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The dramatic upswing in the stock market that has been recorded both in 
investor newsletters and daily newspapers is expected to continue well into 1983. 

The economic recovery is gaining momentum and this wiil exert positive effects 
on the stock market. The time to go into any investment is when it is on the upsurge 
— and that may be right now. With interest rates at their lowest level in several years, 
there is a resurgence of activity in the stock market. Investors with sound economic 
advice are including stocks in their investment portfolio. 

Investment Management Account 
This unique account is for investors wishing to diversify into the stock market to 

take advantage of available economic opportunities, and lacking either the time or 
the expertise to do their own investing. 

— FEATURES: 
• Individual portfolio management Personal account supervision by 

Discovery Trust. W 
• Independent investment research The investment counselling firm, Dixon, 

Krogseth Ltd., has been retained by Discovery Trust to manage the stock port­
folios on behalf of our clients. 

e Only $10,000 minimum investment required 

For more information about this investment opportunity, send in the coupon or 
contact Discovery Trust directly. 

A change for the better 

Please send me more information about the Investment Management Account: 

Name 

Address 

City 

Postal Code 

DISCOVERY 
TRUST 
COMPANY 

iMall to: 5909 West Boulevard, Vancouver, B.C.V6M 3X1 Tel: (604) 263-23711 
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RACISM ISSUE RILES 

©My initial reaction to the latest (January-
February) Issue was one of astonishment. 
This emotion rapidly changed to one of 
anger. 1 feel that our profession has been 
unjustly accused of bias and racism. 

The majority of students in our school 
have a widely diversified ethnic base. Our 
staff does not teach pupils who are Chinese, 
Japanese, Ugandan, Punjabi, etc., etc. We 
teach children—all of the children, individ­
ually and collectively, to the best of our 
ability. 

It seems to me that one way to have racial 
problems is to make an issue of race. At our 
school, as in most others, we do not 
consider a child's race to be a problem—he 
or she is in our care to be educated as fully 
and completely as possible. 

Wendy McMartin, 
Vancouver 

©Congratulations on your January-
February issue. Dealing with one topic 
certainly allowed for the discussion of theo­
retical as well as pragmatic issues related to 
multiculturalism. inviting students, teach­
ers, and university professors to present 
various aspects :<?f the topic resulted in a 
very successful edition. 

Next time, perhaps a parental voice 
might complete the views of the commu­
nity. 

MargCsapo, 
Faculty of Education, UBC 

#1 would like to heartily congratulate you 
for dedicating the entire January-February 
'83 issue to race relations and multicultural 
education. The tough questions raised are 
as insightul as they are contentious: 

(a) Who constitutes Canada's "ethnics"? 
Non-Anglos? or Non-Natives? 

(b) Does "ideological multiculturalism" 
— the concept of the equality of all cultures ;; 
— act to mask the more important "struc­
tural multiculturalism" — the equal access 
to crucial resources and positions of power 
by all segments (of Canadian society (to 
quote from Adam's article)? 

(c) Should we focus on teaching and 
respecting other cultures or should we aim 
at multiculturalizing the entire school curric­
ulum as part of multiculturizing the main­
stream "core" culture? 

(d) Should multiculturalism be expert-
directed by the new industry and its co­
ordinators or should it be directed by the 
individual ethnic communities that make up 
the various school communities? 

Such questions need to be discussed and 
resolved among each school's staff before 
any new program could be properly imple­
mented there. 

Actually Dr. Adam, amidst his pertinent 
analysis, made a small error in juxtaposing 
the status of Scottish bagpipes with Jamai­
can steelbands. Though the validity of his 
gene/al argument is well taken, the mistake 
of enrweously associating steelbands with 
Jamaica instead of Trinidad (or at least the 
eastern Caribbean) strikes to the heart of 
another basic issue. 

People of a common racial stock may 
come — in the immediate past — from 
geographically different parts of the world, 
be born into different nationalities and so 
exhibit different cultural traits. This a partic­
ularly sore point with me, as an Afro-
Trinidadian. Not only do I frequently get 
confronted (even by students) with the 
Afro-American cultural nuance of "Give me 
five," but I feel I spend half my life in 
Canada explaining that Trinidad is not part 
of Jamaica. I could imagine how a young 
Indo-Fijian student may feel when con­
stantly associated with general "East In­
dian" characteristics, even when not having 
to live down the slur— "You Punjab!" 

One of the most challenging areas for 
teachers is the issue raised by Vilma Dube. 
Having taught the full gamut from grades 1 
to 12, I find it shocking and frightening to 
witness the growing apathy ("Who cares!") 
that starts developing en masse among 
students when one gets past grades 4/5 and 
seems to become institutionalized on the 
secondary level. Sure, we could speculate 
about the many societal influences that are 
responsible for this malaise. Yet the ques­
tion that should haunt us all as teachers is, 
are we adding to this process by not doing 
enough in the classroom about pointing out 
dissonant situations and encouraging dis­
cussion on their natures and resolutions? 

After all, if students cannot respond to a 
mere hypothetical threat, one cannot ex­
pect them tOjdemonstrate their disapproval 
of (say) an actual racist incident In fact, it is 
this very need to demonstrate one's disap­
proval of racism in these tough times of 
ethnic-scapegoating that makes having 

board policy and guidelines on race rela­
tions helpful to both teachers and students. 

Yes, these are all very big issues, yet I 
hope The B.C. Teacher and its readership 
can keep the whole issue alive long enough 
to evolve a system that demonstrates re­
spect for the rights of ethnic/racial minorities 
and thus serve the interest of the entire 
Canadian community. Otherwise, it is so 
easy to get caught up in the patronizing 
reality, so well articulated by Ed May, of the 
"pizza-perogie-folkdance rut" 

Reynold Boyce, 
Vancouver 

PENSION REFORM? 

©It appears that the BCTF's submission to 
the provincial government's task force on 
pensions policy ("What We Need in Pen­
sions," November-December 1982) 
neglected to recommend the following: 

"The number of years a teacher must 
work in order to be eligible for a pension 
shall be the same number of years the 
commissioner uses to calculate that pension 
(that is, five years)." 

Alternatively: "Should a teacher not 
work for a period of 10 full years, and 
therefore not be eligible for a pension, the 
interest paid to that teacher on the teacher's 
contribution to the pension plan shall be at _ 
a rate equal to that paid by chartered banks 
to those deposits in 'highest monthly bal­
ance' accounts" (since for those teachers 
the plan will have become sailings plan, not 
a pension plan). 

Allan Becker, 
Prince George 

Ed: Earlier vesting for the teachers' pen-: 
sion plan is being discussed by the BCTF's 
Pensions Committee. The article in the 
November-December issue did state that 
the BCTF position is that full vesting should 
be available after not more than two years): 
of service. 

The BCTF has requested the provincial 
government to increase the Interest rate on -
refundsfrom the Teachers' Pension Fund to 
the net earned rate of the fund. That rate 
would be close to the one suggested by Mr. 
Becker. --
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NUCLEAR INFORMATION 

@l want to express publicly my strong 
support for the views stated by Jack 
Boulogne in his article, "Nuclear War — as 
a Teaching Subject." that appeared in your 
November-December 1982 issue. 

To any of your readers interested in 
responding to Mr. Boulogne's appeal to 
"introduce a little nuclear knowledge into 
your curriculum," I would like to recom­
mend contact with Educators For Social 
Responsibility, an organization active in the 
preparation of curriculum materials in the 
area of nuclear arms and the arms race. The 
materials prepared by this organization for a 
National Day of Dialogue on the nuclear 
issue (entitled "Creating Our Future"), held 
in many U.S. schools this past October 26, 
are particularly well-suited for school pupils 
(available for grades K through 12). 

The mailing address for Educators For 
Social Responsibility is 639 Massachusetts 
Avenue, Cambridge, MA. U.S.A., 02139 
(Tel.: 617-492-1764). 

Jack Martin, 
Simon Fraser University 
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Looking For a Realtor? 
So you've decided it's time to 

relocate. 
I can offer you professionalism, 

understanding and sales ability for 
any of your Rea! Estate needs: 

• Market Evaluation 
• Residential 
0 Condominiums 
• Revenue Property 
• Recreational 

Shaun Kirkpatrick 
266-4155 

The Permanent 
5455 West Boulevard, Vancouver 
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ANNOUNCING 
Canadian Schoolship 
Voyages in 1984 

Reserve a space for your Student Group 
Grades 6—12, for the Spring Mid-term or 
Easter Break next year. The only education­
al voyage of its kind, 3 days in London, 3 
days in Athens and 7 days on the 16,000 
tons TTS Atlas, complete ith full ed­
ucational resources, visting tgypt, Israel, 
Turkey and the Greek Islands; A social 
studies course in itself. 

Totally refundable $100.00 deposit per 
student holds space now; all deposits 
must be received by September 1983 
latest, party-leader escort 1:15 ratio. 

Cost: $987.00 plus airfare (not known at 
this time) 

FLASH: The First World Track and Field 
Championships will be held in Helsinki in 
August. Special student rates. 

FLASH: 15-day London Heritage and 
Mediterranean Odyssey, including 7-day 
cruise. $1995, including return air fare 
to London. July-August 1983. 

Send for advance itinerary information to: 
Neworld Educational 
Cruises Inc. 
905-100 Park Royal S. 
W. Vancouver, B.C. 
V7T1A2 
Tel. (604) 922-0422 
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were working 16 hours a day hauling coal 
trucks in mines or slaving in the infernos of 
those dark satanic mills. 

But by the time 1888 rolled around, a lot 
of humanitarian effort had gone into tack­
ling the question of child labor and quite a 
deal of wnrk by Ihe churches of the day into 
establishing schools for the children of ihe 
laboring classes so that they could learn to 
read the Bible. Yet it was a direct conse­
quence of the industrial revolution that your 
grandfather found himself at school. 

A politician of the time stated in the 
House of Commons. "Upon the speedy 
provision of elementary education depends 
our industrial prosperity . . . it is no use 
trying to give technical education to our 
artisans without elementary education; un­
educated laborers are for the most part 
unskilled laborers, and if we leave our 
work-folk any longer unskilled, notwith­
standing their strong sinews and deter­
mined energy, they will become overmat­
ched in the competition of the world." 

The fellow said that was not rpally about 
people like your grandfather, though, but 
about his contemporaries in the industrial 
cities who had to be trained to work in 
factories and offices. 

I don't think it would have made much 
difference to Grampa if he hadn't gone to 
school. He learned to read and write in a 
fashion, to parrot multiplication tables, and 
developed a nodding acquaintance with a 
lot of interesting saints and sinners peopling 
the pages of the Old Testament. But never 
confuse or equate schooling with learning. 
Your grandfather learned to be a master 
craftsman exemplifying the craftsman's art 
of bestowing grace on function. He was a 
mine of hedgerow information on plants 
and animals—he could even tickle trout— 
but he learned none of that at school, or as a 
consequence of schooling. 

Indeed, the few references he ever made 
about school in my hearing all related to 
discipline and how soft we had it. In his day 
if you made a mistake while chanting 
seven-eights-are-fifty-six you were clob­
bered, and though it was commonplace at 
that time to discipline children by physical 
punishment, it did not help to make school 
very appealing. 

Children probably weren't very eager to 
go to the schools in B.C. then, either. The 
Victorian maxim of spare-the-rod-and-
spoil-the-child ignored geographical and 
political boundaries. In the crown colony 
days before 1871 a few church schools 
existed and in 1865 the so-called Free 
School Act implied that "common schools 
should be open to the Children of Persons 
of all Denominations." 1 can't resist noting 
that in April 1868 the Board of Education 
on Vancouver Island resigned in protest 
against "ihe hostility of the government 
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The battle being fought about the public schools is between those who see me s2ool as 
egahtanan institutions giving of their best to all, and those who believe that schools should 
quit trying to make silk purses out of sows' ears. 

towards free schools and the continued 
withholding of the funds voted." The So-
creds were at it early, it seems. 

But in stark contrast to the large number 
of students we're talking about in England 
— about 4,000,000 at that time — you can 
estimate how few there were in British 
Columbia when you realize that in 1874 
there were only 32 public school teachers in 
the whole province. That's fewer than there 
are in your school today. 

Whatever the statistics show, and how­
ever unimportant school was to your grand­
father, the decisions to provide universal 
ele-.nertary education were momentous 
ones. No longer was schooling — even 
rudimentary schooling — to be the prerog­

ative of wealth, social class or religious 
beliefs. A floodgate was opened; a mass of 
humanity surged through and the world 
was changed irrevocably. 

The world might have changed irrevo­
cably but the nature of elementary school­
ing hadn't changed very much by the time I 
started school in 1933. The authorities had 
sharpened up their attendance enforce­
ment procedures and full-time truant offi­
cers spent busy days rounding up run­
aways. School life had become more 
humane but it was a change in degree, not 
in kind. Many teachers still controlled chil­
dren by force, and the greatest motivation 
for learning was fear of punishment. "I'll stir 
your brains up!" was the war cry of one 

THE B.C. T E A C H E R , MARCH-APRIL 1983 



particular disciplinarian, I recall, as he beat 
the dust out of the raggedy-panted little 
cretins we must have been. Such was my 
ignorance of anatomy that for years after 1 
thought my brain was located in my rear 
end. (It's fortunate that this is anonymous, 
or there would be a resounding chorus of 
"It is!") Most of my contemporaries 
yearned for the age of 14 and a release from 
bondage. 

I and a few others were scholarship 
material, superbly drilled in multiplication 
tables, spelling and geographical and his­
torical facts. We were walking little com­
puters ready to display our information on 
an examination that was not only a pass­
port to higher education but also to all of the 

jobs in society that were not in the trades or 
unskilled labor. That higher education and 
those jobs were the traditional preserves of 
the middle class (who paid fees) but the 
scholarship system allowed people like me 
who were fairly bright and good at 
answering examination questions to enter 
that world. One writer has perceptively 
labelled it the rise of the meritocracy. 

I'll spare you the details of grammar 
school and university life, which only a very 
small percentage of the population en­
joyed. No lice, no scabies, huge playing 
fields with white-flanelled figures, teachers 
striving womanfully to equate school with 
learning, glimpses of vistas of knowledge 
and wisdom, but everything pê  faded by 
the examination syndrome by which one 
lived and died academically, and thus voca­
tionally. Thinking back I can only wonder at 
the waste of it all — so much was offered to 
so few; so little was offered to the many. 

Things were not that much different at 
that time in the schools of B.C. The savage 
social distinction between elementary and 
secondary education was not the same, I 
suspect, but the system was essentially a 
streaming and selective one, with examina­
tions the hurdles that had to be cleared to 
finish the race. The demands of economic 
society, the dictates of geography, and the 
mental stamina needed to survive the exam 
route all played parts in sorting and stratify­
ing people. Grade 8 was a badge of citizen-
ship, high school absorbed only a small 
percentage of students (though still greater 
than in the English scene I've described) 
and university was largely restricted to not 
only the intellectually able but also the 
reasonably well off. The barriers were not 
so obvious as they were in England but they 
were almost as effective. 

I guess I'm lucky that you and I and your 
grandfather were born when we were, at 
least for the purposes of this memoir. I 
started grammar school just as the Second 
World War started and left it just as it 
finished. That's important, because that 
war represented a sort of watershed in 
many things, not the least of which was 
education. 

Those who had experienced that war 
wanted in its aftermath a better life for their 
children than the cycle of depression and 
wars and lack of opportunity that had been 
the lot of the average person. This led to a 
demand for access to higher education — a 
struggle to get comprehensive secondary 
schooling for all, as opposed to the selec-. 
tive, elitist system of the past. 

Despite those good intentions and the 
arguments of the reformer, it was not until 
the 1960s that the struggle started to be 
successful. And it took another industrial 
revolution — a technological one — to 
make it possible. That revolution, still pro­

ceeding, may be even more far-reaching in 
its impact on society than the first one. 
Certainly it drastically affected the world of 
employment. Unskilled labor is no longer in 
demand; service industries have replaced 
primary production as the largest employer. 
The consequences for education were 
equally revolutionary. In 1961, in Canada 
36 students out of every 100 starting in 
Grade 2 were enrolled in Grade 12. By 
1971 that figure was 71 per cent. Today in 
B.C. it's estimated to be 85 per cent. 

The same years have seen tremendous 
growth in university enrolment and even 
more so in the development of technical 
and community colleges. Those years also 
witnessed a host of experiments, some 
successful, some bizarre, as the school 
system tried to come to terms with some­
thing it was not designed to do. The 19th 
century industrial revolution wanted — and 
got — schools that would provide basic 
literacy and then weed and sort people into 
occupational classes in society. 

The present technological revolution is 
demanding universal secondary education 
and a large dollop of skilled training of 
various kinds on top of that. A system 
designed to spit them out had perforce to 
keep them in. No wonder the system had, 
and still does have, problems in adapting. 
Old habits and attitudes die hard arid 
institutions do not readily accommodate to 
sweeping changes. 

The direction in 
which education 
starts a man will 

determine his 
future life. — 

Plato 
Oh dear, Liz, reading this over makes me 

realize that it's become a treatise, not a 
letter. Fortunately, like most students I've 
known, you have the happy knack of 
getting what you want out of what is 
proffered and of being enormously tolerant 
of people like me who can get pretty 
pedantic at times. 

Let me get on to you and your schools. 
They have become much more humane. 
Most kids, you tel! me, seem to like to go to 
school these days. And it's not just the 
absence of physical punishment — verbal 
abuse can be even more searing. Most 
students seem to regard teachers in a 
friendly rather than a suspicious or antago­
nistic manner. (A few Calvinists seem to 
regard that as evidence that if they're 
enjoying school, it can't be of much value.) 
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According to the VanderZalms of this uiodd. this student cannot begetting much out of the 
public school system, because she obviously enjoys going to school. 

Contrary to a lot of noisy opinions ex­
pressed these days, the real wonder of 
schools is that they have changed so little 
considering the furious pace and the nature 
of the changes in society that surround 
them. There are elements of high comedy 
— even farce — when schools are exhorted 
to become what they already are. 

Of course there are differences, and the 
most striking to me is your bilingualism. 
That provides a smail cameo of change and 
a sign of hope for the future. Your grandfa­
ther spent four years in France during the 
1914-1918 war. He learned a lot about mud 
and death and the awful paradox of sky­
larks soaring sweetly above the gore of 
Flanders. But he never learned, as he put it, 
to parley-voo. 

Your father, c'est moi, was forced to pass 
university exams in French to graduate. 
(Memorized the answers, kid!) Ten minutes 
later 1 would have had to trip over the 
confounded piume of your equally con­
founded tante if I had wanted to find it. But 
you, my dear, ease into the language so 
joyously that it can't be schooling you've 
been getting — it's learning you've been 
doing. And there's been some fine teaching 
going on as well. And if you stumble a bit 
reciting your times tables, as I've heard you 
do. I'll trade you skills and throw in a 
calculator for good measure, any day of the 
week. 

I think that you are aware — it would be 
hard not to be — that there is a great battle 
being fought about the public school sys­
tem of this province. It would be easy to say 
that it's a fight about curriculum, or financ­
ing education, or restraint, or teachers' jobs, 
or whatever, but I don't think that's what 
the fight is about. I think those things are 
evidence of the fight that is raging between 
those who see the public schools as egalitar­
ian institutions giving of their best to all and 
those who maintain that schools should 
encourage obvious talent (the meritocracy 
again) and should quit trying to make silk 
purses out of sows' ears. 

The poor old schools, which had 
adopted the philosophy of one while prac­
tising the methodology of.*he other, are 
really caught. The reality I see is that the 
technology has made the comprehensive 
egalitarian mode inevitable, and political 
attempts to thwart that inexorable conclu­
sion are reminiscent of King Canute and the 
tide (look that one up as well). 

The argument will not truly be settled 
before you leave school, but sooner or later 
schools will have to come to terms with the 
computerized age we are entering. The 
system may, if we are lucky, realize that the 
mastery of technology lies not only in 
knowing what it does and how it does it, but 
also in treasuring above all what it can't do 
— sing the love duet from Madame Butter­

fly, paint like Breughel or "weave a circle 
round him thrice" like the magical Col­
eridge. Perhaps we will learn to celebrate 
properly the human condition — its joys 
and sorrows, its triumphs and tragedies and 
the many mansions of the human spirit that 
house the great glories of our culture and 
our heritage. Perhaps we may also start to 
treat the history of humankind as a biologi­
cal unity as strongly as we emphasize those 
acquired characteristics that make us differ­
ent. Perhaps the technology that can so 
readily provide us with the answers will 
allow my grandchildren to be taught to ask 
questions (because real learning surely 
comes from asking questions), and then 
there will be no dichotomy between learn­
ing and schooling. 

There I go pontificating again, Liz. You 
can bet a small fortune that whatever I or 
anyone else dreams or forecasts for the 
future, it will all probably turn out quite 
differently. That's the cussedness of our 
species and it makes for good horse races, 
too. I haven't the faintest idea how the 
system is going to come to terms with the 
world of work or even if it ought to or needs 
to. i haven't the faintest notion how the 
system will, or even if it can, come to terms 
with the competition — the ubiquitous 
38-hours-a-week-of-watching-TV and its 
mindless schooling, which entertains super­
ficially but mocks real honest-to-God learn­
ing. 

1 have some vague notions that we need 
more than one purpose for̂  the public 
schools if we are really to' pursue the 

question of equalizing inequalities, but 
that's a profound topic that I hope better 
brains than mine will wrestle with. 

You've been very patient with me, Liz, as 
I knew you would be, and it may well cost 
me in the complex bargaining system that 
seems to get established around here once 
you kids reach puberty. 1 wish that 1 had the 
time and the space to write about your 
other grandfather and his experiences at 
school on the prairies around the turn of the 
century. But to be true to the narrative, 
think of the tales that your stonemason 
grandfather heard from his grandfather and 
the tales that you will tell your grand­
children. When I say it like that, human 
history doesn't seem very long at all. 

And a pox — indeed a particularly viru­
lent case of it — on those who denigrate 
public education and condemn it for its sins 
and omissions, ignoring the enormous suc­
cesses it has had in its very brief history. 
Thee and me, Liz, have much to thank the 
public schools for — they have opened 
more than one door of delight, and if they 
didn't do much for your grandfather, some­
body had to open that first door to let the 
rest of us in'. 

Thank you for letting me use you as a 
beast of burden to carry this story. Save it 
away somewhere and pull it out to read it 
when your first child starts school. 

Love, 
Dad.O 

The author has had three children go through the public 
school system. This letter Is addressed to his fourth child, 
who is now in secondary school. 
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Public-school bashing is bad politics because it is 
based on false assumptions. Parents know the criti­
cism is false, and voters don't like to be conned and 
misled. 
GERRY KRISTIANSGN 

©I'm getting tired of people in responsible .-
positions taking ill-conceived shots at the ' 

.public education system in British Colum­
bia. 

I'm not suggesting that our public p<:hools 
are above criticism — anything can be im­
proved. But it is time some of the high-pro­
file critics asked themselves whether their 
purpose is to improve'or damage public 
education. . 

I should confess at the outset that I'm an 
unapologetic supporter of public schools. In 
my opinion, the decision to establish a pub­
lic school system was the single most impor­
tant social policy decision ever taken by a 
British Columbia government. 

The construction since 1872 of a univer- s 
sally accessible, tax supported, non-sectar­
ian public education system has been of 
incalculable benefit to this province and its 
people. It has given British Columbia's chil­
dren; regardless of their social or racial ori­
gins or!iTifjir parents' financial means, the 
opportunity to acquire the sltills necessary^ 
to'survivein a world that grows mere com--.. , 
plex each day. It has been an important 
agent of social mobility. Tht; public educa­
tion system of this province deserves credit 
for moulding the diverse people who have 
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> made B.C. their home into an active, ag­
gressive and productive community. 

Some of my enthusiasm for public 
schools reflects the fact that I'm a product of 
the system. I count my time in the public 
schools of District #48 (Howe Sound) as 
privileged time. I get angry when people 
launch a destructive attack on the system 
that gave me an educational base the equal 
of any available anywhere, at any price. 1 
also happen to think that the system is do­
ing a better job now than it did in my day. 
• My support for British Columbia public 
schools also reflects my five terms as a 
school trustee. I think I know something 
about public education in this province and 
it saddens me to see so much criticism 
based on false assumptions and incorrect 
information. I become particularly dis­
tressed when the attack comes from politi­
cians who should know better and who 
have the .power to niakeiheir criticism into a 
self-fulfilling prophecy. 

The trouble'with politics is that objective 
fact often is much less important than sub­

jective belief; If, because of a politician's 
cominen's.tpeople believe, public schools 
are doinij a lousy job, they won't support 
the system. If they don't support the sys-

The schools are doing abetter job for'more 
people, ihan they have^ever done before, 
despite the fact that they are expected to 
provide those people with a wider range of 
services and are having to cope Iwith a 
bewildering array of social problems. 
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tern, it will end up doing a lousy job. So the 
politician's ill-informed statement becomes 
a self-fulfilling prophecy, and we all and up 
a little (or a lot) worse off. 

As a politician, it saddens and bewilders 
me to see other politicians attempting to 
advance their careers by bashing public 
schools. 

It saddens me because of my love for 
public education. 

It bewilders me because I hate to see 
politicians — whatever their party — mak­
ing such a mistake. 

And it is a serious mistake to assume that 
attacking public schools is good politics. In 
fact, public school bashing is bad politics 
because it is based on false assumptions. 
No politician should try to build an election 
platform on a weak foundation. It is bad 
politics because the people with children in 
public schools know the criticism is false. 
Voters don't like to be conned and misled. 

I am aware, of course, that it has become 
almost fashionable to complain about the 
declining standards of our public schools. 

The hard, cold fact is that this criticism is 
misplaced. By almost any measure, our 
schools are doing a better job now than 
they ever have. They are doing a better job 
for more people, despite the fact that they 
are being expected to provide these people 
with a wider range of services and are hav­
ing to cope with a bewildering array of so­
cial problems. 

Between 1941 and 1976/ the proportion 
of the B.C. population reaching Grade 12 
doubled. Since a much larger proportion of 
the population is receiving a secondary 
education, one might expect that academic 
standards would be slipping, or at least that 
today's secondary school clientele would 
be less academically inclined than students 
in 1930 or 1940. Not so, says a provincial 
government report on reading assessment 
"In spite of this shift in the nature of the 
secondary school population, today's stu­
dents perform rather well.";! 

In fact, not only are more of our young 
people staying in school, but more of them 
are meeting the standards required for 
graduation. In 1968, 69.7 per cent of the 
people who entered Grade. 12 graduated. 
By 1976, according to.B.C. government 
statistics, the figure had risen to 80 per cent. 

This is not to say that there are no prob­
lems in public education in British Colum­
bia. While on standard tests our young peo­
ple consistently' out-perform their 
counterparts south of.lhe border, the series 
of assessments carried out by the education 
ministry since 1977reveal areas where im­
provement is needed. •.The 1981 math as­
sessment, for example, concluded that 
while student skills were satisfactory or very 
satisfactory in nine of the domains ex­
amined, there were six areas classified as 

marginal. Similarly, the 1982 science as­
sessment shows that while pupils appear to 
be leaving elementary school with an ade­
quate scientific background in the basics, 
the Grade 12 picture was "discouraging." 

Keeping in mind, however, that we are 
expecting many more children to achieve 
standards once set only for an elite, my 
instincts, my observations, and a lot of ob­
jective evidence indicate the system is 
working reasonably well considering the 
demands being placed on/it. 

So I suggest that, given these objective 
measurements of the performance of the 
public schools, politicians ought to think 
twice before attacking the system. While a 
1979 Gallup poll showed that 54 per cent of 
British Columbians thought education 
standards had worsened, the same poll re­
vealed that 83 per cen<: of parents with chil­
dren in school gave the system a passing 
grade. 

It is interesting to ask why tb's gap exists 
between the perceptions of people who are 
directly connected with the education sys­
tem, and those who have no children in 
school. I believe that the answer lies in "he 
negative approach taken by recent ecuea-

Bill Vander Zalm's political support has 
been disintegrating. Politicians who base 
electoral support on fear and misunder­
standing find that their cynical efforts are 
rejected by the many voters who have 
children in the public system. They know 
that that system was rendering good service 
until the minister made it the centre of so 
much controversy. 

Hon ministers and other critics of public 
education. The public is being told the sys­
tem is bad and people with no children in 
school are accepting this criticism at face 
value. Parents are more skeptical of the 
criticism because they have direct evidence 
to the contrary. 

Tis education 
forms the 

common mind: 
Just as the twig 

is bent, the 
tree's inclined. 
— Alexander 

The irony is that our politicians have the 
power to "improve" the system simply by 
keeping their mouths shut If the present 
minister of education said and did nothing 
for the naxt year, surveys at year end would 
show increased confidence in the public 
school system. The good things the system 
is doing would have had an impact while 
the negative messages were stilled. 

By the same token, of course, ii educa­
tion ministers continue their verbal attacks 
on the system, public confidence will con­
tinue to wane, despite any positive changes 
they may implement. 

So it se>?ms to me that a wfeg politician 
would quickly reject a no-win position in 
favor of a no-lose strategy. By saying posi­
tive things about public education, while 
making a sincere effort 'o effect positive 
change, the education minister and his col­
leagues will gain both general and public 
support and a renewed vote of confidence 
from the parents of today's school-going 
generation. 

But politicians who base electoral sup­
port on fear and misunderstanding may dis­
cover that their cynical efforts are rejected 
by the many voters who have children in 
the public system and who know that it was 
rendering good service until it became the 
centre of so much controversy. Some pro­
vincial politicians might be surprised to find • 
their platform disintegrating under them. Ol? 

Gerry Krisbanson is a public affairs consultant in Victoria 
and serves as a school trustee in Saanlch. 
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A RETIRED TEACHER'S VIEW 

Considering the lack of public support and the lack 
of clarity about what the public wants education to 
accomplish, the public school system has done a 
magnificent job. 
FRANK SNQWSI2LL 

©The fundamental problem with educa­
tion today is that no one has really decided 
what the goals of education are. 

When I was a student and for the first half 
of my 40 years as a teacher, the goal of 
education was simple. It was to make pupils 
literate: "the three Rs" plus a bit of history, 
geography, civics, sciences — all funda­
mentally academic. 

Grade 8 or age 15, whichever came first, 
was school leaving. Even earlier than that, if 
the child ."failed" or was, for any other 
reason, seen to be incompatible with the 
school system, out he or she went. There 
was no concept that education was a 
"right" and that all children were at least 
entitled to remain within the school walls 
until age 18 or Grade 12, whichever took 
the longer. 

Democratic society demanded that since •' 
taxpayers supported the schools, all chil­
dren of taxpayers were entitled to be ex­
posed to the benefits of education to the 
limits of their abilities. Society required 
better educated citizens. // 

There were economic reasons ,->- other 
than increased earnings—for the retention 
of pupils in school. While in school the 
youngsters were not out in tha labor market 

competing for the unskilled jobs that were 
continually growing fewer. 

Since youngsters of limited academic 
ability and interests were retained in school, 
varied courses to meet their varied needs 
were, of necessity, introduced: music, art, 
and many of the so-called "frills" of today 
were essentials if the youngsters were to • 
spend their senior school years profitably. 
> In addition, industrial arts were intro­
duced because the employers no longer 
hired apprentices in the hope that the 
school could serve the need.of .industry for 
trained workers. Another reason, for school 
administrators, was to provide opportunity 
for boys and girls not academically 
oriented. 
// Home and family ties were weakened 

/'and parents, having left undone things that 
in the past they would have done, expected 
the teachers to undertake many of the 
responsibilities of the home. Home eco­
nomics, courses with such names as Effec­
tive Living (Effective Loving to some 
cynics) were introduced and counsellors 
and guidance courses took a large share of 
school timetables and time. 

Society discovered other problems, such 
as those associated with safe driving, alco-

Ycungsters today have a much aider and 
deeper knowledge of the world than even 
the best educated person had In the past. 
That is due, in no small part, to the efforts of 
the public school system. 
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holism, drugs and sex, and immediately the 
school was expected to teach the young­
sters to deal with these. Many — perhaps 
even the majority — of parents, having 
shelved their responsibilities, blamed the 
teachers for every weakness and inade-
quaq' of their children. 

The school was expected to teach sobri­
ety in a society where alcoholism was and is 
an ever growing problem, yet alcohol sales 
are a major source of government revenue 
and liquor advertisements a major source of 
revenue for all forms of news media. 

Youngsters are supposed to learn re­
sponsible driving habits in school when, on 
TV, in ads for motor vehicles or in such 
programs as "Dukes of Hazzard," one 
never sees a car driven "defensively." 

Schools are expected to teach respect for 
authority and the law. Police in such pop­
ular programs as the "Dukes" are not only 
incompetent, they are absolute morons. 

In his poem, "Birds of Killingworth," 
Longfellow expressed the teachers' just 
complaint 

How can I teach your children gentleness 
And mercy for the weak and reverence, 
When by your every action and your 

speech, 
You contradict the very things I teach? 

While continually demanding more and 
more of the teachers and the education 
system, society and parents did not increase 
support either financially or morally, to the 
schools. Society made impossible demands 
of the teachers and schools and then criti­
cized and condemned teachers for falling 
short of achieving these demands. Parents, 
many of whom could not themselves earn 
the respect or obedience of their children, 
openly criticized teachers for also failing in 

. this regard. Society condemned the educa­
tors for failing to win the students' respect, 
when society itself openly criticized both the 

-system and the individuals involved. 
Every aspect of our society other than 

education has modernized and made use of 
the best of modern technology. The schools. 
have lagged behind. Teachers are still using 
blackboards, and educational TV is not 
even in its infancy. Even movie projectors, 
overhead projectors and duplicators are not 
fully available. Where every office in a 

.business,has its own photocopying ma­
chine, a school is fortunate if it has one for 
500 students. .Television — which is the 
greatest force for education in our society 
today—is used to sell products and, often, 
to inculcate manners, actions, and habits 
that are generally recognized as anti-social. 

Considering the lack of public support— 
financial and moral—and the lack of clarity 
on just what the public can and should 
expect of schools and, in fact, on what: 
society wants the education system to ac-
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complish, our public schools have done a 
magnificent job. Our youngsters today 
have a much wider and deeper knowledge 
of the world than even the best educated 
person had in the past. The youngsters live 
in the space-computer age and modern 
technology has for them no more surprises 
than the introduction of the automobile had 
for my generation. What is miraculous to us 
is commonplace to them. They use a 
computer the way we used a monkey 
wrench. Their vision, inadequate though it 
may be, is world wide. We are still bound by 
our parochial traditions. 

Is it any wonder that many of our young­
sters reject our social values and our so­
ciety? Young people graduate from high 
school or university and are too often faced 
with a world that rejects and cold shoulders 
them. When they apply for work they are 
faced with demands that they have "two 
years experience a minimum", "must pro­
vide own tools," etc. 

The society that condemns their use of 
drugs and alcohol and abuse of sex, itself 
uses drugs, and in the media owned and 
operated by adults, uses every skilful 
means of selling the very things society 
condemns. 

Teachers and administrators are them­
selves in part to blame for the problems 
they face. They have meekly allowed so­
ciety to steadily increase their responsibili­
ties without making any significant protest. 
They have failed to determine what de­
mands society could realistically make of 
the education system. They have continued 
to endure inadequate facilities and equip­
ment From both students and parents they 
have been forced to accept criticism and 
even abuse, and they have often been too 
meek to protest 

Critics of the education system — includ­

ing ministers of education — have limited 
knowledge or understanding of the process 
of education. Governments and trustees 
speak of our children as our most valuable 
resource, yet almost always in times of 
restraint slash education budgets first 

Thousands of books and millions of 
words have been written on education, and 
this magazine contains more. There is little 
doubt that the continued existence and 
progress of our civilization depends on our 
development of an educated, truly in­
formed citizenry. That goal can be achieved 
only when society defines clearly what it 
expects of education. When that has been 
clarified, all involved — parents, teachers, 
administrators, trustees, government — 
must determine whether the goals are 
achievable and what resources of staff, 
buildings, equipment, time, funds, etc. are 
required. 

Goals that may appear desirable may be, 
and often are, unrealistic, unless the re­
sources ere adequate to make those goals 
achievable. If our hope is to educate, to 
develop to the optimum, the capacities of 
each individual, obviously the curricula of 
our schools at all levels must be expanded 
to serve the needs of individuals. 

Having defined our goals for education, 
and having decided what resources are 
required, we must, as individuals and as 
society, give full support to those to whom 
we entrust the lives of our children. 

We must make certain that we do not by 
our every action and our speech contradict 
the very things we hope our schools will 
teach. 

We must give much more than lip service 
to the development oi our most valuable 
resource, our children.O 

Frank Snowsell Is a retired teacher Wing In Kelowna. 
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and do. * * s c h 0 0 1 s»s«em should be 

JOHN S. CHURCH 

# . . . . it is through unfuerea/pub/ic educa­
tion that the way must be found to liberate 
people from the burdens of disadvantage, 
handicap, ignorance, prejudice, and misun­
derstanding, end to liberate the potential 
that Is in every human being to contribute to 
the building of a just and prosperous com­
munity."1 

So said a joint statement of the National 
Education Association (U.S.), the Cana­
dian Teachers' Federation, and the World 
Confederation of Organizations of the 
Teaching Profession. 

What is public education? What is it that 
the teachers are seeking to defend from the 
sustained attacks of government, some 
members of the public and the media and 
certain representatives from tertiary educa­
tional institutions? , 

Have we lost public education? Do we 
know what public education is? Is public 
education different from the education that 
public schools are now providing to B.C. 
students? 

During December 1982 I had the fas­
cinating assignment of identifying and then 
interviewing 52 prominent teacher and lay 
activists in B.C. education to obtain their 
views. I learned much from them. What 
follows is a summary of parts of the report I 
prepared as a result of the interviews. 

Public education is the system of public 
or political control of education, supported 
by taxation from all the taxpayers. It is 
accessible to all students, regardless of race, 
sex, religion, age. It presumes a common 
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shired perception of the society and of the 
individual. It is capable of maintaining 
within it a number of alternative programs. 
It suggests providing the opportunity for 
adults to offer to the next generation that 
they will be able to participate in the 
shaping of a society that values diversity, 
and that they will be able to work democrat­
ically toward common objectives. 

Key words that describe its features in­
clude diversity, flexibility, choice by the 
parents, and students as they mature, conti­
nuity by means of which students will 
understand the linkage of the past to the 
present, and transformations. It emphasizes 
the importance of relationships, the ex­
ploration of ideas, the resolution of, and 
accommodation to, conflict. 

Public education has played an essential 
role in the development of our society. It 
has been a social good and service, for its 
purpose has been to enable students to 
acquire requisite skills and knowledge to 
become liberated and to promote a sense of 
community. It has been the foundation of 
our beliefs, our sense of fair play, of justice 
and equality. It has been a vital element of 
our society, which, like religion, until re­
cently, has not been questioned. 

However, its future survival, despite the 
large number of people whose lives have 
been intimately involved with public educa­
tion, is now problematic, regardless of the 
eloquence and common sense of the NEA-
CTF-WCOTP Joint Statement, from which 
I quoted briefly at the beginning of this 
article. 

Teachers know more about what goes on in 
schools than any other adults. Improve­
ments in education should start with a 
dialogue within the profession. Teachers 
must discuss education with each other, 
probing, clarifying issues, then attempting 
to win public support. 



As we move rapidly from an industrial 
focus to an informational orientation, public 
education is threatened not just in B.C., but 
across Canada, Australia, New Zealand, 
Britain and, above all, in the United States. 

CENTRALIZED SYSTEM 
In B.C., a highly centralized monolithic 

control of education by the provincial gov­
ernment has replaced the former system. 
This new control of education leaves virtu­
ally no room for parent, teacher, student, or 
school board participation in decision­
making. It presumes a common standard­
ized curriculum with a focus on socialization 
and vocational skills training and with every 
decision made by the central bureaucracy 
and ratified by the minister and cabinet 
colleagues. 

Parents unhappy with this monopoly 

Human history 
becomes more 
and more a race 

between 
education and 
catastrophe. — 

H.G.Wells. 

have only one recourse — to seek the 
services of the alternative, the private sys­
tem. Parent participation, involvement, 
choice — the hallmarks of a genuine public 
system — are not sought in the new 
provincia'ly-controlled system. 

' The other system, private education, has 
also grown because of public funding and 
official pronouncements asserting its sup­
posed superior features. Private education 
denies the vision of public education; that 
is, a commonly shared conception of so­
ciety and the individual. It presumes that 
education is, not a process, but a commod­
ity purchasable in the marketplace, pro­
vided that the private institution is willing to 
sell to the prospective client, that the pro­
spective client is pleased with the particular 
brand and its advertised quality, and, most 
important; that the client has the necessary 
money to buy the proffered commodity. All 
this means that, unlike the public and the 
provincially controlled systems, the stu­
dents in any one private school are a highly 
selective group. 

ROLE OF THE PRINCIPAL 
Those people I interviewed identified 

four other areas of concern. One is the 
function of the principal. 

162 

Clearly, the ministry perceives the princi­
pal as the ministry's agent in the school. 
Likewise, school boards and the officials 
regard the principal's nv-Ia assignment as 
translating, implementing and justifying the 
school board's official policy. 

In contrast, teachers view the principal as 
facilitator, energizer, synthesizer, catalyst, 
principal teacher, master teacher, organizer 
and supervisor of instruction, head teacher, 
an innovative and creative person, an alert 
listener, a community worker, a child's 
confidant. Functions teachers believe the 
principal should minimize include adminis­
trative and budget responsibilities. Overall, 
teachers perceive the principal to be an 
educational-instructional leader, not an ad­
ministrative and financial zealot. 

Teachers expressed serious reservations 
concerning the contradiction in the role — 
the expectation that the principal is the 
helper, the inspiration, the confidant of 
teachers, and the requirement that the 
principal write reports. Further confusion 
exists concerning the ultimate responsibility 
of the principal. Those from outside the 
school invariably emphasized the primacy 
of accountability to the school board. Those 
from within the school stressed the impor­
tance of answering to the school commu­
nity — parents, teachers, students. Others 
noted the serious limitations, particularly in 
elementary schools, imposed by an 
hierarchical and patriarchal structure. The 
principal and the vice-principal are male; 
almost all classroom teachers, female. 

What emerges is the need for a careful 
refinement of the role of the principal. The 
examination should be conducted in the 
context that the principal is the principal 
teacher, that is, that the principal performs a 
specialized teaching function, as the librar­
ian and the counsellor do other specific 
teaching assignments. The function of the 
principal is not, I believe, a separate func­
tion from teaching. It is to assist teachers. 
The role must be modified to reflect the 
unity and the primacy of teaching. 

ROLE OF OFFICIALS 
A second concern was the role of school 

board officials. Many teachers emphasized 
the essential conflict in roles between gath­
ering, organizing and interpreting informa­
tion for the school trustees to make a 
decision, then of explaining and interpret­
ing it to the teachers on the one hand, and 
being accessible to support and assist 
teachers in their classroom work on the 
other hand. Several noted that these offi­
cials could on occasion impede the smooth 
evolution of the school staff as a workable 
and confident decision-making group. 

One non-teacher interviewed noted that : 
when there are many officials it can become 

[Kj Sjy.; jijJSî ĵp-Ĵ '̂  

Public education has played an essential 
role in the development of our society. It 
has been a social good and service, for its 
purpose has been to enable students to 

difficult for the school trustee to observe 
directly, to collect information indepen­
dently, and to listen attentively before for­
mulating recommendations. One teacher 
noted the advantage of combining part-
time classroom teaching with part-time as­
sistance to other teachers and co-ordination 
at the district staff level. Such helping 
teachers and/or co-ordinators would not be 
heavily involved, it was emphasized, in 
implementing school board policy. 

A corollary issue raised was the exponen­
tial growth in the numbers of district staff. 
Several teachers interviewed suggested 
that the best single personal assistance 
would be to have many of the group return 
to classroom teaching, for then there would 
inevitably be an improvement in class size 
or in the student-teacher ratio: Meanwhile, 
the expanding bureaucratization of educa­
tion, or the. phenomenon described by 
Northrop Frye as "cutting oneself off from 
the social context of one's job (being) 
regarded as the privilege of seniority," re­
mains among education's unresolved para­
doxes. 
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acquire requisite' skills and knowledge to 
become liberated and to promote a sense of 
community. 

ROLE OF THE MINISTRY 
A third issue focusses on the role of the 

ministry. Is the ministry currently pursuing a 
legitimate function in promoting and imple­
menting a highly centralized and controlled ' 
curriculum? Is the minister an advocate or 
an enemy of public education? Many noted 
the need to reduce the size of the bureau­
cracy, particularly if public education is to 
replace what now exists. 

Appropriate supportive functions identi­
fied for a concerned, caring nMl'.teh-y in­
clude: 

• to articulate the educational goals for 
the province after appropriate consultation 
with various appropriate provincial institu­
tions/ 

• to provide the requisite financial, mate-
. rial, and human resources to ensure quality 
and equality; 

• to be an advocate of public education 
in the province; 

• to authorize and to participate in the 
evaluation of the province's educational ; 
goals; 

<* to develop curriculum either for a pro­
vincial curriculum and/or as a source for 
teachers to elect to use, if they wish; 

• to ensure that the various groups in­
volved in education are able to canry out 
their roles and functions; to serve as a final 
court of appeal in the case of dispute 
between or among various individuals or 
groups. 

ROLE OF THE PARENTS 
The fourth area constitutes the major 

challenge. Are teachers genuinely commit­
ted to involvement of parents and, when 
appropriate, students, in critical decision­
making? In what matters should parents be 
involved — setting goals? Establishing 
priorities? Determining what shall be 
taught? Defining how the students will be 
evaluated? Agreeing on how programs will 
be evaluated? 

Are teachers really willing to listen atten­
tively, contemplatively and empathetically 
to parents? Will teachers exercise their 
supportive skills and attributes to overcome 
reluctance, suspicion and unwillingness of 
some parents, particularly those who have 
had limited and unhappy school experi­
ences? Are teachers committed to the 
avoidance of jargon and of the monopoly of 
discussion" with parents? Will they judi­
ciously, skillfully and unobtrusively lead 
parents to become concerned over the 
sexist, racist, elitist inequities in our schools 
and thus in our society? 

These are hard, difficult, but crucial ques­
tions, if the restoration of public education is 
to be more than an academic exercise. As 
we enter the informational society — or a 
lifelong educational society, if you like — 
the key question becomes: will the public 
school and public education be a part of this 
new society? One thing we know for certain 
is that those who are to be affected must be 
directly involved in making key decisions. 

FOUR ALTERNATIVES 
What are the alternatives in so far as the 

formal institution of schooling is con­
cerned? 

• A continuation of the present recently 
strongly centralized provincial monolithic 
system. 

• A dual system of both public education 
and public funding of private schools: 

• A totally private system or a de-
schooled society, as advocated by such 
critics as Ivan Ulich and John Holt 

• Over an extended period, the evolu­
tion into an educational commonwealth 
with teachers ceasing to be employees as 
they establish teacher co-operatives and 
secure a franchise to provide educational 
services to a community. Like the doctor 
and hospital analogy, the computerized 

learning resource centre, perhaps more 
than the traditional school, would then 
emerge as an important locus of teacher 
practice extended beyond the office or 
home of the teacher. 

©During the immediate future, a return to 
a system of diversified, flexible public edu­
cation. 

Is the last-mc.-itioned variable feasible? 
As a consequence of discussing current 
issues in education with 52 prominent-
activists, I am convinced that the process in 
which I was involved is one that can be 
replicated, provided that adequate time is 
allowed and that the questions I used as 
stimulus, prod, provocateur are broken into 
smaller and more manageable compo­
nents. 

Teachers need to initiate dialogue, probe 
issues and clarify positions on education 
among themselves. Judith Little has re­
cently concurred that "school improvement 
•BBaanHBBmaanaai 

If there is 
anything that 

education does 
not lack today, it 

is critics. — 
NathanPusey 

is most surely and thoroughly achieved 
when teachers enge.̂  .n frequent, continu­
ous and increasingly concrete and precise 
talk about teaching practice...." 2 

But more is required than simply teacher 
talk. The process can be — and must be — 
extended to include parents first, then later, 
other members of the public, that is, the. 
70-75 percent who do not have children in 
the schools. Teachers will have to remem­
ber that listening attentively, reflectively 
and empathetically is infinitely more diffi­
cult than leading the discussion. 

Such a commitment is essential if public 
support, confidence and participation in 
education are to be built The public will 
begin to claim a deep sense of ownership 
and a zealous commitment to the continued 
healthy growth of education. The current 
unfortunate caricature of what education 
should be will have ended, the public will 
once again be restored in front of educa­
tion, and for the teachers and students joy 
will have returned to the teaching-learning 
process. O 

References available on request 

John S. Church recently retired from BCTFs Profes­
sional Development Division. The survey on which this 
article was based was one of his final assignments as a 
BCTF staff officer. 
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A COLLEGE EDUCATOR'S VIEW 

The opportunitsts who are taking advantage of hard 
economic times to dismantle the school system are 
playing a dangerous game. The commitment of our 
citizens to public education may be much deeper 
than the pollsters think. 
JANCIOE 

©Public education has been in the news for 
the last several months. More precisely, the 
funding of public education has been in the 
news. This is not surprising, of course, since 
we are in a very severe recession—depres­
sion, if you wish — and money has become 
a central concern. 

The media are full of stories about how 
bad the economy is. There are articles 
about corporations, both large and small, 
collapsing under the weight of debt and 
reduced profits. There are also articles 
about people whose lives have been turned 
upside down by the loss of their jobs. The 
economic situation is described as ex­
tremely grim. People's faith in the bounty of 
life has been severely shaken. Such a 
climate of economic uncertainty has made 
a large segment of our population feel quite 
vulnerable. 

The conditions are ripe for demagoguery 
and unscrupulous appeals to baser human 
emotions. When people are hurting, when 
they are frightened or when they feel 
helpless, they can become selfish and 
mean. If they are suffering, they may want 
everybody else to suffer too. 

There are those who feed such hostility 
through distortions and facile comments. 
Such opportunists drive wedges between 
groups so as to manipulate them better. By 
pitting one group against another, by fos­
tering ill will and by scapegoating, these 
opportunists are trying to shift attention 
away from their own shortcomings. Such 
tactics are designed to influence passions 

1 6 4 

and to undermine the democratic process, 
which relies heavily on reached decision­
making based on a sensitivity to the wishes 
of the people. 

Even without these attempts to exploit 
the situation for short-term gains, the dis­
orientation that comes from chaos in the 
economy creates a demand for action. 
People want something done about their 
problems: they want them fixed. This de­
mand that somebody do something pro­
vides an opening for change. Those in 
power can use this opening to make the 
system better or to make it worse. 

• Take, for example, the call for a return to 
the basics in education. There is some 
appeal in this notion if it involves looking at 
the fundamentals and making sure that 
they are taken care of. Clearly, if there are 
problems in education, efforts should be 
made to correct them. However, all too 
often the call for a return to the basics is 

i merely a wish for the good old days. You 
can translate "good old days" into "what I 
had to go through." The danger is that 
people will accept a simplistic solution to a 
complex problem and end up making 
things worse. In many ways kids simply are 
not the same now as,they were 30 or 40 
years ago. There is a tendency to distort the 
past primarily because we have selective 
memories and tend to evaluate early expe­
riences as a result of where we are now. 
, Before there is a wholesale change in 

education as the result of a change of 
"leadership," we should ask ourselves 

No one denies that conveying knowledge 
and developing skills are basic tasks of the 
schools. In addition, however, society has 

some fairly basic questions. One of these is: 
Just what is the role of education in our 
society? Perhaps that phrasing begs the 
question, since it implies that there is a 
single role for education. That would deny a 
fundamental feature of modern Canadian 
society—our pluralism. Maybe in a mono­
lithic society the education system has a 
single role to play insofar as that society has 
well-defined specifications for th^product. 
Moreover, in such a monolithic society all 
the components that create a socialized 
human being would probably fit together 
well and would all be working in the same 
direction. 

Canadian society, however, does not 
have that single-minded nature; there is a 
multitude of cultural entities that makes up 
the mosaic of our nation. Each of these 
cultural entities has a uniqueness that we as 
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a society have chosen to foster rather than 
obliterate. As a result, there is no standar­
dized set of values or characteristics that is 
universal across our culture. Consequently, 
the school system has varying expectations 
placed on it as a result of our multicultural 
policy. 

The assumption I am making is that our 
formal educational institutions are one of 
the primary transmitters of the values found 
in our society. There can be little doubt that 
most of our citizens instinctively see this as 
an appropriate role for the schools given 
how strongly some people react when their 
values are not being adequately repre­
sented. It is true that under such circum­
stances a cry might go out for value-free 
education, but I do not believe that such an 
education is possible. After all, teachers are 

>/s other responsibili­
ties once thought to be the exclusive do­
main of the family^ 

human beings, and their values will get 
J. * 

passed on as they deal with the myriad 
issues facing them each day. f s -

The best we can hope for is that our 
teachers will strive for a balance or lay out 
their biases. If we have a reasonably hetero­
geneous group of teachers, our students 
will end up getting exposed to a range of 
views. We might also think that it would be 
a good thing if people learned how to 
analyze and decide on issues of morality or 
on which values to adopt 

In addition to their role as sodallzers, 
schools'also have a role as purveyors of 
knowledge Our technical sophistication 
has increased so that there are certain facts, 
arid skills that are useful to know in order to 
operate effectively in pur society. It helps if 
you can communicate effectively to other 
people. Typically this involves a reasonable 

l_ L 
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command of the language both in its written 
and oral forms. Mathematical skills are also 
necessary; filling out a Revenue Taxation 
Canada form is enough to drive that point 
home. 

To some these are the most important 
skills and are the legendary "basics" that we 
are told we should be getting back to. It is 
hard to argue that such skills are not 
important—they clearly are. Nevertheless, 
various sociological forces have remoulded 
many of the institutions of society and have 
shifted onto our schools responsibilities 
once thought to be the exclusive domain of 
the family. You can decry this shift and 
lament the fact that such a change has 
occurred but it is just that — a fact 

This point is well made in the report of the 
Fact-Finding Commission to the Alberta 
Ministry of Labour (December 1980) en­
titled, "A System in Conflict/' which came 

ri 

out of the extended teachers' strike in 
Calgary. The report documents how the 
demands on the school system have ex­
panded over the years. If s fine to say that 
the schools should give up everything else 
except the basics but that would simply 
mean that education in those other areas 
would often not take place. 

Those who want to change the school 
system as it has evolved must come up with 
a better answer to the problem than sug­
gesting that all these other things can simply 
be returned to the family. The modern 
family is just not the same as it was 40 or 50 
years ago. How do you deal with the 
single-parent family or one that has two 
wage earners? 

The sentiments that motivate people to 
want to return to the familiar and the "good 
old days" are understandable even if they 
are not productive in dealing with the 
problems that exist now. What is not under­
standable or defensible is the position that 
the education system should be dismantled 
and twisted out of shape because it does not 
fit into a cost-efficiency model. As I said 
earlier, the current economic crisis has 
created a climate in which insidious 
changes can be brought about in the name 
of "doing something." There are elements 
in the government and Ministry of Educa­
tion that are seizing the opportunity pro­
vided by this climate to alter fundamentally 
the nature of our education system. 

Let me give you an example from the 
part of the system I'm most familiar with, 
the community colleges and provincial in­
stitutes. There is a proposed policy docu­
ment circulating that sets out the mission 

• statement, goals and objectives for the 
community colleges and provincial institu­
tes over the 1982-87 period. This docu­
ment is going to have some serious implica­
tions for the issue of accessibility. 

, The colleges and institutes were devel-

i * i 
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oped out of a recognized need by the 
various communities of the province for 
increased access to post-secondary educa­
tion. Accordingly, local groups got together 
and provided the drive for the establish­
ment of comprehensive institutions that 
could provide a wide range of offerings, 
including academic, vocational, technical/ 
career, basic upgrading and continuing 
education. 

The ministry's proposal calls for a change 
to a "modified comprehensiveness" in 
which the offerings of community colleges 
could be pared down to create a more 
cost-efficient system. What this proposal 
seems to disregard is that many of the 
people who go to colleges go to them 
because they are in their home communi­
ties. A series of reports by Professor John 
Dennison and his colleagues at UBC have 

Why should we 
subsidise 

intellectual 
curiosity? 

Ronald Regan 

clearly shown that availability is one of the 
main reasons people choose to go to a 
community college. A majority of the stu­
dents at community colleges are simply not 
mobile because they have full-time jobs, 
because their spouse has a needed job, 
because they have a home or because they 
have various social supports that would not 
be available elsewhere. If the offerings are 
cut back and the comprehensiveness of 
colleges is modified, these people may very 
well be denied post-secondary education. 

It is proposed that the Open Learning 
Institute (OLI) and the Knowledge Network 
of the West (KNOW) could fill the void 
through their self-instructional correspon­
dence courses. Such courses are probably 
very useful in extending pcst-secondary 
education to those who have difficult in 
attending a college or institute because of 
distance, lifestyle or personal circum­
stances. It must be recognized, however, 
that this form of instruction is not suitable 
for the majority of students; such courses 
demand an exceptional level of self-
discipline and independence of operation. 
The low completion rates show just how 
hard it is to work essentially on your own 
without the social supports provided in 
post-secondary institutions; 

The proposal also calls for the establish­
ment of "priority programs," whicKvvill be 
designated by the Ministry of Education 
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based on provincial occupational and man­
power needs. Accordingly, certain technical 
and vocational programs have been identi­
fied as worthy of increased support because 
they are in demand or are likely to be in 
demand. This makes me a little uneasy, 
given just how accurately the government 
has been able to predict the direction or the 
economy; it has not had a particularly 
impressive record in the past. 

Putting its failures aside for the moment, 
putting more resources into areas where 
there is a great student demand sounds like 
si good idea. The proposed system, how­
ever, is not based on what the students 
want but rather on what the economy 
supposedly needs. Students don't get to 
choose; they get channelled into these 
priority programs. There are elements of 
the proposal that smack of "Big Brother" in 
1984. 

The d̂dirJonai resources for these prior­
ity programs that are considered important 
for economic reasons are to come from a 
reallocation of internal funds. The proposal 
is that these priority programs are to take 
precedence over all else, although these 
other programs are to be maintained at the 
"highest possible levels". This statement is 
a bit cynical since companion documents 
tell the colleges and institutes to plan for no 
increase in funding along with continued 
inflation. In other words, we are to do more 
with less. The ministry expects colleges and 
institutes to cannibalize themselves to put 
on.the priority programs. This means a 
gutting of the non-priority offerings. 

The situation,. of course, is parallel to 
what is happening in the schools. The 
"frills" are to be cut back to maintain the 
"basics." 

Apparently one of the "frills" for rhe 
Lower Mainland colleges is university trans­
fer programs. Most colleges in the province 
provide a sufficiently diverse set of courses 
so that a student could do his or her first and 
second year of university at the local com­
munity college. The proposal implies that 
some, or all, of the Lower Mainland col­
leges would lose their university transfer 
(UT) program in recognition of the proxim­
ity of the universities (which are already 
being forced to limit enrolment) and the 
"wide-ranging urban transit facilities" (in­
cluding the ALRT system?). 

Once again, however, the planners have 
failed to consider that many of the students 
taking UT courses are not in the 18-24-
year-old group. This younger group maybe 
psychologically mobile enough to spend an 
hour or so on a bus and take on the rather 
imposing campuses of our universities. 
There will be many, however, who will be 
denied access to such studies because the 
barriers associated with leaving their com- i 
munity are just too big to overcome. 
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The community colleges were founded 
on the principle of universal access to 
education. Tuition fees have been kept 
intentionally low so that money would not 
be much of an obstacle. There are strong 
pressures, however, to increase the cost of 
education paid for by the student. Colleges 
and Institutes whose tuition fees do not 
me^ the provincial norm will have their 
budget allocation reduced by the differ­
ence. 

This is extremely retrogressive; it is a step 
away from universal access and a partial 
return to the situation in which your wealth 
— or your parent's wealth — was what 
determined how much education you 
would get. A society that restricts access to 
education is fostering a destructive kind of 
eiitism based on social class. The same 
tendencies, of course, can be seen in the 
schools: parents have to pay extra for some 
of the essential items of education through 
additional charges, or have to organize 
fund-raising events to keep some program 
or activity going. 

What we are seeing is the erosion of 
public education and the equality of oppor­
tunity it promises. This process of undercut­
ting the gains made in greater accessibility 
extends beyond the colleges and institutes 
to include the entire public education sys­
tem. Improved accessibility in the primary 
and secondary grades has occurred as a 
result of efforts made to meet the individual 
needs of students. Schools have been 
made more responsive to the special prob­
lems associated with a heterogeneous 
group of students. The problems of the 
gifted child as well as the disadvantaged 
child have been tackled. 1 am not trying to 
say that they have all been dealt with 
adequately, but progress has been made. 

However, the undermining of the fi­
nances of our public education system by 
the current government is extremely seri­
ous, since it will wipe out most of the gains 
made over the last decade. Public educa­
tion is being slowly choked; each time the 
grip has been made tighter. As the funds are 
cut off programs and people are lost. It may 
sound trite but the very quality of our future 
as a society depends on the openness of our 
public education system. Those who would 
take advantage of the confusion generated 
by hard economic times to dismantle the 
system and reduce accessibility are playing 
a dangerous game. The people of this 
province should not be underestimated. 
Their commitment to a strong public educa­
tion system that provides all its citizens with 
the greatest level of accessibility may be 
much deeper than the pollsters had 
fhcughlO 

Dr. Jan Cioe is president of the College-Institute Educa­
tors'Association of B.C. 

THE SENIOR CITIZEI 

Senior citizens are among 
education's most severe 
critics. Right? Not in Co­
quitlam. Centennial Sec­
ondary School welcomes 
their participation in 
school activities, and runs 
a special program for 
them. The result? Senior 
citizens are among the 
school's staunchest sup­
porters. 

JANET YAU 

©If the success of any project is judged by 
its achievements, a project for senior citi­
zens at Centennial School in Coquitlam has 
already earned top marks in its class. 
; They call it Project Hospitality. 

Every Friday at noon, Graham Conway's 
:[ Foods 12 class hosts a luncheon for se, or 
citizens of the community. During a full 
course meal, the seniors are given the op­
portunity to interact positively with the stu­
dents who serve them. 

At least 30 senior citizens call into the 
school in advance to inform the students 
that they are coming. They arrange for their 
own transportation to and from the school. 

They are what Principal William Melville :;. 
refers to as "our own senior students of 
Centennial School, and we are proud of 
them in every way." 

The cost of the luncheon is $3.00 per 
person. Any remaining money from the 
budget is put to good use? It goes toward a 
favorite charity, sent in the memory of the 
late Bill Paine, the former spokesperson for 
senior citizens in Coquitlam. 

Project Hospitality came out of an idea 
more than 10 years ago. It first began as a 
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food catering service for senior citizens who 
couldn't get out The idea expanded further 
to become an in-school project. 

Sponsors of the project are community 
services teachers Graham Conway, Gerry 
Skitch and Charlotte Turnbull, who work 
along with Chef Terry Larsen on the princi­
ples of group effort. They include Conway's 
Foods 12 class and the senior citizens, who 
receive the students openly without hesita­
tion, to make the project the success it is. 

"We get as much out of this project as the 
senior citizens themselves. We all gain and 
learn from the experience." said Melville. 

The senior citizens feel the success of 
Project Hospitality as well. 

"It's such a nice program. A lot of us live 
by ourselves and something like this gives 
all of us the chance to. go somewhere and 
have something to look forward to. I've 

Top left: Each Friday at least 30 senior 
citizens come to the school for a full course 
hot meal. Top right: Students prepare and 
serve the meal under the watchful eye of 
their teacher. Left: Who said there was a 
generation gap? 

been here every Friday ever since the proj­
ect began 10 years ago. Through the years, 
I've gotten to know a lot of really nice kids 
from it," senior citizen Theresa Ouellette 
said. 

Nat Mawby, senior citizen, says, "The 
project is terrific. We get to meet people and 
socialize. It's a great way of spending the 
afternoon." 

The senioi- citizens are not the only ones -
who think Project Hospitality, is such a suc­
cess. Centennial students also agree with 
them. 

"I like doing this a lot; it's fun. I really like 
helping them, because they're nice," Cen­
tennial Grade 12 student Suzanne Dresser 
said. 

Lisa Hinchey, Grade 12 student, added, 
"I love doing this a lot. The senior citizens 
are so nice and I really have a good time 
working on the project with them." 

Project Hospitality ties in with the curricu­
lum of Conway's Foods 12 course. But stu­
dents like Dresser said, "I wouldn't mind 
doing it, even if it weren't compulsory." 

Frills possibly. 
Referring to the criticism about the so-

called frills in the school system, Melville 

says, "There are bound to be critics who 
come down and criticize this project, too. 
But if you can call a project where old peo­
ple and young people get together in a 
positive way and it's reflected back in the 
community, go on ahead; we'll take the risk 
of its being called a frill." 

Project Hospitality has helped in educat­
ing senior citizens as well as students, in 
understanding one' another better. 

Mawby said, "The kids are really terrific 
here, and it's helped me get a better under­
standing and outlook on them. Other 
schools deserve to learn from Centennial." 

"It's certainly nice for young people to 
help you like this. The students at Centen­
nial and what they're doing are just great 
Seeing the results of the project hus 
changed my opinion of teenagers some," 
said senior citizen Mary Doueette. 

Centennial students involved in the proj­
ect have gained a better understanding of 
senior citizens from Project Hospitality. 

"They are really nice people. The senior 
citizens make you feel important and worth 
while during the project" Hinchey said. 

The project has given Centennial School 
some new friends. The senior citizens have 
developed a positive attitude toward the 
itchool, staff and its students. 

/} "Before the critics start criticizing every­
thing that goes on in school, they should see 
what goes on, something positive like this at 
Centennial." 

"A lot of the teachers don't get any sup­
port, which they deserve nowadays. They 
educate the students and help them be 
what they are. They're such nice students at 
Centennial," said Ouellette. 

Well received at Centennial, Melville says 
it best, "The senior citizens don't have to sit 
in their rocking chairs all their lives. At the 
same time, the hot line shows don't help 
any, burdening them with a more gray, neg­
ative side of teenagers today. Here's some­
thing positive and we're proud of it."0 

Janet Yau Is a Journalism 12 student at Centennial 
Secondary School In Coquitlam. 
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KEN A l l 

©Until recently at least, education had 
come a long way in the last century. Evi­
dence of that is Surrey's Anniedale School, 
the oldest operating one-room school in 
that municipality. 

The school was built in 1891 for $660, 
and originally accommodated classes of 8 
to 15 students in grades 1 to 8. 

In 1954 the school was closed, and 
remained vacant for 20 years, used only 
occasionally during that period as a com­
munity hall. By 1975 the buiiding was in 
disrepair and in danger of being torn down. 
Parents in the community rallied, however, 
ar J the result was that the building was 
moved two kilometres to a new site on the 
grounds of the new Anniedale School. 

Parents, Surrey businesses and the 
school board combined efforts to restore 
the school to its original condition, complete 
with students' desks and other artifacts. 

Today the schooi is an historic study 
centre, available at no charge for use by 
elementary classes as part of a unit on the 
history of Surrey. Teachers and students are 
encouraged to use the facilities and "be­
come" pioneers for a day. Experiencing the 
past helps them develop a greater under-

1. The original Ebume School in Vancouver. 
2. Surrey's Bamston Island School — in flood 

time. 
3. The Surrey Centre School class poses for a 

class picture. 
4. Sitting with one's hands behind one's back 

was an important skill to be learned in the 
early days of B.C. This class is in Sir James 
Douglas School in Victoria. 

5. Bamston Island School in the 1890s. The 
entire class poses. 

6. The interior of Surrey's Anniedale School, 
fully restored. 

7. Teacher Kathy Der and her students use 
slates, as they would have done when An­
niedale School was first built. 



rCHISON 

standing of Surrey's pioneers, and school­
ing as it was at the turn of the century. Some 
of the classes prepare pioneer costumes, 
and wear them when they attend the 
school. 

Students take subjects as they would 
have been taught in the early 1900s, includ­
ing reading (using turn of the century 
readers), elocution, penmanship, civics, 
arithmetic (using slates), singing (including 
"School Days"),;art, and physical drills and 
games. The students also use the artifacts to 
leam about life 100 years ago. 

The school is heated by a wood-burning 
stove, and students are expected to tend the 
fire during the day and to leave the wood-
box rilled for the next class. They are also 
expected to tidy the room and sweep the 
floor when-they leave. The school has no 
washrooms, of course, but the students can 
use the washrooms in the new school on the 
same grounds.!: 

Surrey, youive come a long way, but 
congratulations on preserving — and using 
— the little gray schoolhousc of a century 
ago.O 

Ken Aitchison is the editor of this magazine. 

8. Elementar]! students enjoy dressing the part 
for their lessons in Anniedale School, 

-•^shown in the background. 
9. Period costumes, slates, ink bottles and nib 

pens, and readers from the tum of the 
century all help to give today's students an 
appreciation of what school was like in the 
early days of our province. 

10, An essential part of any one-room school is 
the stoves Students tend the stove during 
the day, and replenish the wood box when 
they leave. 

11. The little gray schoolhouse proudly receives 
students again, after years of neglect. 



A TEACHER'S VIE 

If we are to preserve public education, the school 
must be restored as a vital part of the community. 
Here is how we can do that. 
MIKE LOMBARD! 

©We find ourselves in the midst of an 
unprecedented attack on public education. 
Will public education survive this onslaught 
and play a key role in the shaping of our 
future or will it become an endangered 

,. species found only in the history book? 
Teachers have an important role to play 

in the fight for the preservation and im­
provement of public education. 

I believe that public education should 
prepare pupils to become responsible and 
active participants in a democratic society. 
Educators in B.C. face the challenge of 
working toward this goal in an atmosphere 
of centralization, criticism, and sustained 
attacks on the public schools. 

These attacks are aimed at the actual 
performance of the public schools and they ; 
jeopardize the basic institution of public 
education. Within thiŝ  debate .over the 
governance and control of schools I believe 
that teachers have a key role.to play in 
leading the dialogue in defence of public 
education. 

Teachers must become involved in help- ; 
ing the public to clarify, articulate, and f> 
embrace a vision of public education. We 
can no longer afford the luxury of not 
having parents involved in the decision­
making processes at the school level. As 
teachers we must lead the; movement to 
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increase the capacity of the school and 
community to cope with new develop­
ments and to solve problems. 

Public education has played a key role in 
'adding to the quality of life in our society. It 
has provided schooling that is accessible to -
all students, regardless of religion, sex, age, 
or race and regardless of their difficulties. 
The richness and value of public education 
is best, exemplified in a quote from the 
NEA-CTF-WCOPT Joint Statement from 
Philadelphia, Pennsylvania, in May 1981: 
"We believe that it is through universal 
public education that the way must be 
found to liberate people from the burdens 
of disadvantage, handicap, ignorance, prej­
udice, and misunderstanding, and to liber­
ate the potential that is in every human 
being to contribute to the building of a just 
and prosperous community. We declare 
that the right of free and equal access to an 

• appropriate and effective program of edu­
cation, in conditions which maximize the 
possibility of successful preparation for life 
and work, is fundamental to a free society." 

To preserve public education, we must 
have as one of our objectives to restore the 
public school as a vital and integral part of 
the community. We must create an atmo­
sphere in which schools and teachers are 
truly appreciated as vital parts of the com­
munity. 

At one time parents and others in a neigh­
borhood were proud of, and attached great 
importance to, their school and what went 
on in it. Our task is toYestore that sense of 
community pride in education. 
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At one time parents and ethers in the 
neighborhood were proud and attached 
great importance to their schools. A sense 
of working together, caring, and sharing 
helped to develop a respect and commit­
ment in the community. Our task is to 
restore this sense in contemporary society. 
In this setting teachers must be viewed as 
sources of positive power in the commu­
nity. 

We must take up the challenge of initiat­
ing a long-term process to meet this goal. 
Short-term Madison Avenue media promo­
tions and PR hype will not be successful in 
creating support for public education. It will 
take an extensive ongoing dialogue and 
involvement with members of the school 
and community. This effort must not be a 
one-shot intervention, but rather a sus­
tained effort to help the school and commu­
nity to develop and improve their own 
problem-solving capacities. 

This interaction by teachers, parents, 
students, and others in the community 
should identify a number of alternative 
approaches to schooling and community 
action. This dialogue should culminate in 
the co-ordinated development of a school 
community development program. This 
form of initiative could serve as a positive 
and proactive alternative to the centralized 
thrust of the Ministry of Education. 

A glimpse of the potential that this type of 
approach could yield is available to us. The 
headline of the January 24,1983 edition of 
the Vancouver Sun read, "Island's Children 
Count Most in Fignt to Keep Schools 
Open." The article explained how the resi-. 
dents of Thetis Island organized to oppose 
the closing of a one-room schoolhouse 
because of the provincial restraint program. 
The following quotes were made by parents 
at a meeting of the school board. "The 
school is an integral part of the social fabric . 
of the island"; "Closing the school will ' 
mean that-the school district is willing to 
sacrifice the social and educational needs of 
kids on the island"; and "The school is the 
heart of the community." 

ACTION PLAN NEEDED 

This action demonstrates the possibilities 
when the school is viewed as a precious and 

'important community resource. Our task is 
' to develop a plan of action that wiL' Instil this:! 
type of support for the public schools in 

• each community. This type of process re­
quires the active involvement of-teachers, 
parents, and students in an ongoing part­
nership capable of responding to arid de­
fending -the school against unwarranted i: 
criticism and attack. • •/ i . i ; 
•/There is-,no better defence • for public 
education than? a-community thai is pre^ 

"pared to fight against the deterioration of > 

school programs because of its deep sense 
of cvnership and zealous commitment to 
continued healthy growth of the public 
schools. 

Teachers must play a leadership role in 
opening and maintaining the dialogue, 
which must include public participation. 
The process will be a long one, but in the 
end it could serve as the means for preserv­
ing public education. 

This public participation must be very 
real. It means going past the usual involve­
ment of parents helping with hot dogs and 

" ii Md trips. The role of the parents and others 
"in the community must be an active one. 
Members of the community must be in­
volved in the decision-making processes of 
the school. Every school should have a 
citizen advisory council in place. The terms 
of reference for this council must be care­
fully defined at the school level. One of the 
main roles of this group must be to partici­
pate —in a clearly defined manner—in the 
staffing, program, and budgeting decisions 
of the school. This form of involvement can 
be threatening; however, with careful plan­
ning it can be a very effective means for 

What we want Is 
to see the child 

In pursuit of 
knowledge and 
not knowledge 

in pursuit of the 
child. —- George 
Bernard Shaw 
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developing a support network for the 
school in the community. 
I propose that the BCTF make as a major 

priority the development of community-
based school development programs. 
These programs would utilize the school 
building as the primary unit for school and 
community development The programs 
would provide for the systematic, participa­
tive process of problem solving and im­
provement as a regular ongoing function in 
the school and community. 

The objectives of such a program would 
be: . ' V ' 

• To develop skills and processes that; 
would facilitate school/community com­
munications. ' 

.• To identify, plan, develop, implement, 
and evaluate staff development programs 
that would improve the quality of educa­
tional programs in the school. V, :.. 

o To clarify and define the boundaries of 

parental involvement in the decision­
making processes of the school. 

©To develop processes for schools to 
respond to the diverse needs of the com­
munity. 

A community-based school develop­
ment program could serve as a change 
strategy for school and community self-
development and renewal. This prograrr,: 
would be a long-range effort to improve the 
school's problem-solving and renewal pro­
cesses, through a more effective and colla­
borative management of the school with 
the community. 

PLANNING IMPORTANT 

The school development program needs 
to be a planned change program that is 
coherent, systematic, and organization-
focussed. It must be directed at the im­
provement of both performance and the 
quality of life of individuals and groups in 
the school and community. 

The program calls for a new form of 
co-operation. The degree of success of the 
program would depend on the way such an 
improvement were adopted and adapted 
by the school and the community. These 
programs should not be imposed from 
above; rather, they must reflect the 
grassroots initiatives of the school commu­
nity. //' 

The framework for the school develop­
ment programs could be developedty the 
BCTF and local association professional 
development networks. These,,networks 
would be responsible for the overall pro­
gram planning and design, and the training 
ofpersonnel. 

At this time the BCTFs Professional 
Development Division has a cadre of prac­
tising teachers called PD Associates. These 
associates have training in the necessary 
skills to conduct a school development 
program. This group could be enlarged and 
expanded to form a team of BCTF Educa­
tional Advocates. These trained advocates 
would be responsible for facilitating the 
dialogue in the planning and implements-
tion of community-based school develop­
ment programs. BCTF advocates would 
provide: school building advocates wtth 
training at the local level. These school 
advocates would help to empower teachers 
with the skills required to lead and guide the 
school and community dialogue. 

The consulting role of the educational 
advocates is essential to the success of 
school development programs. The ?dvo- > 
cates would play an important advisory role ; 

throughout all stages of the program. Their 
role would be to provide training and 
support so that the participants could en­
hance their internal capabilities and skills to 
facilitate the constructive communication of 



valid and important information. The advo­
cates wouJd pwide training and assistance 
with communication, problem solving, faci­
litation, mediation, and political skills. Ad­
vocates would also seive as catalysts for 
helping to enlist support and to overcome 
opposition to the program. 

The school development program 
should provide for start-up, transition, 
maintenance, and institutionalization 
stages. 

During the start-up stage a certain 
amount of readiness is important as a 
precondition to whether or not the program 
will get started and be productive. This 
stage also requires an open attitude toward 
full communication and collaboration, ad­
ministrative support, goal clarity, and the 
absence of a negative history of change. 
Other important factors include strong dis­
trict support, staff and parental commit­
ment, support, and involvement Adequate 
time for planning and participation is also 
essential. This stage should involve a num­
ber of meetings over a.period of months 
and should culminate in the development 
of a joint written program outline that is 
practical. This outline should include activi­
ties for classroom, school organization, and 
school-community relations. 

The transition or initial operation stage 
includes events and activities conducted 
during the first year of the program. This 
stage should address the amount of time 
required, budget requirements, use of ad­
vocates, continuity of participants, and the 
scope and sequence of problem-solving 
and initial skills training. 

The maintenance stage of the program 
(second year) would be developed from an 
evaluation of the quality of the entry and 
transition stages of the program. This stage 
calls for the staff to be working with a team ' 
of inside specialists (school advocates) who 
will operate as training consultants for the 
maintenance and refinement of the pro­
gram..-.:-.-. 
.The final stage of institutionalization is the 

ultimate goal of the development and re-
. newal process. This stage occurs when the 

:,.' staff development cycle has become a 
. standard part of the school operation, run 
largely by the participants, who continue to 
train others. This stage is in place when the' 
development process is an indistinguish­
able, part of the organizational life of the 

••school..-j.. a--' 
Many fragments of this type of program 

are in existence in various schools through- = 
out the province. It is now time for us to pull *" 

' the pieces"together into a systematic frame­
work and process that can be replicated, 
adapted, *nd implemented at the school 
building level. 

Continued on page 189 
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THE VIEW OF TWO SECONDARY SCHOO; 

if the authors are typical of their peers, students 
believe they are getting a good education from the 
public scnool system. 

ELIZABETH MOORE and 
EVA KOCAN 

©Writing an article on the public school 
system from a student's point of view is 
difficult We talked to other students to hear 
their opinions. Soon we realized that each 
student ted a different concept of the public 
school system. There was no general con­
sensus among them on any'one subject. 

The topic in itself is so broad that we 
decided to cover only a few major points. 
We have based this article on our own 
opinions, but we also considered the opin­
ions of others. 

Perhaps the most important aspect of 
school is the knowledge accumulated dur­
ing the years of education. The instruction 
we receive is determined by the "curricu­
lum crews" of the Ministry of Education. 
Have they made good decisions? 

In secondary schools, courses can be 
divided into two groups: compulsory and 
non-compulsory. The choice of subjects 
like English, social studies, science and 
mathematics as compulsory courses is com-

. mendable. These classes provide a firm 
background in basic learning skills. 

We believe that French should be given 
more recognition in B:C. French Immersion 
programs should be compulsory for all; 
they are, in our opinion, the only way to Z 
learn French properly. The ability to com­
municate in a second language is often 
underrated in our province. That Canada is 
officially a billingual country should be ; 
reason enough in itself. 
• In European and Asian countries, it is not 
unusual for students to be fluent in three or 
more languages. What excuse do we have 

for falling behind the world standard? Per­
haps we have felt the influence of our 
American neighbors, who do not stress 
languages as an important part of educa­
tion. We believe that Canada would be a 
stronger country internally and externally if 
students understood its two languages. 

It is important to have the choics be­
tween academic and vocational subjects at 
the secondary level. This allows students to 
prepare either to enter the job world or go 
on to university. It is also necessary to 
encourage the development of individual 
skills and talents. This is an advantage for \ 
our present system, in that some schools 
can offer an immense variety of courses. 
Things like work experience make voce-. 
rional courses an invaluable first step to a-\ 
job. .•-•». 

In conclusion, we believe that our curric­
ulum provides a sound educational base, 
though there are always possible improve­
ments. Unlike the students of strongly na- : 
tionalistic and communistic countries, 
where governments reject foreign ideas, we 
are lucky to be part of a school system that Z: 
encourages and accepts the utilization of . ; 
new teaching ideas from other countries. 

So many complaints about the public 
school system are directed toward the f acili- "" £ 
ties we have. Our generation is obviously 
too pampered and comfort-loving. Objec­
tions to lower temperatures and cold gyms < 
seem ridiculous when we remember the ;; 

one-room school huts in developing coun- ;o 
tries that children feel privileged to attend. 
We think that our schools offer a good 
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STUDENTS 

Most teachers are highly thought of by their 
- students. One of the reasons is that they 
Jconstsntly give of themselves that others 
-s-may learn and grow as people. 

learning atmosphere with at least adequate 
classrooms, sports facilities and play­
grounds. _ ! 

Extra-curricular activities make school 
more bearable for many students. They 
break the monotony of school. They allow 
students to discover other talents, grow in 
mind and body and do something construc­
tive with their spare time. Unfortunatelŷ  a 
large percentage of students don't talte 
advantage of these opportunities. 

Those who do^et great benefits includ­
ing the satisfaction of accomplishing some­
thing and handling responsibility. These 
students are a special group, the so-called 
"heart of the school." 

We believe that the other students can be 
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classified into two groups. One small group 
is the disabled or special learning program 
students. The rest (ihe majority) rr.ay be 
referred to as "complainers." These are the 
people who don't take part in extra­
curricular activities. Actually, they just sit. 
around pnd complain about how badly 
things are run and how boring everything is. 

These "complainers" are a problem in 
school situations. They move from class to 
class to class and then go home. Their 
marks may vary but they all lack a certain 
motivation. This motivation can be found in 
school spirit. Students who are involved in 
such activities as sports, drama and clubs 
have this spirit and they realty enjoy school. 
And school really should be enjoyed. :•" 

The staff of the school plays a large part 
in education; it is they who determine the 
success of the school. The attitude of the 
teachers is just as important as that of the 
students. A teacher who does not like his or 
her job reflects on the students. The major­
ity of teachers seem to be well-educated in 
their respective fields. 

However, there are always those who 
know what they are teaching but not how to 
teach it. We feel that-most teachers are 'jj 
well-prepared for their jobs and are won- 1 

derful people in their own right 1 
Treatment of students is an important 

issue. Since teachers are human, naturally 
they will like some students better than 
others. However, this should not affect their " 
marking procedures. 

Attention is important to all students. A 
teacher should give equal time' to all stu­
dents to fulfilassignments. In no way should : 
a student be discriminated against As stu-
dents, we feel that a teacher is obliged (to a 
certain point) to tak«s an honest interest in ;:';' 
each individual student. Kr<ovy5ng and un­
derstanding a student makef/teaching that 
student easier. 

We are well aware that teachers live in 
two very different worids; that of the school 
and that of their personal lives. We hope 

that teachers make every effort to ensure 
that their outside lives do not affect their 
classroom behavior. 

In summary,- teachers ŝhould do their 
best to make education and cchoo! a suc­
cessful experience for every student. ' 

How do B.C. teachers, live up. to this 
statement? In our opinion, they meet K with 
enthusiasm. Many new ideas that improve 
schools come from our teachers. During 
our years in school, we have seen teachers 
who are willing to donate as much time as is-
needed to help their students through aca-

, dsmic and persona! dilemmas. We have' 
seen teachers who live, sleep and eat tcl lool 
in an effort to promote extra-currirular 
activities. 

There are always a few who arc quite the 
opposite, but such is life.;There is always 
hope for them because th?y are constantly; 

surrounded by good teachers. Three'clrjers 
for B.C. teachers who have made supreme 
sacrifices'in the interests of school and-, 
students! * ' . 

Gne of the challenges for the public 
school system is to establish R good learning 

- environment. Here in B.C.; teachers gener­
ally encourage students to develop as indi­
viduals. They are allowed to form their own 
ideuls and opinions based on their'persona! 
experiences. This is a strong point for our 
education system. We often forget how " 
lucky we are to live in a free country. 

An improvement in our learning environ­
ment would be less emphasis on pass or 
failure and more on the actual learning 
process. This would result in fewer students' 
resenting going to school each day. 

' The biggest downfall of our public school 
system is that students see school as a 
necessity rather than a worth-while experi­
ence. If we could change this it might be 
possible to eliminate the three stereotyped 
students. The labels'slo*,,, average and" 
gifted are unfair but help to illustrate the 
case. Slow students should not resent; 
school because they are classified as failures;•, 
and therefore "slow." Average students 
should see school as an interesting expari-
ence rather than a prison", and gifted chil- " 
drcn should have a challenging environ-' 
ment in which they can develop their 
individual skills., 

One of the most important tools that 
school should give us is the ability to learn. 
As world technology advances, the people 
who survive the changes are those who can 
adapt and learn new ways, and we students 
must remember that O 

Elizabeth Moore and Eva Kocan are students at Centen­
nial Secondary School In Coquitlam. •••>C"x-ii'--': 
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THE LABOR VIEW 

Public education is under attack because it is the 
great equalizer in society. 

CLAY PERRY 

©The topic calls to mind Maurice Cheva­
lier's description of old age: "It isn't so bad," 
he said, "when you consider the alterna­
tive." 

Any system that teaches all teachable 
children how to read, to write, to do at least 
simple arithmetic calculations, to blow their 
noses, etcetera, is a public system, and the 
only alternatives are those that exclude 
some large group of children. 

Each of us can discover faults, and make 
more or less of them. Ttyose of us with 
origins in the underclasses do not always 
remember with fondness the "socializing" 
function mentioned above. My recollection 
is of "health tests" that unfailingly disclosed 
to all (and especially to the current object of 
my affections) that my fingernails were 
dirty. 

Labor would like to see more of its history 
built into social studies. Berthold Brecht 
asks: 

"Who built the Seven Towers of Thebes? 
.The books are filled with the names of 

Kings. 
Was it Kings that hauled the craggy blocks 
of stone?" 

It is at least an interesting question, one 
that might be posed in history courses, 
perhaps as a part of a section on the 
responses of the powerless to initiatives of 
the powerful. Such instruction would have . 
the ancillary benefit of introducing students 
to a human motivation, inspiring heroic 
deeds, that does not demand profit They 
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should know that greed is not the only—or 
highest — reliable motivator of human 
creativity, that Beethoven did not write the 
Fifth Symphony in order to beat Bach's 
Neilson ratings, and Einstein did not de­
velop relativity theory to crowd Newton out 
of the marketplace. 

Some of that could and should be done, 
but we have generally to come to terms 
with the fact that so large and integrated a 
component of society as the education 
system has in the end to complement the 
status quo. Adam Smith observed the inevi­
tability of the state's "protecting the rich 
from the poor." Parallel formulations could 
be drawn for the education system. 

But the overriding consideration, espe­
cially now that the school system is under 
siege, is that it is public, that it does teach all 
teachables the elementary sine qua nons of 
civilization. Western movies used to de­
scribe the six-gun as the "equalizer," but of 
course the greatest of all equalizers is public 
education. To appreciate its value, we have 
to stand back a little from our ordinary 
perspectives; to read of Keir Hardie, coal-
miner and first leader of the British Labor 
Party, quarreling with his mother over the 
extravagant expenditure of candles re­
quired to teach himself to read, to consider 
the plight of the adult illiterate. 

The absolute value of the public educa­
tion system is beyond dispute. It is not an 
accident that during the Japanese "eco­
nomic miracle," from 1950 to 1980, the 
percentage of school entrants to graduate 
from "higher school" rose from 14 to 94 per 

Educated people can provide the labor, 
skills and'Hisecrch required for a sophisti­
cated ?vwy.w;'. They produce more, earn 
more and add more to society's shared 
wealth. 

cent College and university entrants in 
those three decades went from less than 1 
to 39 per cer/rcf. the first-level entrants. 
People with such education can provide the 
labor, skills and research required for a 
sophisticated economy; they earn more, 
produce more, add more to the society's 
shared wealth. 

The value to each of us as individuals is 
also clear. It makes us effective economi­
cally, extends our perspective in space and 
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time, enfranchises us politically, and liber­
ates us culturally. What we are currently 
dealing with, though, is that such a system 
confers a relative boon on millions who 
would not otherwise receive an education 
(count the children of two million unem­
ployed Canadians to start with), and a 
relative disadvantage on the children of 
those wealthy enough to secure private 
education. In the absence of, or the radical 
weakening of, the public education system, 
the latter's advantage over the former 
would be multiplied, and become virtually 
insurmountable. 

All such programs, medicare, education 
welfare, are under attack today, and-
although the public coinage of the asm 
never mentions it—under attack precise^ 
because they are equalizers. 

That is the consideration that makes it 
imperative for a new progressive alliance to 
be formed (thank God, you should excuse 
the expression, for the Catholic Social 
Affairs Commission), for all its elements to 
de-emphasize for the time being whatever 
quarrels they have with these systems, and 
to come unreservedly, wholeheartedly to 
their aid. 

About 15 years ago, the Carter Commis­
sion handed down a progressive report on 
taxation, recommending, for example, that 
capital gains income be treated in the same 
way as wage or salary income, and gener­
ally urging a much more equitable tax 
system. The establishment, as was ex­
pected, responded with an immediate and 
devastating barrage of public criticism. The 
groups that should have come to the re­
port's aid—labor, co-ops, etcetera — had 
bones to pick. Labor liked equity, but 
devoted its energies to attacking the recom­
mendation to tax fringe benefits. Co-ops 
liked the full taxation of capital gains, but 
most loudly denounced the proposal to tax 
co-ops. The report died friendless, and we 
live today with the same absurd and inequi­
table system we had in 1967. : 

We now face a parallel situation with the 
assault on social services. When we can be 
reasonably confident that they have sur­
vived the general attack, we can turn our 
attention to extending and enhancing 
them. • • . 

Public Education's Achilles heel is its size. 
There are about 30,000 ' teachers and'-
500,000 students in B.C. That is six times 
the number of people employed in the 
forest industry. It's true almost by.defini-? 
tion, and certainly by "Bell Curve," that 
20,000 or so of the teachers are "ordinary," 
5,000 or so. are "above average" and 5,000 
or so "below average." The Vander Zalms 
will always find it easy, when convenient,' to 
slip: from the statistical "ordinary" to the 
perjorative "mediocre," and exploit thereby 
all the submerged grudges that are har­

bored against the limiting institutions of our 
childhoods. The sloppiness of that reason­
ing will guarantee, everywhere and for all 
time, its popularity. 

Nor can such opponents be appeased by 
reform. The people who refuse to adjust for 
the lowering of average grades that inevita­
bly follows from keeping the "non-
academic" in schools, are precisely the 
people who would scream first and loudest 
if those students were released to join a 
hostile world of unemployment lines. 

Of course, we all (you more than I) have 
to continue to work quietly away at improv-

he institution, and at making the teach-
c*=ssion as attractive to bright and 

,«U. young people as, given the abuse 
a the Minister of Education, it can be. 

I hose who are capable of being shown that 
we care must be so shown. 

The schools did not invent stultifying, 
de-educating television, or broken homes, 
or the identity crises associated with rapidly 
changing mores. Confronted with a teen­
ager running amok, many of us urge by 
implication a school system that could 
overpower the combined influences of 
home, peer group, television, etcetera, to 
transform society's failures into respectable 
and respectful scholars. But I suspect 'hat 
the creation of such a system would be 
accompanied by louder and more deter­
mined objections than are provoked by the 
present system. 

The tragedy is that the system will in the 
end, inevitably, be a reflection of the so­
ciety's confidence in it, and of the resources 
that are devoted to it. If ministers of educa­
tion do everything they can to bring the• 
system into disrepute, that disrepute will 
negatively affect the morale of the present 
teaching force, and the quality of future 
entrants to it Public services have for the' 
same motives been ruined by similar self-
fulfilling hypotheses. 

The services we provide unconditionally, 
to human beings as human beings, are the, 
measure of our commitment to human 
values, the measure of the distance we will 
go before treating other people as objects. 
We do all sorts of other things in response to 
the possession of human traits we believe 
are valuable —intelligence, resourceful­
ness, and so on—because they are thought 
to serve some objective or another. But we 
provide this core of life's essentials simply 
because "A man's a man for a' that." 

We give.aid and comfort to our worst 
opponents, and make our position terribly 
vulnerable, by adopting such slogans as 
"children are our greatest resource." Re­
sources are commodities used to sustain 
something else —an economy, or a busi­
ness—and children certainly ar̂ . not that 
Children are people, unconditionally en­
titled as people to soma minimum' core of 

consideration and service, a minimum that 
starts with public education. 

Beware those who would attach condi­
tions to these entitlements, or diminish the 
service to which people are unconditionally 
entitled. They urge a trip down a long, long 
road, at the end of which your personal 
entitlement as a human being might be 
withdrawn. 

In this squalid, disfigured society, we are 
all so pre-occupied with our own fate, our 
vision so riveted upon the opponent di­
rectly in front of us, that it is difficult to look 
arcund for allies. 

That is a great misfortune. If lists were 
made of the societies that value education, 
that respect and nourish their universal 
education systems; of the societies that 
cherish and nourish their universal health 
systems; of the societies that place a high 
value on the right to a job, and the right of 
workers to gather together and collectively 
defend not only their civil rights but also 
their civil interests; these lists would be 
found to be very similar. 

Such lisis have been used in the past to 
establish very wide and very effective 
alliances. O 

Clay Perry is the legislative director of the International 
Woodworkers of America. 
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THE BUSINESS VIEW 

The education system has to take into account the 
evolution of the economy and our society, to ensure 
that young people leave school with the appropriate 
skills. 

HONORABLE BILL HAMILTON 

©Most readers will be aware of the need for 
long-range planning as it applies to indus­
try, commerce and business. Such strategic 
planning is recognized as necessary be­
cause the world today is clearly struggling to 
keep pace with:extremely rapid advance­
ments in all technological endeavors. This 
dizzying pace of development gives no 
quarter to managers without foresight. 

A similar concept can be applied to 
education, where, despite the fact that goals 
are related more to student performance 
than'financial profit, the characteristics of 
planning should be essentially the same. 

Long-range planning presupposes a sys­
tematic and deliberate process to facilitate 
an organization's adaptation to a changing 
environment Being change-oriented, it is 
directed toward increasing the range of 
possible future options for people who seek 

' to make things happen rather than to stand 
on thisr5idelines watching things happen. 
'.' One of-i the most important results or 
planning isVhat a clear Statement of goals 
and ctjecuves is formulated, and priorities 
established. 
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With the increasing demands being 
placed on the education community to 
provide more and more, while human and 
financial resources are being reduced, it 
becomes even more critical to develop 
long-range plans so requests for action can 
be considered within a framework of estab­
lished priorities and be acted upon accord­
ingly. 

Planning is both a too! and a guide; and 
in education it is too important to the whole 
community to be left entirely to educators. 
Business can be called on to offer advice on 
management needs, and is willing to partici-

: pate in the working of the educational 
machinery where appropriate. 

AN HISTORICAL PERSPECTIVE 
The dramatic expansion of educational 

opportunity has been one of the.remark­
able achievements of our society in recent 
decades. Universal primary and secondary 
education have been largely achieved. 
Post-secondary education has expanded 
very rapidly as well, in great part to satisfy 
the needs of a world economy increasingly 

Business says that there has been a back­
lash against "arts" courses, and says that 
backlash is not so much a condemnation of 
the need for expanding cultural horizons 
and human sensitivities as it is a concern 
that other skills and knowledge — specifi­
cally those related to the working world — 
are not getting enough attention: 

reliant on a wide range of professional skills. 
But a turning point has been reached. In 

the words of some: ."The education bubble 
has burst" There is, however, no need for 
pessimism or nostalgia. < 

Education by its very nature is a long-
term investment by society and by individ­
uals and it is important to disentangle the 
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influence of passing events from more 
fundamental changes in society. Although 
the recession is blamed by many for the 

; current incursions into the public education 
system's finances, it is reasonable to assert 
that the slowdown in educational growth, 
after the hectic expansion of the '50s, '60s 
and early '70s, would have taken place 
regardless of the onset of economic down­
turn. 

It was inevitable that there should be 
some opposite reaction after the rapid 
growth of previous decades and perhaps 
inevitable as well that the perceived benefits 
to society from education would be seen to 
diminish as coverage became more univer­
sal and the supply of highly qualified er-
trants into the labor force increased. 

In addition, the onset of inflationary 
recession sharpened the debate about the 
limits to educational growth. Governments 
began to apply the brakes to spending, and 
education, as one of the major components 
of public budgets, inevitably had to share 
the burden of restraint. At the same time, 
taxpayers, both private and business, have 
become more vig'lant about how much 
money is being spent on education and 
what this money is buying. 

This democratization of education is not 
a negative thing. In fact, if we choose to look 
for positives in education today it could be 
that the financial constraints and temporary 
demographic slowdown in student num­
bers, while creating transitional problems, 
also provides an opportunity for consolida­
tion of earlier advances by improving the 
quality of basic education. We should take 
advantage of this time to improve educa­
tional effectiveness and efficiency. 

SETTING RECORD STRAIGHT 
There is a common complaint today, 

particularly among business people, thai-
high unemployment is due, at least in part, 
to the inability of our school system to 
provide young people with the knowledge 
and qualifications necessary for them to 
obtain jobs. It is wise that we never become 
complacent about the quality of education 
but there must also be an appreciation that 
at the present time there simply are not 
enough job opportunities for new entrants 
into the labor market... 

It should be a matter of grave concern to 
all of us that such a large percentage of the 
citizenry, particularly young people, find 
themselves at a disadvantage because of 
lack of usable qualifications, and it is difficult 
to deny that part of the problem of struc-

. tural unemployment reflects a mismatch 
between the supply and demand for partic­
ular skills in the labor market. 

Previously, in the years of rapid growth in 
the labor market, industry snapped up the 

young as they left school, and trained them 
in the workplace. Now the picture has 
changed — and this will continue for a 
number of years. The young do not so 
easily find a job where they can acquire 
skills, and while this is not in itself an 
argument for giving them more education, 
it is an argument for giving them the right 
education. 

This, of course, begs the question: "What 
is the right education?" To answer this, we 
must recognize that we face fundamentally 
a long-term rather than a short-term issue. 
Indeed, we must avoid the danger of dis­
torting the general aims of education in 
reaction to cycles of high unemployment, 
and it is the general responsibility of public 
authorities to seek a just'equilibrium be­
tween education geared to changing re­
quirements of a changing labor market and 
education designed to serve the needs of 
the individual as a complete person in a 
complex society. In the years ahead this 
reconciliation will need to tak? account of 
two major forces in the industrialized coun­
tries. 

First, many countries, such as Canada, 
have entered a period requiring rapid adap­
tation to changes in demand, technology 
and structure of the world economy. This 
involves increasing calls on the inventive­
ness wnd adaptability of the labor force and 
on provisions for acquiring the necessary 
skills. It argues against a too narrowly 
defined academic or vocational approach 
and it strengthens the case for recurrent 
education, whereby education and retrain­
ing opportunities are readily available and 
evenly distributed over the working lifespan 
of individuals. 

Again, rather than looking upon the 
future as a time of contraction and stagna­
tion, we could see education as moving into 
a challenging period of reassessment and 
innovation. Expenditures will rise less rap­
idly and educational needs will have to be 
redefined so as to foster a more flexible 
pattern of education over the life cycle. In 
addition, the teaching force will have to be 
constantly retrained and redeployed; man­
agement and control of inefficiencies will 
have to be strengthened. 
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None of this can be achieved without 
closer co-operation between education 
authorities, the broader community and the 
world of work. In this connection, it is vital 

; that we seek more consultation between 
the education community, employers and 
workers. Education is simply too serious a 
matter to be left solely to any one segment 
of society. 

WHAT IS NEEDED 
One view of the present challenge facing 

B.C.'s public school system is that having 
gone through a period of rapid expansion, 
educators should concentrate first and fore­
most on the basic task of equipping stu­
dents with fundamental reading, linguistic, 
mathematical and communication skills. 
Trie democratization of education has given 
pa 'nts the opportunity to be more vocal 
about what they believe education should 
provide, and many feel their children are 
not receiving an appropriate education. 

Children must obviously be able to read, 
write and count as an essential part of 
personal development but they also need 
broader preparation for active social roles, 
and the part that education plays in provid­
ing the "pore" depends on social philoso­
phy and political choice. 

it appears there has been a backlash 

against so-called "arts" or "humanitarian" 
courses that seek to develop the cultural 
side of students. This, it could be argued, is 
not so much a condemnation of the need 
for expanding cultural horizons and human 
sensitivities as it is a concern that other skills 
and knowledge, specifically those related to 
the working world, are not getting enough 
attention. 

Although 1 have already stated that edu­
cation should not be planned to respond to 
economic cycles, there is no denying it is a 
main source for providing occupational 
qualifications, and thus has an important 
role to play. More than ever, the education 
system has to take into account the evolu­
tion of the economy and our society, to 
ensure that the young people leaving the 
education system do so with appropriate 
skills. Thete is mutual adjustment needed 
between those who contend that education 
should not become pre-occupied with vo­
cational training and others who say that 
this is precisely what education should do. 
This process of mutual adjustment, coupled 
with the co-operation and involvement of 
the education community, employers, 
workers and government could improve 
the system's ability to reconcile economic 
efficiency with social objectives. 

Perhaps the place to start is a statement 

„ , 

9 . . 

-» 1-— —="_= JHI^Cl^lfi J-=_J f, 11=1. 

Such "practical" work oriented courses as 
drafting meet with this approval of many 
business people. Vet business and Industry 
are rapidly doing aumy with many jobs at 
the same time as they call on the schools to 
prepare students for employment. 

The University of 
British Columbia 
Faculty of Education 

The Centre for the Study of Teacher Education an­
nounces three $10,000 stipends for doctoral studies 
in the Centre—1983-84. 

Admission requirements: 
• first class M.Ed or equivalent 
• teaching experience 
•tcommitment to work with student teachers 

For further information: 
Dr. Ian Housego, Co-ordinator 
Centre for the Stud}/ of Teacher Education 
Faculty of Education 
The University of British Columbia 

: Vancouver, BC V6T 1Z5 
(604)228-2733 or 228-5356 

Applications accepted to 
••: May 13, 1983 ^ 
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of principles followed by some specific 
suggestions, from a business perspective, 
that should be taken into account when 
curriculum is being determined. 

As an overall objective, our young peo­
ple should be provided with basic knowl­
edge and skills enabling them to develop 
the attitudes needed for their personal 
development; in their roles as individuals, 
family members, workers and citizens, and 
as constructive contributors to social ar,d 
economic change. 

THE IDEAL CURRICULUM 
The ideal public education curriculum 

should provide: 
© the ability to read, write and communi­

cate orally; 
© competence in arithmetical rules and 

calculation; 
• social skills, such as the ability to work 

with others and participate in the corporate 
life of an organization; 

©the ability to learn and to go on learn-

© the ability to cope with uncertainty and 
Complexity;* 

• direct knowledge of the world of work, 
including actual work experience; 

• an awareness of basic 1 work values 
from an early age; 

A S C A N D I N A V I A N S U M M E R " 

CHARTERS '83 

V a n c o u v e r t o B i l l u n d , 
Copenhagen o r O s l o 

6 J u n e 2 9 - J u l y 2 0 
. o r 

J u l y 1 3 - A u g u s t 10 
- i 

$975 Cdn. 
(Regular f a r * $ i 3 B 7 ) 

(plus applicable 
taxes & insurance) 
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S C A N D I N A V I A N W O N D E R L A N D 
W I T H B E N N E T T T O U R S 

J u n e 2 9 - J u l y 13 
Includes: z . j ' i - . . . • 
• Flight from Copenhagen to 

Oslo • :", • ; ' • . -
• Quality class hotels : 
• Scandinavian breakfasts & 

5 dinners I 
• Cruisette on the Naeroy & 

Sogne Fjords 
• Castles, museums, churches 

6 . i . beauty 
/Vor Included: 
• Final week in Denmark 

' .1 £-

$975 
us 
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is l i m i t e d 
C A L L N O W 

4 3 5 - 8 1 5 4 

S c a n d i n a v i a n Cent re L t d 
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2260Kingsway 
Vancouver, BC, Canada V5N 2T7 
Phone 435-8154 

© explicit information and advice about 
future career choices on a continuing basis; 

© properly trained career counsellors; 
© practical assistance in seeking a job 

when initial education comes to an end. 
An excellent example of how business 

knowledge can be integrated into the public 
school curriculum is Project Business, spon­
sored by Junior Achievement Volunteer 
business people, acting as consultants to 
classroom teachers, share first-hand experi­
ences with Grade 8 or 9 students to increase 
their awareness of the role business plays in 
their daily lives. 

Building on the success of a pilot project 
conducted in Vancouver last year, 28 
classes, involving 760 students, are utilizing 
this approach for the 1983 spring semester. 

More projects like this, encouraging clo­
ser partnership between business and edu­
cation, are needed to ensure our young 
people are well equipped to handle rapid 
economic and social change.O 

The Honorable BUI Hamilton is president and chief 
executive officer of the Employers* Council of B.C. 

Opportunities 
in Northern Saskatchewan 

T 
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T h e N o r t h e r n L igh ts S c h o o l D i s ­
t r i c t #113, is a c c e p t i n g a p p l i c a ­
t ions f o r the 1 9 8 3 / 8 4 schoo l year . 
Open ings are a n t i c i p a t e d a t a l l 
grade levels, K - 1 2 , as w e l l as in the 
specia l i zed areas o f H o m e E c o n o m ­
ics, Industr ia l A r t s , Phys ica l E d u ­
c a t i o n and Spec ia l E d u c a t i o n . 
B a c k g r o u n d in T . E . S . L . and cross -
cu l tu ra l e d u c a t i o n w o u l d be an 
asset - . - . 
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T h e schoo ls ranne i n size f r o m o n e 
. ^ - r - - r r . X _ I _ 

L _ - F J •. 

r o o m , mulc igrade t o m o d e r n d i v i ­
s ion IV h igh schoo ls . 

F o r m o r e i n f o r m a t i o n and a p p l i ­
c a t i o n f o rms , please c o n t a c t : 

H F J ^ '. _ ^ :• J I J J 
L L 
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KathieTe? <ld " 
Administrative Assistant 

Northern Lights Sc <iol Division #113 
- " Box H / 9 
'-" Prince Albert, Saskatchewan 
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A B S E N T E E R E C O R D I N G S Y S T E M 

for Apple II-/48K 

Up to 1,725 students 
Class lists 

Print student records 
Nominal roll 

Letters to parents 
Cumulative/Daily report 

$250.00 Manual only - $i5.00 

S.D. SOFTWARE 
724 Gtenburn Street 
Kelowna, B.C. 
V 1 V 4 G 6 

S Y N T H E S I S 
IN SECOND LANGUAGE TEACHING 

by Hector Hammerly 
A comptehensive book 

on alt aspects of language teaching 
How can one impart the ability to communicate 
with fluency and accuracy? 
How can linguistics and psychology be applied 
(and what is inapplicable)? 
How can one best use technology and tests? 
Which claims and counterclaims in language 
teaching can be shown to be valid? 
For amwers to these and most other important 
questions on language teaching, order this 693-
page book by sending a cheque or money order 
tor $25.95 to: Second Language Publications — 
Depf,: B, P.O. Box 82370, N. Burnaby, B.C. 
V5CSP8 

Art & History 
Tbur to 
Leningrad, 
Moscow & 

July 10-27 
A n enr ich ing tour comb in ing p leasure 
& learning, c o n d u c t e d by 2 art ists , and 
based o n s u c h wor ld - famous m u s e u m s 
a s the Hermitage, Pushk in , Tretyakov, 
Rublyev, Kreml in & History M u s e u m . 
Ancient Egyptian to modern French art. 
A l s o the " m u s e u m c i t y " of Novgorod , 
featuring 1 M 7 t h century Russ ian arch i ­
tecture & painting. Ju ly 10-27, v ia Finnair 
to He ls ink i ; 1st c l a s s hotels ; ai l mea ls 
in U S S R ; informat ion and reading l ist ; 
min i - lectures ; free t ime, c x ; - - r ^ 
F r o m Vancouver , 2 3haring $2,545 p lus 
$30 v i s a & tax. # 
Sing le supp lement $295. S e n d c o u p o n 
for details.'-' • •• 

r ^^w lo^ r^iT^^ 
4810 Albert Street 
Reglna, Saskatchewan S4S 6B4 | 
S e n d Art Tour^Brochure t o : ^ ̂  I 
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GRACE E. FUNK 

Opinions expressed in these reviews are those oj 
the reviewers, and not necessarily those of the 
B.C. Teachers' Federation, the editor or the new 
books editor. Reviews are edited for clarity and 
length. 

Address are given for publishers not listed in 
Books in Print, Canadian Publishers' Directory, 
or Books from British Columbia. 
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ACROSS THE DESK 

This column marks the third anniversary 
of my editorial attempts to co-ordinate and 
bring before you reviews of new books. I 
am grateful for the support volunteered to 
help to cope with the task, and I welcome 
new reviewers. In the midst of dealing with 
the mail — incoming and outgoing — I find 
myself pondering the purpose of book 
reviews in The B.C. Teacher, so I set the 
problems now before you, and I hope to 
receive letters and replies, with permission 
to publish in a later column. 

As I see it, there are three ways to deal 
with a book: (1) briefly, providing simple 
awareness that such a book is available; (2) 
in a kind of precis, presenting the ideas or 
content of a book, for those unlikely to 
acquire or read the book itself; (3) in a 
critical review, summing up the reviewer's 
understanding of and criticism of the au­
thor's ideas, and a criticism of the book's 
literary quality, format, and usefulness. 

At present, "Books Received" attempts 
to provide awareness with brief annota­
tions, and Reviewers are asked to write 
critical reviews, which necessarily cannot 
include much of the contents Space is very 
limited. Should The B.C. Teacher print 
negative reviews? Is there value in being 
told what to avoid? What about volunteer 

; reviews offered in good faith by our own 
readers, of books that dc-'n't really fit our 
reviewing guidelines? 

In addition to how to review, I must 
continually make judgements about what 

J ' - -

td>\review.;j:A 

-ri ri 

teachers might review only books oealing 
f _ h JL _ ̂  - a i - i - L _ _ T _ _ _ J 

with the education profession! such as are 
many of the titles in this particular issue; or 
include books of use to teachers, such as 
psychology'- and methods books; or even 
add "books of interest to teachers " which is 

J 4 l X I J _ _ _ _• • r 

a very wide open field indeed, wen leaving 
aside dassrcom texts. Leaving but texts , 
means ignoririg new teaching materials in 
which at least one group of subject special-

X J. -I_HL — JL_ 1 J I _ -L J - -• _ J— _ h - 4BBJV — JL- - _ JI- _ H • . . _ i _ l r i f l _ X 
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ists would be immediately interested. 
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ĵ;Is it, r̂ rhaps- the function of the PSA 
newsletters to review new texts? For exam-

_ L1 _ 
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pie, Tips for Social Studies Teachers and 
Social Studies Materials and Resources are 
newly available from Social Science Educa­
tion Consortium (855 Broadway, Boulder, 
Co. 80302). Again, what shall I do with the 
excellent, contemporary, terribly earnest 
and quite reasonably priced reports 
published by the Association for Supervi­
sion and Curriculum Development (225 
North Washington St., Alexandria, Va. 
22314), with titles like Social Studies in the 
1980s, Supervision of Teaching, Helping 
Teachers Manage Classrooms, Mathe­
matics Education Research Implications for 
the 80s, or Applied Strategies for Curricu­
lum Evaluation? 

Then there is Requirements for Teaching 
Certificates in Canada (Canadian Educa­
tion Association), which is not so much a 
book as a series of charts. Are they to be 
reviewed carefully for their possibly helpful 
ideas, listed briefly, or ignored? 

Items sent for possible review cover a 
very wide range. Sometimes they group 
themselves handily, and can be dealt with 
as I have previously done in columns. At the 
moment I'm having difficulties. How do I 
group, for instance, Fun Stuff, a selected 
bibliography of recreational and leisure 
reading talking books in the Crane collec­
tion (Thiele, Crane Memorial Library, 
UBC) with Handmaiden in distress: world 
trade in the 1980s (Diaz-Alejandro, North 
South Institute) with Canada's food guide 
handbook revised, for teachers (Health and 
Welfare Canada, English and French) with 
How are we governed in the '80s?t for 
students (Ricker, Clarke Irwin)? 
; Granted, 1 can group British Columbiana 

— - - _ r { r ^ -i _ r - j 

by broad subject Beside thtj elegant photo-: 
graphs of Vice Regal Mansions (Cotton; 
Elgin) by way of contra&t I can set The 
rainbow chasers, a pioneer ranch family in 
the Cariboo in the early 1900s (MacDonald, 
Douglas and Mclntyre). And it, in turn, has 
some anecdotal affinities with Cattle ranch: 

JF jbL, - _ _ _ _ _ J. J ri- J 

the story of the Douglas Lake Cattle Com­
pany : ̂ Woolliams, Douglas and Mclntyre). 
The history of our province is being written 

F _ • L _ J 

frequently: early discovery—An account of 
a voyage to the north west coast of America 
in 1785 and 1786 by Alexander Walker 
(Fisher, ed., Douglas and Mclntyre); indus­
trial history—Builders of British Columbia, 
well researched by G. W. Taylor (Morriss); 
cultural history—Frontier theatre, as lively 
and entertaining as its content (Evans, 
Sono Nis); history by boat—The Columbia 
is coming, a moving account by Doris 
Anderson of 64 years of coastal medical 
mission (Gray's); history by rail — Brifish 
Columbia's own railroad, finally completed 
in 1956 (Harris, Hancock). Puffin Cove: 
escape to the wilderness of the Queen 
Charlotte Ishnds (Carey, Hancock) and 
Fiddler's choice: memories 1938 to1980 
(Harry Adaskin, November House) are 
personal history, closer tb the present A 
Guidebook to Ethnic Vancouver: walking, 
shopping and eating tours of the ethnic 
neighborhoods of Vancouver (Petrie, Han-

ri ' L 

cock) is merely the result of history, the 
history of immigration that brought large 

' ' "F E" 

numbers of people from Japan, China, 
India, Greece and Italy to Vancouver to 
delight us all. ^ : 

However, there are still problems: are the 
superficicil Art and style of western Indian 
basketry (Jones, Hancock) and Indian heal-
ing: shamanfc ceremonialism in the Pacific 
Northwest today (Jilek, Hancock) to-be 
associated with the magic of Ulli StelteerV 
photographs in Inuit: the north in transition 
(Douglas and Mclntyre)? Or with Claude 
Levi-Strauss's scholarly anthropology The 
way pj the masks (Douglas and Mclntyre)? 
Is History in their b/ood (de Grandmaison, 
Douglas and Mclntyre) a book about In­
dians or about art? My Spirit Soars by Chief 
Dan George (Hancock) is written by one of 
British Columbia's first citizens,.himself an 
Indian/but it is written to and for all peoplê  
everywhere." 

Then there. are the children'si books.' 
"Shall I group them by publisher? Kids Can 
Press has a total of seven little rjaperbacks:. 
for pre-schoolers, The little boy who cried 
himself to sea (Femandes); Christopher 
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and the elevator closet (Morgan!, Molly end 
Mr. MrJoney (Morgan): tor Canadian his-
.ory buifs. Goodbye Sarah — Winnipeg 
strike, and Death over Montreal—cholera, 
both by Bilson: and for just kids. Beautiful 
dreamer (Morgan) and The war at Fort 
Maggie (Bradbury). Books for children are-
often grouped by age. Baitchopper, a Nova 
Scotia story by Silver Cameron (Lorimer) 
and Up to Low, third book by Brian Doyle 
(Douglas and Mclntyre). are both for teena­
gers; Jasmin-by Jan Truss (Douglas, and 
Mclntyrt). is about a beleaguered sixth 
grader. 

On the other hand, children of all ages 
cry Let me in the kitchen (Mendelson, 
Douglas and Mclntyre) and appreciate the 
recipes in The kids food cookbook (Terrier. 
Lorimer). Likewise with Birdwatching (Ro­
gers, Douglas and Mclntyre) and 
Woodworking with kids (Starr, Taunton). 
Perhaps I should try for a grouping by 
format. Mountain Standard Time is a quar­
terly published by Tree Frog Press but 
written by (mostly) elementary school chil­
dren. Chantimage chansons pour les 
jeunes Volume J is a music book of words 
and tunes by Mado de i'lsle (1865 de la 
Bastille Apt. #2, Quebec G1L4B9). Rise 
and shine is a sound recording by Raffi 
(Troubadour Records) in a house-shaped 
sleeve, with some new and some old songs 
on it. Tum on the light (Fosforus Fantastic, 
3470 West 8th Avenue, Vancouver V6R 
1Y5) is called a musical puppet show but is 
also a sound recording. 

However I group, I'm left wiih oddments 
(I will not say oddities);Oii7dren's camps in 
Canada (Linton, New American Library of 
Canada) is definitely for parents; A parent's 
guide to children's reading 5th ed. (Larrick, 
Bantam) is for parents and students of 
children's literature; facsimile editions of 35 
Early English Children's Books from the 
Osborne Collection in slip, cases designed 
by Mitsumasa Anno (The Bodley Head 
through Carke Irwin) is definitely for stu­
dents of children's literature with plenty of 
money. And after all that l\v still got People 
of the Longhouse: how the Iroquoian tribes 
Hived by the Ridingtons, latest in a fine series 
published by Douglas and Mclntyre. It is 
purely a "content" (1 will not say "refer­
ence") book, useful in the classroom but 
not in the same class with Music we can see 
and hear (Magadini, Frederick Harris Music 
Co.), Beyond words: writing poems with 
children, a guide for parents and teachers 
(McKim. Wampeter Press, Box 512, Green ' 
Harbor, Mass. 02041) or Almost 100 ideas 
for teachers (and parents, too!) (Syvanen. 
Bright Ideas Publishing Co., Orleans, Ma. 
02653)—all full of great ideas for elemen­
tary school teachers. Another idea book on 
letter writing called P.S. Write soon! is kindly, 
contributed by the U.S. Postal Seance, 

whom 1 had not previously regarded as a 
publisher (available irom National Council 
o! Teachers of English). 

So those are my problems — the great 
variety of content and usefulness among 
the books that arrive; the unexpressed 
needs and wishes of you, the readers. 
Please write a line or two of comment to 
guide rne.O 

BOOKS RECEIVED 

Barrow, Robin. Language and thought: 
re-thinking language across the cuniculum. 
London, Ontario, Faculty of Education, 
The University of Western Ontario. 1982. 
40 pp. paper. $2.95. ISBN 0-92-354-16-5. 
If you do not have a language of some sort 
you cannot think — therefore children 
should be taught a developed, rational, 
written language, that they may think ratio­
nally and coherently. 

Dick, Judith. Not in cir schools?!!! Ottawa, 
Canadian Library Association. 1982.97 pp. 
paper. $15.00. ISBN 0-88802,162-3. 
School book censorship in Canada; a dis­
cussion guide. 

.Roe, Michael. Multiculturalism, racism, and 
the classroom. Toronto, Canadian Educa­
tion Association;'' 1982. 68 pp. paper, 
$6.00. ISBN 09-19078-78-8. Evidence of 
existing racism, multicultural programs that 
work, that do not work, with reasons and a 
useful bibliography. 

Risi, Marcel. Macroscoie: a holistic ap­
proach to science teaching. Ottawa, Sci­
ence Council of Canada, 1982. 61 pp. 
paper, free. ISBN 0-662-12246-1. A dis­
cussion paper of social innovations involv­
ing industry, technological development 
and science teaching. A study of conver­
gence and divergence. 

ART OF TEACHING 

Burns, Wayne, Journey Through the 
Dark Woods. Seattle, The Howe 
Street Press. 1982, 230 ppl paper, 
$6.95. ISBN 0-960-9666-0-9. Order 
from The Howe Street Press, 212 E. 
Howe Street, Seattle, Washington 
98102, U.S.A. 

Professor Burns' Journey, an intensely 
idiosyncratic one, is in search of the teach­
ing of English at university. The reality that 
literature has provided Burns becomes 

shared with students. Through the Dark 
Woods takes the reader from Burns' boy­
hood in the twenties to teaching, mainly at 
the University of Washington, since 1948. 
The Dark Woods leads the reader from 
Burns' youthful flirtation with Communism 
and his survival from the rampages of 
McCarthyism. Other Dark Woods gently 
push the reader from Burns' early identifi­
cation of the F.r.aHeh classroom as his 
"Heavenly City" to his long quest and his 
finding of Law.ence, and O.'tege's Sancho 
Panza and his b'olly in Don Quixote. These 
are then added to Burns' contextualist 
theory of lite.-ary criticism, which Burns 
designates ,',ne Panzaic principle after San­
cho Panza. Let Burns be his own attorney. 

fn lite the neatness of the guts (as against the 
mind) will depend on one's point of view, in 
Lawrence's as in al! other novels, however, the 
guts are always right; ir is an axiom or principle of 
the novel that they are always right, that the 
senses of even a fool can give the lie to even the 
most profound abstractions of tfie noblest thinker. 
And it is this principle I have designated the 
Panzaic principle, after Sancho Panza. 

While many undergraduate and gradu; 

ate students originally and enthusiastically 
embraced the Panzaic principle, the student 
protest days of the late sixties and the early 
seventies were not kind to Burns. The 
Journey in search of meaning to teach 
English was almost lost in those darkest 
woods. The trail was rediscovered in the 
late seventies as more undergraduate stu­
dents again accepted the principle, as 
Jerald Zaslove asked Burns to be a guest 
lecturer at Simon Fraser University, and 
then as Zaslove and other former students 
urged Burns to write his Journey Through 
the Dark Woods. 

The readers can become critically reflec­
tive of their own Journey Through the Dark 
Woods as they follow Burns' Journey. This 
reviewer can share Burns' frustration as 
education has become bureaucrarized, as 
educational statisticians, technologists and 
psychologists have reduced the interaction 
and growth of minds and ideas to a canca-
ture filled with endless new acronyms such 
as MBOs, EPTs, COREs, etc. This reviewer 
cannot follow the trail of literary criticism. 
Nonetheless, challenging books can be 
read at various levels and for different 
purposes. And thank goodness Burns 
wrote his Journey in search of meaning in 
teaching English. And thank goodness 
Burns was a great teacher — he has pro­
foundly affected and changed many of his 
students—though to be such often means 
the role of the isolated, the misunderstood, 
the iconoclast. Those touched by a Burns 
are the richer format experience. 

Sadly, the tides and the stars are'not 
favorable at present to the nuturing of 
future Wayne Burns. . . 
—John S. Church, Vancouver 

Teaching the gifted, challenging the 
average, edited by Norah Maier. To­
ronto, Guidance Centre, 1982. 122 
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pp. paper, 
0114-6. 

S10.00. ISBN 0-7713-

The ingenious and perceptive ideas in 
this small volume will particularly interest 
high school teachers of English, social stu­
dies and math. The editor's essay on 
"Teaching English to Gifted Students," al­
though admittedly of limited application, 
does, follow a complete rationale, has a 
marking outline, and is keyed to specific 
chapters of the ubiquitous McGraw-Hill 
handbook, which many teachers find too 
pedantic for "average" classes. Teachers 
who have gifted students of English, how­
ever, may find Maier's work enlightening. 

On the other hand, experienced teachers 
of social studies who may be looking for 
unique methods and ideas for both regular 
and gifted students, will certainly find 
Lynda Duckworths' contribution amusing 
and innovative. Mapping, game designing 
and role-playing schemes are inspirational 
and practical. She has included a copy of a 
student-developed game called "Employ­
ment" complete with "Park Bench" for the 
unemployed! Illustrations of an unusual 
approach to map-drawing are reproduced 
here also. All her ideas seem practical and 
sound. 

Another contributor, Alan Fleming, dis­
cusses math methodology with suggestions 
that range from the arrangement of the 
desks to the difficulty of finding discussion 

time in senior math classes. He also ap­
pends a valuable list of resources for math 
teachers. 

On thu whole. Teaching ihe Gifted and 
Challenging the Average is a treasure house 
tor high school teachers. Additional chap­
ters cover science, music and second lan­
guages with practical suggestions in each. 
This book should be available in even; staff 
reference library. Find it — you'll enjoy it. 

LaFortune. Summerland 

C A R E E R S 

Bestor, Dorothy. Aside from teaching, 
what in the world can you do?: Career 
strategies for Liberal Arts Graduates. 
rev. ed. Seattle, University of Wash­
ington Press, 1982. 305 pp. paper, 
$9.95. ISBN 0-295-95725-5. 

The primary emphasis of this book is the 
alternatives available to those people who 
have completed years of preparation and 
training in the humanities. Many skills, such 
as working under pressure, organization, 
record keeping, using language well, and 
analyzing materials are developed while 
securing a humanities degree, These skills 
are discussed in detail relative to locating a 
career either in or outside the educational 
field. A wide variety of career opportunities, 
such as free-lance writing, staff writing, 

book publishing, and research are dealt 
with. Job opportunities in these and other 
fields bre supported by accounts of people 
who have made successful career transfor­
mations. 

The target audience for this book is the 
humanist, however, certain sections have 
relevance to anyone contemplating a ca­
reer change. Of significant interest is the 
section devoted to exploring one's own 
assets. In addition, details cm background 
preparation, resumes, portfolios, applica­
tion forms, and interviews are presented to 
assist you properly to prepjire yourself for 
iuture employers. 

A special chapter is devoted to women 
and their efforts to make career changes in 
a changing world. Difficulties encountered 
are elaborated and discussed. 
—Bev Gess, Vernon 

EDUCATIONAL SOCIOLOGY 

Fuilan, Michael. The Meaning of Edu­
cational Change. Toronto, OISE 
Press. 1982. 326 pp. paper, $19.95. 
ISBN 0-7744-0249-0. 

If you have been involved at some time in 
a team-teaching situation, open areas, 
computer-assisted instruction, a "back to 
basics" cuniculum or other such movement 
in education during the 1960s and 1970s, 
when there was emphasis on changes such 

r • 

Simon frcusQr unwersii 
Faculty of Education 

GRADUATE STUDIES IN 
EDUCATION 

The Faculty of Education at Simon Fraser University invites ap­
plications from well-qu?lified candidates for intellectually 
challenging and professionally rewarding opportunities in 
graduate study leading to the M.A. (Educ), M.Sc. (Educ), M.Ed, 
and Ph.D. degrees. 

The following fields of study are available: 
Administrative Leadership 
Curriculum and Instruction 
with emphases in: College Instruction, Computers in Educa­
tion, English as a Second Language, Environmental Education. 
General Emphasis, Learning Disabilities, Reading. 
Instructional Psychology 
with emphases in: Counselling, General Emphasis, Learning 
Disabilities, Reading. 

The Ph.D. program allows specializations in Instructional 
Psychology and Curriculum Theory and Implementation. Ap­
plication deadline for admission in Fall, 1983 is May 1, 1983. For 
further information and application forms write or phone: 
Director Graduate Programs, Faculty of Education, Simon Fraser 
University, Burnaby, BC VSA 1S6. (604) 291-4787. 

' N L . U i l l V 1 I i_/r 

Summer Session '83 
June 13 - August 5 

Program for basic and 
standard certification in 
elementary and secondary 
and general studies. 

Programs leading to 
degrees In M.A., M.Ed., 
and M.A.T. 

One-week and two-day 
courses are awiMable. 

For catalog write or telephone: 
'; Registrar 
University of Portland 
5000 N. Willamette Blvd. 
Portland, Oregon 97203 
Telephone: 

(503) 283-7321 
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as these, probably you will be especially 
interested in this book. Perhaps you will find 
mention of experiences similar to your own, 
and quite possibly reasons for the success, 
or lack of success, of your program. 

The author has produced a remarkably 
interesting and valuable book, which stu­
dies common aspects of educational 
change in the school systems of Canada 
and the United States. His writing is 
pleasantly free of educational jargon, and 
ihe organization of his book permits the 
reader to distinguish clearly the different 
aspects of educational change: why many 
attempts 'nave failed, how individuals have 
aided or hindered change, and the funda­
mentals of organization and support neces­
sary to bring about a needed change — but 
never change for change's sake. 

The findings in the book are extremely 
well documented. Over 20 pages of bibliog­
raphy are required to list the books, experi­
ments and studies from which the author 
draws his conclusions. Most of the studies 
listed in the bibliography refer to school 
systems in Canada (some in B.C.), but 
reference is made to the work of educators 
in the United States and Britain. 

Through analysis of the failures of many 
attempts at change, the author determines 
the main factors that are essential to suc­
cessful change: support from administra­
tors, teachers, consultants, students, the 
community involved, and the funding 
sources. 

The author's goal is to highlight those 
difficulties faced when bunging about 
change through deliberate means. There 
are 15 chapters in the book, but each can be 
understood on its own. 

The author is highly critical of many of 
the changes in education that were at­
tempted during the past two decades. Too 
frequently all who would be affected were 
not involved in preparation for change, and 
all had not made adequate plans for their 
own participation. On occasion an adminis­
trator, principal, or supervisor attempted to 
push through a change to enhance his or 
her own reputation as an educational 
leader, but omitted to gain the essential 
co-operation of all involved. 

In separate chapters of his book Fullan 
considers the essential part in change to be 
played by the teacher, the principal, the 
student, the district administrator, consul­
tants, parents and the community — all 
important to the success of change. 

Those of us who have been involved at 
some level with attempts to bring about 
educational change will be likely to recog­
nize the reasons for many of the problems 
we met. 

Michael Fullan has written his book for 
the interest of professionals and lay people 
as well as for university students and for 
professors seeking a text on educational 
change. 

1 enjoyed reading this book and recom­
mend it highly to anyone engaged in, or 

contemplating changes that are intended to 
benefit our educational system. 
—Roger Winter, Langley 

Mifflen, Frank and Sydney C. The So­
ciology of education: Canada and be­
yond. Calgary, Dctaeliy Enterprises, 
1982, 407 pp. paper $13.95. ISBN 0-
920490-23-9. 

In this *h« winter of our discontent, 
sewing and aspirant teachers may find 
themselves preoccupied with the more 
mundane features of our profession to an 
abnormal extent. The Sociology oj Educa­
tion: Canada and Beyond provides an 
opportunity for its readers to enter a more 
detached arena; one that examines the role 
of education as a factor in the maintenance 
and development of society at large. 

This textbook in the sociology of educa­
tion is intended for use at the undergradu­
ate level. In about 350 pages of text the 
major components o5 the subject are 
described and analysed After an introduc­
tion that summarizes the history of educa­
tion in Canada, the book is divided into five 
major parts. Part 1, entitled "General Con­
siderations," includes an interesting discus­
sion of IQ; Part D deals with preschool 
influences; Part ID, with the school years; 
Part IV examines education and the 
broader society; Part V, the conclusion, 
comments on competing interests in so­
ciety. 

Ext ra -Sess iona l 
Credi t Courses 
Spring-Summer 1983 

Spring Session credit courses normally run two nights a 
week (M/Wor T/Th), 7-10pm, May 2 to July 22. Non-B.C. 
residents must apply for admission to UBC by April 1. B.C. 
residents deadline for application and registration (without a 
late fee) is April 15. 

Summer Session credit courses nor­
mally run Monday through Friday for two 
hours, 8 am to 4 pm, July 4 to August 13. 
Non-B.C. residents new to UBC must 
apply by April 15. B.C. residents applica­
tion and registration deadline is May 13. 
Last day for course registration without a 
late fee is June 1. 

Courses are available in the faculties 
of Agricultural Sciences, Applied Scien­
ces, Arts, Commerce and Business 
Administration, Education, Graduate Stu­
dies, and Science, as well as in the 
Schools of Home Economics, Librarian-
ship, Social Work, an'J Physical 
Education. 

REQUEST 
FOR 
INFORMATION 
• Please send me information on 
Spring and Summer credit courses 
at UBC. 

I have have not been a 
credit student at UBC. 

• Please send me information on 
Summer Learning at UBC (non-
credit and pleasure programs). 

(PLEASE PRINT LAST NAME) (FIRST NAME) 

(ADDRESS) 

(CITY* (POSTAL CODE) 

Return completed torm to: 
Office of Extra-Sessional Studies 
University of British Columbia 
6323 Cecil Green Park Road 
Vancouver, B.C. V6T 1W5 
Telephone (604) 228-2657 
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F o r S u m m e r 

T o u r s 
a U.S.S.R. & Mongolia 

July 8-Aug. 16 

« China July 11 Aug. 3 

• Korea, Taiwan & 
Hong Kong July 3-July 31 

• Balkan Countries 
Aug. 13-Sept. 4 

Do You Just Need A 
Flight? 

Call Ventra an/way. There's 
still time to book your 

summer excursion to. . 

• Europe • Australia 
• New Zealand • 

Eastern Canada • 
Hawaii • Disneyland • 
or anywhere you want 

to go. 

Special Christmas 
Announcement 
Ventra is pleased to 

announce this Hawaii Charter 
• Vancouver/Maui 

Non-Stop 
Phone now lor more details 

(Flight subject to 
Government approval.) 

For more information about 
these programmes (or others 

of your choice), please 
contact the professional •• 

consultants at 
Ventra Travel. 

Telephone: 263-1951 
Toll-free line for B.C.: 
112-800-663-3364 
5915 West Boulevard, 

. Vancouver, B.C. V6M 3X1 

V.-. A whciiy-owned subi>aiary of 
. Teach'eY?: investment and Housing Coooeiat've 

There is a list of some 500 references, 
which contain most of the important contri­
butions to the subject oi the iast two 
decades, with a few items from earlier 
periods The index is well prepared, con­
taining not only Ihe people and places, but 
also the many topics covered in the text. 
The printing is very easy on the eye, and 
amply makes up for the few misprints. In 
general, this is a very well-produced book. 

An important feature of the book is its 
organization. It does not proceed on the 
assumption that the reader has instant recall 
of all previous learning of a more general 
nature in the field of education. Rather, it 
begins each section with a concise sum­
mary of information fundamental to study 
of the particular topic. This is not only of 
value per se, but provides the reader with 
the reassurance of the familiar. Included in 
the text arc explanations of particular terms 
as they appear. Each section is rounded off 
with a summary or conclusion where ap­
propriate. 

A further strength of the Mifflens' book is 
its readability, which given the necessity of 
overcoming extensive references is very 
good. The authors use vocabulary specific 
to sociology where required, yet never 
convey the impression that anything is 
being hidden from the general reader be­
hind a veil of mystique. Indeed, such 
readers may find ther selves less at a loss 
for word meanings than they expect. 

The social sciences, and perhaps sociol­
ogy in particular, do not lend themselves to 
complete objectivity. People, even in the 
mass, are such multi-faceted creatures that 
subjective considerations aie ever-present. 
The authors are priests who teach at St. 
Francis Xavier University. They must be 
awarded high marks for a text that while 
never detached, always conveys a sense of 
fairness and balance. 

The tenor of a book can often be re­
vealed in a few extracts. One sentence of 
the introduction contains two themes that 
reappear from time to time in the text. This 
sentence is: "In reality the dice are loaded 
from the beginning but those in the lower 
social classes and minority racial or ethnic 
groups come to accept it as if it is appropri­
ate, right and just." The two ideas are first, 
the essential unfairness of society, and 
second, the ability of society to legitimize 
that fact. This latter process is seen as being 
carried out in part by an education system 
that has a built-in tendency to be supportive 
of existing features of society. Teachers are 
seen as having entered a typically middle 
class career and to have taken some of the 
coloration of such a career, membership of 
which places constraints on some aspects of 
their actions. 

The authors comment briefly on 
teachers' organizations, which they see as 
presenting "a rather ambivalent and schizo­
phrenic image both to themselves and to 
the public." The suggestion here is that 
teachers are not cleatly identified as mem­
bers of professional associations or labor 
unions. The implication Is that these are 

mutually exclusive groups snd it is best to 
be one or the other rather than have 
characteristics oi both. Perhaps the ability to 
be readily categorized is an overrated qual­
ity. 

This book would be an excellent intro­
duction to the sociology of education for 
undergraduate students. The qualities pre­
viously ascribed to it combine to make the 
content easy to digest. Educators some 
years removed from the problems of 
courses and -jrades will find within the 
covers of this book reassurance that educa­
tion is and will continue to be a very 
important factor in determining the future 
of any society. 
—John D. Crawford, Victoria 

Rich, John Martin. Discipline and au­
thority in school and family, Toronto, 
Lexington Books, D. C. Heath & Co.. 
1982. 200 pp. hard, $28.75. 5SBN 
0-66905168-3. 

Nine out of ten polls state discipline as the 
biggest problem in education. With this in 
mind, the author explores conflicts between 
public schools and the American family, the 
two groups that are responsible for han­
dling these disciplinary problems. 

Not a handy do-it-yourself manual on 
specific techniques for handling discipline, 
this scholarly book is intended for teacher 
educators and school administrators. The 
author is at the University of Texas at 
Austin, and Discipline and authority in 
school and family was aided by a special 
research grant from the University Re­
search Institute. 

To present disciplinary problems'on the 
full range of their interaction between 
school and home, ihe author relates the 
changing patterns of authority, and ex­
amines discipline within the framework of 
authority. 

Rich's thesis is that "discipline problems 
are incipient manifestations of rather large-
scale changes in school and family." He 
does not consider discipline to be the 
penalties that are enforced to get a desired 
behavior. He believes that discipline is not 
external to a person but characteristic of 
one's actions. A disciplined person is not 
coerced but has proper and appropriate 
mental attitudes. "Discipline implies intent 
in the sense that the individual had a choice 
and strove to complete a task in order to 
fulfil a goal." 
... The author offers parenting proposals so 
that people would receive extensive train­
ing for the most important job of their lives. 
Potential parents could be divided into 
three groups: those who meet basic compe­
tencies, those who lack such but have 
potential and desire, and those lacking all 
competency. Awards, training and sanc­
tions would apply to the three groups, as 
required. 

Parents and teachers are encouraged to 
seek mutually positive attitudes and to work 
co-operatively, and "not make childhood 
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merely a preparation lor adulthood" Rules 
should be. kept at a minimum, so as to b:.' 
easily understood and easier to enforce, 
and teachers are urged to try to instil respect 
for authority and the values of our cultural 
heritage. 

Stating Ihe orernise that "the luruie will 
not wait." Rich takes a look at the future of 
authority relations and its effects on disci­
pline by presenting four 1990s scenarios. 
These are partly imaginative and partly 
based on futuristic studies, and are an 
interesting and unique way to end this 
study. 

The book is well-written, with good print, 
and is recommended for its intended audi­
ence. 
—Gerri Young, Fort Nelson 

IViiscr., J. Donald, and Jones, David 
C. Schooling and Society in 20th Cen­
tury British Columbia. Calgary, De­
tselig Enterprises Ltd.. 1980. 191 pp. 
paper $11.25 ISBN 0-920490-09-3. 

To phrase it rather pointedly, this is a 
book that should have special appeal to 
those with an interest in education coupled 
to a penchant for a return to a supposedly 
more effective education system of a by­
gone period. The days when education was 
education: that is, kids learned something. 

For the reader who is not too well 
acquainted with the history of education in 
British Columbia, this collection of research 
papers by seven graduate students and 
Ph.D. candidates, mostly affiliated with 
UBC, is indeed an eye-opener. Co-author 
J. Donald Wilson, citing the paucity of 
historical treatment on this subject, explains 
that the purpose of the collection is to aid in 
redressing the imbalance. And although the 
academic tone of his introduction might 
discourage the reader — 1 kept wanting to 
slip back to Ludlum's Parsifal Mosaic — my 
advice is to stay with Wilson and read on. 

Timothy Dunn's "The Rise of Mass Pub­
lic Schooling in British Columbia, 1900-
1929" puts education in its historical and 
economic context, with the Leitmotiv being 
"efficiency" and the go?.! an education for 
good citizenship. What makes his very 
readable treatise especially interesting is the 
statistical information he provides. 

Did you know that Nanaimo's graded 
classrooms averaged 76 students in 1900-
01? Provincial classes averaged 57 that year 
and total enrolment for B.C. was 23, 615 
students in elementary school and 584 (!) in 
secondary school. There were 5 high 
schools and 15 teachers then. The whole 
educational experience came to 
$532,692.00 for the province that year, of 
which the government took care of 
$350,532.00. Thirty years later total ex­
penditures had climbed to $10 million. 

in 1923 the average annual salary was 
$1,945 for males and $1,255 for females. 
Since in 1929 there were 684 male teachers 
compared to 3.038 women, the wage dif­
ference was quite consequential! 

The 1925 Putnam-Weir survey advoca­
ted "compulsory attendance" for high 
school because an efficient system of 
schooling was the best insurance against 
"anarchy and bolshevism." So it came to 
pass. 

There is a real wealth of observations 
here to enable administrators — or minis­
ters even — to quote freely and with 
authority lo keep (he disenchanted at bay. 
However, those who long to return to the 
past might benefit from a more than cursory 
reading. 

The other essays, though on mora spe­
cific topics, ate equally enlightening. Diane 
Matters discusses the rather dismal and 
ineffective way in which provincial authori­
ties tried to deal with male juvenile delin­
quents at the Boys' Industrial School in 
Point Grey Among the worth-while educa­
tional experiences were the expectations 
that boys make their own uniforms, shoes, 
furniture, produce their food, supply fire­
wood and dig a 200-foot-long trench 12-15 
feet deep for a replacement sewer line. 
Opposition and recalcitrance was effec­
tively dealt with: four weeks of bread and 
water and a cooling off in the basement. 
Oh, for the old days. 

In "The Zeitgeist of Western Settlement," 
David Jones details the ramifications of the 
Agricultural Instruction Act of 1913 and the 
introduction of agrarian instruction. The 
contribution by such famous educators as 
George M. Weir (minister of educo ĵn in 
1947) and Herbert B. King are highlighted 
by Jean Mann. Jean Barman gives a subjec­
tive analysis of "Growing Up British in 
British Columbia" and examines the elitist 
"high class" education provided by the 
Vernon Prep School. Gillian Weiss traces 
the development of kindergartens in British 
Columbia. 

Those interested in the history of educa­
tion should derive considerable assistance 
from Frances Woodward's "selected bibli­
ography," which gives a 27-page listing of 
books, articles, and theses on the subject. 
— Jan van der Have, Duncan 

EVALUATION 

Holmes, Mark. What every teacher 
and parent should know about stu­
dent evaluation. Toronto, OISE, 1982. 
139 pp. paper $8.50. ISBN 0-7744-
5058-4. 

This reference is intended primarily for 
the classroom teacher and the school prin­
cipal, but can be useful to concerned par­
ents so that they will be able to frame 
questions and doubts more intelligently. 
Particular focus is on the evaluation of 
children as they pass through elementary 
and secondary school. 

The author claims a wide and varied 
professional background as teacher, ad­
ministrator and professor of education in a 
number of provinces in Canada. 

The prose is written in an easy flowing 

Does your 

We have a proven 
fund raiser. Other B.C. 
schools have been 
very successful in 
earning money with 
us. Want to get in on 
a good thing? 

• Excellent value 
• High profits 
• No sugar 
o Packed in B.C. 
• We pay shipping 

charges 

Pine Tree Nut Company 
2999 Grandview Highway 
Vancouver, BC V5M 2E5 
Telephone 434-0221 

T.W. Davy, Fund Raising Co-ordinator 
Please send further Information to: 

Name ._ 

School 

Address 
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style thai a professional or lay person can 
understand. There are no illustrations but 
the text is sprinkled with 13 tables of useful 
and interesting facts and statistics, all of 
which contribute to the author's thesis. 
Certainly the thrust of this volume is in an 
area that is of considerable value and 
concern to the classroom teacher and build­
ing principal. Several concerns are regis­
tered in the use and misuse of various types 
of tests and test questions — a subject in 
which teachers should be well versed. 
Some guidance is provided in the con­
structing of various types of questions. The 
classroom teacher will find thir, information 
of immediate use at Ihe classroom level. 

The reader will find comments on such 
testing areas as attitudes, values, social 
behavior, music and art, speaking and 
listening, physical education, mathematics 
and projects. Building principals will find 
Chapter 4, "Planning and Organizing Stu­
dent Evaluation," of particular use when 
evaluating students for appropriate place­
ment and movement, whether it be stand­
ard, enriched, accelerated or decelerated. 
—Harry D. McTaggart, Langley 

RESOURCE BASED LEARNING 

Partners in action: the library re-
source centre in the school curricu­
lum. Toronto, Ontario Ministry of Edu­
cation, 1982. 52 pp. paper. ISBN 
07743-7532-9. 

Called a resource guide to the use of 
library resource centres in implementing 
the Ontario education curriculum, this 
booklet is immediately attractive in design 
and iilur-tratio v It focusses on the principal, 
the classtoom teacher and the teacher-
lihrarter., spelling out the role of each in a 
partnership to create resource-based pro­
grams that "promote learning through ac­
tive inquiry, the mastery of learning skills, 
the development of language proficiency 
and the appreciation of media." 

District Resource Centre Services are 
also indicated in five fields, including Re­

search ,-md Development. The last section j«, 
an excellent bibliography of predominantly 
Canadian references - itself indication ol 
development in Canadian school librarian-
ship. 

Partners in Action clearly marks a new 
dimension in school librarinnsliip. lately 
becoming visible in the literature, namely 
that library development and good man­
agement are not enough. Excellent pro­
grams do not follow automatically; Ihey arc 
the result of careful co-operative teamwork. 
It is quit*' different from B.C.'s Sources and 
Resouices. which focusses on the manage­
ment aspect It is highly significant, in fact, 
not because what it says about resource-
based k-aiI'ting is so new and different, bur 
because the Ontario Ministry of Education 
is saying that this is what is expected in 
Ontario ..diools. 

The rationale of Partners in Aclion states 
clearly that the learner is an active partici­
pant — self-motivated, self-directed, a 
problem solver aware of tire process of 
learning in different learning styles. The 
principal may U .'xpected to provide plan­
ning tme and support staff and a school 
climate to allow the teacher-librarian to 
function efficiently as a teacher. The 
teacher-librarian's role includes program 
advocacy, which implies an articulate phi­
losophy of education and self-confidenre in 
innovation. The library resource centre 
provides an ideal workplace for students to 
apply concepts learned in the classroom. 
The classroom teacher "establishes an en­
vironment conducive to the use of a variety 
of resource materials." 

Far from remotely idealistic, the docu­
ment is practical. "Suggestions for Planning 
Resource-Based Programs" includes a va­
riety of planning guides. And it is immedi­
ate. One of the more interesting features is a 
three-phase chart showing the develop­
ment of a library resource centre in eight 
fields. Another is a three-page scope and 
sequence skill chart. Both charts provide an 
excellent check-list for estimating one's 
own school program. Because the guide is 
short, the implications are many. Partners in 

Action merits ihoiwhtiul stu;!v bv .'ducalwi-
al all levels. 

--Grac.' Funk, Vernon 

T H I N K I N G 
Visible language, Volume X V ! , Num­
ber 3. Summer 1982; Special Issue, 
Understanding the symbolism of 
mathematics, edited by Dr. Richard 
Skemp. Cleveland, Vis ib le Language, 
1982. 304 r»l>- paper. $300." ISSN 
0022-2224. Order from Visible; Lan­
guage, Box 1972 CMA Cleveland, Oh. 
44106, 

Difficulties with Mathematical Sym­
bol ism: Synonymy and Homonymy by 
Jossette Adda. 

The theory is useful to teachers seeking a 
graduate degree. There are some good 
examples (208-211) for teachers. 

Emotional Responses to Symbolism 
by Laurie G. Buxton 

A good short article (or all teachers. You 
may want to avoid some parts. 

Mathematical Language and Problem 
Solving by Gerald A. Goldin. 

There are several good examples that 
involve numbers, symbols and pictorial 
problems. 

Symbols, Icons and Mathematical 
Understanding by William Higginson. 

A historical changj in mathematical 
proof is showed. This may be of interest for 
teachers looking for other ways. 

Towards Recording by Nick James & 
John Mason. 

There are examples to show the impor­
tance of images in teaching symbols. There 
is a summary of examples in number 
representations. 

OPPORTUNITIES IN CANADIAN STUDIES 
• Five-day institute, July 11 to 15, on curriculum issues in 

Canadian Studies. 

Participation can be either for non-credit or credit 
(undergraduate and graduate). 

• Graduate fellowships for the 1983-84 academic year. 

• Classroom materials for teaching public issues. 

• Involvement in local curriculum development. 

For further information contact: Donald C. Wilson 
Public Issues in Canada Project 

Faculty of Education 
University of British Columbia 

Vancouver, B.C. V6T 1Z5 

J<foh<r+l OsuXoho^ l^jljGuaifcn. ffie-^A arris 

HORSEBACK RIDING ARCMEP.I' RtFLtRY M P E l l i m i HIKING 

ROI'f COURSE 0P.lrNTEEF.IKR CAI'P C?AFT-(0UT0OOR SKILLS) 

AVAILABLE - SEPUML'ER TO Ji'Nf. FOP 

SCHOOL «00lt!l« 

CONTACT-

ANCHOR C RANCH CAMP 
1*95 Vanqu'llp Road 
KAML0UPS, B.C. 
V?P IIS 

TELEPHONE: 604-376-2315 
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Language Acquis i t ion Through Math­
ematics! Symbol ism l>v ft anas Lovvs-n 
thai 

Hi: shows you that 2r -i" is ran >.oi nelimes 
be a help for 8- and l> vear-okls. The 
students ran a colorful gia] >h to write an 
accurate story 

Communica t ing Mathematics: Sur­
face Structures and Deep Structures 
by Richard R. Skernp. 

He explains "syntax'' and "semantic" 
and gives several examples. This may be 
difficult for most teachers. 

Mental linages and Ari thmetical Sys­
tems by L. Clark Lay. 

Good examples show how impo.-tant 
images are in teaching symbols. He gives 
many examples. 

Mathematical Symbolism by Derek 
Woodrow 

He shows why we need symbols by a lot 
of important ideas and practical illustra­
tions. 1 recommend it. 
—Douglas Forue.s. David Thompson Uni­

versity "CYntre, Nelson 

IVassermann. Seima. Put some think­
ing in your classroom. Chicago. Bene-

fic Press, 2978. 160 pp. paper, no 
price. (Thinking Skills Development 
Program) 

Huw do we equip students for adult life';' 
is computet literacy the way:' Is there sou i 
otlu-r technical or academic tool that they 
should be utili/'ng now in preparation for 
the future':' 

Simon Fraser I Iniversity's Selina Wasser-
tnann ' ! iys ii on the line" and suggests that 
teaching students how to think should top 
the list of priorities "If there is a basic skill 
thai today's children will require if they are 
to cope effectively and thoughtfully in their 
adult lives, it is surely the skill of using the 
mind to engage in the higher cognitive 
processes — the skill of thinking" 

VVasseiiriann's teachei's hand' ook is 
laid out in a viractical lot mat. The introduc­
tion deals with basic skills for ''tomorrow's 
children" and io. ntifies "four propositions 
underlying a teaching-for thinking pro 
oram." She is stating thai ii unking is com­
plex arid sophisticated; that students don't 
jusl grow in their ability lo think but rather 
require practice and experience Teachers 
should place students in many thinking 
recalled situations during Ihe classroom 
day and interact with students to assure 
development of this skill. 

"A program for developing thinking in 
your classroom" provides a cook book. 
Wassermann discusses levels of thinking, 

and the materials and activities to promote 
the same She identifies the thinking opera­
tions, such as comparing, observing, class­
ifying. Imagining, hypothesizing, criticizing. 
The use of pictured examples as well as 

children in various age groups really gets 
her points and methods across in precise 
fonn. Wassermann is directing her book to 
people who want a practical approach in 
the usiia! classroom situation. She takes a 
thinking operation, such as "comparing" 
and cites concrete, "tried and tested" ex­
amples (or the primary, intermediate and 
secondau student, drawing on familiar 
items and situations to promote a thought­
ful exercise in comparing. 

The last section of the book is a self-
instruction-vl program in leaching for think­
ing. Seven tasks help teachers to set up 
situations for leaching thinking. This section 
hinges on a coding procedure that analyzes 
the interactions you are setting up with 
students. The procedure enables you to 
move youi level of thinking into more 
sophisticated challenges. 

In the midst of the usual plethora of new 
materials, kits and resouices, Wasser-
mann's book is a welcome aid. It is practical 
and will appeal to many teachers. When 
read and attempted in the classroom, the 
book not only stands on its own merits, but 
"teaching for thinking" in every aspect of 
curriculum serves as an enrichment pro­
cess. 
—Heather Harris, Vancouver 

New Lesson Aids 
LA4089 Anatomy—Grade 9 by Tcr.i Stokes, 6 p. 
Includes transparency masters for the respiratory 
system, circulatory system, the human heart, 
central nervous system, human brain, human 
skeleton, types of joint, female reproductive 
system, and male reproductive system. Also 
included are four filmstrip worksheets to be used 
in conjunction with the Encyclopedia Britannica 
filmstrips on these topics. $3.00 

LA8223 Research Skills—Activity Cards for 
Grade 3 by Alice Tiles, 67 p. Designed to 
introduce primary students to some of the basic, 
research skills. Includes 45 activity cards arranged 
according to topics, two record sheets, an answer 
sheet and quiz. A variety of support materials is 
required. $3.75 

LA9282 The Greek Odyssey Game by Peter 
Napper. A game for two to four players. Includes 
a 41 cm x 56 cm gameboard that comes in two 
pieces to be taped together, 28 penalty cards and 
18 destination cards. Teacher must supply a die 
and markers. Laminated $4.50 

Unlaminated $2.50 

To order, please enclose a cheque or money order to 
BCTF Lesson A ids Service, 2235 Burrard Street, 
Vancouver, B C V6J 3H9. 

Study at 
San Diego State University 

Vacation in America's Finest City 

"Special Institutes (Graduate credit available) 

Institute on High Technology: 
Discover how the computer and other forms of high 
technology (Robotics, Telecommunication, Intelligent 
Video-Disc, etc.) are affecting education. 
(August 5,6: S75 no credit; S95 one credit) 

Effective Schools Institute: 
Discover how "Time On Task," "High Expectations," 
etc., are making schools more effective. 
(August 8,9: S75 no credit, S95 one credit) 

•Other special features: no out-of-state tuition. 

• Summer M.A. program—872 per credit 
•• Summer workshops—S64 per credit 
• Summer begins July 5 and ends August 20 
• Affordable dormitory rates 

For more information: 
Telephone (619)265-6145 or write to Raymond F. Latta, 
Chairperson, Department of Education Admin., 
San Diego State University, San Diego, CA 92182. 
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ACCOMMODATION AVAILABLE 
For rent. Pour bedroom house. West Vaiumiver. 
B C 604-922-2672 View ol harbour All Uilm.s Julv 
1 io October 1, 1983. R^n! by arrvmqemeii' 

House for renrt. Three bedroom Siltiii*-' II 'IIIM'. 

.Nanaimo. '.wo brillimoms, no pets. Available March 15 
Write Box 2(13, Nanaimo, or phono 75879r->2 

Nanaimo. Dignified, three-bedroom home 
ocean view, minutes walk to beach. Owners on vacate >o 
May 18 to July 15 Free accommodation for care =»t 
loveable poodle Suit retired couple. Phone 758 552o 

Fully-furnished —from May 1 io August 31, 19K3, 
four-bedroom family house One-and-one-half 
bathrooms. Very close !o UBC, shopping and beach 
$1.100/month 228-8932. 

170 Wast 5ih Street. North Vancouver-one-
bedroom apartment. Available .June 1 k> September 
1,984-8749, after6pm $375•month''1 Very quiet. 10 
minutes from seabus 

One-bedroom, furnished apartme>ai, (jKcelien? 
location in Kits. $450 rent Available Julv 1 Replv 
to T . F . Wilson. 2870 West 38th Avenue. Vancouver 
Phone 261-6169 

ACCOMMODATION — HOLIDAY 
Maui, Oahu, Kauai, Hawaii Studio, one-, two , 
three-bedroom condominiums and houses and cars 
942-4190. 

Expand your holiday horizons by eliminating the 
cost of accommodation in such areas as Great Britain, 
Europe, Australia, Canada, and the U S For further 
information write: Holiday Home Referrals, 2488 Belloc 
Street, North Vancouver. BC V7H 2L1 

Walkikl, Hawaii. Deluxe, one-bedroom condo­
minium for rent. Clean, well-equipped, good location, 
reduced summer rates Adults Phone 321 0075 
Vancouver. 

For rent. Unusual one-bedroom house in 
Lymlngton, Hampshire* England. View to Isle of 
Wight. Houily trains to London. New Forest Twelve 
miles- Bournemouth and Southampton. Phone 
604-922-2672. 

Summer cablii on Okanagan Lake, 10 miles from 
Kelowna, one mile frcr.i the Okanagan Park Country 
Club. Sleeps six. sandy beach with large boat dock 
Available Juiy 1 to August 6 for weekly rental Phone 
860-7345 or write W. Marjoribanks, 1416 Bankhead 
Crescent, Kelowna, BC V1Y 3V5. 

New three-bedroom house on the beach. Near 
Campbell River-- right beside Miracle Beach Provincial 
Park. Available July/August. Write Box 15, RR 1, Black 
Crsok, BC VOR 1C0. 

Summer home, Shuswap Lake waterfront. 
July/August by week ur month. Fully furnished, 
equipped, three bedrooms. 955-6278. 

Between Parksvllle and Qualicum Beach. Fully-
furnished, four-bedroom house, large yard, two-minute 
walk to sandy J «ach. July/August. $300/week. B. 
Pearce, Box 1000, Qualicum Beach. 752-5126. 

Katie's Bed n'Breakfast—a home away from 
home. Coming to Vancouver for shopping, 
convention, family holiday, stay with us In out Victorian 
Mansion. On the North Shore with magnificent city and 
water views—just minutes to downtown by Seabus. Full 
English breakfast, reasonable daily/weekly rates. 217 
East Keith Rc. North Vancouver, BC V7L 1V4. 
987-1092. Advance registrations recommended. 

Maui M t m » « t condominium ?or rent J u l y 9 to 
22; December 24 to January 7. Sleep?, live, fully 
equipped, p'-'wi. lei nits, putting ijieen MO 'niqht Phone 
<*()<] •tfjSO 

Mid-July to end of August — house / studio with 
three acres on Denman Island, Complete],' 
secluded with organic qarden .sn;' rhirken-. PiO|iaia-
Sl'jhts and -.Iu'v't' Ideal U>1 i <mp!e nr M::-i!t family V">i!l'i 
for period Write or phi me ..lo.ir, (. rom b. Deinnan 
Island. BC VOR lTo 335 07S'* 

Sunnv OLartfia^n i ••male ;<•• immate uanted tu 
:>hare two bedroom house horn !u:y 1 tu September 1. 
1983 $250 -'iri-mili. close *n tov.n and K-arhes Phone 
Stiff 7093 or wiite M Schmidt. oM '. Jkoiidjan [Vvi 
Keiowna, BC V1Y 7L2 

Sunny Okanagan. Three bedfnnm t ednr A frame 
fully furr.e.he.-.! cabin on Lake Uktnid;,an near Vtmon, 
sandy beach frontage. Available July 1 to U Contact 
Bill Won-Jard. 7910 Lakeview Drive! Vrin- n. BC V1B 
1W2 Phone 5-15-4362 

Three-bedroom, furnished house. ('}<>se to r.H',vh 
in Whue Rock Available Jtilt, a--,d Auqust 5550 month 
Phone 536 80 17 

ACCOMMODATION MISCELLANEOUS 
Available for "house-sitting" July 4 to August 
19. Mature, female, professional, nun smoker. Work;;.'; 
on Master's Degree, attending 11 V>r summer session 
Contact Nanaimo 758 4367 ever ngs. 

ACCOMMODATION —SUMMEF SESSION 
For rent, Vancouver Island, near Swart* Bay 
ferry terminal. Two bed'oom, beautifully furnished 
house. Close lo pa:ks, racetrack marinas, beach 
$400/rnonth. July and August. 656-7943. 

P 7«r-and-beam, two-bedroom house for rant 
in quiet Surrey neighbourhood. July and August 
(final date flexible!. Suitable for couple. Non-smokers 
preferred Fully furnished including plants and friendly 
cat. Approximately 45 minutes to SFU and UBC. 10 
minutes to Kwantlen College Rent S 120/week Please 
telephone after 6 p.m . 594-1'.68. 

Available Ju!y 1983. Four-tedrocm heme near 
White Rock (30 minutes from Vanco jver, SFU 
or Western Washington). Rent free in exchange for 
care of lawn, etc. Phone 112-536-7778 or write C Hutt, 
15861-32nd Avenue, White Rock, BC V4B 4Z5 
References required. 

Summer at SFU —for rent July and August. 
Twenty minutes from SFU, on bus line, walk to Buntzen 
Lake, $650/month. Fully-furnished three-bedroom 
home with study, rec. room, two baths and duck pond 
on 12 acres We are half a mile from Bunt2en Lake; near 
Sasamat Lake and Belcarra Park Shopping a! 
Coquitlam Centre is a 10-minute drive and Vancouver 
is 30 minutes away. Use of our two horses and tack by 
separate agreement to experienced riders. References 
please. Write or call Hal or Linda Weinberg, 2965 
Sunnyside Road. Port Moody, BC V3H 3C8, 
461-7065. 

Two-bedroom townhouse available for $300 for 
summer session to anyone willing to feed two catv 
Adults, non-smokers only please. Mitchell. 2331 
Mountain Highway, V|orth Vancouver. BC V7J 2N2. 

Accommodation In furnished rec. room with 
own bathroom. Available for male/female during 
July and August. Five minutes to BCIT. 10 minutes to 
SFU. phone 438-1093. 

Furnished house, Burnaby —July / August, 
1.11)0 square feet, two-bedroom, large backyard, wall-
to-wall laundry room, five rnme'es to SFU, utilities 
included, mountain-view sundeck, references required, 
near pnik. shopping, bus, $450/month. 522-8891. 

Furnished, quiet accommodation, one-and-
cne-half miles to U.Vic. Non-smoking female 
mature. Summer htudent "721-3899. 

Available July 1 to August 15. Deluxe two/three 
bedroom funvshed house, den, study, six appliances, 
umdeek. ma^nilirent view. Close to bus, shops, park, 
30 m>-ujtes c> UBC, SFU North Vancouver. 
$750 month l)--'K !M07 

Retiree* teacher luio two / three-bedroom 
furnished suite for t^nt In ,-Hily and August. 
N.-a: r-irk a---! shoppiv, Cjose »o SI:U Fenced yard. 
...1-,-- p.HK •• . vV.y ..ie..r, V .HO m-V.th 299-6905. 

A long vnc^tEo'j for me means a great 
apartment opportunity for you. Fully furnished. 
Mm- i.-e-li'.r.tn apairni.'f:! Ve.r'i Bur'" iby, 20 murttes 
u ' ? = :•.-( ! !!fi i i j '• ' 'P-C =,. .rlabie lo sublet mid 
M.v. : M-.d A ..i-iM Ca. :-mSi,.i!h4.14-7813orleave 
iTiesvra: 291 "139" 

Accommodation July ' Angus*, bully-furnished 
deluxe-̂ .;., ' <.••:: - u. F;..M:.JU]'t August 5500.'month 
(jaraoe p-')ol. -^v.-.w i. K ^ ' V 'U-- itop, near Cap;.*mo 
Collpge Nrvrth Vaiu n;;-.er Phone 4H0-310J after 6 
p m 

Accommodation July / August. Deluxe tvvo-
hedroon. shared accommodation with female 
July.'August Reasonable rent, close to U.Vic . pool, 
tennis courts Phnn-* 479-S360 after 6 p m . 

Furnished, three-bedroom heme for rent July 
and most of August in rural community. Fenced 
yard. 45 mmute* to downtown Vancouver and ocean, 
beaches, minu'es to SFU, 20 minutes to large pt;rk 
on lake Si:*? of B C Summer Games. $500/month. 
Phone 467-6023 or write Tony Williams, 21453 Exeter 
Avenue, Maple Ridge. BC V3Z 1B3. 

Fully-furnished, three-bedrooui house in 
Kitsllano. Close to downtown and minutes to UBC 
$950/month including utilities Referenctv and damage 
deposit required Available for July and August only. 
Call 732 1896 

Victoria in July- Pleasant dov/ntown family houst* for 
rent for the month of July Close to beaches, harboui, 
and parks. Twenty-minute drive to U Vie For more 
details phone 385-3530. 

Three-bedroom home for rent, Vancouver. Yen 
minutes to UBC. Ft. Grey area, furnished, July 4 to 
August 19 {date flexible). Excellent yard and quiet 
neighborhood. $1,200. 261-1994. 

Available July 1 to August 15. Close to Kwantlen 
College. Surrey, 30 minutes to UBC Large, furnished 
two-bedroom, two-level apartment (with sunporch facing 
Mt, Baker!). All-adult building Dishwasher, 
washer/dryer. $550 plus electricity. 591 3363. 

Large, bright, one-and-one-half-bedroom flat 
in old, gracious Vancouver house near Carrbl* 
and King Edward. Available July 1 to August Ul. 
fully-furnished. $500/month. 876-4576. 

Furnished, deluxe one-bedroom condo­
minium, close to bus, beach, shops; five 
mlnutas to UBC. July and August, $575/month or 
summer session $800 Home 734-5739, school: 
596-0381. 
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For rent in Richmond, Rvailnble July 1 to 
August 31. Thiee bedroom, two level Lanie private 
backyard On bus route Close In stores Twenty fiv-* 
minutes to UBC fbhO month mr/kiding utilities 
277-0801 

Houive in summer. Avaiiabk ,JuK and August, 
two / three hedmnm. bright, furnisher!. nldei house 
Study and sunderk Arbutus ami 13th Avenue Ten 
minutes from U B C Vanrouvei al your doorstep 
$750-month Call 734 3155. 5 to 0 p n> 

One-bediooin apartment to sublet, Kerrl-sdale 
.area. Fully furnished. No pets July 1 lo At.'giM 15 
2n6 55 is 

ACCOMMODAltON-SWAP 
Fisherman's dream. >wap irom July 1 to August IS. 
1983. three bedî nm trailer in Terrace, for housing neat 
UBC. 635-6741 

Available July 3 to August IS approximately. 
Swap for Gulf Islands or will rent thiee bedionm house 
in PUT Meadows, fully-furnished, includes dishwasher, 
-vastier dryer, cable T V , on quiet cul de sat Tl.aiv 
minutes to SFU. BCITor PVI. Phone 465 S0S.S or write 
K O. Kilpatrick. U7b3-195A Street. Put Meadows. BC 
VOM I P O 

Teacher and family would like to exchange (or 
rent) a distinctive, warm, two-bedroom house 
with fireplace in a beautiful country setting near Kelowna. 
for a three-bedroom house in Burnaby area, from 
September 1983 to June 1983 No pets Write L.S 
McCoubrey. Site 3 RR1. Wmfield. BC VOM 2C0 

Will trade Toronto Island home and care for 
same In Vancouver. Suiting, beach and tennis at 
door Eight-minute ferry rid" lo downtown, duly and 
August 1983. Write Bill McKenna. 7 Willow Avenue. 
Wards Island, Toronto. ON M5J 1Y1 

One-bedroom apartment, pool. In Richmond 
to exchange for accommodation In Victoria, 
summer session. Phone 272- 14S1 or write M Mori. 
303-9300 Glenacres, Richmond. BC V7A 1Y8 

ACCOMMODATION-WANTED 
Summer cottage for the first two weeks of 
August on Shuswap lake or the north end of 
Okanagan Lake, Phone 925-2239 or write Donna 
Pretty, 2529 Marine Drive, West Vancouver, B.C. 

Starting August 1983 for a minimum of one 
year, likely two years, a family of four would 
like to rent a house in Victoria area. Willing to 
guarantee good care of house and grounds. Have a 
small non-shedding Lhasa-Apso dog. Reasonable rates 
are a necessity. Write or phone Box 2758. Creston, BC 
VOB 1G0. 428-5728. 

Furnished house wanted. Professional couple 
requires good quality, three/four-bedroom home to rent 
in Victoria or vicinity from July 1 to December 31, We'll 
care for it like our own. Phone 1306)664-3756 evenings. 

House/apartment setter available whole of 
July/August. Prefer west side of Vancouver. Mature, 
tidy, responsible, careful. Box 1372, Comox, BC V9N 
320, 339-5277 evenings. 

Responsible teacher, wife and child want to 
rent accommodation in Vancouver near UBC 
for July and August. Call collect Fort Nelson 
1-774 3606. 

Responsible non-smoking couple with infant 
requires accommodation during university 
summer school from Ju!y 3 to August 15. 
Would also consider trade for out home in Kelowna Call 
112-7o') (>307 

BOOKS & FILMS 
How To Teach Chess in Schools — Manual. 
Send $5 95 lo M I iempel. 36 0„le , (lr i. Red Deer. 
AB T4P 1V2 

Short Stories About Sask. Twenty three stones of 
rural life Fun. Great gifts. Suitable for school Older folb.7 
love them Good for hospitalised. S.OOO sold $3 5 0 
from Ces Dybviq. 3405 25th Avenue. Regina, SK S4S 
1L7 

16 mm films for rent. Farewell lo Arms. Oui Town 
('.real Expectations. Red Pony. Blue Angei. It's a 
Wonderful Fife. Jungle Book. Gulliver', Travels, and 
more Surf Classic Films. 2 Id .)() Fabwnurn Street. 
Vancouver. BC Vb.J 3W3. 731-202.5 1. Younu. 
I.'ooker 

COMPUTERS/SOFTWARE 
Educator's Software for the Apple II + and He 
microcomputers. Marks. Attendance. Report Card 
generation, and more. All programs written by a 
professional leachcr/programmer. incoiporatmg features 
you want and need. Write to Alberta's original teacher 
oiiented. -owned, operated Apple software publisher 
for more information ENABLE Computer Software 
Ltd . 17 McBtde Cr . Red Deer, AB T4N 0 K 7 

FOR SALE 
Large, treed recreational lot for a cabin or 
home just above Mabel Lake (Euderby). Close 
lo sandy beach and boat launch. Excellent Kokanee 
fishing $22,500. Phone 274-6440. 

Cedar cottage on Shuswap Lake, eight miles 
east of Salmon Arm. Winterised, fireplace, full 
amenities. 5-acre, secure, government-least lot 
542,000 832-4569. 

HOLIDAYS—TRAVEL 
Greece for '83 —28-day all-inclusive trip. 
Airfare, transfers, lodging, seven days Island of 
Skopclos. seven days motor sailing, five nights Island 
of Tinos. four days Ancient Greece, four nights Athens. 
Only $2,695 Calgary departures. B.C. departures 
available. Ski 'n' Sun Tours. MacDonald Travel. 
008-513 8th Avenue, S.W.. Calgary Call: 
403-266-2331. 

France tour July 1 to 26, 1983. This tour, 
designed for educators and led by a teacher, visits five 
regions of France (Paris. Normandy, Loire, Riviera, and 
the Basque Region) in an attempt to show different 
aspects of France's mullifaceted character. The price of 
$2,595 is based on double occupancy and includes 
airfare, breakfast and supper daily, transportation by 
private motor coach, all entry fees for historical sites on 
the Itinerary. For t brochure containing an itinerary and 
application form write to Denis St. Claire, 407-642 
Agnes Street, Victoria. BC V82 2E6. 

The undiscovered paradise—The Philippines. 
A 30-day dream trip. From gorgeous corai beaches to 
stone-age mountain villages. Island-hop from Luzon to 
Mindanao—shoot the rapids in a dugout canoe—shop 
for bargains- see the famous rice terraces. Personally 
guided tour ynder S2.000 U.S. including airfare. 
Stopover in Ho,'a Kong available for $50 extra. Bell 
Travel, call Bunny Knott 254-0821 or 254-8371. 

Japan tour 1983 for teachers — July 2 to 16. 
Thi-, lour has ,) special low puce of $I.S75 Items 
included iiirfiwe. all act oniim>dation Japan rail pa>s 
Write phone Doug Woodward, New Westminster 
Secondary S< liool. 835 Slh Street. New Westminster. 
BC V3M 3S'J School 522 0644, home 591 6064 

Thrae fiuoys Houseboat Charters. < me of tfie laM 
"affordable" vacations E\pIote over 1 .000 miles oi 
ih<<ie|me on the Shu.wup Lakes For more infoi illation 
and a color hnnhure .'.ote Thiee Buoys Houseboat 
Chanel-., 241)3 Ultkh Road N W . Calgary. AB T 2 N 
4G6 or call i403]2H2 P V i h 

R V r e n t a l s . Deluxe units, reasonable rates Book nou. 
tor summer 762 .'̂ 777 after 4 p '.. Kelowna B C 

MISCELLANEOUS 
School district 56 (Nerhako; Retirement Party for 
Mr. Pete Dlemert, Juiy 2. !<>*:. Contact Olive Silver 
m Vanderhoof. B C 567-6049 

BCTF 
Lesson Aids Service 
2235 Burrard Street Vancouver 

Brilisfi Columbia V 6 | 3H9 

Office hours: 
09:00 to 17:00 Weekdays 

09.00 to 1 3:00 Saturdays 

Consult your school cataloaue-
700 rVssoir aids for K-12. 

Continued from page 172 

The challenge I have proposed is formi­
dable. It calls for a change in the way most 
teachers interact in their school community. 
If we begin this vital dialogue now we may 
preserve the institution of the public school. 
Failure to act could move us toward the 
extinction of public education and acceler­
ate the move toward the "privatization" of 
schools in B.C. 

Private school education would deny the 
vision of public education and would re­
strict access to those who meet the criteria 
of the particular institution. 

As teachers we have the right and re­
sponsibility to speak and act to protect the 
public education system, where schools 
exist to develop individuals who will lead, 
change, and transform society. We cannot 
choose the route of non-participation. 

The time for teachers to lead is NOWIO 

Mike Lombardl leaches at Viscount Montgomery Ele­
mentary School in Coquitlam. and is co-chairperson of 
the B C T F Profesilonal Development Advisory Commit-

T H E B C . T E A C H E R . MARCH-APRIL 1983 
189 



A Y E A R TO 1984 

©Winston's fingernail grated sickeningly 
on the blackboard, as the stub of cheap 
Victory chalk crumbled into fragments. 

The classroom smelled of rat droppings 
and diesel oil. Over the blackboard a large 
poster was tacked to the wall. It depicted the 
face of a man about 48, ruggedly hand­
some, with a smug grin and a big chin 
shaped like a shovel. It was entir jly through 
this man's kindness and foresight that Win­
ston had been allowed to teach his class of 
50 students in a cellar of the bus station. 

It was now the eighth hour of the day's 
teaching, and despite their will to succeed, 
the Grade 3 students were weary, barely 
nttentjve to Winston's instructions. He was 
beginning to wonder if it had been alto­
gether wise of the staff committee to volun­
teer to add yet another 12 minutes and 48 
seconds to the schoolday; it was the fifth 
time this year they had made such a 
donation. 

He finished off the history lesson by 
telling the boys and girls just how lucky they 
were. In the bad old days, he informed 
them, teachers had been vicious criminals, 
roaming the cities in great, armed bands, 
extorting from poor parents money to 
spend, on xerox machines, computers, and 
musical instruments. They had used other 
funds to lead students into Another Reality, 
by taking thism to theatres and art galleries; 
some students had ended up impractical, 
merely intelligent instead of smart. 

As the students left, in came Julia. She 
taught Grade 6 in the alley behind the 
Rootless Biitter Lettuce Store. She was also 
a keen nrwmtyir of the Verbal Chastity 
League, well known for the purity of its 
metric terminology, its hatred of inches and 
yards, of ounces and pounds. Julia could 
talk unselfconsciously about snails centime-
tring their way up a leaf or claim with a 
straight face that a gram of prevention was 
worth a kilo of cure. But deep inside, he 
knew, she despised the silly game. 

"What a day," said Juiia. 
"You've been busy?" asked Winston. 
"Yes, I've been explaining the new slo­

gan: Weakness is Strength, Strength is 
Weakness, to my students It's brand new." 

"It must be. I haven't heard it. What does 
il mean?" 

"Well, in the bad old days, we had a 
strong education system, but it produced 
weak minds, by mollycoddling the enthu­
siasms of students and sapping their initia­
tive with individual attention. Now that the 
system has virtually collapsed, our students 
get strong by struggling for the teacher's 
attention, fighting off boredom, and grap­
pling with a pervasive sense of frustration." 

"I see. Is it the same with the private 
schools?" 

"The private schools?" asked Julia ner­
vously. 

"You know, the schools where the Inner 
Party sends their children." 

Julia looked round anxiously. "Remem­
ber Syme," she warned. 

Winston did remember Syme. A month 
ago Syme had been the most outspoken 
teacher in town, given to making invidious 
comparisons between preaching and prac­
tice, between things public and things pri­
vate. Then suddenly the list of teachers was 
one name shorter. Syme had ceased to 
exist. He had become a non-teacher. 

"Where can we meet?" asked Winston, 
"You mean ..." she hesitated, "you 

mean..." 
"Yes, to discuss learning conditions," he 

said, completing her sentence. 
Her cheeks were burning. "At our usual 

place. Out in the bush." 

* * * 

The cafe opposite the Rootless Butter 
Lettuce Store was almost empty. A ray of 
sunlight fell on Winston's dusty tabletop. 

He stared listlessly at his glass of cheap 
Victory gin. These days he drank too much, 
but he refused to worry about it, because, 
after the unpleasantness, he had been 
promoted to the position of Ministerial 
Consultant, a sinecure, move highly paid 
than his old job had been. 

Julia came in and sat coldly at his table. 
They drank in silence. 

The unpleasantness had started when 
the school principal, O'Brien, informed the 
staff of further cutbacks; either Winston or 
Julia would have to be laid off. Then, 
privately, O'Brien had asked Winston if he 
knew anything discreditable about Julia. 

"I betrayed you," Winston said baldly to 
Julia. 

"I betrayed you," she replied. 
"I told O'Brien of your undoubleplus-

good views on curriculum development." 
"I told O'Brien of your oldthink about 

classroom management." 
As it turned out, the talk of cutbacks had 

proved to be bluff, an intimidating tactic, 
quite unnecessary, though no doubt well-
intentioned. Winston had been promoted, 
and so had Julia. It was now her job to 
lecruit student-teachers who possessed 
tenacity without talent, industry without 
insight. 

Though the mutual betrayal had been 
gratuitous, it had worked the transforma­
tion necessary for promotion. As they sat 
there, underneath the poster of the grinning 
face, they both knew that they now hated 
the Public Education System. O 
Geoff Hargreaves, our regular columnist, teaches in 
Cowichan Senior Secondary School. 

3 C O U R S E S 
I N S E C O N D L A N G U A G E T E A C H I N G 

SFU Summer Session. July 4 - August 12,1983 

I INC -110- i Scrum/ language Teaching: 'the­
ory — Comprehensive synthesis of the pros A 
cons of various theories & methods iMam-
merly) 

U N O •itt-3 Second tanguage Teaching: Prac­
tice — Applying theories; students must know 
a language other than English (Hammerly) 

UiN'G -412-3 English as a Second language — 
Application of linguistics to the teaching of 
English as a second language (Kim) 

For Further informalion about these courses, 
call the Department of languages, tileraturei, 
and linguistics (297-3-W); For applications lo 
register, write to or call The Registrar (297-
322-11 SIMON FRA51R UNIVERSIFY, Burnaby, 
B.C. . V5A 756 
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BOOK REVIEWS 38, 90.136.180 
COLLECTIVE BARGAINING 

Bargaining Despite Controls — 
Jan Cioe 25 

CURRICULUM 
Fortifying the Barricades — 

Claudio Violato 76 
Nuclear War — as a Teaching Subject — 

Jack Boulogne 84 
Socializing Girls for Failure — 

Jo-Ann Hannah 87 
EDUCATION AND TEACHING 

A Fight for Survival — Larry Kuehn.. . . 9 
The REAL Crisis in Education — 

Jim Bowman 10 
What Restraint has ALREADY Done to 

Education 13 
They Closed Our School — Dan Mullen 16 
Who's In? Who's Out? — Peggi Hall . . . 19 
Ti. . PROFESSIONAL Response to the 

Crisis in Education — Mike Zlotnik . . . 27 
The Need for Solidarity — 

Norman Goble 31 
Try Tutoring — It Really Works — 

Dawn Jamieson 64 
Education; In Search of a Purpose — 

Ross Regan 78 
Dear Liz 153 
A Political Look at Public Education 

— Gerry Kristianson 157 
Public Education Needs Goals — 

Frank Snowsell 159 
Think Globally; Act Locally — 

John S. Church . . . .161 
Back to the Basics? — Jan Cioe 164 
Project Hospitality — Janet Yau 167 
Education's Come a Long Way — 

Ken Aitchisori. 168 
How to Regain Support for the. 

Public Schools — Mike Lombardi. . . . 170 
How Students See the 

Public School System — 
Elizabeth Moore and Eva Kocan 172 

The Value of Public Education is 
Beyond Dispute — Clay Perry 174 

Business and Education Should Be 
Partners — Bili Hamilton 176 

EDUCATION FINANCE 
What's So Wrong with a Deficit? — 

David Schreck 22 
Why Teachers Oppose Federal Economic 

Policies — Wilfred J. Brown 35 
EDUCATIONAL RESEARCH 

Doing Research in Your Classroom 
Will Maka You a Better Teacher — 
David Hopkins 61 

FROM OUR READERS 6. 54, 150 

INTERNATIONAL EDUCATION 
Teaching in China — Linda Ironside. . . . 56 
Project Overseas: A Summer Love 

Story — Christina Mader 72 
I Taught — and Learned — 

in Guyana — Laura Birtwhistle 131 

MULTICULTURALISM 
A Little Less Nazi, a Little More 

Multicultural — John S. Church 103 
A Second Look at Mulliculturalism — 

Ed May 104 
The Struggle to Combat Racism — 

Heribert Adam 107 
Our Shameful Record — 

Mary Ashworth I l l 
Institutional Racism — Elizabeth Aird . . . 114 
Just What is Multiculturalism? — 

1 — Kogila Adam-Moodley 117 
Just What is Multiculturalism? — 

2 —Sam Fillipoff 119 
My Parents. 121 
Resources for Multicultural Education.. . 121 
A Race Relations Policy 122 
The Little District That Could — 

and Did! — Lois Lawrence 124 
What Do We Do To Them? — 

VilmaDube 127 
Canadian, Know Thyself! — 

Yvonne Zarowny 129 
Kids Are Kids! 134 

PENSIONS 
What We Need in Pensions — 

Bruce Watson 74 

PEOPLE 
Retired Teachers 34, 139, 160 

. Obituaries 30, 60,113,177 

SEXUALITY, SEX ABUSE 
Exploring Sexuality In the Classroom — 

Edward V. Bloom 67 
Teacher, Will You Listen? - -

Lorie Robinson and /Joy Falconer... - 68 

SNAPSHOTS — GEOFF HARGREAVES 
She Often Wonders 46 
The Myth of Education.: 94 
One More Time 142 
A Year To 1984 , - . .190 

STRESS 
Stress on Schools + Stress on Families = 

Stress on Kids — Nancy S. Jackson . . 80 
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Teachers Credit Union is currently paying 7y2% 
Daily Interest on Plan 24*. 

E W A N T Y O U A S A M E M B E R ! 
So we're paying 7Y2% on our Plan 24. 
7y2% is an excellent rate. 
If your money is "spread around" in different 
accounts...why not tie it all together and 
earn 7%% with Teachers Plan 24. 
• With Plan 24 your money is always available. 
• Your money earns interest on every penny, 

every day. 

RC. TEACHERS CREDIT UNION HAS BEEN SERVING ITS MEMBERS 
FOR NEARLY HALF A CENTURY. i t M B t K b 

Member Satisfaction — that's our priority! 

Surrey Oakridge Burnaby UBC \r , ' • 

B » . e a r e a r - S r * 
Rates subject to change 

B . C Teachers 
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