plan shall be at RN S
arate equal to that paid by chartered banks = oo
to those deposits in *highest monthly bal-" " .+
ance’ accounts” (since for those teachers -
the plan will have become savmgs plan not )
apensnon plan). . E - s
Allan Becker, - o R
’ l?nnCé Gedrge

Ed Earlxer uestmg for the teachers pen-li’
sion plan is being dlscussed by. the BCTF’s
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NUCLEAR INFORMATION

@! want to express publicly my strong
suppor! for the views stated by Jack
Boulogne in his article, “Nuclear War — as
a Teaching Subject.” that appeared in your
November-December 1982 issue.

To any of your readers interested in
responding to Mr. Boulogne's appeal to
“introduce a little nuclear knowledge into
your curriculum,” | would like to recom-
mend contact with Educators For Social
Responsibility, an organization active in the
preparation of curriculum materials in the
area of nuclear arms and the armsrace. The
materials prepared by this organization fora
National Day of Dialogue on the nuclear
issue (entitled “Creating Our Future”), held
in'many U.S. schools this past October 26,
are particularly well-suited for school pupils
(available for grades K through 12).

The mailing address for Educators For
Social Responsibility is 639 Massachusetts
Avenue, Cambridge, MA, U.S.A., 02139
(Tel.: 617-492-1764).

© Jack Martin,

Simon Fraser University

Looking For a Realtor?

So you've decided it's time to
relocate,

I can offer you professionalism,
understanding and sales ability for
any of your Rea! Estate needs:

Market Evaluation
Residential
Condominiums
Revenue Property
Recreational

‘——5 Shaun Kirkpatrick
[ EE 266-4155
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Grades:6—12, for the Spring Mid-term or
Easter Break next year. The only education-
al ‘voyage ‘of its kind, 3 days in London, 3
days ‘in-Athens and 7 days on the 16,000
tons TTS. Atlas, complete .ith full ed-
ucational :resources, visting Egypt, lsrael,
Turkey ‘and the Greek lsIandsi-aA'social
7studxes course in jtself. -

| .:Totally refundable $100. 00 deposit “per
S deposits - :
‘must - be ' received - by September 1983

student - holds. space -now;- all:
-latest, party-leader escort 1:15 ratio.

',C:ost $987 00 plus airfare- (not known at
_this tlme)

Reserve -a space for your.Student Group

-FLASH:

¢ cruise.
,to London. ]uly August 1983

FLASH: Tht First. World . Track and. Field

Championships will be- held m Helsinki-in
August Special student rates, :

15-day London Herltage and
Mediterranean Odyssey, including - 7-day
$1995, including return’-air: fare

Send for advance mnerary lnformatlon to

~Neworld Educational
Cruises Inc.

905-100 Park Royal S.
W. Vancouver, B.C. -

- VIT.1A2 .
~ Tel. (604) 922-0422 ‘
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were working 16 hours a day hauling coal
trucks in mines or slaving in the infernos of
those dark satanic mills.

But by the time 1888 rolled around. a lot
of humanitarian effort had gone into tack-
ling the question of child labor and quite a
deal of werk by the churches of the day into
establishing schools for the children of the
laboring classes so that they could learn to
read the Bible. Yet it was a direct conse-
quence of the industrial revolution that your
grandfather found himself at school.

A politician of the time stated in the
House of Commons. “Upon the speedy
provision of elementary education depends
our industrial prosperity . . . it is no use
trying to give technical education to our
artisans without elementary education: un-
educated laborers are for the most part
unskilled laborers, and if we leave our
work-folk any longer unskilled, notwith-
standing their strong sinews and deter-
mined energy, they will become overmat-
ched in the competition of the world."

The fellow said that was not really about
people like your grandfather, though, but
about his contemporaries in the industrial
ciies who had to be trained to work in
factories and offices.

I don’t think it would have made much
difference to Grampa if he hadn't gone to
school. He learned to read and write in a
fashion, to parrot multiplication tables, and
developed a nodding acquaintance with a
lot of interesting saints and sinners peopling
the pages of the Old Testament. But never
confuse or equate schooling with learning.
Your grandfather learned to be a master
craftsman exemplifying the craftsman’s art
of bestowing grace on function. He was a
mine of hedgerow information on plants
and animals — he could even tickle trout —
buthelearned none of thatat schocl, orasa
consequence of schooling.

Indeed, the few references he ever made
about school in my hearing all related to
discipline and how sofi we had it. In his day
if you made a mistake while chanting
seven-eights-are-fifty-six you were clob-
bered, and though it was commonplace at
that time to discipline children by physical
punishment, it did not help to make school

. very appealing.

Children probably weren't very eager to
go to the schools in B.C. then, either. The
Victorian maxim of spare-the-rod-and-

spoil-the-child ignored geographical and °

political boundaries. In the crown colony
days before 1871 a few church schools

existed and in 1865 the so-called Free -

School Act implied that “common schools
should be open to the Children of Persons
of ail Denominations.” I can’t resist noting
that in April 1868 the Board of Education
on Vancouver Island resigned in protest
against “the hostility of the government

154

The battle being fought about the public schools is between those who see the schools as

egalitarian institutions giving of their best to all, and those who believe that schools should
quit trying to make silk purses out of sows’ ears.

towards free schools and the continued
withholding of the funds voted." The So-
creds were at it early, it seems,

But in stark contrast to the large number
of students we're talking about in England
—about 4,000,000 at that time — you can
estimate how few there¢ were in British
Columbia when you realize that in 1874
there were only 32 public school teachers in
the whole province. That's fewer than there
are in your school today.

Whatever the statistics show. and how-
ever unimportant school was to your grand-
father. the decisions to provide universal
eleinertary education were momentous
ones.-No longer was schooling — even
rudimentary schooling — to be the prerog-

ative of wealth, social class or religious
beliefs. A floodgate was opened; a mass of
humanity surged through and the world
was changed irrevocably,

The world might have changed ‘irrevo-

cably but the nature of elementary school- )

ing hadn’t changed very much by the time |
started school in 1933. The authorities had
sharpened up their attendance enforce-
ment procedures and full-time truant offi-
cers spent busy days rounding up run-
aways.. School life had become more
humane but it was a change in degree, not

in kind. Many teachers still controlied chil- .

dren by force, and the greatest motivation
for learning was fear of punishment. “I'll stir
your brains up!” was the war cry of one

THE B.C: TEACHER, MARCH-APRIL 1983




particular disciplinarian, I recall, as he beat
‘the ‘dust out of the raggedy- panted little
cretins we must have been.'Such was my
“ignorance of anatomy that for years after |

~ thought my brain was located in my rear

end. (It's fortunate that this is anonymous,

‘or there would be a resoundrng chorus of

““It is!") Most of ‘my contemporaries
- ..yearned for the age of 14 and a release from
J,,bondage e

w1 andial few others were scholarship

£y 'mate.-ral superbly. drilled in multiplication -
“tables, spelling and geographrcal and his-:

toncal facts. We were walking little com-
puters ready to drsplay our mformanon on

an examination that was not only a pass- -
port to higher education but also to all of the

 THEB.C. TEACHER, MARCH-APRIL 1983 *

jobs in society that were not in the trades or
unskilled labor. That higher education and
those jobs were the traditional preserves of
the middle class (who paid fees) but the
scholarship system allowed people like me
who were fairly bright ard good at
answering examination questions to enter
that world. One writer has perceptively
labelled it the rise of the meritocracy.

I'll spare you the details of grammar
school and university life, which only a very
small percentage of the population en-
joyed. No lice, no scabies, huge playing
fields with white-flanelled figures, teachers
striving womanfully to equate school with
learning, glimpses of vistas of knowledge
and wisdom, but everything perraded by
the examination syndroine by /hich one
lived and died academically, and thus voca-
tionaily. Thinking back I can only wonder at
the waste of it all — so much was offered to
so few: so little was offered to the many.

Things were not that much different at
that time in the schools of B.C. The savage
social distinction between elementary and
secondary education was not the same, |
suspect, but the system was essentially a
streamning and selective one, with examina-
tions the hurdles that had to be cleared to
finish the race. The demands of economic
society, the dictates of geography, and the
mental stamina needed to survive the exam
route all played parts in sorting and stratify-

ing people. Grade 8 was a badge of citizen-.

ship, high school absorbed only a small
percentage of students (though still greater
than in the‘English scene I've described)
and university was largely restricted to not
only the intellectually. able but also the
reasonably well off. The barriers were not
so obvious as they were in England but they
were almost as effective.

I guess I'm lucky that you and I and your

grandfather were born when we were, at-

least for the purposes of this memoir. |
started grammar school just as the Second
World -War started and left it just as it
finished. That's important, because that
war- represented a sort of watershed in
many things, not the least of whxch was
education. :

“Those who had’ ‘experienced’ that war
wanted in its aftermath a better life for their
children than the cycle of depression and

‘wars and fack of opportumty that had been
_ the lot of the average person. This led to a
- demand for access to higher education —a
struggle 10 get- comprehensive secondary :
“schooling for all,"as opposed to the: <ele
- tive, elitist system of the past. . .
: Desptte those* good. intentions and the
* arguments of the reformer, it was not until: "’

the 1960s that-the struggle started to be

successful.” And it took another rndustnal
~revolution —<a" ‘technological one = to -
make it possrble That revolutron strll pro-

ceeding, may be even more far-reaching in
its impact on society than the first one.
Certainly it drastically affected the world of
employment. Unskilled labor is no longer in
demand; service industries have replaced
primary production as the largest employer.
The consequences for education were
equally revolutionary. In 1961, in Canada
36 students out of every 100 starting in
Grade 2 were enrolled in Grade 12. By
1971 that figure was 71 per cent. Today in
B.C. it's estimated to be 85 per cent.

The same years have seen tremendous
growth in university enrolment and even
more so in the development of technical
and community colleges. Those years also
witnessed a host of experiments, some
successful, some bizamre, as the school
system tried to come to terms with some-
thing it was not designed to do. The 19th
century industrial revolution wanted — and
got — schools thit would provide basic
literacy and then weed and sort people into
occupational classes in society.

The present technological revolution is
demanding universal secondary education
and a large dollop of skilled training of
various kinds on: top of that. A system
designed to spit them out had perforce to
keep them in. No wonder the system had,
and still does have, problems in adapting.
Old habits and attitudes die hard and
institutions do not readily accommodate to
sweeping changes.

The direction in
which education
starts a man will
determine his
future life. —
" Plato
Oh dear, sz, reading this over makes me
realize that it’s become:a. treatise, not a

letter. Fortunately, like most students I've
known, you "have the happy knack of

- getting what you want out of what is

proffered and of being enormously tolerant

_of people like me who can get prettyr

pedannc at times.”

Let me get on to you and your schools,
They have become much more humane. -
Most kids, you tell r me ‘seem toliketogoto

.-school’ these days. . ‘And it's not just the -
"~ absence of physical pumshment — verbal
-abuse :can’be. even more searing,. Most
“students “seem to- regard” teachers in a-

friendly rather than a suspicious or antago- -

nistic manner. (A few Calvinists seem to-

regard that- as ‘evidence " that  if they're

. enjoying school, it can’t be of much value.)




Contrary to a lot of noisy opinions ex-
pressed these days, the real wonder of
schools is that they have changed so little
considering the furious pace and the nature
of the changes in society that surround
them. There are elements of high comedy
~— even farce — when schools are exhorted
to become what they already are.

Of course there are differences, and the
most striking to me is your bilingualism.
That provides a smail cameo of change and
a sign of hope for the future. Your grar.dfa-
ther spent four years in France during the

1914-1918 war, He learned a lot about mud
and death and the awful paradox of sky-
larks soaring sweetly above the gore of
- Flanders. But he never learned, as he putit,

to parley-voo.

Your father, ¢'est moi, was forced to pass
university exams in French to graduate.
{Memorized the answers, kid!) Ten minutes
later 1 would have had to trip over the
confounded plume of your equally con-
founded tante if 1 had wanted to find it. But
you, my dear, ease into the language so
joyously that it can't be schooling you've
been getting — it's learning you've been
doing. And there's been some fine teaching
going on as well. And if you stumble a bit
reciting your times tables, as ['ve heard you
do, T'll trade you skills and throw in a
calculator fer good measure, any day of the
week.

I think that you are aware — it would be
hard not to be — that there is a great battle
being fought about the public school sys-
tem of this province. It would be easy to say
that it's a fight about curriculum, or financ-
ingeducation, or restraint, or teachers' jobs,
or whatever, but 1 don't think that's what
the fight is about. I think: those things are

.-evidence of the fight that is raging between
-those who see the public schools as egalitar-
* ian institutions giving of their best to all and
"~those who maintain that schools.should
encourage obvious talent (the meritocracy
-again) and should quit trying to make silk
_ purses out of sows’ ears.

“The “poor old - 'schools,, whlch had'

i adopted the philosophy of one while prac-
" tising the. methodology ‘of ;the other, are

really- caught: The reality I see is that the

" technology has made the’ comprehensxve
.. egalitarian mode.inevitable, and political

*afternpts to thwart that inexorable conclu-,
- sion are reminiscent of King Canute and the' .

tlde (look that one up as well)

" The: argum nt, will not truly’ be- settled o
' before} you leave school, but seoner or jater -
- schools will have o come to terms with the -

"'computenzed age e are entering. The

; ;system may, if we are lucky reahze that the

treasunng above all what it can't do
- smg the love duet from Madame Butter-

According to the VanderZaIms of thxs world, this student cannot be getting much out oj the
public school system, because she obviously enjoys going fo school.

fly, paint like Breughel or “weave a circle
round him thrice”™. like the magical Col-
eridge. Perhaps we will learn to celebrate
properly the human condition — its joys
and sorrows, its triumphs and tragedies and
the many mansions of the human spirit that
house the great glories of our culture and
our heritage. Perhaps we may also start to
treat the history of humankind as a biologi-
cal unity as strongly as we emphasize those
acquired characteristics that make us differ-
ent. -Perhaps the technology that can-so
readily provide us with the answers will
allow my grandchildren to be taught to ask

questions ((because  real learning surely

comes from asklng questions), and- then
there will be no dichotomy between learn-
ing and schooling.

There I go pontlﬁcatmg agam Liz. You'
can bet a small fortune that whatever I or

anyone else dreams or. forecasts for the

future, it will all probably turn out quite

differently.- That's"the' cussedness of- our -
“species and it makes for good horse races; v

. too.:1 havent the. famtest idea- how the

system is'going to come to terms with the

world of work or evenif it ought to or needs :
_ to. 1 haven't the faintest. notion how the' -
: system will, or evenif it can come to terms
- with" the ‘competition .~ the . ubiquitous
~* 38-hours- a-week-of-watchnrg-'lv and- 1ts'

mmdless schooling; which entertains super-

: i'ﬁcially but 'nocks real honest-to God leam-
dng.t : S
I have some vague nohons that we need: -
" more* than ‘one: purpose tor\ the' public
’schools 1f we are. really to pursue the

question of equalizing inequalities, but
that's a profound topic that [ hope better
brains than mine will wrestle with.

You've been very patient with me, Liz, as
1 knew you would be, and it may well cost
me in the complex bargaining system that
seems to get established around here once
you kids reach puberty. [wish that1 had the
time and the space to. write about your

other grandfather and his experiences at -
school on the prairies around the turn of the:

century. But to"be true to the ‘narative,

think of the tales that your stonemason '
grandfather heard from his grandfatherand -~~~
the tales that you will tell your:grand-~-
children.. When [ say it like that, human -

history doesn’t seem very long atall, - '

" And a pox — indeed a particularly viru-
lent case of it — on-those who denigrate-
: pubhc education and condemn it for its sins
“*‘and omissions, ignoring the enormous suc- "
-cesses it has hadin:its very-brief. history.

Thee and me; Liz; have much to thank the

~ public- schools for - they have opened.
* more than-one door of delight,-and if they - -
didn’t do much for your grandfather, some- ..
body had fo. open that hrst door tolet. thc; i

rest of us, i

©= Thank you 'for let‘ung me use you as’a
: beast of burden to carty this'story. Save it

away somewhere and pull it out to read lt

: '7 whén your frrst Chlld starts school

_Love, L :
Dad.O. B R

The auithor has had three children go'through the publ

- school system: This letter lsaddressed tohis louﬂh chlld i
= who'is now in secondary school EER
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A TRUSTEE’S VIEW

Public-school bashing is bad politics because it is

based on false assumptions. Parents know the criti- .
cism is false, and voters don’t like to be conned and -
misled. , ' : S

GERRY KRISTIANSGN

~ @F'm getting tired of people in responsible:, - made B.C. their home info an active, ag-
- positions taking ill-conceived shots ‘at the "+~ ‘gressive and productive community,
spublic- education system in British Colum- - Some of my ‘enthusiasm  for. public
Cobla e T s - schools reflects the fact that I'm a product of
I'm notsuggesting that our public gshools - the system..| count. my time in the public
«.- are above criticism — anything can be im- schools of District #48 (Howe Sound) as -
- proved. But it is time some of the high-pro- ' privileged: time: 1 get angry when people -
" file: critics asked: themselves whether'their - launch a destructive attack on'the system = -
purpose is to improve 'or. damage “‘public that gave me an educational base the equal
education, L T of any available anywhere, at any price. |
I should confess at the outset that I'm an .also happen to think that the system is do-
:unapologetic supporter of public schools:In ing a better job now than it did in'my day.’
:~my opinion;-the decision to establish a pub - My support forABriﬁsh'Co!Limﬂlgia public
“lic school system was the single mostimpo schools also reflects my five terms-as a;
- tant social policy. decision ever taken by a“ school trustee: | think I know*something
British Columbia gove RIS - abolit public education in this province and.
Th -it_saddens me to-see so much criticism -
 based on false assumptionis and incorrect
information. I become particularly dis-
" tressed when the attack comés from politi:
given British Columbia’s chil- .. ' Id know" better and who = '
aren:"igq%gglg'ss;pf ) r racial ori- have the power to miake their cr ismintoa- . ‘¢
ory] Sir parents’ fin: ans, the - self-fulfilling prophecy, - T
tunity to acquire the skills necessary® ;- ble with poliics is that cbjective
| to'survivé in a world that grows mcre com-~ - fact often is much less important than sub- -
plex:each day.’It has been a portant ;

‘sally pported, non-sectar-
ian public . education system has been of .
¢alculable benefif to this province and'its
‘people. It has




temn, it will end up doing a lousy job. So the
politician’s ill-informed statement becomes
a self-fulfilling prophecy, and we ail end up
a little {or a lot) worse off.

As a politician, it saddens and bewilders
me to see other politicians attempting to
advance their careers by bashing public
schoals.

- It saddens me because of ruy love for
public education.

It bewilders me because | hate to see
politicians — whatever. thexr party — mak-
ing such a mistake.

And it is a serious mistake to assume that

-attacking public'schools is good politics. In

fact, public school bashing is bad politics

‘because it is based on false assumptions.

No politician should try to build an election

" platiorm on a weak foundation. It is bad

politics because the people with children in
public schiools know the criticism is false.
Voiers don't like to be conned and misled.

Iam aware, of course, that it has become
aimost fashionable to complain about the
declining standards of our public schools.

The hard, cold fact is that this criticism is

" misplaced. ‘By almost any measure, our

schools are doing a better job now than

- theyever have, They are domg a better job
" for more people, despite the fact that they
" are being expected to provide these people

with a wider range of services and are hav-

: ing to cope with a bewnldemng array of so-_
S cial problems. '

- Betwecii1 1941 and 1976 the proporhon

"~ of the B.C. population reauhmg Grade 12~
- doubled. Since a much largorpropomon of ~
.the .population is. receiving- a" secondary’

education, one might expect that academic

.. standards would be slipping; or at least that
= - todey's: secondary ‘school  clientele would
"". be less academically mchned than students
" in' 1930 or 1940. Not so, suys a provincial
L g govemment reperton readung assesrment -
_““In spite of this shift in th¢ nature of the .-

" secondary school populatlon today s stu-

- dents pexform rather well " E

In fact, not only are’ mote of our young

< - people smymg in school, bust more of them
-7 are;meeting the standards requnred for =
""" graduatior. In 1968, 69.7.} per cent 6f the
.. people: who entered Grade 12 graduated
. By: 1976, ‘according to; B. C. ‘government
: ;:staﬁshcs the ﬁgure had i
~"~This is not to say that there are no prob-
L lems in publlc educaﬁon in: Bntl..h Colum- -
“bia. Whlle on standard tests ¢ our young peo-
ple cons:stently out- pPrform “their
i counterparis south of the, border. the series
fa d 'oui by !he education *, -

110 80 percent.

or., e).ample cuncluded that

; .while studenlski‘lswere satisfactory orvery .
, factory in nine of the:domains ex-- -
'ammed there were six areas ..lassnﬁed as’

marginal. Similarly, the 1982 science as-
sessment shows that while pupils appear to
be leaving elementary school with an ade-
quate scientific background in the basics,
the Grade 12 picture was “discouraging.”

Keeping in mind, however, that we are
expecting many more children to achieve
standards once set only for an elite, my
instincts, my observations, and a lot of ob-
jective evidence indicate the system is
working reasonably well vonsidering the
demands being placed on| fit.

So [ suggest that, glven these objective
measurements of the pedormance of the
public schools, pollhc:arus ought to think
twice before attacking the system. While a
1979 Gallup poli showe] that 54 per cent of
British Columbians t//hought education
stancdards had worsengid, the same poll re-
vealed that 82 per cent of parents with chil-
dren in school gave the system a passing
grade.

It is interesting to ask why this gap exists
bewween the perceptions of peoole who are
directly connected with the education sys-
tem, and those who have no childrer in
school. | believe that the answer lies in the
negative approach taken by recent ecuca-

Bnll Vander Zalm’s - political suppo has
been disintegrating. Politicians .who : base
eIec‘tomI support ‘on fear and misunder-
standmg find that their cynical efforts are
rejected by the many- voters who have

children in the public system. They know
- 'hat that system was rendering good service
,unul the minister made it the centre of so

much controversy

“tion mlmsters and other «.nhcs of publlc
- education. The public is being told the sys-
~tem is bad and people with no children in
'school .are accepting this criticism at face .

value, Parents are more skeptical of the
criticism because they have dxrect evndence

to the contrary

"Tis education
forms the
common mind:
Just as the twig
is bent, the
tree’s inclined.
— Alexander
Pope

The irony is that our politicians have the
power to “improve” the system simply by
keeping their mouths shut. If the present
minister of education said and did nothing
for the next year, surveys at year end would
show increased confidence in the public
school system. The good things the system
is doing would have had an impact while
the negative messages were stilled.

By the same token, of course, if educa-
tion ministers continue their verbal attacks
on the system, public confidence will con-
tinue to wane, despite any positive changes
they may implement.

So it seems to me that a unse pohucxan
would quickly reject a no-win position in
favor of a no-lose strategy. By saying posi-
tive things about ‘gublic education, while
making a sincere effort to effect ‘positive
change, the education minister and his col-
leagues will gain both general and public
support and a renewed vote of confidence
fromthe parents of today's school-going
Jeneration.

But politicians who base electoral sup- '

port on fear and misunderstanding may dis- _

cover that their cymical efforts are rejected -

by the many voters who have children in "
_ the public system and who know that it was

rendering good service until it became the

centre of so much controversy. Some pro-

vincial polificians might be surprised to fin

‘thelr platform dlsmtegrahng under. them \)“, ‘

Gerry Knstianson isa pubhc affairs consultantin Vlctona L

and serves as a school trustee in Saanlch
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A RETIRED TEACHER’S VIEW

magnificemt job.
o FRANK SNOWSELL

'éThe fundamental problem with educa-

* tion today is that no one has really decided
what the goals of education are. .
When { was a student and for the first ha!f
: of my 40 years as a teacher, the goal of
: education wes simple. It was to make pupils
S47 2 literate: “the three Rs” plusa blt of history,

mentally acadernic:
‘Grade 8 or age' 15, whlchever came hrst

- the: chl]d “falled” ‘or was, for any other

X Teason, szen to be incompat:ble wnth ‘the
'school system, out he or she went. There

‘the longer

S posed to the. benefits: of ‘education to/
7 limits” of their” abllmes"Soaety reoun'ed
'Abetter educated citizens.

" ' There were economic reasons
S A,than mcreased earmngs~—for the rete

. Considerinq the lack of public support and the lack
“of clarity about what the public wants education to
accomphsh the public school system has done a

.geugraphy, civics, sciences — all funda- :

, " In-addition, industrial arts were_intro-
was  school leaving. Even earlier than that, if

:-school could serve the need of industry for
“trained workers. Another reason,
: admim trators, was to provide opportunity
-..for -boys - and glrls not academrcally
~..oriented. . " -

‘was :no- concept that educahon was-a
5 “‘right" and that all children were at least - -
" entitied to remain within_the’ school-walls -
until’ age 18 or Grade 12 whrchever took -
; "and parents having left undone things that -
.+ Democratic’ society demanded that smce'
L }."_;taxpayers supported the: schools; all chil? the” teachers  to undertake* -many- of the-
" dren of taxpayers were entitled to be ex--
~: . nomics; courses with such names as Effec-
rtive lemg (Effectwe ‘Loving " to 'some -
5 eynies) were - infroduced “and “counsellors
—and guidance courses took a large share of
" schiool timetables and time.

— otherj.‘

competing for the unskilled jobs that were
continually growing fewer.

- Since 'youngsters “of. limited academic
ability and interests were retained in school, -
varied courses to meet their varied needs
were, of necessity, introdiced: music, art,

“-and many of the so-called *frills” of today =
- were essentials if the youngsters were to" -

spend their senior schiool years profitably.

duced because the employers no longer
hired- apprentices ‘in the hope that the

for school

/' Home and famrly ties were weakened

in the past they would have done, expected', i |
- deeper knowledge of t the world than :
- the best educated person had in the past.
.That is due, in nosmall part, to the efforts of
- 'the pubhc school system.' e

responsnbllihes of ‘the- home "Home: eco- -

Society discovered other problems, such

asthoseassocxatedwrth safe driving, alco- - - BRI Tl R




holism, drugs and sex, and immediately the
school was expected to teach the young-
sters to deal with these. Many — perhaps
even the majority — of parents, having
shelved their responsibilities, blamed the
teachers for every weakness and inade-
quacy of their children.

The school was expected to teach sobri-
ety in asociety where alcoholism wes and is
an ever growing problem, yet alcohol sales
are a major source of government revenue
and liquoradvertisements a major source of
revenue for ail forms of news media,

Youngsters are supposed to learn re-
sponsible driving habits in school when, on
TV, in ads for motor vehicles or in such
programs as “Dukes of Hazzard,” one
never sees a car driven “defensively.”

Schools are expected to teach respect for
authority and the law. Police in such pop-
ular programs as the “Dukes” are not only
incompetent, they are absolute morons,

- In his_poem, “Birds of Killingworth,”
Longfellow expressed the teachers' just
complaint:

How can I teach your children gentleness
And mercy for the weak and reverence,
When by your every action and your
2 speech,

" You contradict the very things I teach?

- wﬁ“?;ﬁj’nﬁnﬁauy dérﬁénding'rﬁow‘ and

~..more of the te;a'chers‘ and.the education
“system, society and parents did notincrease

support, either financially or morally, to the

- 'schools. Society made impossible demands
= of the teachers and schools and then criti-
cized and condemned teachers for falling -

short of achieving these demands. Parents

many of whom could not themselves zarn
the respect or obedience of it children,
openly criticized teachers for also failing in
this fegard. Society condemned the educa-

. tors for failing to win the students’ respect,
hen soclety itself openly crificized both the-

system-and the individuals involved. -
- Every aspect of our society other than

education has modernized andmade use of |
e best of modern technology. The schools
have lagged behind. Teachers are sillusig =~
lackboards, and ‘educational TV is riot - -

inits i

, which:is the
orce for education in our society -

oday — is used to sell products and, often;
0 inculcate’ manners, actions, and habits

that are generally recognized as anti-social.

ncial and moral — and the lack of clarity

on just what the' public'can“and should -
expect. of schools -and,: in fact; onwhat:
, Ants't é,’éduc'a‘tion}‘syi_tem toac- -

sacie

complish, our public schools have done a
magnificent job. Cur youngsters today
have a much wider and deeper knowledge
of the world than even the best educated
person had in the past. The youngsters live
in the space-computer age and modern
technology has for them no more surprises
than the introduction of the automobile had
for my generation. What is miraculous to us
is commonplace to them. They use a
computer the way we used a monkey
wrench. Their vision, inadequate though it
may be, is world wide. We are still bound by
our parochial traditions.

Is it any wonder that many of our young-
sters reject our social values and our so-
ciety? Young people graduate from high
school or university and are too often faced
with aworld that rejects and cold shoulders
them. When they apply for work they are
faced with demands that they have “two
Years experience a minimum”, “must pro-
vide own iools,” etc.

The society that condemns their use of
drugs and alcohol and abuse of sex, itself
uses drugs, and in the media owned and
operated by adults, uses every skilful
means of selling the very things society
condemns, ,

Teachers and administrators are them-
selves in part to blame for the problems
they face. They have meekly allowed so-
ciety to steadily increase their responsibili-

. ties without making any significant protest.

They have failed to determine what de-

mands society could realistically. make of

the education system. They have continued

to-endure inadequate facilities and equip-

ment. From both students and parents they
have been forced to accept criticism and

even g0use, and they have often been too

meek to protest.

Critics of the education system — includ-

ing ministers of education — have limited
knowledge or understanding of the process
of education. Governments and trustees
speak of our children as our most valuable
tesource, yet almost always in times of
restraint slash education budgets first.

Thousands of books and millions of
words have been written on education, and
this magazine contains more, There is little
doubt that the continued existence and
progress of our civilization depends on our
development of an educated, truly in-
formed citizenry, That goal can be achieved
only when society defines clearly what it
expects of education. When that has been
clarified, all involved — parents, teachers,
adininistrators, trustees, government —
must determine whether the goals are
achievable and what resources of staff,
buildings, equipment, time, funds, etc. are
required.

Coals that may appear desirable may be,
and often are, unrealistic, unless the re-
sources are adequate to make those goals
achievable. If our hope is to educate, to
develop to the optimum, the capacities of
each individual, obviously the curricula of
our schools at all levels must be expanded
to serve the needs of individuals,

Having defined our goals for education,
and having decided what resources are

“required, we must, as individuals and as.

society, give full support to those to whom
we entrust the lives of our children, .~~~
We must make certain that we do not by
our every action and our speech contradict
the very things we hope our schools will. -
teach. Lo T
We must give much more than lip service

"to the development oi our most valuable
resource, our children. O~ - .« oo

. Frank Snowsell is a rehred teacher kving in Kelowna, :




THE VIEW OF A LIFELONG STUDENT OF EDUCATION

| After conducting 52 interviews, the author has defi.

I JOHNS.CHURCH

EARN - DL itis through universal public educq.

. .. ton that the way muyst pe found to liberate
B People from the burdens of disadvantage,
S ‘hqihdicap, ignorance, prejudice, and misun-
"« derstanding, end to liberate the potential
thatisin'every human beingto contribute to

 the building of a Just and prospercus com.-
Munity.” - R o

~.So said a joint statement of the National
Education Association (U.S)), the Cana-
- " dian Teachers' Federation, and the World
_ ... Confederation . of Organizations “of the
S Teaching Profession. - - -
" What s public education? What s it that
. theteachers are seeking to defend from the-
i sustained- attacks  of gbvemmént_,"some
members of the public and the media and °
certain representatives from tertiary educa-
- tional institutions? ‘. e e
"7 :Have we lost public education? Do we
. know what public education is? Is public
‘education different from the education that
public schools are nows ‘providing to B,C.:
e ”'students?gf‘ PR e T
L. During December 1982 I had ‘the fas:

ewing 52 prominent teacher and lay ;
activists in B.C.-education ‘to obtain their
ws, - 1 learned ‘much ‘from them." What . :
ollows is a summary of parts of the report | .
pared as aresult of the interviews, Cpbiis
‘ublic education is the system of public -

by’ taxation from all the
a essiblgtoall'studgnts,fe
-sex, religion age. It

taxpayers. It js -

gardless of race, .~ -
i inon

hite ideas about what the school] sys

- community. It has been

- clnafing assignment of identifying arid then

..~ However, its future survival, despite the -
-2, large. numbér of people whose lives have

r political control of education, supported Se NEA-
i pz . CTE-WCOTP Joint Statement, from which

- article,

tem should be

- shared perception of the society and of the
individual. 1t is capable of maintaining
within it a number of alternative programs.
It suggests providing the opportunity for
adults to offer to the next generation that

- they will be able to participate  in " the
shaping of a society that values diversity,

and that they will be able to work democrat.
ically toward common objectives, 7
Key words that describe its features in-
clude diversity, ﬂexibili_ty, choice by the
parents, and students as they mature, coni-
nuity by means of ‘which " students - il
understand the linkage of the past to the
present, and transformations, |t emphasizes
the importance: of “relationships, the ex.
ploration of ideas, the resolution of, and
acéomfﬁodaﬁon to, conflict. .~ .
Public education has played an ‘essential

“role in the development of our society. It -
has been a social good and service, forits - -
purpose has been to enable students to
acquire ‘requisite “skills and knowledge to
become liberated andfo promotea'sense of -
the foundation of .~
‘our beliefs, our sense of fair play, of justice =
and equality, It has been a vital element of - :
our society, which, like religion;. until re-: -
cently, has riot been questioned.. -

een intimately involved with public educa- S:th,g;iesczs,:hlend égzﬁg rof
tion; is nqwfp'ioblgmaﬂc,«;g'gar'giless:of the = probing, clarifying issu
veloque,ncev and common senise of the NEA: to wih quliq suppbrt. P Frie
I quoted ' briefly at the beginning of this. - BRI e

D A




As we move rapidly from an industrial
focus to an informational orientation, public
education is threatened notjust in B.C., but
across Canada, Australia, New Zealand,
Britain and, above zll, in the United States.

CENTRALIZED SYSTEM

In B.C., a highly centralized monolithic
control of education by the provincial gov-
ernment has replaced the former system.
This new control of education leaves virtu-
ally no room for parent, teacher, student, or
school board participation in decision-
making. It presumes a common standard-
ized curriculum with a focus on socialization
and vocational skills training and with every
decision made by the central bureaucracy
and ratified by the minister and cabinet
colleagues.

Parents unhappy with this monopoly

Human history
becomes more
and more a race
between
education and
catastrophe. —
H. G.,Wells’.,_

have only one recourse — to seek the
“services ‘of the altematlve the private sys-
tem. Parent partrcnpation involvement,
choxce —the hallmarks of a genuine public
system ~=~are’ not “sotight in’ the new
provrncrally-controlled system.-
. 7 The other system, private education, has
- also grown because of public funding and
. official pronouncements asserting its sup-
"~ posed superior features. Private education

. denies the vision of publlr educatron that‘:
is,a commonly shared conception of so-

ciety and the mdlvrdual It ‘presumes that

education is, nota process but'a commod-
“ity purchasable in'the marketplace,” pro-

-vided that the private institutién is willing to

+ * sell to the prospective client; that the pro-

specﬁve client is pleased with the partrcular

important, that the client has the necessary

.- money to buy the proffered commodrty Al
this means that, uniike the public and the
provincially controlled systems, the” stu-r -
dentsin any one private school are a hlghlyf,-

' selective group

ROI.E OF 'l'HE PR!NCIPAL

"~ Those people I intervrewed ldentxﬁed
four other areas of concem. One is the :

funcﬁon of the pnncxpal

brand and its-advertised quality, and, most-

Clearly, the ministry perceives the princi-
pal as the ministry’s agent in the school.
Likewise, schoo! boards and the officials
regard the principal's m=:, assignment as
translating, implementing and justifying the
school board’s official policy.

In contrast, teachers view the principal as
facilitator, energizer, synthesizer, catalyst,
principal teacher, master teacher, organizer
and supervisor of instruction, head teacher,
an innovative and creative person, an alert
listener, a community worker, a child’s
confidant. Functions teachers believe the
principal should minimize include adminis-
trative and budget responsibilities. Overall,
teachers perceive the principal to be an
educational-instructional leader, not an ad-
ministrative and financial zealot.

Teachers expressed serious reservations
concerning the contradiction in the role —
the expectation that the principal is the
helper, the inspiration, the confidant of
teachers, and the requirement that the
principal write reports. Further confusion
exists concerning the ultimate responsibility
of the principal. Those from outside the
school invariably emphasized the primacy
of accountability to the school board. Those
from within the schoo! stressed the impor-
tance of answering to the school commu:
nity -— parents, teachers, students. Others
noted the serious limitations, particularly in
elementary schools, imposed by an
hierarchical and pafriarchal structure. The
principal and the vice-principal are male;
almost all classroom teachers, female.

What emerges is the need for a careful
refinement of the role of the principal. The
examination should be conducted in the

context that the principal is the principal

teacher; that s, that the principal performs a
specialized teaching function, as the librar-
ian and the counsellor do other ‘specific

teaching assignments. The function of the -

principal is not, | believe, a separate func-
tion from teaching. It is to assist teachers.

The role must be modified to reflect the-

unity and the pnmacy of teachrng

ROLE OF OFFlClALS

A second concern was the role of school
board officialt.’ ‘Many teachers emphasized

.. the essential conflict in roles between gath- -
: er‘ng, organizing and interpreting informa-

tion -for- the- school " trustees .to -make a

decrston then of explaining and interpret-
.ing, it to the teachers on the one hand, and
- being "accessible  to- support and - assist -

teachers - in .their classroom -work on’ the

- other hand.- Several noted. that these offi-

cials could on occasion lmpede the smooth
evolution of the school staff as a workable‘

“and confident decision- -making group. -
-:~One non- teacher interviewed noted that -

when there are many ofﬁcnals itcan become

Public education has played an essential
role in the development of our society. It
has been a social good and service, for its
purpose has been to enable students to

drfﬁcult for the school trustee to observe
directly, to collect. information- indepen-
dently, and to listen attentively before for-
mulating recommendations. One teacher
noted the advantage of combimng part- -
time classroom teaching with part-time as-
sistance to other feachers and co-ordination
at the district staff level. : Such - helping

teachers and/or co-ordinators would notbe - -
-heavily involved, ' it was emphasrzed, in -

1mplementmg school board policy.

- Acorollary issue ralsedwastheexponen- i
. txal growth in the numbers of district staff. e
Several  teachers . interviewed.: suggested .-

that the best smgle personal assistanice

~would be to have many of the grotip refurn o

to classroom teaching, for then there would

- inevitably be an improvement in class size
“or in the student-teacher ratio: Meanwhile,
" the expandrng bureaucratization of educa- -

tion, “or the. phenomenon - described by
Northrop Frye as “cutting oneself off from

> the “social context ‘of one’s’ job’ (belng),

regarded as the privilege of seniority,” re-
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d 'vknowledge to

R .7 an enemy of public education? Many noted
Ds 4 the need to reduce the size of the bureau-

e replace what now exists.
- Appropriate supportive functions ldenti

- 'clude

and equality,

®.to be an advocate of public educaiion
: in the provmce i

'A thrrd issue focusses on the role of the
., ministry. Isthe mrmstrycurrentlypursumga »
- legitimate function i inpromoting and imple-;
‘mentinga highly centrahzed and controlled
-, curriculiim? Is the minister an advocate or:

- -cracy, parncularly if public educatlon is to, .

ﬁed for a: concemed carlng n\l\‘l’ntry in-"

eto arﬁculate 1he educahonal goals for'
..-the province after approonate consultation -
% with anous appropnate pt vincial insutu-»

pr mde the requnsrte financial, mate-
rial, and human resources to ensure quallty :

¢ to develop curriculum either for a pro-
vincial curriculum and/or as a sousce for
teachers to elect to use, if they wish;

© to ensure that the various groups in-
volved in education are able to carry out
their roles and functions; to serve as a final
court of appeal in the case of dispute
between or among various individuals or
groups.

ROLE OF THE PARENTS
The fourth area constitutes the major

challenge. Are teachers genuinely commit-

ted to involvement of parents and, when
appropriate, students, in critical decision-
making? In what matters should parents be
involved — setting goals? Establishing
priorities? Determining what shall be
taught? Defining how the students will be
evaluated? Agreeing on how programs will
be evaluated?

Are teachers really willing to listen atten-
nvely' contemplatively and empathetically
to parents? Will teachers exercise ' their
supportive skills and atiributes to overcome
reluctance, suspicion and unwillingness of
some parents, particularly those who have
had limited and unhappy school experi-
ences? Are teachers committed to the

" avoidance of jargon and of the monopoly of

discussiori with parents? Will they judi-
ciously, skillfully and unobtrusively lead
parents to become concerned over the
sexist, racist, elitist inequities in our schools
and thus in our society? o

- These are hard, difficult, but crucral ques-
tions, if the restoration of public educafion is
to be more than an academic exercise. As

we enter the infcrmational society — or a

lifelong educational society,” if you like —
the key ¢ question becomes: will the public

- school and public education be a part of this

new society? One thing we know for certain

is that those who areto be affected must be i

dlrectly involved i in making key decnsions

: YFOUR ALTERNATIVES

What are the alternahves in so far as the
formal insntution of schoolmg is.‘con:
cerned?

~® A continuation of the. present recenﬁy )
E strongly centrallzed provmcral monolithic'
*system. -. : =
eA dual system of both pubhc education :
_.and public funding of private schools. . :*
COeAx totally pnvate system:or a de-
schooled - society, -as. advocated by such
critics'as Ivan Hlich and John Holt. - :
e Over an extended period, the. evolu-
“ tion -into "an educatlor:al commonwealth -
: “with teachers ceasing fo be employees as .
- they ‘establish teacier - co-operatives and -
. .secure a franchise to provide educational -
- services to a-community. Like the: doctorv.
and hospital analogy the computerized :
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learning resource centre, perhaps more
than the traditional school, would then
emerge as an important locus of teacher
practice extended beyond the office or
home of the teacher.

©During the immediate future, areturn to
a system of diversified, flexible public edu-
cation.

Is the last-mcationed variable feas:ble’
As a consequence of discussing current
issues in education with 52 prominent
activists, | am convinced that the process in
which [ was involved is one that can be
replicated, provided that adequate time is
allowed and that the questions I used as
simulus, prod, provocateur are broken into
smaller and more manageable compo-
nents.

Teachers need to initiate dialogue, probe
issues and clarify positions on education
among themselves. Judith Little has re-
cently concurred that “school improvement

If thereis
anything that
education does
not lack today, it

is critics. —
Nathan Pusey

- is most surely and thoroughly achieved
- when teachers enge,. .1 frequent, continu- -

ous and |ncreasmgly concrete and precise
talk about teaching practice . . . " 2. RS
But more is required than simply teacher
ialk The process can be — and must be — -
extended to include parents first, then later

other members of the public, that is, the:

70-75 percent who do not have children in
the schools. Teachers will have to remem-’
ber_that listening " attentively, reflectively
and empathetically s infinitely more dxfﬁ-A’
cult than leading the discussion, . "
Such a commitment is essential if public
support, ‘confidence and . participation in

_education are to’ be_ built, The: public will -

 begin to'claim a deep sense of ownership
- andazealouscommrtrnenttothecontinued .
~ healthy, growth of education. The current

unfortunate - caricattire of what education :

 should be will have ended, the public will S
~.-oncé again be restored in front of educa- ~“ -
- tion, and for the teachers and students joy
‘will have retumed to the teaching-leaming' R
”process O . B

References available on request.

'John S Church recentiy rehred from BCTFs Profes- - cioe

<7~ slonal Development Division, The survey on which this . P
varﬂclewasbasedwasoneolhisﬂnala.ssignmentsasa,-"
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A COLLEGE EDUCATOR’S VIEW

The opportunitsts who are taking advantage of hard
economic times to dismantle the school system are
playing a dangerous game. The commitment of our
citizens to public education may be much deeper

than the pol!sters think.
JAN CIOE

©Public education has been in the news for
the last several months, More precisely, the
- funding of public education has been in the
news. This s not surprising, of course; since
we are in a very severe recession -— depres-
sion, if you wish — and money has become

a central concern.
The media are full of stones about how

bad the economy’ is. There are articles

about corporations, both large and small,
“collapsing tGnder the weight of debt and
reduced’ profits. ~There - are -also articles
~about people whose lives have been turned
upsxde down by the loss ‘of their )obs The

e’ has “been ' severely shaken. Such a
- climate of economic uncertamty has made

- -economic situation is ' described as ‘ex- " -
e tremelygnm Peoplesfaxth in the bounty of .

" and to undermine the democratic process,

which relies heavily on reac_..ca decision-

making based on a sensitivity to the wishes

of the people. =~
Even without these attempts to exploit
the situation for short-term gains, the dis-

orientation that comes from chaos in the -

economy creates a demand for action.
People-want something done about their
problems: ‘they want them fixed. This de-

mand that somebody do something pro-
vides-an opening - for - change. Those in
" power can use this opening to make the

system better or to make it worse.
“Take, for example, the call for a return to

the basics  in education.” There is ‘some

alarge segment of our population feel qunte e

:[vulnerable e
" The conditions are ripe for demagoguery

B and unscrupulous appeals to baser human

- emotions. When’ people are hurting, when

: mean., If they are suffering;’ they may want
: everybody else to suffer too. ;

groups soasto manipulate them better By

7% pitting one group against another, by (YR
7 tering ill wil} ‘and’ by ‘scapegoating, these -
opportunists are trying to shift-attention
- away from their own shortcomings..Such

: : tactics are designed fo mﬂuence passtons

- “they are" frightened “or. when' they ' feel:
L helpless ‘they ' can become’ selﬁsh and -

+ = There are those who feed such hostihty -
S through “distortions - and” facile’ comments.
“-Such ‘opportunists drive wedges between' -

appeal in this notion if it involves looking at
the - fundamentals ‘and ‘making sure- that
they are taken care of. Clearly, if there are

- problems in-education; efforts should be
- made to: correct them.: However, all too
often the call for a'return to the basics i s
o merely a'wish for the good old days. You
_can translate “good old days” into “what |-
- had:to-go*through.™ The dangeris. that-
people will accept a simplistic solution to a .

complex problem "and end up- making

- things worse. In many ways kids simply are
“not the same now as they were 30 or 40
“yearsago. Thereisa tendency to distort the

past primarily because we have selective

“memories and tend to evaluate early expe-
- riences as a result of where we are now.

. Before there is-a wholesale change in

we should ask ourselves

. No one denies that conveymg knowledge _
and developing skills are basic tasksof the - -
schools. In addztlon however soctety has .

educatton as the result of a change of .
= “leadership,

some faxrly basic quesnons ‘One of these is:
Just what is the role of ‘education in our

socxety" Perhaps that phrasing begs the'
: queshon since ‘it 1mphes that there'is a -
single role for education. Thatwould denya
. fundamental feature of modern Canadian =
socnety-—ourplurahsm Maybeinamono-~ "

lithic _society the education system has ‘a

single role to play insofar as that society has’

well-defined specnﬁcatlons for the product

Moreover, in such a monohthxc Lxlety all -~
the components that: create ‘a socialized .

human being would probably fit together

- well and would all be workmg in the same L ,7
. direction. Lk : .
Canadian society however does not L

have that single: minded nature; there is a

the mosaic: of our nauon -Each ‘of these

multitude of cultural entities that makes up :

SR

cultural entmes has a umqueness that we as o
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a society have chosen to foster rather than
obliterate. As a result, there is no standar-
dized set of values or characteristics that is
universal across our culture. Consequently,
the school system has varying expectations
placed on it as a result of our multicultural
policy.

The assumption [ am making is that our
formal educational institutions are one of
the primary transmitters of the values found
in our society. There can be little doubt that
most of our citizens instinctively see this as
an appropriate role for the schools given
how strongly some people react when their
values are not being adequately repre-
sented. It is true that under such circum-
stances a cry might go out for value-free
education, but I do not believe that such an
education is possible. After all, teachers are

shlfted onto the schools other responsrb:ll-

- ;'f__human bemgs and the:r values wnll get-
.. " passed on as they deal with the -nyrlad o
S issues facing them each day N
- The best we can hope for is that our  changes can be brought about in the name
. teachers will strive for a balance or lay out - of “doing something.” There are elements

. ~their blases If we have a reasonably hetero- in the gouernment and Mlntstry of Educa-

" geneous.group of teachers, our students “tion that are seizing the opportunity pro-~
vided by this climate to alter fundamentally o
’j.the nature of our ‘education: system. ST
- Let me give you an example frorn the o
_'part of the: ‘'system !'m most familiar with,

- the community colleges and provincial | m

- will end up getting exposed to a range of -
) '-*"'-'r--a--'._--'-'-':-E'g_"__;_v:ews ‘We might also think that it would be - -
"~ a good thing' if. people learned how to
R '.=.';analyze and decide on :ssues ol morahty or._"
“- - on which values toadopt. = * S
s addmon to ‘their role as’ soc&allzers
?_".;'_SChools “also have arole as purveyors of

_'}'f'___knowledge. ‘Our technical” sophishcanon o
s has’ increased s so that there are certain facts ,
S :'_f:"i-"_and skills that are useful io knowinorderto
" operate effectively in our society. It helpsif
-’ “you can.communicate effectively to other':_.'-5-',--' l.'lO!'lS for the issue of accesssblhty e
' The colleges and mshtutes were deuel-f'-____'

f__."-f_:.f__'.-":_j_?_:j_;_.;_'people Typically lhlS mvolves a reasonable: o
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command of the language both in its written
and oral forms. Mathematical skills are also
necessary; filling out a Revenue Taxation
Canada form is enough to drive that point
home.

To some these are the most important
skills and are the legendary “basics” thatwe
are told we should be getting back to. It is
hard to argue that such skills are not
important — they clearly are. Nevertheless,
various sociological forces have remoulded
many of the institutions of society and have
shifted onto our schools responsibilities
once thought to be the exclusive domain of
the family. You can decry this shift and
lament the fact that such a change has
occurred but it is just that — a fact.

This point is well madein thereport of the
Fact-Finding Cornmission to the Alberta
Ministry of Labour (December 1980) en-
titled, “A System in Conflict,” whici came
out of the extended teachers' strike in
Calgary. The report documents how the
demands on the school system have ex-

panded over the years. It’s fine to say that

the schools should give up everything else
except the basics but that would simply
‘mean that education in those other areas
would often not take place."

- - Those who want to change the school
- system as it has evolved must come up with
- a better answer to the problem than sug-
| gesting that all these other things can simply

1 be returned to the family. The modem
{ - family is just not the same as it was 40 or 50
years ago. How. do you- deal with the

single-parent famlly or one that has two

- wage earners? - L S
.. . The sentiments that mot:vate people to |
~ wantto return to the familiar and the “good
28 old days” are understandable even if they
g4  are not productive in: “dealing ‘with “the o
- problems that exist now. Whatis notunder-

~ties once thought to be the excluswe d . __.__.;_.._".__standable or defen51ble is the position that

mom of the famx.,;:"’_' L

~ stitutes, There is a’ ‘proposed policy docu-'-._
~=.ment cm:ulatmg that sets out the ‘mission”
=, Statement, goals and objechves for the

l

- community colleges and provincial institu-
" {'—-,'tes over-the 1982-87 period. This docu-'”-"?"-."post-secondary inshtuhons
* The proposal also calls for the estabhsh
ment of “priority programs,” * which'willbe
_-"'"‘F_deslgnated by the Mlnistry ol Educetlon-i-""-'?:"_'f“f-;".-f" -

. mentis gomg to have some senous lmpllca-__-- e

" the education system should be dismantled
- and twlsted out of shape becauseitdoesnot
fit into a cost-eflimency model. As I said
earlier, the current. economic crisis- has
~created ‘a climate in -which mmdnous-_-

oped out of a recognized need by the
various communities of the province for
increased access to post-secondary educa-
tion. Accordingly. local groups got together
and provided the drive for the establish-
ment of comprehensive institutions that
could provide a wide range of offerings,

including academic, vocational, technical/

career, basic upgrading and confinuing
education.

The rmmstry s proposal calls for a change
to a “modified comprehensiveness” in
which the offerings of community colleges
could be pared down to create a more
cost-efficient system. What this proposal
seems to disregard is that many of the
people who go to colleges go to them
because they are in their home communi-
ties. A series of reports by Professor John
Dennison and his colleagues at UBC have

Why should we
subsidize
intellectual
. curiosity? —
Ronald Regan

~clearly shown that availability is one of the
- main reasons people chocse to go to-a
| cornmumty college. A majority of the stu-
- dents at community colleges are simply not -
 mobile because they have full-time jobs,
 because their spouse has a needed job,
- because they have a home or because they
- have various social supports that would not -
~ be available elsewhere. If the offeringsare -~
~ cut back ‘and-the comprehensiveness of -
"-'-.collegesmmodxﬁed these people may very', .
| '"f_well be denied post-secondary education. -
ot is proposed that the Open- Learnmg_-
Institute (OL1) and the Knowledge Network
' of the West (KNOW) could fill the void
’ _through their-self-instructional correspon- -
“dence courses. Such courses are probably - - i S
" very useful in ‘extending - pcst-secondaryf:, R e
'__._educahon to those who have difficuli in o0 Lo
.attending a college or institute because of -0
-distance, - llfestyle or personal c1rcum-__}-_:j_'_j_ S S B
~stances. It must be-recognized, however, - .. .
- that this formi of instruction is not suitable LU L D
" for the majority of students; such courses - -1 el st
| demand ‘an - exceptional level of self-’__j_f’_-_-: L 2
- discipline and independence of operatlon
Th e l ow C ompl Et’l on’ rat es: Sh OW }ust h 0 W : :.-;j___:_-_ ; oL RSN
| hard :t 1s to work essentlally on your own = 3 S
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based on provincial occupational and man-
power needs. Accordingly, certain technical
and vocational programs have been identi-
* fied as worthy of increased support because
they are in demand or are likzly to be in
demand. This makes me a little uneasy,
given just how accurately the government
hias been able to predict the direction o7 the
economy; it has not had a particularly
impressive record in the past.

Putting its failures aside for the moment,
putting- more resources into areas where
there is a great student demand sounds like
-2 good idea. The proposed system, how-

ever is not based on what the students

want but rather on what the economy
supposedly needs. Students don't get to
“choose; they get channelled into these
priority programs. There are elements of
the proposal that smack of “Big Brother” in
1984. .

< The addrtxonal resources for these prior-
ity pro«‘ﬁ “ams that are considered important
for economic reasons are to come from a

. reallocation of internal funds. The proposal
. Is that these priority programs are to take
precedence over all else, although these
other programs are to be miaintained at the
“highest possible levels “This statement is

a bit cynical since companion documents

tell the colleges and institutes to plan for no

increase in funding along with continued.
~inflation. In'6ther words, we are to do more

: _with less. The ministry expects colleges and
o * institutes to cannibalize themselves to put

‘onthe  priority programs.” This means a -

- qutting of the non-priority offerings.”

~The situation, . of course,  is: parallel to

what is_ happening in . the schools. The

- “baslcs

provlde a sufficiently diverse set of courses

- some,. or.all;-of the. Lower:Mainland col-
“ being forced to. limit. .enrolment) and the
“wide-ranging urban transit” facilities" (in-

falled to consider that mary of the students

hotr o soona bus and take on the rather.

““frills® ‘are to be cut back to malntaln the"%

Apparently one: ot the . “fnlls" tor the .-
L l.ower r Mainland colleges is university trans-- :
“fer programs Most colleges in the province -

“sothata student could do his or her first and
" 'second year of university at the local com- -
- munity college..The proposal implies that

leges would. lose their university transfer, -
“(UT) program in recognition of the proxim: " -
- ity .of the universities (which are already -

cluding the ALRT system?). e
-Once agaln however, the planners have;

taking UT. courses: are not in' the’ 18-24-
year-old group. This younger groupmaybe- -
psychologlcally mobile’ enoughtospendan i

lmpostng campuses ofv our unlverslties i

The community colleges were founded
on the principle of universal access to
education. Tuition fees have been kept
intentionally low so that money would not
be much of an obstacle. There are strong
pressures, however, to increase the cost of
education paid for by the student. Colleges
and institutes whose tuition fees do not
mezt the provincial norm will have their
budget allocation reduced by the differ-
ence.

This is extremely retrogressive; itis a step
away from universal access and a partial
return to the situation in which your wealth
— Or your parent's wealth — was what
determined how much education you
would get. A society that restricts access to
education is fostering a destructive kind of
eiitism based on social class. The same
tendencies, of course, can be seen in the
schools: parents have to pay extra for some
of the essential items of education through
additional charges, or have to organize
fund-raising events to keep some program
or activity going.

What we are seeing is the erosion of
public education and the equality of oppor-

tunity it promises. This process of undercuit--

ting the gains made in greater accessibility
extends beyond the colleges arid institutes
to include the entire public education sys-
tem. Improved accessibility in the primary
and secondary grades has occurred as a
result of efforts made to meet the individual
needs  of . students. Schools - have been

. made more responsive to the special prob-
- lems associated with-.a heterogeneous
" group-of students. The problems of the
. gifted child .as well as the drsadvantagedr
child have been tackled; 1 am not trying to

say that- they - have all been dealt with

adequately, but progress has been made.
However, 'the -undermining of the fi--
nances of our public education system by .
the current government 'is extremely seri- -
ous, since it will wipe out most of the gains.

made over the last decade. Public ‘educa-
tion is being slowly.choked: each’ time the

.- grip has been made tighter. As the fundsare”

cut off programs and people are lost. It may

“ sound trite but the v very quality of our futire
- asa socrety depends on the openness of our:
- public education system. Those who would
. 'take advantage of the confusion generated
by hard economic times to dismantle the
- systemn and reduce accessrbllity are playing
‘a:dangerous. game.: The .people of- this - *
.'.,fprovlnce -should : not' be: underest:mated o
- Theircommitmenttoa strong public educa:-
tion system that provides all its citizens with B
“the greatest level: of accessibility - may:be,. -
:‘ ‘much’ deeper than the pollsters had-

thc.rght.O

i Dr Jan Cloe is presldent ol he College~lnsﬂrute Educa- f
: 'tors Assodation olBC " .

'»l course meal the seniors are given the op-.- -, =

THE SENIOR CITIZEN

Semorcitizens afe among
education’s most severe
critics. Right? Not in Co-
quitlam. Centennial Sec-
ondary School welcomes
their participation in
school activities, andruns
a special program for
them. The result? Senior
‘citizens are among the L
school’s staunchest sup- =
porters. . -

:;» :
,

‘NET YAU

(lblf the success of any pro;ect is judged b"‘
;ts achlevements a pr0)ect for senior citi =
ftens at Centennial Schoolin Coqurtlam hasfr
Ialready earned top marks in its class. :
They call it PrOJect Hospitality. i
 EveryFriday at noon, Graham Conway S
{[ Foods 12 class hosts a luncheon forse: or
citizens: of ‘the community. Dunng a full -

- portunity to interact posrhvely wrth the stu-'- e
, dents who serve them. e
. At least 30:senior cmzens call lnto the S
fschool in- advance to*inform the students™ "
that they are coming: They' arrange for their.
_own transportation to and from the school, e
~:They are what Pnnclpal William Melvrlle 8
: refers to as” “our own senior students of :
o Centennml School, and we are; proud of
.them in every way Gt
“The cost of: the: lunch on is $3.00 per
'person Any remalning money from:the ..
budget is put to good use.. It goes towarda =
-favorite chanty sent in the' ‘memory of the -
late Bill Paine, the former spokesperson for ot
senlor cit:zens in Coqurtlam i L
Pro;ect Hospitahty came out-of an idea '

more than 10y years ago It ﬁrst began as

THF. B C . TEACHER, MARCH-APRIL 1983 ..




VIEW

food catering service for senior citizens who

o “couldn'tget out. The idea expanded further
‘o become an in-school project.

- - Sponsors of the project are community

o services teachers Graham Conway, Gerry
- Skitch and Charlette Turnbull, who work

* along with Chef Terry Larsen on the princi-

ples of group effort. They include Conway's

_Foods 12 class and the senior citizens, who
receive the students openly without hesita-

tion, to make the project the success it is.

“We getasmtich out of this projectas the -
- senior citizens themselves ‘We all gain and -
learn from the experience.” said Melville.*
The: sen-or citizens- feel” the success “of . .

o Proyect Hospttahty as well.-:

~“““jt's such a nice program.-A lot of us lxve =
’ by ourselves and something like this gives

all of us the chance to.go somewhere and

‘:"Vhave somethlng to’ look forward to. l’ve

. ‘VTHEBC TEACHER MARCH APRIL\983 .

Top left: Each Friday at least 30 senior
citizens come to the school for a full course
hot meal. Top right: Students prepare and

serve the meal under the watchful eye of-
their teacher. Left: Who said there was a

generation gap?

been here every Friday ever since the proj-
ect began 10 years ago. Through the years,

['ve gotton to know a lot of really nice kids

from it,” senior crtlzen Theresa Ouellette
said;

Nat Mawby, senior crtrzen, says, “The

~projectis tor-.frc We get to meet people and-

cess. Centenmal students also agree wrth
-them.

“1like doing this a lot; it's fun. 1 really llke
helprng them, because they're nice,” Cen-
tennial Grade 12 student Suzanne Dresser
said. -

Lisa Hrnchey. Grade 12 student, added
“I'love doing this a lot. The senior citizens

“are so nice and | really have a good time

‘working on the project with them.”
Project Hospitality ties in with the cumcu-

lum of Conway's Foods 12 course. But stu-~

dents: like Dresser said, “ wouldn't’ mind .

- doing it, even if it weren t compulsory

Frills possibly.

- Referring to the cnhcnsm “about the $O-
. called fnlls in the school system Melvrlle

says, “There are bound to be critics who
come down and criticize this project, too.
But if you can call a project where old peo-
ple and young people get together in a
positive way and it's reflected back in the
community, go on ahead; we’ll take the risk
of its being called a frill.”

Project Hospitality has helped in educat-
ing senior citizens as well as students, in
understanding one’ another better.

Mawby said, “The kids are really termific
here, and it’s helped me get a better under-
standing and outlook on them. Other
schools deserve to learn from Centennial.”

“It's certainly nice for young people to

. help you like this. The students at Centen- -
- nial and what they're doing are just great.

Seeing the results of the project has
changed my opinion of teenagers some,”
said ‘senior citizen Mary Doucette. -

.. Centennial students involved in the proj-

ect have gained a better understanding of |

seniof citizens from Project Hospitality.

“They are really nice people. The senior
. citizens make you feel important and worth
- while during the project,” Hinchey- said.

The project has given Centennial School

some new friends. The senior citizens have: "
developed a positive attitude toward the':jj

«.chool staff and its students.

” “Before the critics start criticizing eyery- E
= thlng that gces onin school, they should see
whatgoeson, something positrve like this at-

Centennial.”

“A lot of the teachers don t get any sup-.
~ port, which they deserve nowadays. They

educate the. students and help :them be
whatthey are. They're such nice students at
Centennial,”. said Quellette.

Well received at Centennial, Melvrlle says )
it best, “The senior citizens don’t have to sit - -

in their rocking chairs all their lives. At the

thing positive and we're proud ot it "O

KA

" same time, the hot line shows don't help -+ - i
any, burdemng themwithamoregray,neg- -+ .~
ative side of teenagers today.-Here's some-:

" Janet Yau % a Journalism 12 student at Centennlal RS ok
] Secondary School in Coqulﬁarn G i
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@Until recently at least, education had
come a long way in the last century. Evi-
dence of that is Surrey's Anniedale School,
the oldest operating one-room school in
that municipality.

The school was built in 1891 for $660,
and originally accommodated classes of 8
to 15 students in grades 1 to 8.

In 1954 the school was closed, and
remained vacant for 20 years, used only
occasionally during that period as a com-
munity hall. By 1975 the buiiding was in
disrepair and in danger of being torn down.
Par:nts in the community railied, however,
ar I the result was that the building was
moved two kilometres to a new site on the
grounds of the new Anniedale School.

Parents, Surrey businesses and the
schoo! board combined efforts to restore
the school toits original condition, complete
with students’ desks and other artifacts.

Today the schooi is an historic study
centre, available at no charge for use by
elementary classes as part of a unit on the
history of Surrey. Teachers and students are
encouraged to use the facilites and “be-
come” pioneers for a day. Experiencing the
past helps them develop a greater under-

1. The original Eburne School in Vancouver.

2, Surrey’s Bamnston Island School — in flood
time.

3.. The Surrey Centre School class poses for a

class picture.

Sitting with one’s hands behind one's back

was an important skill to be learned in the

early days of B.C. This class is in Sir James

Dougias School in Victoria, B

5. Bamston Island School in the 1890s. The
entire class poses.

6. The interior of Surrey’s Anniedale School,
Jully restored.

7. Teacher Kathy Der and her students use

- - slates, as they would have done when An-
niedale School was first built.

H
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standing of Surmrey's pioneers, and school-
ingasit was at the turn of the century. Some
of the classes prepare pioneer costumes,
and wear them iwhen they attend the
school.

Students take ;’subjects as they would
have been taught'in the early 1900s, includ-
ing reading (using turn of the century
readers), . elocution, penmanship, civics,
arithmetic (using slates), singing (including
“School Days”), art, and physical drills and
games. The students also use the artifacts to
learn about life 100 years ago. ,

The schocl is heated by a wood-burning
stove, and students are expected to tend the
fire during the day and to leave the wood-
box filled for the next class. They are also
expected to hdy the room and sweep the
_floor when- thev leave. The school has no
~-washrooms, of course, but the students can
use  the washrooms in the new school on the

' same grounds.!

Surrey, you.ve come a long way, but
congratulahont on preserving — and using

8 Elementary students enjoy dressmg thepart

fo[/thelr Iessons in -Anniedale School

s==3RoWN in the background.

: 9 Penod costumes, slates, ink bottles and nib
pens, and readers from the tumn of the
century all help to give today’s students an
appreciatipn of what school was like in the
early days of our province.

10, An essential part of any one-room school is

" the stove. Students tend the stove during
the day, and replemsh the wood box when
they leave. -

==11. Thelittle grap schoolhouse proudly receives

students again, after years of neglect.




A TEACHER’S VIEW
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If we are to preserve public education, the school

must be restored as a vital part of ihe community.

Here is how we can do that.

MEKE I.OMBARDI

®We find ourselves' in the midst of an
. unprecedented attack on public education, - B

~* Will public education survive this onslaught - -
+.-and play a key role in the shaping of our "~
" future or will it-become. an endangered
.- Species found only in the history bock?-

Teachers have an important role to play

':ﬁin the fight for the preservation and: im-
sk provement of public education.” - .

2771 believe  that public education should -
. prepare puplls to become. responsible and .
. active participants in a democratic society.
"-“Educators in B.C: face the challenge “of
workmg toward this goal in an atmosphere

of centralizahon criticism, and sustained

. attacks on the public'schools,

institution. _of public

S debate over ‘the .

ttacks ere aimed -at. the actual '

ublic schools and they = : oemg to contribute’

- and ‘prosperous ' community. ' We  declare

~increase the  capacity of the school and

community to- cope with new develop-
ments and to solve problems.

“Public education has played a keyrolein -
: V_’addmg to the quality of life in our society. It
‘has provided schoohng that is accessible to-

all students, regardless of religion, sex, age,

or.race and regardless of their difficulties: -
* The richness and value of public education
~ is best. exemplified 'in a quote from the
. NEA-CTF-WCOPT Joint Statement from
- Philadelphia,” Pennsylvania, in May. 1981

“We-believe .that it is- through 'universal

“publiceducation that the way must.be
- found to'liberate people from:the burdens
Lof dxsadvantage handicap, ignorance; prej-

udice, and misunderstanding, and to liber-
ate ‘the potential. that'is in ‘every human
he bun!dino of ajust

that the right of free and equal access to an

,appropnate and’ effechve_ rograrn of edu- "
*cation, " in conditions which ‘maximize the
ipossibihty of successfu! preparahon for life.

ental to a free socnety »-
To preserve pubhc educahon we .must

RCH-APRIL 1983




“ j.-'mean that the fschool dlstnct s willi ing:to.
; sacnﬁce the socxal and educat:onal needs of o

At one time parents and cthers in the
neighborhood were proud and attached
great importance to their schools. A sense
of working together, caring, and sharing
helped to develop a respect and commit-
ment in the community. Our task is fo
restore this sense in contemporary society.
In this setting teachers must be viewed as
sources of positive. power in the commu-
rity.

We must take up the c'hallenge of initiat-
ing a long-term process to meet this goal.

Short-term Madison Avenue media promo- #

tions and PR hype will not be successful in
creating support for public education. It will
take an extensive ongoing dialogue and
involvement with members of the school
and community. This effort must not be a
one-shot intervention, but rather a sus-
tained effort to help the school and commu-
nity to develop and improve their own
" problem-solving capacities,

This ‘interaction by teachers, parents,
students, and others in the community
should identify a number of alternative
approaches to schooling and community
action. This dialogue should cklminate in
the co-ordinated development of a school
‘community development program. This

“formof initiative could serve as a paositive

~-and proactive alternative to the centralized

- thrust of the Ministry of Education. -

- Aglimpse of thZ > potential that thxatypeof

.- approach; could vield is available t us. The
~headline of the January 24,1983 edition of

" the VancouverSun read, “Island’s Children

-~ Count. Most “in. annt to Keep - Schools -

- Open.” The arhcle explamed how the resi-.

“because ofthe provmcxal restraint program:

= The following quotes were made by paranis -
i ‘: ata: meehng of the school board. “The .

dents of Thetis Island organizéd to oppose -
‘the’. closing of 'a one-rcom schoolhouse .

L buxlc'ung as the primary unit for school and .
,ommunlty development. The- prognms:
,would provide for the systematlc parﬁclpa-:

school programs because of its deep sense
of cruynership and zealous commitment to
continued healthy growth of the public
schools,

Teachers must play a leadership role in
opening and maintaining the dialogue,
which must include public participation.
The process will be a long one, but in the
end it could serve as the means for p..eserv-
ing public education.

This public participation must be verv
real. It means going past the usual involve-
ment of parents helping with hot dogs and
i+2id trips. Therole of the parents and others

“in the community must be an active one.

Members of the community must be in-
volved in the decision-making processes of
the school. Every school should have a
citizen advisory council in place. The terms
of reference for this council must be care-
fully defined at the school level. One of the
main roles of this group must be to partici-
pate—in a clearly defined manner —in the
staffing, program, and budgeting decisions
of the school. This form of involvement can
be threatening; however, with careful plan-

ning it can be a very effective means lor

What we want is
to see the child
in pursuit of
knowledge and
not knowledge
,)m pmsunt of the
chil& — George
Bemard Shaw

1 propose that the BCTF make asa ma;or,ﬁ

., ‘priority the" development of communlty-, 4
- %-> based,; school -development: brograms.-.

Thes: programs would utilize the school

.- of personnel : e
.7 At this time the' BC’l'F's Professimal_‘fl L
. Development Division has a cadre of prac- - s

- tising teachiers called PD Associates. These -
-associateshave traming in the necessary - -
skills to . conduct-a: school development
- program; This group could be enlarged and
- ‘expanded to form a'team of BCTF Educa-
- tional Advocates. These trained advocatesA i
would be responsible for ' facnhtaﬁng the - .

. developmg a support network for the :
e school in the community. ' :

-tion of commumty based school develop

. with ‘the skills reqmred tolead and Qulde the.
< schidol and community ,dxalogue
It i

parental involvement in the decision-
making processes of the school,

© To develop processes for schools to
respond to the diverse needs of the com-
munity.

A community-based school develop-
ment program could serve as a change
strategy for school and community self-
development and renewal. This prograr:
would be a long-range effort to improve the
school's problem-solving and renewal pro-
cesses, through a more effective and colla-
borative management of the school with
the community.

PLANNING {MPORTANT

The school development program needs
to be a planned change program that is
coherent, systematic, and organization-
focussed. It must be directed at the im-
provement of both performance and the
quality of life of individuals and groups in_

 the school and community.

The program calls for a new form of
co-operation. The degree of success of the
program would depend onthe way suchan
improvement were adopted and adapted .

by the school and the community. These

programs should not be imposed from -
above; “rather, they must reflect ‘the:
grassrcots irutxauves of the school cor'.mt.\-
nity, i :

The framework for the school develop- ot
"ment programs could be developed t,y the -

) ;_}BCTF and - local - association’ prtoxessional[ .

development networks: These, rietworks
-would be responsible foy the’ ovezall pro--
gram planning and des:gr-, and the tramlng :

dialogue in'the’ planning and implemen




valid and importantt information. The advo-
cates would provide training and assistanze
with comsunication, problem solving, faci-
litation, mediation, and political skills. Ad-
vocates ‘would also sewve as catalysts for
helping to enlist suppori and to overcome
opposition to the program.

The  school development program
should provide for start-up, transition,
maintenance, and institutionalization
stages.

During the start-up stage a ceriain
amount of readiness is important as a
precondition to whether or not the program
will get started and be productive. This
stage also requires an open attitude toward
full communication and collaboration, ad-
ministrative support, goal clarity, and the
absence of a negative history of change.
Other important factors include strong dis-
trict support, staff and parental commit-
ment, support, and involvement, Adequate
time for planning and participation is also
essential. This stage should involve a num-
ber of meetings over a.veriod of months
and should culminate in the development
of a joint written program outline that is
practical. This outline should include activi-

ties for classroom, school organization, and .

school-community relations. :
. The transition or initial operation stage
- includes events and activities conducted
during the first year of the program. This
stage should address the amount of time
. required, budget requirements, use of ad-"
.- Vocates, continuity of participants; and the
-scope “and- sequence : of -problem-solving
~and initial skills training. o

< {second year) would be developed from an

‘of inside specialists (school advocates) who
will operate as training consultants for-the:
sinterance and tefiicment of the pro.
stage of instituionalization is the:
“ultimate goal of the development and’
evil protess. This stage occurs

by the participants, who continueto -

-+ The maintenance stage of the program -

evaluation of the ‘quality of the entry and

THE VIEW OF TWO SECONDARY SCHOOL |

if the authors are

ELIZABETH MOORE and
EVA KOCAN

difficult. We talked to other students to hear
their opinions: Soon we realized that each
student had a different concept of the public
-school system. There was no general con-
sensus among them on‘any'one subject.
. The topic in itself is so broad that we

| decided to cover only a few major points..
"-We have based this arficle on our.own
opinions, but we also considered the opin-- -

~'ions of others,

. Iransition stages of the program. This stage. -
‘calls for the staff to be working with a team "/

This stage occurs when the' -
pment cycle 'has become 'a. -
part of the'school operation, run -

ing the years of education, The instruction

7| .- we receive is determiried by the “curricu-
1% lum crews” of the Ministry of Education: -

‘Have they made good decisions?. * - _
.- In: secondary  schools, courses: can’ be

_.non-compulsory. The choice of ‘subjects

mendable. These classes: provide
background in'basic leaming skills
We beleve that F

'firm

typical of their peers, students
believe they are getting a good education from the
public school system.

©®Writing an aiﬁcle on the public school .
system from a student’s point of view is.

X oaeno e s on to university. Tt 'is also necessary to -
- Perhaps the most important aspect. of -*
1y school is the knowledge accumulated dur: *

Cjob,
divided into two groups: comipulsory and r
1 C ' ulum provides ‘a:sound educational base,
 like English; - social studies, ‘science’ and - - ‘though there are a!({}ays.pdésibléﬁ'imp'rbvg
: ‘m‘atheihaﬁqsaééﬁxhpﬁlsroryrcgursesﬂivscom--,_, ments. Unlike the stidents of strongly na--

. a'firm -~ tionalistic 'and ~communistic’:countries
. " where governments reject for as, W
ench should be given - -are lucky to be part of a school system tha
more recognitionin B.C. French immersion - encourages and: acceptsthe: util

ograms should be-compulsory  for all;- .

they are, in our bp_iﬁgoa;* the only way to -
léarn French properly. The ability to com- ~ *schools

for falling behind the.world standard? Per- R
haps we have felt the influence of our .= )
American neighbors, who' do “not stress :
languages as an important part of educa-
tion. We believe that Canada would be a
stronger country internally and externally if
students understood its two languages. L
It is important fo have the ¢choicz be-
tween academic and vocational subjectsat -~
- the secondary level. This allows students ol .
prepare either to enter the jobworldorgo’ -

encourage the development of individual
skills and talents. This is an advantage for
‘our present system, in that'some: schools
can offer an immense variety of. courses,”
‘Things like work' experience ‘make voca:’ -
‘fional courses an invaluable first step to a\\\\

~In conclusion, we believe that our curi

nideas; w

tilization of

one-ro6m schodl huts in developing coun
ries that children feel privileged t6 atiend.

We: think that- our  sch
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STUDENTS

classified into two groups. One small group
is the disabled or sperial leammg program
students. The rest (the maijority)- may be .
referred to as “complainers.” These are the
reople whe don'ttake part in. extra-
curricular activities. Actually, they just sit
around and complain about how - hadly
things are run and how bonng everything is.

school situations. They move feom class to
class to class and then go.-hoine. Thelr
marks may vary bug they all lack a ‘cértain .

such activities as sports, drarna and clubs
have this spiritand they r reaily enjoy school.”
And school realiy should be enjoyed. "
The staff of the school plays a large part
iin educaticn, it is they who determine the -
- success of the school.. The: attitude of the
teachers is just as important as that of the
studenis. A teacher who does not liké his of
* herjob reflects on  the students. The major- -
ity of teachers seem to be well educated in
their respective fields. -
‘However;: ‘there are always those who
. knowwhat they are teachmg but not how to-
" teach'it. We feel that: most teachers are
= well- -prepared for their jobs and-aré won-
" derful people in their own Tight. * -
Treatment of students is-an i

learning 1tm sp re w:th at least adequate' i
lassrooms sports

teacher should' gwe equal hme “to all stu

*--dentsto fulflassignments: In no wayshould

" -a'student be discriminated agair.st. As stu
dents ‘we feel thata

on of accomplishing some-+ -
_'thing"and. handling ‘responsibility.- ‘These - - shy
students are a speclal group, the S ‘
g “heart of the school.”" = -

* our years in school, we have seen teachers - T

. demic and perspnal dilernmas. We have . : : 2 :
- seen teachers who live, sleep and eat # choot S L e -
-in- an effori to promote extra- cum ular o el T

. surrounded by good teachers. Threechizers SO

These “complainers” are a problem in -
P P ! §ludents' e S

motivation; This motivatior: can befoundin
school spirit; Students who aie’involvedin .

- ideuls and opinions based on theif'} personal

‘education system.~ We. .often forget how -

resentmg going to school each day.

that teachers make every cffort to ensure . ‘ L

- that their outside lives do not affect their

classcoom behavior. - - ,

In summary, teachers -should do their R -
best to make education and echeol a suc- -
cessful experience for every student. - . ‘

How do B.C. teackers. live up.to this - S
Sstatement? In our opinion, they meemwith T o
enthusiasm. Many new ideas thatimprove = v e
schools. comz from ouy teachers. During " - I g

who are willing to donate as much time as is- PR §T
needed t» help their students thriughaca-  © - e L

acitivities, " e co T vk
There are always a few whn are quxte the o fra i

opposite, but such is’ iife;; There is always .\ .. i ek

hope for ther because th 2y are constantly ©

for B.CX. téachers who have made supreme  © . . o
sacrifices” in the mterests of =chool anqv_ L : -

One: of the. challenges for the pubiic 4 c
school system isto estiblish cigood leaminr
environment. Here | in B.C.; teachers oene
ally encourage stu dents to uevelop as indi-
viduals. Thay are aliowed to form the:r own

expenences “This is a strong pomt forour

lucky we are to live in a free ¢ country. -
Animprovement in our learning environ-

ment would be less emphasis on pass or .

failure and more on the. actual leaming- S

process. Tl'us would resultin fewer students

“The biagest downfa]l of our public school

,uld change this it might be '
possnble 1 eliminate the three steredtype

Judents '«The labels slov

students atCen
ondary School in Coqumam T R




Public education is under attack because it is the
great equalizer in society.

. CLAY PERRY

@The topic calls to mind Maurice Cheva-
lier's description of oid age: “Itisn'tso bad,”
he said, “when you consider the alterna-
tive.”

Any system’ that teaches all teachable
children how to read, to write, to do at least
simple arithmetic calculations, to blow their
noses, etcetera, is a public system, and the
... only alternatives are thosz.that exclude
.- some large group of chll/lren
‘Each ofus can dlscove\ faults and make

temember \With fondness the “soc:allzmg“
function mientioned above. My recollection
* isof “health tests” that unfailingly disclosed
~toall (and especially to the currént cbject of

5 dmy

: wr{o' t;un@é Seven Towers of Théée;? -

Was it Klngs that hauled the craggy blocks

perhaps ‘as ‘a’ part of: a_section-” ‘on- the'

moreor less ‘of them. 'l’hpse of us with.
rigins in' the underclasses do not always

f,”my affechons) that. my ﬁngemails werer

+i 7o Labor Would like to see more of its historyv
burlt lnto socral studxes Berthold Brecht'

ﬁlled \'Nith the names of - ¢

‘lt_xs at least an lntereshng quesuon one:
tha!.might be posed:in- hlstory courses, .’

esponses of the powerless to initiatives of -
the powerful ‘Such instriction would have .
the ancillary benefit of introduclng students -
to ‘a:human: motivation,: inspiring heroic
deeds 'that does not demand proﬁt. Theyu -

2}

should know that greed is not the only—or
highest — reliable motivator of human
cre tivity, that Beethoven did not write the
Fifth Symphony in order to beat Bach's
Neilson ratings, and Einstein did not de-
velop relativity theory to crowd Newton out
of the marketplace.

Some of that could and should be done,
but we have generally to come to terms
with the fact that so large and integrated a
component of _society. as. the education
system has in the end to complement the

status Guo. Adam Smith observed the inevi--
tability of the sta!es “protecting the rich - -

from the poor.” Parallel formulations could
be drawn for the education system. *

But the_oveniding consideration, espe- - -
cialiy now that the school system is under. -

siege, is that it is public, that it does teach all
teachables the elementary sine qua nons of
civilization. ‘Western movies used to de-
scribe the six-gun as the “equalizer,” but of

course the greatest of all equalizers is public . .
education. To appreciate its value, we have- -

to stand back a little from’ our. ordinary -

perspectives; to'read of Keir Hardie, coal-

“miner and first leader of the British Labor
Party, ‘quarreling with his mother over the -
extravagant oxpendlture of  candles  re-,

quired to teach himself to read, to consider

‘the plight of the adult illiterate. EEE
... The absolute value of the publlc educa-_, -~
ihon system is beyond dispute. It'is notan. -
accident that. dunng the Japanese *eco:.
- nomic  miracle,” -from 1950 t0 1980, the -

- percentage of school entrants to graduate

' from “hlqher school" rose from 14 to 94 per :

those three decades went from less than I
"to -39 per cenro(‘ the first-level entrants.”.
People with such educahon canprovide the ="
labor, : skills ;and- research redurred fora
@ sophlshcated economy they “earn’more, ..~
“produce more, add | more to the socletys L
shared wealth, -0 S
- The value to each of us as mdlvnduals is .
also clear. It makes us effective’economi-" .’ ‘
cally, extends our perspecnve in space and L
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time, enfranchises us politically, and liber-
ates us culturally. What we are currently
dealing with, though, is that such a system
confers a relative boon on millions who
would not otherwise receive an education
(count the children of two million unem-
ployed Canadians to start with), and a
relative disadvantage on the children of
those wealthy enough to secure private
education. In the absence of, or the radical
weakening of, the public education system,
the latter's advantage over the former
would be multiplied, and become virtually
insurmountable,

All such programs, medicare, education
welfare, are under attack tcday, and -
although the public coinage of the assa:
never mentions it— under attack precisei,
because they are equalizers.

That is the consideration that makes it
imperative for a new progressive alliance to
be formed {thank God, you should excuse
the expression, for the Catholic Social
Affairs Commission), for all its elements to
de-emphasize for the time being whatever
quarrels they have with these systems, and :
to come unreservedly, wholeheartedly to
their aid.

About 15 years ago, the Carter Commis-

~sion handed down a progressive report on
-, taxation, recommending, for example, that

capital gains income be treated in the same
way as'wage or salary income, and gener-

cally. urging a much more equitable: tax

tem. The establxshment, as- was e

7 pected, responded with an immediate and
- devastating barrage of publlc criticism. The
g psthat should have c.ome 1o the re-

bored against the limiting institutions of our
childhoods. The sloppiness of that reason-
ing will quarantee, everywhere and for all
time, its popularity.

Nor can such opponents be ap;eased by
reform. The people who refuse to adjust for
the lowering of average grades that inevita-
bly follows from keeping the “nion-
academic” in schools, are precisely the
people who would scream first and loudest
if those students were released to join a
hostile world of unemployment lines.

Of course, we all (you more than |) have
to continue to work quietly away at improv-

*he institution, and at making the teach-

“#ession as aftractive to bright and

4 young people as, given the abuse

1 the Minister of Education, it can be,

‘Ihose who are capable of being shown that
we care must be so shown.

The schools did not invent stultifying, -

de-educating television, or broken homes,
or the identity crises associated with rapidly
changing mores. Confronted with a teen-
ager running amok, many of us urge by
implication a school syitem that could
overpower the combined .influences of
home, peer group, television, etcetera, to
transform society’s failures into respectable

and respectful scholars. But I suspect *hat. ;
the creation of such a system would be - -

accompanied by louder and more: deter-
mined objections than are provokeo by the
present systern.

The tragedy is that the system w1ll ln the
end, inevitably, be a reflection of the so-
ciety’s confidence in it, and of the resources

that are devoted to it. If ministers of educa: =
~-tion do everything they can to bring the - -
_system into disrepute, that disrepute . will .
-, negatively affect the morale of the present
.. teaching force; and the: ‘quality_of future ~
t - ‘entrants to'it. Public services have for the :
" ’'same motives been ruined by similar self-
o fulhllmg hypotheses :

measure - of our comm

- values, the measure of the dléténce wewill
" go before’ treating other people as ob]ects L
: We do all sorts of other thlngs in r&sponse to

consideration and service, a minimum that
starts with public education.

Beware those who would attach condi-
tions to these entitlements, or diminish the
service to which people are unconditionally
entitled. They urge a trip down a long, long
road, at the end of which your personal
entittement as a human being might be
withdrawn,

In this squalid, disfigured soclety, we are
all so pre-occupied with our own fate, our
vision so riveted upor the opponent di:
rectly in front of us, thatit is difficult to look
arcund for allies.

That is a great misfortune. If lists were
made of the societies that value education,
that respect and nourish their univcrsal
education systems; of the societies that

_ cherish and nourich thelr univérsal health

systems; of the societies that place a high
value on the right to a job, and the right of
workers to gather together and collectively
defend not only their civil rights but also
their civil interests; these lists would be
found to be very similar,

Such lisis have been used in the past to

establish wery wide and very effective

alliances.O

Clay Peny is the legislative director of the lnlemaﬁonal

Woodworkers of America.
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THE BUS™NESS

VIEW

The education system has to take inte account the
evolution of the economy and our society, to ensure
that young people leave school with the appropriate

o skills.

B

‘HONORABLE BILL HAMILTON '

long-range planning as it applies to indus-
“ 7. try, commerce and business. Such strategic
B planning is ‘recognized “as necessary be-
“cause the world todayis clearly struggling to
keep pace witr"extremely rapid advance-
. mepts in‘all technological endeavors. .This
dxzzymg pace of. developmem gives no
quarter to managers ‘without foresight. ™
A sxmllar concept._can be applied tc
education where, desprte the factthat goals
are' related ‘more ‘to student performance
nancial proﬁt “the' characteristics of
plannmg should be essenﬁally the same.

tematic and.deliberate process to facilitate,

 @Most readers will be aware of the need for -

Long-range planning’ presupposes a'sys-

organ.zanon 5. adaptauon toa changin o
environment.:Being change-oriented; it s
dlrected toward increasing the ‘range . of :

. With _the. increasing demands - being
placed on the education community to
provide more and more, while human and

financial resources are’ being reduced, it
~ becomes even more critical to develop -

long-range plans so requests for action can

be considered within a framework of estab- - -
lished priorities and be acted upon accord- ’

ingly.
Planning is both a too! and a gurde, and

community to be left entirely to educators,
Business can be called on ta offer advice on

;:management needs; and is willing to partici-
:-pate-in: the  working of :the. educanonal
" machinery where appropnate

B AN HISTORICAL PERSPECTIVE

The dramauc ‘expansion-of. educatlonal e
,opportunrty has:been one of the:remark--
- able achievements of our society in recent - -
: decades Universal g primary and secondary .
- education - have : been' largely - achieved. -
S Post-secondary education has’ expanded -
~very rapidly as well:in great part to satisfy -
the needs of a world economy lncreasmgly

. Business sdys that there has been a back-
in education it is too important to the whole - -

~and human sensitivities as it is. a.concem’. ‘
that other skills and knowledge — specifi- - -

are not gettmg el ough attentlon
'rehant on a wlde range of orofessional skrlls -
‘the words of some: "T'ne educatron bubble

~has burst.”: “There’ is, however no ‘need fora»;
pessrmism or nostalgra -

uals and rt is |mportant to chsentangle the' :

lash against ‘arts” courses, -and says that; :
backlash is not sc much a condemnation of
the need for expanding. cultural horizons

cally those related to the working world — - ]

- Buta furning point has been reachedIn"=

-~ Education by its’ very. nature. is;a long- AR
term investment by society and by individ--:"

CTHE B.c;; VTEA‘CHER' MARCH-APRIL’ 1983"




influence of passing events from more
fandamental changes in society. Although
:the recession is blamed by many for the

| current incursions into the public education
system’s finances, it is reasonable to assert
that the slowdown in educational growth,
after the hectic expansion of the '50s, '60s
and early '70s, would have taken place
regardless of the onset of economic down-
turn,

it was inevitable that there should be
some opposite reaction after the rapid
growth of previous decades and perhaps
inevitable as well that the perceived benefits
to society from education would be seen to
diminish as coverage became more univer-
sal and the supply of highly qualified er-
trants into the labor force increased.

In addition, the onset of inflationary
recession sharpened the debate about the
limits to educational growth. Governments
began to apply the brakes to spending. and
education, as one of the major components
of public budgets, inevitably had to share
the burden of restraint. At the same time,
taxpayers, both private and business, have
become more vigilant about how much
money is being spent on education and
what this money is buying.

Thic democratization of education is not
anegative thing. In fact, if we choose tolock
for positives in education today it could be
that the financial constraints and temporary
demographic slowdown in student num-
bers, while creating transitional problems,
also provides an opportunity for consolida-
tion of earlier advarices by improving the
quality of basic education. We should take
advantage of this time to improve educa-
tional efiectiveness and efficiency.

SETTIN RECORD STRAIGHT

. There is'a common complamt today,

) particularly ‘among business people, thai™"
high unemployment is due, atleast in part,”
to :the. inability -of our school. system™ to
provide young people with the knowledge ‘.
‘andqualifications necessary for_them to
_obtain jobs, It is wise that we never become
‘complacent about the quality of educahon

" but there must also be an appreciation that - -

...at the present time there simply are not -
“enough job opportunities for new entrants
mto the labor market: 0 :
At should bea matter of grave concern to

} ‘all of us that such'a large percentage ofthe -
)

ic'h;enry. pamcularly
”,themselves at a’ disadvantag “because: of
= Tack of usable qualifications; and it is dlfﬁcult :

o deny that part of ‘the problem of struc:.~
"rtural unemployment reflects”a ‘mismatch .

between the supply and demand for parnc-
ular skills in the labor_ market : .
Prevxously, in the years of rapld growth in"

young as they left school, and trained them
in the workplace. Now the picture has
changed — and this will continue for a
number of years. The young do not so
easily find a job where they can acquire
skills, and while this is not in itself an
argument for giving them more education,
it is an argument for giving them the right
education.

This, of course, begs the question: “What
is the right education?” To answer this, we
must recognize that we face fundamentally
a long-term rather than a short-term issue.
Indeed, we must avoid the danger of dis-
torting the general aims of education in
reaction to rycles of high unemployment,
and it is the general responsibility of public
authorities to seek a just'equilibrium be-
tween education geared to changing re-
quirements of a changing labor market and
education designed to serve the needs of
the individual as a complete person in a
complex society. In the years ahead this
reconciliation will need to tak= account of
two major forces in the industrialized coun-
tries.

First, many countries, such as Canada,
have entered a pericd requiring rapid adap-
tation to changes in demand, technolegy
and structure of the world economy. This
involves increasing calls on the inventive-
ness und adaptability of the labor force and
on provisions for acquiring the necessary
skills. It argues against a too narrowly
defined academic or vocational approach
and it strengthens the case for recurrent
education, whereby education and retrain-
ing opportunities are readily available and
evenly distributed over the working lifespan
of individuals.

Again, rather than looking upon the
future as a time of contraction and stagna-
tion, we could see education as moving into
a challenging period of reassessment and
innovation. Expenditures will rise less rap-
idly and educational needs will have to be
redefined so as to foster a more flexible
pattern of education over the life cycle. In
addition, the teaching force will have to be
constantly retrained and redeployed; man-
agement and control of inafficiencies will
have to be strengthened.

b




None of this can be achieved without
cluser co-operation between education
authorities, the broader community and the
world of work. In this connection, it is vital

rthat we seek more consultation between
the education community, employers and
workers. Education is simply too serious a
matter to be left solely to any one segment
of society.

WHAT IS NEEDED

One view of the present challenge facing
B.C.’s public school system is that having
gone through a period of rapid expansion,
educators should concentrate first and fore-
most on the basic task of equipping stu-
dents with fundamental reading, linguistic,
mathematical and communication skills.
The democratization of education has given
pa *nts the opportunity to be more vocal
about what they believe education should
provide, and many feel their children are
not recelving an appropriate education.

Children must obviously be able to read,

.., write and count as an essential part of

personal development but they alse need
broader preparation for active social roles,
and the part that education plays in provid-
ing the “ryore” depends on social philoso-
- phy-2nd olitical choice. - -
It appears there has been 'a backlash

against so-called “arts” or “humanitarian”
courses that seen to develop the cultural
side of students. This, it could be argued, is
not so much a condemnation of the need
for expanding cultural horizons and human
sensitivities as it is a concern that other skills
and knowledge, specifically those related to
the werking world, are not getting enough
attention. '

Although I have already stated that edu-
cation should not be planned to respond to
economic cycles, there is no denying it is a
main source for providing ocrupational
qualifications, and thus has an important
role to play. More than ever, the education
system has to take into account the evolu-
tion of the economy and our soclety, to
ensure that the young people leaving the
education system do so with appropriate
skills, There is mutual adjustment needed
between those who contend that education
should not become pre-occupied with vo-
cational training and others who say that
this Is precisely what education should do.
This process of mutual adjustment, coupled
with the co-operation and involvement of
the education community, employers,
workers and government could improve
the system’s ability to reconcile economic
efficiency with social objectives.

Perhaps the place to start is a statement

Such “practical” work oriented courses as
drafting meet with the approval of many
business people. Yet business and industry
are rapldly doing away with many jobs at
the same time as they call on the schools to
prepare students for employment.
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| suggestions, from a business perspective, future career choices on acontinuingbasis; | ABSENTEE RECORDING SYSTEM
- that should be taken into account when © properly trained career counsellors; ' |
curriculum is being determined. « @ practical assistance in seeking a job
As an overall objective, our young peo- when initial education comes to an end.
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- @ soclal skills, such as the ability to work  cation, are needed to ensure our young by Hector Hammerly | . o
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GRACE E. FUNK Lo
Opinions expressed in these reviews are those of ~ Addresses are given for publishers not listed in R
the reviewers, and not necessarily those of the Books in Print, Canadian Publishers’ Direciory, "- S
B.C. Teachers’ Federation, the editor or the new or Books from British Columbia. | . R
| books editor. Reviews are edited for clarity and | | | - __ | 1N
length. | | | - : ! Loy
- ACROSS THE DESK - | - - | o S A ‘?i
This column marks the third anniversary ple, Tips for Social Studies Teachers and  frequently: early discovery—An account of | l
of my editorial attempts to co-ordinate and Social Studies Materials and Resources are a voyage to the north west ccast of America | i
‘bring before you reviews of new books. | newly available from Social Science Educa- in 1785 and 1786 by Alexander Waiker SR I e
- ~ am grateful for the supoort volunteered to  tion Consortium (855 Broadway, Boulder, (Fisher, ed., Douglas and Mcintyre); indus- - T
. help to cope with the task, and | welcome  Co. 80302). Again, whatshall I do with the  trial history— Builders of British Columbia, - A
new reviewers. In the midst of dealingwith  excellent, contemporary, terribly earnest  well researched by G. W. Taylor (Morriss); - -
o the mail —incoming and outgoing—1find ~  and quite reasonably priced reports . cultural history— Frontier theatre, as lively R e
. myself pondering the purpose of book  published by the Association for Supervi-  and entertaining as its content (Evans, - I T
© . reviews in The B.C. Teacher, so | set the  sion and Curriculum Development (225  Sono Nis); history by boat—The Columbia A
. problems now befcre you, and I hope to  North Washington St., Alexandria, Va.  is coming, a moving account by Dods = o
~ receive letters and replies, with permlssion  22314), with titles like Social Studies in the ~ Anderson of 64 years of coastal medical - -
L ;o publish in a later column. '1980s, Supervision of Teaching, Helping  mission (Cray’s); history by rail — British -
[ As | see it, there are three ways to deal Teachers Manage Classrooms, Mathe-  Columbia’s own railroad, finally completed > BEEET
L 'Wlth a book'"(ll briefly, providing simple -  matics Education Research Implications for = in 1956 (Harris, Hancock). Puffin Cove: - e e
2. awareness that such a book is available; (2) . the 80s, or Applied Strategiea for Curricu-  escape to the wildemess of the ._Queen- SRR
‘Y .+ inakind of précis, presenting the ideas or- lum Evaluation? =~ - Charlotte Islonds (Carey, Hancock) and '_ S i
content of a book, for those unlikely to  Then there is Requ:remenh for Teachmg - Fiddler’s choice:-memories 1938 to 1980 SR
-~ acquire or read the book itself; (3) in a Certificates in Canada (Canadias” Educa-. (Harry Adaskin, November House) are =~ |
.. criical review, summing up the reviewer's tion Association), which is not so much a - personal history, closer to the present. A-~

understanding of and criticism of the au-..- book as a series of charts. Are they to be - Guidebook to-Ethnic Vancouuer. walking, |

Tt LI L I _.

* thor's ideas, and a criticism of the book' reviewed carefully for their posssbl; helpful shopping and eating fours of the ethnic” ~~ 1. -
R hterary quality, format, and usefulness. - ideas listed briefly, orignored? ~ -~ " neighborhoods of Vancouver (Petrie, Han- _'_- SRR o
At present “Books Received“ attempts lterns sent - for- possible review cover a  cock) is merely the result’ oi history, the - [ e
e to provide ‘awareness "With ‘brief annota-  very wide range, Sometimes they group ?_'f history of immigration that brought large Gl
S R ~and “ieviewers are ‘asked " to- write '. ‘themselves handily, and can be dealt with  “numbers -of people from’ Japan China, - S
cntlcal félilews;-::which necessanly cannot - aslhave previously donein columns. At the lndla. Greece. and ltaly to Vancouver to e
include rn_ti_t_;h of the contenis: Space is very - - moment I'm having difficulties. How do- l delight usall, et T s
 limited:Should :-The ‘B.C. ‘Teacher. print. " -group;: for instance, Fun Stuff, a selected However, there are still problems are the l
- negative re_views" Is_there: value in_being _bibliography of recreational -and -leisure - superficml Art and style of western Indian - - i
“told what to avoid? whé't'"about volunteer --’-""admg talking books in the Crane collec- " baskéfij) (Jone'é"'Hancock) and In_dion_Heel -f.-f' R
reviews offered in good faith_by our own _tion (Thiele, Crane Memorial Library. - -ing: shamanic ce_remoniq_liani in'the Pac:ﬁc TR
readers oi books thai d(,n t'really fit our UBC) with Handmoiden in'distress: world Northwest today (Jilek," Hancock) to° be: o
' | - trade in the 1980s (Diaz-AleJandro North . ‘associated with the maglc_o{ Ulli Steltzer's s

_‘South lnstitutel with_Canada’s food guide photogtaphs in Inuit: the north in trans:tion PR

T L

_~handbook reu:sed for teachers (Healthand _(Douglas and: Mclntyre)’ Or.with. Claude

1."11:.-..; L] #!:_h‘h‘qﬂ' b ...u- - A, .

e woma

conﬁnua

lly make judgements'-'aboui what

Sreview. ;A E_.'profi"é';'s'é;ii:inal - 10&?@1 for . Welfare Canada, English and French) with - - --Lévi-Strauss's scholatly anthropology The -~~~ =
teacheié"might review only books c:ealm | l_-__l_ow Ei;e 'lu'e gouemed in the 805 ior way. o;‘g_?l_ie masks. {(Douglas and Mcintyre)?. 7
'-" W“h. ﬂ"?.i?d!‘.‘?_aﬁon' profession; su ' | © “Is History.in their blood (de Gradma;son
| _‘:tlil__es___ingihis particular lssue."' or - .l Douglas and Mclnty:'re) a book aboiit-; In-
.o_f . use ’t'o" 'teachers-f:such as .'e.;_diar‘s or about art" My Spmt Sodrs by Chief_?'"

graphs of Vice: Regal Mansions (Cotton :

, his _gin) by way oi contraﬂ L can set. The Bnnsh Cqﬁl:ij}'ibla s___lf_irst,_t;_i_ti_zens" hims,_eli: an :
'wic__le open._ﬁield indeed, eigen leaving o | butitis wnfte :
i?le*: :aas_sroom-*téx ‘*:f'Lé"ae'ﬁg' : tfés;is i ilje_Canboo in the early 1900s (MacDonald;

nGANS ' --'.-_Dou'glac, and Mclntyre). And it, ih'tum--has ----- : 7 :Ihen there. are ‘the "
Wil]lsl]:_a_t least Pl’l some anecdotal affinities with Cattle ranch: ---Shail I group ;tl_i_em by publisher?.
ists ie'ould be irnm_edia__telym__inierested. - the stdifj; of the Douglas Lake-Cattle Com- -;Press__lias"'a to_i_al of seven'?lit_tlefpaoe_

~Isit t, perha " | ____-';é;DouglaST'anduMcIn_t_yr"el.-_ lers ‘litt_le_bbii"ibho; Qried-

nei.i)slettefs' fo o}f our plovince' is l_:i__eing written
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and the elevator closet (Morgan), Molly end
My Maloney iMorgan); for Canadian his-
ory buifs. Goudbye Sorch -— Winnipeg
stiike, and Death over Montreal — cholera,
both by Bilson: and for just kids. Beautiful
dfeamu (Movgan) and The war ai Fornt
Maggie {Bradbury). Beoks for childien are
" often grouped by age. Baitchanper, a Nova
Scoiia stary by Silver Cameron {Lorimer)
and Up to Low, third book by Brian Dovle
{Douglas and Mclntyre), are both for teena-
gers; Jasmin-by Jan Truss (Douglas and
Meintyre). is about 2 beleaguered sixth
grader.

On the other hand. children of all ages
cry Let me in the kitchen (Mendelson,
Douglas and Mclntyre) and appreciate the
recipes in The kids food ccokbook {Terrier,
Lorimer). Likewise with Birdwatching (Ro-
gers, Douglas and Mclntyre} and
Woodworking with kids {Starr, Taunton).
Perhaps | should try for & crouping by
format. Mountain Standard Time is a quar-
terly published by Tree Frog Press but
written by (mostly) elementary school chil-
dren. - Chantimage chansons pour les
jeunes Volume 1 is a music book of werds
and turies by Mado de I'lsle (1865 de la

Bastille Apt. #2, Quebec G1L 4B9). Rise.

and shine is a sound recording by Raffi
{Troubadour Records) in a house-shaped
sleeve, with some new and sorie old songs
on it. Tum on the light (Fosforus Fantastic,

3470 West 8th Avenue, Vancouver VER..-=*

1Y5} is called a musical puppet show butis
also a sound recording.

However I group, I'm left wnh oddments -

(1 will not say oddities) Children’s camps in
Canada (Linton, New American Library of
Canada) is definitely for parents; A parent’s
guide to children’s reading 5th ed. {Larrick;

Bantam) is for parents and students of
_ children’s literature; facsimile editions of 35

Early English Children’s Books from the
Osborne Collection in slip, cases desxgned

. by Mitsumasa Anno (The. Bodley Head ©

“through Carke Irwin} is definitely for stu-

cents of children's literature with plenty of =
money. And after all that I've still got. People -
. of!heLonghouse how the Iroquoian tribes .. -

: a:lwed by the R:dmgtons latest in a fine series
~,'!pubhshed by Douglas and Melntyre, It is

"::_f purely a “content” (I will not say “refer-:
+ence”) book, useful in the classroom” but -
“notin the same class with Music we can see’

nd hear (Magadini, Fredenclf Haris Music
Co.),” Beyond ‘words: wnlmg poems. with

 children, a guide for parents and teachers’"
(McKim, Wampeter Press, Box 512, Green™

Harbor, Mass. 02041} or AlmosthO ideas
for teachers {and parents, tool):{Syvanen,
~:Bright Ideas Publishing Co., Orleans, Ma.

+ 02653) —all full of great ideas for elemen- .
- fary school teachers. ‘Another.idea book on -
¢ letter writing called P.S. Write soon! is kindly.

‘:contnbuted by the US Postal oemce

whom 1 had not previousiy reqarded as a

. publishar {available from National Courncit

of Teachers of English).

So those are my probleins — the great
vanigty of content and usefulness among
the bocks that amive; the unexpressed
heeds and wishes of you. the readers.
Please wiiie a line or two of comment to
quide me.

BOOKS RECEIVED

Bamow, Robin. Language and thought:
re-thinking fanguage across the curriculum.,
London, Oniario, Faculty of Education,
The University of Western Ontario, 1982.
40 pp. paper, $2.95. ISBN 0-92-354-16-5.
If you do not have a language of some sort
you cannot think -— therefore children
should be taught a developed, rational,
written language, that they may think ratio-
nally and coherently.

Dick, Judith. Not in cur schools?!l! Ottawa,
Canadian Library Association, 1982, 97 pp.
paper.. $15.00. ISBN' 0-88802.162-3.
School book censorship in Canada: a dis-
cussion guidé. e

Roe, ch‘\ael Mu!txcuztumhsm racism, and
the classroom Toronto Canadian Educa-

‘tion- Associatior’” 1982, 68 pp. 'paper,

$6.00. ISBN (09-19078-78-8. Evidence of
existing racism, multicuitural programs that
work, that do not work, with reasons and a

. useful bibliography.

:Ri' Marcel. 'Macmscoie a hclistic ap-

proach to science teachmg Ottawa, Sci-
ence Council of Canada, 1982 61 pp.
paper, free. ISBN 0-662-12246-1. A dis-
cussion paper of social innovatinns involy-

ing industry, technolcgical development

and science.teaching. A study of conver-
gence and dwerqence

- ARTOF TEACHING . i

- Burns, Wayne. Joumey Through the -
,Dark Woods. Seattle, The ‘Howe *

Street ‘Press, 1982,7230 pp: paper,

2$6.95, ISBN -0-960-9666-6-9. Order -
_from The Howe Street Press, 212 E. :
" Howe* ‘Streaet, Seattle.v Washlngton

"98102 US.A :

Professor Burns’ Joumey. an mter‘selyd

: 1dlosyncrahc one, is in search of the teach-

ing of English at univérsity.vThe reality that

literature - has . provided Burns * becomes

shared with students. Through the Dark
Woods takes the reader from Burns' boy-
hood in the twenties to teaching, mainly at
the University of Washington, since 1948,
The Dark Woods leads the reader from
Burns’ youthful flirtation with Communism
and his survival from the rampages of
McCarthyism. Other Dark Woods gently
push the reader from Burns' early identifi-
cation of the FEnglish classroom as his

“Heavenly Cit;" to his iong quest and his
finding of Law.ence, and C:tege's Sancha
Panza and his belly in Don Quixote. These
are then adderi to Burns' contextualist
theory of literary criticism, which Burns
designates Jre Panzaic principle after San-
cho Panza.' Let Burns be his own attorney.

In life the richiness of the guts {as against the
mind) will depend on one's point of view. In
Lawrence's as in all other novels, however, the
guts are always right; it is an axiom ot principle of
tire novel that they are always right, that the
senses of even a fool can give the lie to even the
most profound abstractions of the noblest thinker.
And it is this principle | have designated the
Panzaic principle, after Sancho Panza.

While many undergraduate and gradu.
ate students originally and enthusiasticaliy
embraced the Panzaic principle, the student
protest days of the late sixties and the early
seventies were not kind to Burns. The
Joumey in search of meaning to teach
English was almost lost in those darkest
woods. The trail was rediscovered in the
late seventies as more undergraduate stu-
dents again accepted the principle, as
Jerald Zaslove asked Burns to be a guest
lecturer at Simon Fraser University, and
then as Zaslove and other former students
urged Burns to write his Journey Through
the Dark Woods. ]

The readers can become critically reflec-

" tive of their own Journey Through the Dark

Woods as they follow Burns’ Journey. This
reviewer can share Burns' frustration as
education- has become bureaucraszed, as

educational statisticians, technologists and-.

psychologists have reduced the interaction
and growth of minds and ideas to a carica-
ture filled with endless new acrongms such

-as MBOs, EPTs; COREs, etc. This reviewer :
cannot follow the trail of literary criticism,

Nonetheless, challenging books can: be
read at various levels and for different

purposes: And thank goodness  Burns’
wrote his Journey in search of meaning in”
teaching ‘English. - And “thank goodness -
* Burns was a great teacher=— he has pro-

‘foundly affected and changec many of his

students—though to be such often means’

the role of the isolated; the mlsunderstood

the iconoclast. Those touched by a Bums, )
-are the richer for% that experience: ;

Sadly,” the txdes and the stars argin t v
favorable. at present to the’ nutunng o,*'i
~ future Wayne Burns, .
—JohnS Church, Vancouver
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. Teaching the glfted challengmg the :
average, edited by Norah Maler. To-
'ronto, Guidnnce Centre, 1982 122




pp. paper, $16.00. ISBN 0-7713-
0114.6, :

The ingenious and perceptive ideas in
this small volume will particularly interest
high school teachers of English, social stu-
dies and math. The editor's essay on
“Teaching English to Gifted Students.” al-
theugh admittedly of limited application,
does follow a complete rationale, has a
marking outline, and is keyed to specific
chapters of the ubiquitous McGraw-Hill
handbook, which many teachers find too
pedantic for “average” classes. Teachers
who have gifted students of English, how-
ever, may find Maier's work enlightening.

On the other hand, experienced teachers
of social studies who may be looking for
unique methods and ideas for both regular
and gifted students, will certainly find
Lynda Duckworths’ contribution amusing
and innovative. Mapping. game designing
and role-playing schemes are inspirational
and practical. She has included a copy of a
student-developed game called “Employ-
ment” complete with “Park Bench” for the
unemployed! Rlustrations of an unusual
approach to map-drawing are reproduced
here also. All her ideas seem practical and
sound.

Another contributor, Alan Fleming, dis-
cusses math methodology with suggestions
that range from the arrangement of the
desks to the difficulty of finding discussion

ey oy e
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GRADUATE STUDIES IN

The Faculty of Education at Simon Fraser University invites ap-
plications from well-quelified’ candidates for intellectually
H] challenging and professionally rewarding opportunities in
d{ - graduate study leading to the M.A. (Educ), M.Sc. (Educ), M.Ed.

_The foliéwing fields of study are available:

gl with-emphases in: College Insf?uctior:,"»Compu;efs‘ in Educa-
g}~ tion, English as a Second Language, Environmental Education,
General Emphasis, Learning Disabilities, Reading.

with emphases in: Counselling,‘Generai Emphasis, Learning

time in senior math classes. He also ap-
‘pends a valuable list of resources for math
teachers.

On the whole, Teaching the Gifted and
Challeng:ng the Average is a treasure house
for high school teachers. Additional chap-
ters cover science, music and second lan-
guages with practical suggestions in each.
This book should be available in eveny staff
reference library. Find it— you'll enjoy it.
—C. LaFortune, Summerland

CAREERS

Bestor, Dorothy. Aside from teaching,
what in the world can you do?: Carcer
strategies for Liberal Arts Graduates.
rev. ed. Seattle, University of Wash-
ington Press, 1982. 305 pp. paper,
$9.95. ISBN 0-295.95725-5,

The primary empbhasis of this book is the
alternatives available to those people who
have completed years of preparation and
training in the humanities. Many skills, such
as working under pressure, organization,
record keeping, using language well, and
analyzing materials are developed while
securing a humanities degree. These skills
are discussed in detail relative to locating a
career either in or outside the educational
field. A wide variety of career opportunities,
such as free-lance writing, staff writing,

book publishing, and research are dealt
with. Job opportunities in these and other
fields are supported by accaunts of peuple
who have made successful career transfor-
mations.

The target audience for this book is the
humanist, however, certain sections have
relevance to anyone contemplating a ca-
reer change. Of significant interest is the
section devoted to exploring one's own
assets. In addition. details on background
preparation, resumés, portfolios, applica-
tion forms, and interviews are presented to
assist you properly to prepare yourself for
future employers.

A special chapter is davoted to women
and their efforts to make career changes in
a changing world. Difficultiss encountered
are elaborated and discussed,

—Bev Gess, Vernon '

EDUCATICNAL SCCICLOGY

Fullan, Michael. The Meaning of Edu-
cational Change. Toromio, GISE
Press, 1982. 326 pp. paper, $15.95.
1SBN 0.7744.9249.0.

lf you have beeninvolved at some time in
a team-teaching situation, open areas,
compuier-assisted instruction., a “back to
basics” curriculum or other such movement
in education during the 1960s and 1970s,
when there was emphasis on changes such

THE UNIVERSITY OF
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as these, probably vou will be especially
interested in this book. Perhaps vou will find
mention of experiences similar to your own,
anrd quite possibly reasons for the success,
or lack of success, of your program.

The author has produced a remarkably
interesting and valuable book, which stu-
dies common aspects of educational
change in the school systems of Canada
and the United States. His writing is
pleasantly free of educational jargon, and
the organization of his book permits the
reader to distinguish clearly the different
aspects of educational change: why many
atternpts have failed, how individuals have
aided or hindered change, and the funda-
mentals of organization and support neces-
sary to bring about a needed change — but
never change for change's sake.

The findings in the book are extremely
well documented. Over 20 pages of biblicg-
raphy are required to list the books, experi-
ments and siudies from which the author
draws his conciusions. Most of the studies
listed in the bibliography refer to school
systems inn Canada {some in B.C.), but
reference is made to the work of educators
in the United States and Britain.

-Through analysis of the failures of many
attempts at change, the author determines -
the main factors that are essential to suc-
cessful change: support from administra-
tors, teachers, consultants, students, the
community involved, and the funding
saurces. »

The autho:r’s goal is to highlight those
difficulties faced when biinging about
change through deliberate means, There
are 15 chapters in the book, but each can be
understood on iis own.,

The author is highly critical of many of
the changes in education that were at-
tempted during the past two decades. Too
frequently all who would be affected were
not involved in preparation for change, and
all had not made adequate plans for their
own participation. On occasion an adminis-
trator, principal, or supervisor attempted to
push through 2 change to enhance his or
her own reputation as an educational
leader, but omitted to gain the essential
co-operation of all invelved.

In separate chapters of his book Fullan
considers the essential part in change to be
piayed by the teacher, the principal, the
student, the district ‘administrator. consul-
tants, parents and the community — all
important to the success of change.

Those of us who have been involved at
some level with attempts to bring about
educational change will be likely to recog-
nize the reasons for many of the problems
we met.

Michael Fullan has written his book for
the interest of professionals and lay people
as well as for university students and for
professors seeking a text on educatioral
change.

I enjoyed reading this book and recom-
mend it highly to anyone engaged in, or

contemplating changes that are intended to
benefit our educational system.
—Roger Winter, Langley

Miffien, Frank and Syduey C. The So-
ciology of education: Canada an:d be-
yond, Calgary, Detselly Enierprises,
1982, 407 pp. paper $13.95. ISBN 0-
920490-23-9.

In this the winter of our discontent,
serving and aspirant teachers may find
themselves preoccupied with the more
mundane features of our profession to an
abnormal extent. The Sociology of Educa-
iton: Canada and Beyond provides an
opportunity for its readers to enier a more
detached arena; one that examines the role
of education as a factor in the maintenance
and develcoment of society at large.

This textbook in the sociology of educa-
tion is intended for use at the undergradu-
ate level. In about 350 pages of text the
major components of the subject are
dexcribed and analysed. After an introduc-
tion that summarizes the history of educa-
tion in Canada, the book is divided into five
major parts. Part |, entitled “Ganeral Con-
siderations,” includes an interesting discus-
sion of IQ; Part I deals with preschool
influences; Part III, with the school years;
Part IV examines education and the
broader society; Part V, the conclusion,
comments on competing interests in so-

ciety.

REQUEST

Extra-Sessional
Credit Courses
Spring-Summer 1583

Spring Session credit courses normally run two nights a
» week (M/W or T/Th), 7-10pm, May 2 to July 22. Non-B.C.
residents must apply for admission to UBC by April 1. B.C.
residents deadline for application and registration (without a
late fee) is April 15.

Summer Session credit courses nor-
mally run Monday through Friday for two
hours, 8 am to 4 pm, July 4 to August 13.
Non-B.C. residents new to UBC must
apply by Aprit 15. B.C. residents applica-
tion and.registration deadline is May 13.
Last day for course registration without a
late fee is June 1.

, Courses are available in the faculties
" of Agricultural Sciences, Applied Scien-
ces, Arts, Commerce and:Business
Administration, Education; Graduate Stu-
dies, and Science, as weil as in the
~Schools of Home Economics, Librarian-
ship, Sociai Work, and Physical
Education. i :

FOR
INFORMATION

O Please send me information on
Spring and Summer credit courses
at UBC. G

I have have not
credit student at UBC.

been-a

O Please send me information on
Summer Learning ai UBC . (non-
credit and pleasure’programs).

i

(PLEASE PRINT LAST NAME)

{FIRST NAME)
{ADDRESS)
I
{CITYy PROVINCE (POSTAL CODE)

’ helum completed torm to:

Office of Extra-rSessional Studies
University of British Columbia
6323 Cecil Green Park Road
Vancouver, B.C. V6T 1W5
Telephone (604) 228-2657

SEIPR T




Last Call
For Summer
Adventure
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» .5.8.R. & RKlongolia
July 8-Aug. 16

e China July 11-Aug. 3

o Korea, Taiwan &
Hong Keng July 3-July 31

o Balkan Countries
Aug. 13-Sept. 4

Do You Just Need A
Flight?
Call Ventra anyway. There's
still time to book your
summer excursion 0. .

« Eurcopg » Australia
o New Zeaiand »
Eastern Canada ¢

Hawaii « Disneyland «
or anywhere you want
to go.

Special Christmas
—.. Announcement ____
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announce this Hawaii Charter
¢ VancouveriMaui
Non- Stop
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i P

Phone now for more details - B

(Flight subject to
Government approval.)

For more information about
these programmes (or others
of your choice), please
contact the professional *

consuitants at
Ventra Travel.

Telephone: 263-1951
Toll-free line for B.C.: ..

112-800-863-3364

5915 West Boulevard,
Vancouver, B.C. V6M 3X1

A'whelly-owned subsidiary of
nvesiment and Housing Co-operative

There is a list of some 500 references,
which contain most of the important contri-
bubons 1o the subject of the last two
decades, with a few items from eailier
periods The index is well prepared, con-
taining not only the people and places. but
also the many topics covered in the text.
The printing is very easy on the eye, and
amply makes up for the few misprints. In
general, this is a very well-praduced book.

An important feature of the book is its
organization. It does not proceed on the
assurnption that the reader has instant recall
of all previous learning of a more general
nature in the field of education. Rather, it
begins each section with a concise sum-
mary of information fundamental to study
of the particular topic. This is not only of
value per se, but provides the reader with
the reassurance of the familiar. Included in
the text are explanations of particular terms
as they appear. Each section is rounded off
with a summary or conclusion where ap-
propriate.

A further strength of the Mifflens' book is
its readability, which given the necessity of
overcoming extensive references is very
goed. The authors use vocabulary specific
to sociology where required, yet never
convey the impression that anything is
being hidden from the general reader be-
hind a veil of mystique. Indeed, such
readers may find ther selves less at a loss
for word meanings than they expect.

The social sciences, and perhaps sociol-
ogy in particular, do not lend themselves to
complete objectivity. People, even in the
mass, are such multi-faceted creatures that
subjective considerations are ever-present.
The authors are priests who teach at St.
Francis Xavier University. They must be
awarded high marks for a text that while
never detached, always conveys a sense of
fairness and balance.

The tenor of a book can often be re-
vealed in a few extracts. One sentence of
the introduction contains two themes that
reappear from time to time in the text. This
sentence is: "In reality the dice are loaded
from the beginning but those in the lower
social classes and minority racial or ethnic
groups come to accept it as if it is appropri-
ate, right and just.” The two ideas are first,
the essential unfairness of society, and
second, the ability of society to legitimize
that fact. This latter process is seen as being
carried out in part by an education system
that has a built-in tendency to be supportive
of existing features of society. Teachers are

seen as having entered-a typically middie™

class career and to have taken some of the
coloration of such a career, membership of
which places constraints on some aspects of
their actions,

The authors comment -briefly -on
teachers’ organizations, which they see as
presenting “a rather ambivalent and schizo-
phrenic image both to themselves and to
the public.” The suggestion here is that
teachers are not clearly identified as mem-
bers of professional associations or labor
unions. The implication is that these are

B

mutually exclusive groups and it 15 best to
Le one or the other rather than have
charactenstics of both, Perhaps the ability to
be readily categorized is an overrated qual-
ity

This book would be an excellent intro-
duction to the sociology of educaiion for
undergraduate stucents. The gqualities pre-
viously ascribed to it combine to make the
content easy to digest. Educators some
years remaved from the problems of
courses and -yrades will find within the
covers of this buok reassurance that educa-
tion is and will continue to be a very
important factor in determining the future
of any society.
—John D. Crawford, Victoria

Rich, John Martin. Discipline and aqu-
thority in school and family, Toronto,
Lexington Books, [J. C. Heath & Ceo.,
1982. 200 pp. hard, $28.75. ISBN
3-669-05168-3.

Nine out of ten polls state disciplinz as the
biggest problem in education. With this in
mind, the author explores conflicts between
public schools and the American family, the
two groups that are responsible for han-
dling these disciplinary problems.

Not a handy do-it-yourself manual on
specific techniques for handling discipline,
this scholarly book is intended for teacher
educators and school administrators. The
author is at the University of Texas at
Austin, and Discipline and authority in
school and family was aided by a special
research grant from the University Re-
search Institute. B

To present disciplinary problem¥ on the
full range of their interaction between
school and-home, the auihor relates the
changing patterns of authority, and ex-
amines discipline within the framework of
authority.

Rich's thesis is that “discipline problems
are incipient manifestations of rather large-
scale changes in school and family.” He
does not consider discipline to be the
penalties that are enforced to get a desired
behavior. He believes that discipline is not
external to a person but characteristic of
one's actions. A disciplined person is not
coerced but has proper and appropriate
mental attitudes. “Discipline implies intent
in the sense that the individual had a choice
and strove to complete a task in order to

« fulfil a goal.”

.. The author offers parenting propésals so

‘that people would receive extensive train-

ing for the most important job of their lives.
Potential- parents could be . divided into

~ three groups: those who meet basic compe-

tencies, those who lack such-but have
potential and desire, and those lacking all
competency. Awards, training- and . sanc-
tions would apply to the three groups, as
required. )

Parents and teachers are encouraged to-

seek mutually positive attitudes and to work
co-operatively, and “not make childhood
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merely a preparation for adulthood.™ Rules
should be kept at a minimum. so as to bz
easily understood and easier to enforce,
and teachers are urged to try to instit respect
for authority and the values of our cultural
heritage.

Stating the nrernise that “the fulme wili
not wait," Rich takes a look at the future of
authority refations and its effects on disci-
pline by presenting four 1990s scenarios.
These are parily imaginative and partly
based on futuristic studies, and are an
interesting and unique way to end this
study.

The book is well-written, with good print,
and is recornmended for its intended audi-
ence.
~-Gerri Young, Fort Nelson

Wilsen, J. Donald, and Jones, David
C. Schooling and Soclety in 20th Cen-
tury British Columbia. Calgary, De-
tselig Enterprises Litd., 1980. 191 pp.
paper $11.25 15BN 0-920490-09.3.

To phrase it rather pointedly, this is a
book that should have special appeal to
those with an interest in education coupled
to a penchant for a return to a supposedly
more effeclive education system of & by-
gone period. The days when education was
education: that is, kids learned something.

For the reader who is not too well
acquainted with the history of education in
. Bitish Columbsia, this collection of research
papers oy seven graduate students and
Ph.D. candidates, mostly affiliated with
UBC, is indeed an eye-opener. Co-author
d. Donald Wilson, citing the paucity of
historical treatment on this subject, explains
that the purpose of the collection is to aid in
redressing the imbalance. And although the
academic tone of his introduction might
discourage the reader — | kept wanting to
slip back to Ludlum’s Persifal Mosaic — my
advice is to stay with Wilson and read on.

Timothy Dunn's “The Rise of Mass Pub-
lic Schooling in British Columbia, 1900-
i929" puts education in its historical and
economic context, with the Leitmotiv being
“efficiency” and the goal an education for
good citizenship. What. makes his very
readable treatise especially interesting is the
statistical information he provides.

Did you know that Nanaimo’s graded
classrooms averaged 76 students-in 1900-
01? Provincial classes averaged 57 that year
and total enrolment for B.C, was 23, 615
students in elementary school and 584 (1) in
secendary -school. There were 5 high

schools and 15 teachers then. The whole -

educational ' experience: came ‘ to
-2-$532,692.00 for the province that year, of
which the: government took -care of
$350,532.00. Thirty vears later total ex-
penditires had climbed to $10 million.

In 1922 the average annuai salary was
$1.945 for males and $1,255 for females.
‘Since in 1929 there were 684 male teachers
compared to 3,088 women, the wage dif-
ference was guite consequential!
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The 1925 Putmam-Weir survey advoca-
ted “compulsory attendance” for high
school because an efficient system of
schooling was the best insurance against
“anarchy and baolshevism.” So it came to
pass.

There is a real wealth of observations
here to enable adrinistrators — or rainis-
ters even — to quote freely and with
authority to keep the disenchanted at bay.
However, those who long to return to the
past might benefit from a more than cursory
reading.

The other essays, though on more spe-
cific topics, are equally enlightening. Diane
Matters discusses the rather dismal and
ineffective way in which provincial authori-
ties tried to deal with male juvenile delin-
quents at the Boys' Industrial School in
Point Grey Among the worth-while educa-
tional experiences were the expectations
that boys make their own uniforms, shoes,
furniture, produce their food, supply fire-
wood and dig a 200-foot-long trench 12-15
feet deep for a replacement sewer lire.
Opposition and recalcitrance was effec-
tively dealt with: four weeks of bread and
water and a cooling off in the basement.
Oh, for the old days.

In “The Zeitgeist of Western Settlement,”
David Jones details the ramifications of the
Agricultural Instruction Act of 1913 and the
introduction of agrarian instruction. The
contribution by such famous educators as
George M. Weir (minister of education in
1947) and Herbert B. King are highlighted
by Jean Mann. Jean Barman gives a subjec-
tive analysis of “Growing Up Biritish in
British Columbia” and examines the elitist
“high class” education provided by the
Vernon Prep School. Gillian Weiss traces
the development of kindergartens in British
Columbia.

Those interested in the history of educa-
tion should derive considerable assistance
from Frances Woodward's “selected bibli-
ography,” which gives a 27-pag listing of
books, articles, and theses on the subject.
— dJan van der Have, Duncan

EVALUATION

Holmes, Mark. What every teacher
and parent should know about stu-
dent evaluation. Toronto, OISE, 1982.
139 pp. paper $8.50. ISBN 0-7744-
5058-4.

This reference is intended primarily for
the classroon teacher and the school prin-
cipal, but can be useful to concernad par-
ents so that they will be able. to frame
Questions and doubts more intelligently.
Particular focus is on the eveluation of
children as they pass through elementary
and secondary school.

The author claims a wide and varied

‘professional background as teacher, ad-
ministrator and professor of education ina _

number of provinces in Canada,
The prose is written in an easy flowing
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style that a professional or lay Person can
understand. There are no illustrations but
the text is sprinkled with 13 tables of useful
and interesting facts and statistics, al) of
which contribute to the author's thesis.
Certainly the thrust of this volume is in an
area that is of considerable value and
concern to the classroom teacher and build-
ing principal. Several corncerns are regis-
tered in the use and misuse of various types
of tests and test questions — a subject in
which teachers should be well versed.
Some guidance is provided in the con-
structing of various types of questions. The
classroom teacher will find this information
of immediate use at the classroom level,

The reader will find comments on such
testing areas as attitudes, values, social
behavior, music and art, speaking and
listening, physical education, mathematics
and projects. Building principals will find
Chapter 4, “Planning and Organizing Stu-
dent Evaluation,” of particular use when
evaluating students for appropriate place-
ment and movement, whether it be stand-
ard, enriched, accelerated or decelerated.
—Harry D. McTaggart, Langley

RESOQURCE BASED LEARNING

Partners in action: the iibrary re.
source centre in the school curricu-
lum. Toroato, Ontario Ministry of Edu-
cation, 1982. 52 pp. paper. ISBN
07743.7532-9,

Called a resource guide to the use of
library resource centres in implementing
the Ontario education curnculum, this
bonklet is immediately attractive in design
and iiiustration. It focusses on the principal,
the classtoom teacher and the teacher-
lihrariz5;, spelling out the role of each in a
partnership to create resourze-based pro-
grams that “promote learning through ac-
tive inquiry, the mastery of learning skills,
the development of language proficiency
and the appreciation of media.”

District - Resource Centre Services are
also indicated in five fields, including Re-

Canadian Studies,

VOPPORTUNITIES IN CANADIAN STUDIES
® Five-day institute, Julv 17 to 15, on cutricnium issues in

Participation can be either for non-credit or credit

searchiand Development, The last section is
an excellent bibliography of predominantly
Canadian references — itsell indication of
development in Canadian school libvarian.
ship.

Partners in Action clearly marks a new
dimension in school librarianship, fately
becoming visible in the literature, namely
that library development and good man-
agement are not enough. Excellent pro-
grams do not follow automatically; they are
the result of careful co-operative teamwork,
Itis quite different iom B.C.'s Sources and
Resouwizes. which focusses on the manage-
ment aspect It is highly signifizant, in fact,
not biecause what it says about resource-
based learning is s new and different, but
because the Ontario Ministry of Education
Is saying that this is what is expected in
Ontaric: “.chools.

The rationale of Pariners in Action states
clearly that the learner is an active partici-
pant —— self-molivated, self-directed, a
problem solver aware of the process of
learning in different learning styles. The
princizal may Lo »xpected to provi:le plan-
ning tme and support staff and a school
climate 1o allow the teacher-librarian to
function efficiently as o teacher. The
teacher-librarian's role includes program
advocacy, which implies an articulate phi-
losophy of education and self-confidence in
innovation. The library resource centre
provides an ideal workplace for students to
apply concepts learned in the classroom.
The classroom teacher “establishes an en-
vironment conducive 1o the use of a variety
of resource materials,”

Far from remotely idealistic, the docu-
nmient is practical. “Suggestions for Planning
Resource-Based Programs” includes a va.-
riety of planning guides. And it is immedi-
ate. One of the more interesting features is a
three-phase chart showing the develop-
ment of a library resource centre in eight
fields. Another is a three-page scope and
sequence skill chart. Both charts provide an
excellent check-list for estimating one's
own school program. Because the guide is
short, the implications are many. Partnersin

Action merits theughitiud study by cducator
at all levels,
-=Cirace Funk, Vernon

THINKING

Visible language, Volume XVI, Num-
ber 3, Summer 1982; Special lssue,
Understanding the symbofism af
mathematics, edited by Dr. Richard
Skemp, Cleveland, Visible Language,
1982. 304 pp. paper. $300. ISSN
0022-2224. Ovder from Visible Lan-
guage, Box 1972 CMA Cleveland, Oh.
44106,

Difficulties with Mathematical Sym-
bolism: Synonymy and Homonymy by
Jossette Adda.

The theory is useful 1o teachers seehing a
graduate degree. There are some good
examples {208-211) for teachers,

Emotional Kesponses to Syimtolism
by Laurie G. Buxton

A good short article for all teachers. You
may want to avoid some parts.

Mathematical Language and Problem
Solving by Gerald A. Goldin.

There are several good examples that
involve numbers, syinbols and pictorial
problems.

Symbols, Icons and Mathematical
Understanding by William Higginson.

A historical changz in mathematical
proof is showed. This may be of interest for
teachers looking for other ways.

Towards Recording by Nick James &
John Mason.

There are examples to show the impor-
tance of images in teaching symbols. There
is a summary of examples in number
representations.

& Anchev C Fonch
Mehor Cuddelo, o Tt iogram

(ame

(undergraduate and graduate). HORSEBACK RIDING ARCHERY REFLERY RAPELL NG HIKING

ROPE COURSE ORICHTEERLNG

¢ Graduate fellowships for the 1983 —84 academic year,

CAMP CRAFT-(QUYDOOR SKILLS) . ) , T
AVATLARLE - SEPTOMIER TO JUNE FOR

®  Classroom materials for teaching putlic issues, SCHOOL ONKINGS
CONTACT:

ANCHOR & RANCH CAMP
1695 Tranquilie Road
KAMLOUPS,  B,C,

V2P L%

TELEPHONE: 604-376-2315

® Involvement in local curriculum development,

For further information contact: Donald C. Wilson
Public Issues in Canada Project

Faculty of Education

Uriversity of British Columbin

Vancouver, B.C. V6T 125
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wge Acauisition Through Math-
Symbolisn by ranas Lowen

He shows youthat o s can sormetimoes
be a help for 8- and 9vearolds. The
students can woe a coloriul giaph to wiite an
accurate story
Communicating Mathamatics: Sur-
face Struciures and Deep Structures
by Richard R. Skemp.

He explains “syntax™ and “sormantic”
and gives several examplos. This may be
cifficult for most teachers.

Mental Images and Arithmetical Sys-
tems by L. Clark Lay.

Good examples show how imperiant
images are in teaching sumbols. He gives
many examples.

Mathematical Symbolism by Derck
Woodrow.

He shows why we need symbols by a ot
of important ideas and practical iilustra-
tions, | recorr mend it
—Douglas Fortes. David Thompson Uni-

versity LUhontre, Nelson

Wassermann. Seima. Put some think-
inga in your classroom. Chicago, Bene-

fic Press, 1978. 160 pp. paper, no
price. (Thinking Skills Development
Program)

Huow do we equip students for adult life”
Is computer literacy the waw Is there sorr 2
other technical or acasdhemic tool that they
should be utiliZing now in preparation for
the future?

Simon Fraser University's Selma Wasser-
mann *{iys it on the ine” and sugaests that
teaching students how to think shoutd top
the dist of priotities "If there is a bame skill
ihat today’s children will requive if they are
to cope effectively and thoughttally in their
adult lives, it s surely the skill of using the
mind to engage in the higher cognitive
processes — the skill of thinking ™

Whssermann's leached’s hand” ook s
laid outin a practical format. The introduc-
hon deals with basic skills for “tomorrow’s
children™ and i ntifies “{our propositions

underlying a teaching-for thinking pro-

gram.” She is stating that thinking is com-
plex and sophisticated: that students don't
just grow in their ability to think but rather
require practice and experience. Teachers
should place students in many thinking
recaired situations during the classroom
day and interact with students 1o assure
development of this skill.

“A program for developing thinking in
your classroom™ provides a cook book.
Wassermann discusses levels of thinking,

and the materials and activities 1o promote
the same. She identifies the thinking opera-
tions, such as comparing, observing, class-
hang. imagining, hypothesizing, criticizing.
The use of pictured examples as well as
childrer i various age groups really gets
her points and methods across in precise
forin. Wassermann is directing her book to
people who want a practical approach in
the usual classroorn situation. She takes a
thinking operation, such as “comparing”
and cites concrete, “tried and tested” ex-
amples for the primary, intermediate and
sceondary student, drawing on familiar
iterns and situations to promote a thought-
fu) exercise in comparing.

The last section of the book is a selt-
instriction2! program in teaching for think-
fng. Seven tasks help teachers to set up
situations for teaching thinking. This section
hinges on a cuding procedure that analyzes
the interactions you are setting up with
students. The procedure enables you to
move vour level of thinking into more
sophisticated challenges.

In the midst of the usual plethora of new
materials, kits and resources, Wasser-
mann's book is a welcome aid. Itis practical
and will appeal to many teachers. When
read and attempted in the classroom, the
book not only stands on its own merits, but
“teaching for thinking” in every aspect of
curriculum serves as an enrichment pro-
cess.

—Heather Harris, Vancouver

-~ Study at

Instituie on High Technology:

San Diegc State University
Vacation in America’s Finest City

*Special Institutes {Graduate credit available)

New Lesson Ads

LR4089 Anatomy—Grade 9 by Te:a Stokes, 6 p.
Includes transparency masters for the respiratory
system, circulatory system, the human heart,
central nervous system, human brain, human
skeleton, types of joint, female reproductive
system, and male reproductive system. Also

Discover how the computer and other forms of high
technology (Robotics, Telecommunication, Intelligent
Video-Disc, etc.) are affecting education.

(August 5,6: 875 no credit; $95 one credit)

Effective Schools Institute:

Discover how ‘“Time On Task,"” ‘“High Expectations,”'
etc., are making schools more effective.

(August 8,9: 875 no credit, $95 one credit)

*Other special features: no out-of-state juition.

Summer M.A. program—$72 per credit
Summer workshops—384 per credit
Summer begins July 5 and ends August 20
Affordable dormitory rates

For more information:

-Telephone {619)265-6145 or write to Raymond F. Latta,
Chairperson, Department of Education Admin.,

San Diego State University, San Diego, CA 92182.

included are four filmstrip worksheets to be used
in conjunction with the Encyclopedia Britannica
filmstrips on these topics. $3.00

LA8223 Research Skills—Activity Cards for
Grade 3 by Alice Tiles, 67 p. Designed to
introduce primary students to some of the basic.
research skills. Includes 45 activity cards arranged
according to topics, two record sheets, an answer
sheet and quiz. A variety of support materials is
required. $3.75

LA9282 The Greek Odyssey Game by Peter
Napper. A game for two to four players. Includes
a 41 cm x 56 cm gameboard that comes in two
pieces to be taped together, 28 penalty cards and
18 destination cards. Teacher must supply a die
and markers. Laminated . $4.50
Unlaminated $2.50

To order, please enclose a cheque or money order to
BCTF Lesson Alds Service, 2235 Burrard Street,
Vancouver, BC V6J. 3H9.
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Classified

ACCONMMODATION AVAILABLE

For rent. Fourbedroom house, West Vancouver,
B C 604.922.2672 View of harbour Al facites July
1 10 October 1, 1983, Runt by arrangeinen!

House for vent. Three bedroom Stlaire husune,
Nanaimo, two bathrooms, o pets. Available March 15
Write Box 203, Nanaimo, or phone 7587952

Nanaimo. Dignified, three-bedrocm home
ocean view, minutes walk to beach. Owners an vacaton
May 18 to duly 15 Free accommadation for .

loveable poodle Suit retired couple. Phone 758 5521

Fully-furnished —from May 1 10 August 31, 1983,
four-bedroom family house.  One-and-one-half
bathrooms. Very close 1o UBC, shopping and beach
$1,100/month 228.8932.

170 West 5¢h Street, North Vancouver—one-
bedroom apartment. Available June 1 10 Sepre
1, 984-8749, after 6 p.m. $375 ' month? Very quiet. l(‘

minutes from seabus

One-bedroom, furnished apartment, excellent
location in Kits. 3450 rent Avalable July T Repty
to T.F. Wilsan. 2870 West 38tk Avenve. Vancouver
Phone 261-6169

ACCOMMODATION -HOLIDAY
Mauli, Oahu, Kauai, Hawaii Studio, one-, two-,
three-bedroom condominiums and houses and cars

942.4190.

Expand your holiday horizons by eliminating the
cost of accommaodation in such areas as Great Britain,
Europe, Australia, Canada, and the U.S. For further
information write: Holiday Home Referrals, 2428 Belloc
Street, North Vancouver, BC V7H 2011

Waikiki, Hawaii. Deluxe, one-bedroom condn-
minium for rent. Clean, well-equipped, good lacation,

reduced summer rates. Adults. Phone 321.0075
Vancouver.
For reat. Unusual one-bedroom house in

Lymington, Haumpshire, England. View to Isle of
Wight. Howly trains to London. New Forest. Twelve
miles- Bournemouth and Southampton. Phone
604-922-2672.

Summecr cabii: on Okanagan Lake, 10 miles from
Kelowna, one mile frera the Okanagan Park Country
Club. Sleeps six, sandy beach with large boat dock
Available July 1 to August 6 for weekly rental. Phone
860-7345 or write W. Marjoribanks, 1416 Bankhrad
Crescent, Kelowna, BC V1Y 3V5.

New taree-bedroom house on the beach, Near

Campbell River--right beside Miracle Beach Provincial
Park Ava;lable July/August. Write Box 15, RR 1, Black
Creek, BC VOR 1CO.

h Sh

S p Lake waterfront.
July/August by week or month. Fully furnished,
equipped, three bedrooms. 955-6278.

Between Parksville and Qualicum Beach, Fully-
furnished, four-bedroom house, large yard, two-minute
walk to sandy 'each. Julu/August. $300/week. B.
Pearce, Box 1600, Qualicum Beach. 752-5126.

Katie's Bed n’'Breakfast—a home away from
home. Coming to Vancouver for shopping,
convention, family holiday, stay with us in our Victorian
Mansion. On the North Shore with magnificent city and
water views— just minutes to downtown by Seabus. Full
English breakfast, reascnable daily/weekly rates. 217
East Keith Re.  North Vancouver, BC V7L 1V4,
987-1092. Advance registrations recommended.

Maui sunset condominium for rent July 9 to
22; Decumber 24 to January 7. Sleeps hve, fully
equippad, pool tenis, puting green $40 ‘mght Thone
Gpd dhKa

Mid-dJuly 1o end of Angust —hounse / studin with
three acres on Penman Island, Compleely
secluded wirh organic garden and chick

s HTopane
tights and tove. Mdeal for couple ar small farmly 3500
for perad Write or phone John Crouchl Deminan
Istand . BC VOR TTo 335 0754
Sunny Olkanagan iomale roonmuate wanted to

share tweo hedrocm Banse fom
1953 S2A0 imonth. close e
ROO T0U3 or wite M Schiud, o6
Reiowna, BC VY 7L2

1o Sepember 1
tbeackes. Phone
1 Canagan Bhed

Sunny O!mnaguu. Throe bedinom coedar A ramse
fully furnihed cobin on Lake Ukanayan near Vernon,
sandy beach fromage. Available July 1o 31 Contact
Bl Wessdard, 7910 Lakeview Drive, Ve o, BO VIR
W2 Phone 545-4362

Three-bedroom, furnished house, (loaw 1o bearh
m Whue Rock Available July a4 Augqust: 8550 maonth
Phore 530 BG4

ACCOMMODATION MISCELLANEGUS
Available for "house-sitting” Juiy 4 to August
19. Matre, female. professional, non smoker. Workineg
on Master's Degree, attending 1) Vie. summer session
Contact Nanaimo 758 4367 everngs.

ACCOMMODATION—SUMMER SESSION
For rent, Vancouver Island, near Swartz Bay
ferry terminal, Two bedroom, beautifully furnished
house. Close to paks, racetrack. marinas. beach
$400/month. July and August. 6567943

Prei-and-beam, two-bedroom house for rant
in qulet Surrey neighbourhood. July and August
{final date flexible}. Suitable for couple. Non-smokers
preferred. Fully furnished including plants and friendly
cat. Approximately 45 minutes to SFU and UBC. 10
minutes 1o Kwantlen College Rent $120/week Please
telephone after 6 p.m., 594-1.68.

Available July 1983, Four-tiedroam home near
White Rock (30 minutes from Vanccuver, SFU
or Western Washington). Rent free in exchange for
care of lawn, ete. Phone 112-536-7778 or write C. Hutt,
15861-32nd Avenue, White Rock, BL V4B 4Z5
References required.

Summer at SFU—for rent July and August.
Twenty minutes from SFU, on bus line, walk to Buntzen
Lake, $650/month. Fully-furnished three-bedroom
home with study, rec. room, two bathis and duck pond
on 12 acres. We are ha!f a mile from Buntzen [ .ake; near
Sasamat lake and Belcarra Park. Shopping at
Coquitlam Centre is a 10-minute drive and Vancouver
is 30 minutes away. Use of our two horses and tack by
separate agreement to experienced riders. References
please. Write or call Hal or Linda Weinberg, 2965
Sunnyside Road. Port Moody, BC V3l 3C8,
461-7065.

Two-bedroom townhouse available for $300 for
summer session to anyone willing to feed two cats.
Adults, non-smokers only please. Mitchell, 2331
Mountain Highway, tlorth Vancouver. BC V70 2N2.

Accommodation in furnished rec. room with
own bathroom. Available for male/female during
July and August. Five minutes to BCIT, 10 minutes to
SFU. phone 438-1093.

Furnished house, Burnaby-—July/August,
1.100 square foet, two-bedroom, large backy <rd, wali-
tewall laundry room. five minetes to SFU, utilities
ncluded, iountain-view sundeck, references required,
near park. shopping, bus, 3450,/ month. 522-8891.

Furnishbed, quiet accemmodation, one-and-
cne-half miles to U.Vie. Non-smoking female
matere. Summer student 721-3899.

Avaiteble July 1 t> August 15, Deluxe two/three-
bedroom furmished house, den, study. six appliances,
undeck, magniticent view. Close to bus, shops, park;

30 noauates o UBC, SFU North Vancouver
SO0 penth UHE 0107
Retired teacher bLas two,/three-bedroom

furnished suite for

zat in July und August.
<10 3FU Fenced yard,
S900 - month 299-6905,

prarhe

Tl

A long vecstlon for we oieans a great
ent o. ru'hml ty for you. Fully-tunushed
@i Bure shy, 20 mincties
P4 s dabiv 1o subhet mid

i Suath 4417813 or leave

Accc-nmod‘.non July / Augus?.

defuse cne o

fully-furnished
Jub, Auqust 3500 manth

Garage. pool. b stop, near Capiiane
Colloge. Nerth V! Phone QED-3103 after 6
Ppom

Accommodation July/August., Deluxe two-
hedroom, shared accommodation with female
JulyAugust Reasonable rent, close to U Vic.. pool,

tennis courts Phons 479-8360 after 6 p m.
Furnished, three-bedroom hceme for rent July
and most of August in rural community. Fenced
yard. 15 nnnu\e: to downtown Vancouver and eean
beachies, 3% minwes to SFU, 20 minutes to large park
on lake Sie of B.C. Summer Games. $500/month.
Phone 4076023 or write Tony Willams, 21453 Exeter
Avenue, Maple Ridge, BC V3Z 1B3.

Fully-furnished, three-bedroom house in
Kitsilano, Close to cowntown and minutes to UBC
$950, month incuding utilities. References and damage
deposit required Available for July and August only,
Call 732-1896 '

Victoria in July. Pleasant dawntown {ainily house for
rent for the month of July Close to beaches, harbour,
and parks. Twenty-minute drive to U Vie. For more
details phone 385-3530.

Threc-bedroom home for rent, Vancouver, ien
minutes to UBC. Ft. Grey arca, furnished, July 4 10
August 19 {date flexible). Excellent yard and quiet
neighborhood. $1,200. 261-1994,

Available July 1 to August 15, Close to Kwantlen
College, Surrey, 30 minutes to UBC Large, furnished
two-bedroom, two-level apartment {wath sunporch tacing
Mt Baker!). All-adult building Dishwasher,
washer/dryer. $550 plus alzctricity. 591-3363.

Large, bright, ons-and-one-half-bedroom flat
in old, gract Vi near Carcbie
and King Edward. Avallable July 1 1o August U1,
fuliy-furnished, $500/month, 876.4576.

Furnished, deluxe one-bedroom condo-
minlum, close to bus, beach, shope; five
minutes to UBC. July and Auqust, $575/month or
summer session 3800 Home: 734.573%9, school:
596-0381.
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For reat in Richmond, zvailable July § to
August 31, Thice bedroom, two kel Large privane
backyard On bus route Close to stores Twenty five-
minutes 1o UBC
277-0801

$65(1 manth including  unlhites

House in summer. Availabl duly and Auguar,
two/three bedrom. bright. furnished . alder house
Study and sundeck Arbutus and L3th Avenue. Ten
mwinwes from UBC Vancouver at your douratep
3750 month Call 734 3155, 5 15 6 pPm

One-bedicom apartment to sublet, Kerrisdale
area, Fully-furnished. No pets. July 110 Avgust 15
206 5518

ACCOMMODATION -SWAP
Fisherman's dreaim. swap irom July 1o August 18,
1983, three bedi~om wailer in Terrace. for housing near

UBC, 635-6741

Avallable July 3 to August 15 approximately.
Swap for Gult Islands or will rent thiee-bedronm house
in Put Meadows, fully-furnished. includes dishwasher.
washer “dryer. cable TV | on quiet cul-de-sac Thiny
minutes to SFU. BCIT or PVI. Phone 465 8085 or write
E.G. Kilpatrick. 11763-195A Street, Pit Meadows, BC
VOM 1P0

Teacher and family would like to exchange (or
rent) a distinctive, warm, two-bedroom house
with fireplisce in a beautiful country sefting near Kelowna
for a thiee-badroom house in Burnaby area. from
September 1983 to June 1983, No pets. Write L.S
McCoubrey. Site 3 RR1, Winfield, BC VOM 2C0

Will trade Toronto Island home and care for
same In Vancouver. Bocting, beach and tennis at
door. Eight-minute fenty rid 10 downiown. July and
August 1983. Write Bill McKenna. 7 Willow Avenuc.
Wards Island, Toronta, ON MaJ 1Y1

One-bedroom apartment, pool, in Richmond
to hange for dation in Victoria,
summer session. Phone 272-1481 or write M Mori.
303-9300 Glenacres, Richmond, BC V7A 1Y8

ACCOMMODATION-WANTED

Summer cottage for the first two weeks of
August on Shuswap lake or the north end of
Okanagan Lake. Phone 925-2239 or write Donna
Pretty, 2529 Marine Drive, West Vancouver, B.C.

Sitarting August 1983 for a minimum of one
year, likely two years, a family of four would
like to rent a house in Victoria area. Willing to
guarantee good care of house and grounds. Have a
small non-shedding Lhasa-Apso dog. Reasonable rates
are a necessity. Write or phone Box 2758, Creston, BC
VOB 1GO0, 428.5726.

Furnished house wauted. Professional couple
requires good quality, three/four-bedroom home to rent
in Victoria or vicinity from July 1t December 31, We'lj
care for it like our own. Phone (306)664-3756 evenings.

House/apartment sitter available while of
July / August. Prefer west side of Vancouver. Mature,
tidy, responsible, careful. Box 1372, Comox, BC VON
3Z0, 339-5277 evenings.

Hesponsible teacher, wife and child want to
rent dation in V, near UBC
for July and August. Call collect Fort Nelson
1-774-3606.

Hesponsible non-smoking couple with infant
requires accommodation during university
summer school fromn July 3 to August 15.
Vauld alvo consider trade for oug houn Kelswna Call

112-7649 6397

BOOKS & FILMS
How To Tewnch Chess in Schools—Manual.
Send $5 95 to M. Hempel. 30 Oates Green, Red Deer.

AB TP V2

Short Stories About Sask. Twenty three stories of
raral e Fun. Great gifts. Suitable for schonl. Older folls
love them Good for hospitalized. 8.000 snid  $3 50
from Les Dybug, 3405 25th Avenue, Regina, SK 54%
1.7

16 mm films for rent. Faroweli [o Arms, Our Town
Grea Expectations, Red Pony. Blue Angel, It's o
Waonderful Life, Jungle Book, Gulliver' | Travels, and
more Surf Classic Films, 2-1090 Labumum Street,
Vancouver, BC Vo 3W3, 731.2004 1 Young.,
booker

COMPUTERS /SOFTWARE

Educator's Seftware for the Apple Il + and lle
microcomputers. Marks. Attendance, Report Card
generation. and more. Al programs written by a
professional teacher/ programmer, incaiporating features
you want and need. Write to Albena's original teacher
otiented, -owned, -operated Apple software publisher
for maore information ENABLE Computer Software
Ltd . 17 McBode Cr . Red Deer, AB T4IN OK7

FOR SALE

Large, treed recreational lot for a cabin or
home just above Mabel Lake (Eaderby). Ciose
to sandy beach and boat launch. Excellent Kokanee
fishing. $22,500. Phone 274-6439.

Cedar cottage on Shuswap Lake, eight miles
east of Salmon Arm. Winterized, fireplace, full
amenities.  S.acre, secure, government-lease ot

$42,000 832-4569.

HOLIDAYS --TRAVEL

Greece for ‘83—28-day all-inclusive trip.
Airfare, transters, lodging. seven days Island of
Skopelos, seven days motor sailing, five nights Isiand
of Tinos. four days Ancient Greece, four nights Athens.
Only $2.695 Calgary departures. B.C. depariures
available. Ski 'n’ Sun Tours. MacDonald Travel,
CO8-513 8th Avenue, S.W., Calgary. Call:
403-266-2331.

France tour July 1 to 26, 1983. This tour,
designed for educators and led by a teacher, visits five
regions of France {Paris, Normandy, Loire, Riviera, and
the Basque Region) in an attempt to show different
aspects of France's multifaceted character. The price of
$2,595 is based on double occupancey and includes
airfare. breakfast and supper daily, transportation by
private motor coach, all entry fees for historical sites on
the ftinerary. For & brachure containing an itinerary and
application form write to Denis St. Claire, 407-642
Agnes Street, Victoria, BC V82 2E6.

The urdiscovered paradise~The Philippines.
A 30-day dream trip. From gorgeous corai beaches to
stone-age mountain villages. lsfand-hop from Luzon to
Mindanao—shoot the rapids in a dugout canve—shop
for bargains~ see the famous rice terraces. Personally
quided tour - inder $2,000 U.S. including airfare.
Stopover in Hog Kong available for $50 extra. Bell
Travel. call Bunny Knott 254-0821 or 254-8371.
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Japan tour 1983 for teachers-—-July 2 to 16.
This tour hias a speaiat bow price of $1.875 ltems
wuded aitfare. sl sccommodation. Japan raid Dasy
Wt phare: Trouy Waodward, New  Westimnater
Secondary School, 835 Sth Street, Noew Westiminstor,
BC V3M 359 School 522 00434, home 591 6064

Thrze Quoys Houseboat Charters. (e of the last
“alfurdable” carations Explore over 1000 miles of
sharehne onthe Shuswap Lakes For more infarmation
and a color brochure, wrte Thyee Buoys Houseboat
Chaners, 2903 Ulneh Road N WY, Calgary, AB TUN
AGH or call (F03) 282 1568

RV rentals. Diluxe units, reasonable tates. Book now
for sutamer 762 1777 aftr 4 poe, Kelowna B C

MISCELLANEOUS

Schoot distiet 50 (Nechhe s Betirement Party for
Mr. Pete Diemert, Jui, 2. 195 Contact Olve Silver
in Vanderhoof. B C. 679944

BCTF
Lesson Aids Service

2235 Burrard Street. Vancouver
British Columbia V6] 3H9

Office hours:

09:00 to 17:00 Weekdays

09.00 to 13:00 Saturdays
Consult your school catalogue—
700 lesson aids for K-12.

Continued from page 172

The challenge | have proposed is formi-
dable. It calls for a change in the way most
teachers interact in their school community,
If we begin this vital dialogue now we may
preserve the institution of the public school.
Failure to act could move us toward the
extinction of public education and acceler-
ate the move toward the “privatizatior,” of
schools in B.C.

Private school education would deny the
vision of public education and would re-
strict access to those who meet the criteria
of the particular institution.

As teachers we have the right and re-
sponsibility to speak and act to protect the
public education system, where schocls
exist to develop individuals who will lead,
change, and transform society. We cannot
choose the route of non-participation,

The time for teachers to lead is NOWIO

Mike Lombardi teaches at Viscount Montgomery Ele-
mentary School in Coquitlam, ané is co-chairperson of
the BCTF Professional Development Advisory Commit-
tee. L :
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©Winston's fingernail grated sickeningly
on the blackboard, as the stub of cheap
Victory chalk crumbled into fragments.

The classroom smelled of rat droppings
and diesel oil. Cver the blackboard a large
poster was tacked to the wall. It depicted the
face of a man about 48, ruggedly hand-
some, with a smug grin and a big chin
shaped like a shovel. It was entir-2ly through
this man’s kindness and foresight that Win-
ston had been allowed to teach his class of
50 students in a cellar of the bus station.

It was now the eighth hour of the day's
teaching, and despite their will to succeed,
the Grade 3 students were weary, barely
attentive to Winston's instructions. He was
beginhing to wonder if it had been alo-
gether wise of the staff committee to volun-
teer to add yet another 12 minutes and 48
seconds to the schoolday; it was the fifth
time this year they had made such a
donation.

He finished off the history lesson by
telling the boys and girls juist how lucky they
were. In the bad.old days, he informed
them, teachers had been vicious criminals,
roaming the cities in great, armed bands,
extorting- from poor parents money to
spend on xerox machines, computers, and
musical instruments. They had used other
funds to lead students into Another Reality,
by taking thizm to theatres and art galleries;
some studenis had ended up impractical,
merely intefligent instead of smart,

As the sfudents left, in came Julia. She
taught- Grede & in the alley behind the
. Rootless Butter Lettuce Store. She was also

-2 keen méemb.r of the Verbal Chastity
‘League, well known for the purity of its

metric terminology, its hatred of inches and

vards, of ounces and pounds. Julia could
+ talk unzelfconsciously about snails centime-
“ring their way up a leaf Or claim with a
- straight face that a gram of prevention was
. =wortha kilo of cure. But deep inside, he
~ rknew, sh¢ aespised the silly game.
“What a day,” said Juiia.
“You've been busy?” asked Winston.
“Yes, I've been explaining the new slo-
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gan: Weakness is Strength, Strength is
Weakness, to my students It's brand new.”

“It must be. [ haven't heard it. What does
it mean?”

“Well, in the bad old days. we had a
strong education system, but it produced
weak minds, by mollycoddling the enthu-
siasms of students and sapping their initia-
tive with individual attention. Now that the
system has virtually collapsed, our students
get sirong by struggling for the teacher’s
attention, fighting off boredom, and grap-
1ling with a pervasive sense of frustration.”

“l see. Is it the same with the private
schools?”

“The private schools?" asked Julia ner-
vously.

“You know, the schools where the Inner
Party sends their children.”

Julia looked round anxiously. “Remem-
ber Syme,” she warned.

Winston did remember Syme. A month
ago Syme had been the most outspoken
teacher in town, given to making invidious
comparisons between preaching and prac-
tice, between things public and things pri-
vate. Then suddenly the list of teachers was
one name shorter. Syme had ceased to
exist. He had become a non-teacher.

“Where can we meet?” asked Winston.

“You mean ..." she hesitated, “you
mean. .."

“Yes, to discuss learning conditions,” he
said, completing her sentence.

Her cheeks were burning. “At our usual
place. Out in the bush.”

* * *

The cafe opposite the Rootless Butter
Lettuce Store was almost empty. A ray of
sunlight fell on Winston’s dusty tabletop.

He stared listlessly at his glass of cheap
Victory gin. These days he drank too much,
but he refused to worry abeut it, because,
after the unpleasaniness, he had been
promoted to the pusition of Ministerial
Consultant, a sinecure, more highly paid
than his old job had been.
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Julia came in and sat coldly at his table,
They drank in silence.

The unpleasantness had started when
the school principal, O'Brien, informed the
staff of further cutbacks; either Winston or
Julia would have to be laid off. Then,
privately, O'Brien had asked Winston if he
knew anything discreditable about Julia.

“l betrayed you,” Winston said baldly to
Julia.

“l betrayed you," she replied.

“l told O'Brien of your undoubleplus-
good views on curriculum development.”

"I told O'Brien of your oldthink about
classroom management.”

As it turned out, the talk of cutbacks had
proved to be bluff, an intimidating tactic,
quite unnecessary, though no doubt well-
intentioned. Winston had been promoted,
and so had Julia. It was now her job to
ieeruit student-teachers who possesced
tenacity without talent, industry without
insight.

Though the mutual betrayal had: been
gratuitous, it had worked the transforma-
tion necessary for promotion. As they sat
there, underneath the poster of the grinning
face, they both knew that they now hated
the Public Education System.Q

Geoff Hargreaves, our regular columnist, teaches in
Cowichan Senior Secondary School.

3 COURSES
IN SECONG LANGUAGE TEACHING

SFU Summer Session, July 4 - August 12, 1983

LING 410-3 Second Language Teaching: The-
ory - Comprehersive synthesis of the pros &
cons of various theories & methods {Ham-
merly) g

LING 411-3 Second Language Teaching: Prac-
tice — Applying theories; students must know
a lainguage other than English (Hammerly)

LING 412-3 £nglish as & Second Language —
Application of linguistics te the 1eaching of
Engiish as a second language (Kim)

For turther information zbout these courses,

call the Department of Languages, Literatures,

and Linguisitics (291-3544); for applications to

register, write (o or call The Registrar (291-

3224). SIMON FRASER UNIVERSITY, Burnaby,
"~ B.C.; V5A 156. B
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