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BUY YOUR COMPUTER
ON TERMS FROM

T P S T T I e S R T A ST I I T L

Laser Ap ple-compatibies DataTrain monitors
c @ Laser 128 lle/lic compatible ® Amber composite for Laser
® Laser 128-EX = @ RGB color for Laser & IBM

—the 3.6-MHZ speed machine @ High-res monochrome for IBM

] @ High-res (EGA) color for IBM
‘Laser IBM-compatibles

@ Laser desktop | SoFtware | Roland printers -
® Laser Compact XT ggqo'gs, ) @ PR-1011, -1012 1112 etc
® Laser Compact XTE Popcorn
O @ Laser 286 AT - WordPerfect Modems
.o @20,/30and 40 Mb. cag"n?ir;;’:’;”d°w @ Smartlink 1200-baud internal
; “hard dlsks e m—

@ DataTrain 1200- baud external

7 . . o Deposit 5Payments TOTAL
v .:Laser128wnth amber monitor and PR1011pnnter $999 $265 . $157 . $1050

Laser 128 with color monitor and PR-1011 printer . $1277 $337 - $201, $1342
Laser Desktop, amber monitor and PR-1011 printer =~ $1344 $352 ~ $212° . $1412

- Laser Compact XT, amber monitor and PR-1011 printer ~ $1198 - $320  $188n  $1260
‘Laser 286 AT, 40-Mb HD, monnor and PR 1011 pnnter $3097° $819 . - $487 $3254
PR-1011 printer -~ .. - - $275% §74 $43 - $289 ¢

,1200-baudexternal modem ;4 - $189 $49 © $30 - $199

Pnces shown do not include PST; shxppmg and handhng '

: - ®1BM and Apple are registered trademarks '
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~%-evidence of erxnblhty and matire 1udgment

PROJECT OVERSEAS I 1988

Sponsored jointly by the
CANADIAN TEACHERS’ FEDERATION AND ITS
MEMBER ORGANIZATIONS

Each year about 75 Canadian teachers are chosen to spend their summer without salary working .7

on CTF Project Overseas. Their assistance is given upon invitation to teachers in Africa, the Fau‘m
‘bean, Asia and the South Pacific to improve teachmg skills and strengthen professuoz,al teacher
organizations. . i

7 . PR

Administrative, travel and living expenses are borne by the Cana(‘i’a}n Teachers’ Federation, the
provincial and territorial teacher organizations wnlch are. Members of CTF, and the Canadian ln-
ternational Development Agency. , o -

REQUIREMENTS ; e

* membership in a provmcual or terntorlal organization which is a Member of CTF
* an appropriate teachers’ certificate .

* a minimum of fivé years teaching expenence in Canada

* Canadiar’ citizenship

*.exceilent health " L .

ri

- L e ’ i ool S

In 1987 teachers were requested to teach the foIIownng—qchool Admlms*ratlon Engllsh Enohsh
as'a Second Language, french, French as a Second Languagg; .anguage Arts, Mathematlcs, lQeadlng, i
Research Methods, Science, SCIence/Agrlcu!ture, Social Studies; Teatlng and Evaluatlon Arts-and:

Crafts, Music and Drama, Development/use of Audio Visual Techniques, Prmcnples and Methods .
- of Teaching, C’laqs.oom Management Techniques, Guidanceiand Counselling, - Psychology,' :
Pedagogy, Curriculum Development, Resource Creation, Special Education, Early Childhood Educa- "
tion, Primary. Me*hods, Physmai Eduratlon, Human Relatnons/Evaluatlons, lndustrlal Arts, Bsology' -
and Geography i e o ST S
B 'APPLICATIONS

Deadlme date for appllcatlons. ;

NOVEMBER 13, 1987

T Government D|v151on

- B.C. Teachers Federation .
“ S oo.02235 B rrard Street’:
R Vancouver, BC V6] 3H9
: Telephone (60:4) 731-8121 or toll free
f -11 800 663-91 63 S

THE B C TEACHER OCTOBERINOVEMBER 1987

e




]

Editorial Office
2235 Burrard Street
Vancouver, B.C. V6J 3H9

pp. 26-30; pp. 34-35

- Trevor Cole —p. 36.
Scott Ritter — p. 11 (top)

Hannah Polowy —'p. 22

; Bryan chbcrl ! ' & :
_Roland Teape — p.- 23 g B
Jean Swanson —'p. 23 :
AllstalrEagle—-—pp 38-39 Depal'ﬂnents N ’ g
Cover 7 Opinion . ) Teachers Ret rcd S s

Lo = our xhanks tu teachars -in staff development - - sl \l;/c’l{ E taff Develop ment - 38 g({ll‘liCanc%xdatgs Councxl of lhe o . z;

" warkshops at Calfielo Elementary School, West - yorkshops - - College,oi Teachers ; i
_Vancouver, and at the North Vancouver Curriculum .. 18 reaChers R"membered Lo 48 Haryreaves Musmgs )
bemces Centrc {Vera Tumbull photogn.piu.r) : - : . o i g
m ¥ OI" S Iq 0&@ “ ing, and prooﬁn given by your col— North ‘Vancouver .'md ina varretv of %

" . leagues and PD stafi:’ . : ,classrooms and_, school yards in- &

Thts fall of ’87 may set 1ecords in on staff development, we sent c:allc ali deserve our appreciation for therr '
’ time 4nd energy B.C. teachers have . outto teachers and university faculh{;' dedicated work on behalf of all of us.

A donatec in support of their organiza- *- to 'write on various’ aspects of (iié.
o tio
trammg, ‘and deqslon -making as. we cumstraces of the' day, many said, . PD this year we hope that, l!ns issue
WOrK ‘to recreate .a united, strong “Yes, I'll ‘make the time to write 'f‘»'»sparks a new idea or prompt
BCTF have rarely been surpassed in about rhat " --Some: w1llmgly stole -
* our history. And of course all of this *precious miinutes from a_hectic.
has ‘been in- addition to the “daily - school start'up’to be’ 1nIervr°wed for

o professronal Lhallenges of teachmg, 7 John, Hardy s article or to write on - " -1 you too-have astory untold ,an

prepar.ng, markmg, counselling, - special programs; as dld Trevor Cole . .article to voluitieer, ‘we would  be -

7 and carmg for our students. S and Scott Ritter. =/ - :,grateful to' hear from 'you. It’s an op- -
Such volunteer effort: has a]ways The éditorial board (Jlm O Con- . ';pormmty o share your. good ‘ideas
“ been the backbone of the federation: ‘nell, Geoff Hargreaves, ‘and Don . with app“ox'lmate]y 35,000 others. -
- Often” assumed.” Too rarely mhanked Olds) revrewed manuscripts between - “We look: rorward to recelvmg 8

But deserving of all our appreciation.
The B.C. Teacher embodies this
co—operatwe volunteer effort. Its pro-
ductxo'\ frorm ro.lgh draft to printed
‘ page,”is the result of many w111mg
_.hours . of wmmg revising, revi

Published by
BRITISH COLUMBI{A TEACHERS' FEDERATION
Affiliated with the Cunadian Teachers' Federation

October/November 1987
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Features ‘
Mini-theme: Staff Uevelopment

Riton Planning Staff Development in Turbulent Times
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'4Q) . Teacher Stress
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For example, in creatmg thxs issue .- search of perfect photograpns They |

-A¥ school staffs tarn:o planning. -
‘and dlre(‘tmg their o n’school-based

i

.+ Thé demands for ‘meeting, theme. Despite the extraordmary cir- b

r
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.. worth: whr]e actmty It may alsore-" -
~..mind’ you -of programs, tbemes cr

“-exciting dlrecuonsy have tried

- organizing new classes, assessing ,manuscrlpts.r
s'.udems, and markmg ‘papers. Vera : e .
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" PD activities in West Va'rcouv and




We are a full service creditunion. We keép your -

The

Ultimate

E Jucational

Adventure!
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Bring your students to
Calgary for aonce ina
lifetime educational
experience! Reserve
now for vour first-rate,
budget-conscious air and
bus excursions to the
sites of the Calgary 1988
Olympic Winter Games.

PACKAGES AVAILABLE BOTH BEFORE AND
LISIING THE 1988 OLYMFIC WINTER GAMES
5 - < i b

You've Said It!
'You are commended
cn the way you organized
our band trip to Expo. It
was one of the highlights
of my career.’
- High School Band
Fort Macleod, Alta.

é;i% MORE EFFECTIVE DISPLAYS!

The TURIKAN HOOK & LOOP b A
STAPLER is perfect tor displaying
pictures, charts, bocklets, reports,
crafts, decorations, mobiles, etc. v

Items are easy to remove and 1o
replace. No rnore fumbling with
pins and tacks!

The TURIKAN HOOK & LOOP
STAPLER is eHicient and easy to

use: B “

1. Sraple HOOK CLIPS into bulletin Aﬂf i,
boards, cork, soht wood, or plas- HOOK  LOOP
terboard and bend out %J degrees cLip cLip

to form sturdy HOOKS. R -
6} )

2. Staple LOOP CLIPS or HOOK
CLIPS into items you wish to hang
onto the HOOKS and hang them

upl S I——

BULLETIN BOARD

Complete instructions include: with

every order. Satisfaction guarariieed!
Please order as follows:

L7 TURIKAN STAPLER and 200
CLIPS, per set $24.95

3 500 HOUX CLIPS ar LOOP CLIPS
$12,95

(3 1000 HOOK CLIPS or LOOP
CLIPS $23.95

i FREE! Brochure & samopie CLIPS
Prices include delivery. Authorized

Purchase Crders welcome.

Mustration shows HOOKS
and L OOPS used in paws.
Creative and inaginative
uses are unhmited!

Valu Marketing Co. (1983)  (204) 668-8377
# #7 Grp. 520 R.R.5, Winnipeg, ME, Canada R2C 222

***PLEASE KEEP THIS AD FOR FUTURE REFERENCE!""*

N
DAVID SKILLAN'S \92

WORLDWIDE TOURS \&

: Departures: 1987 and 1988
g o

COME WITH US TO SOME OF THE MOST THRILLING
PLACES ON EARTH!

EXCITING, EXCLUSIVE DELUXE TOURS PERSONALLY
ESCORTED BY WELL-KNOWN WORLD TRAVELER
DAVID SKILLAN,

KENYA WILDLIFE SAFARIS (21 Days)
Departures: July 2 & October 3, 1988 .. ... ... .. ... $4,685

FABULOUS FAR EAST TOURS (21 Days)
Departures: January 29 & November 2, 1988 . ... ... - $3.785

GRAND TOUR OF SOUTH AMERICA (21 Days)
+.Departures: November 29, 1987 & March 6, 1988 .. ..$3,855

DAVID SKILLAN HAS LIVED, WORKED AND ESCORTED
NUMEROUS TOURS THERE. PLAN TO JOIN HIM NOW!

For color brochure and further details contact;

" SKILLAN TOURS & SAFARIS
2 Suite B, 131 West Broadway
Yancouver, BC V5Y iP4 ‘

RArE AT Lan
W
SN |/ G

Tel: 875-9377 A%

"“The Finest Tours & Safaries’ Concerned for Canservation

b i

| money in your community. That’s our bottom lin¢: !

6
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ill the College of
Teachers take away BCTF professionsl
develupment programs and services? 1f ]
vote for certification, does that mean we
won'i huve PSAs anymore?”

On April 2, our icaching lives were
forcibly changed by the introduciion of
The Teaching Profession Act (Bill 20Q),
Since that day, many of you have woryic
that that bill, which created the College
of Teachers, would jettison our t(radi-
tional professional development pro-
grams and services. Some of you have
worried that the decision to seek union
status sounds the death knell for BCTF
professional development, because you
perceive that Pro-D and unionism are
somehow mutually exclusive. Au con-
traire! Professional autonomy and
teacher-determined and -designed
professional development programs can
best be attained through collective, uni-
fied action.

Teachers in meeting upon meeting,
this fall, have reaffirmed their commit-
ment to advance professionalism

‘through the best route open to them: the
* pursuit of unicn status. Our historic Spe-

cial General Meeting in October under-
scored those seatiments. The B.C.
Teachers’ -Federation will move toward
its goals: “a BCTF consisting of certified
locals in every school district in the prov-
ince,” and a BCTF that “continues to
develop and offer programs of profes-
sional development for.teachers.”

We are building on a history of com-
mitment. to  professional development.
Two yzars ago, in one of the mosi com-

“prehensive .exercises ever embarked

upon by our federation, we analyzed the
question of what kind of regime would
best serve our professional and economic
interests: That analysis produced the
Bargaining and Professional Rights Task
Force Report; which received over-
whelming support, from the 1986 AGM
and from members in-the subsequent
provmce w:de vote. That report, sum-

inextricably our bargaining rights are
bound to our professional responsibili-
ties.

As edevators, we are responsible for
providing the best instruction and the
finest tcaching that can be expected of
professionally trained and experienced
people. By the very nature of that re-
sponsibility, we are cxpe’c'-.ed to exereise
independent judgment and (¢ assess
needs, plan programs, and deliver the
widest range of instructional services.
We operate in a discipline that re-
searches, develops theoretically, and
values the co-operation and judgments
of colleagues. Teachers have profes-
sional responsibilities.

But teaching takes place in an employ-
ment relationship. Teuchers are not self-
employed, as are some other profession-
als. They do not set fees, select clients,
or operate outside of an organized cm-
ployment structure. Teachers' commit-
ment to a system-of public education
necessarily assumes that teachers are,
andshould be, employees of a public
that values the education of its young
people. The economic welfare of teach-
ers, their conditions of work, and their

_rights as employees are inevitably dealt

with in the ‘framework of that employ-
ment relationship, which is why we re-
quire the comfort and security: of strong
contract language to protect our rights as
employees and as educators.

Other: professionals who, like teach-
ers, practise their skills in an employer-
emplovee context, have for some' time
had legal access to full employee bar-
gaining rights, have exercised those
rights, and have maintained and- en-
hanced their professxonalism B.C.
nurses and college instructors and teach-
ers.in other provinces are just a few ex-
arhples Employed professionals in
m?ny fields have used full collective bar-

. gaining in.a manner that has benefited

their interests as employees and has in-

Icreased their ability to deliver profes- ]
snonal services. :

“Teachers, in mneeting
upon meeting, this f{all,
have reaffirined their
commitment to advance
professionalism through
the best route open to
them: the pursuit of
union status.”

The contract tanguage. that protects
our professional autonomy enables us to
exercise our professional responsibili-
ties. This is one of the main reasons we

have determined to keep the college.

from taking over PD, and to maintain

teacher control over professional devel- .

opment. As well, our previncial and lo-
cal Pro-D committees, provincial and lo-
cal specialist associations, the-Status of
Women program, the Program Against
Racism, and. the Program for Quality
Teaching must continue to spotlight
teachers as PDS. leaders. To do otherwise
would be to submit to the severing of the
two" aspects of ‘our professional selves,
and to yield to.a narrowed view of
professional development.
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HEATHER-JANE ROBERTSON

2, [though professional develop-
ment has always been a vehicle for
change in edecation, many of the most
significant changes have taken place de-
spite rather than because of formal
professional development. The ineffee-
tiveness of some traditional professional
development efforts in sustaining long-
term change has had much to do with the
distance between who is planning the
changes and who is expected to change.
Fortunately this distance is shrinking.

A discernible trend across Canada is
away from province-wide, or district-
wide, professional development toward
school-based programs. In some cascs,
the shift has been conscious, motivated
by the conviction that those affected by
decisions to change should help choose,
create, and evaluate them. In other
cases, the paralysis created among edu-
cational leaders by conflicting goals and
reduced or non-existent funding for PD
has resulted in the individual school’s
becoming the most potent source of ed-
ucational innovation and rencwal.

The transition to school-based respon-
sibility for PD affects school staffs in
different ways. Some se filling the reg-
uisite number -of professional develsp-
ment days as little more than an addi-
tional administrative burden. Others
have found that choosing the scope and
direction of their professional develop-
ment has substantially ‘increased their
school’s ability to respond to the needs
of its students and community.

Yet whatever their initial impression,
those willing to investigate the potential
of school-based staff development soon
face the complexity of planning for
change and the need for a new set of
planning competencies.

l I VTT‘i 7

AN ACTION PIAN

Y FORCES FOR AND
AGAINST [ Alml

he phrase wrbulent times is a
planning term we might usefully borrow
to describe the contemporary educa-
tional environment. Turbulent times,
planners tell us, are characterized by a

high degree of unpredictability accom--

panying key variables in the environraent
(Translation: Who know what's’going to
happen next?) and low control by the
planning entity (Translition: It's hard 10
change things.) Tirbulent times seems
aptly to describe the situation in which
many cduecators find themselves.

GOAL:

.‘O“(‘ o) foree fnld Egrcu Eor

teadan
Privcipal
school board

thudenls
pan‘,uh greup

commaniity
ne1gkber husd

scheol contral offwe

Even under more stable conditions,

educational ‘planning can be complex. .
There is great frustration in attempting "

10 address simuitaneously the unresolved

difficulties of the past, the limitations of

the present, and the largely unknowable
requirements of the future. This state-
ment is as true of planning for the man-

agement of a difficult student as it is for -

system-wide, long-term planning: The
frustration is increased, I believe, for
those who are intent on striving toward a
single, perfect goal or solution,

THE B.C. TEACHER OCTOBER/NOVEMBER 1987
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: ducsional reformers and class-
room teackers wishing to avoid the se-
duction of the simplistic, need to be re-
minded that education is & social
enierprise that deties scientific aceuracy,
crror-proof’ policies, or permanent solu-
tions to its problems,

Given this complexity, if change is to
be suecessful, it must be carelully
planned. In this context. planning is not

School-based planning, as exemplified here
at. Caulfield Elementary School, West Van-
couver, is the locus for school change and
relevant staff development.

“the sume as agreeing to an in-service
topic. Effective planning for change re-
quires the assessment of individual and
group strengths and-weaknesses, an
analysis of the needs of the present and
future, and a commitment to multiple, -

“meshed strategies to reach common.
goals. Such an exercise does not invite
consensus. ;

= _If planners recognize that few of us

share the same opinion on the nature of

the present, let alone a common view of

an ideal future, their planning for change

is more likely to succeed. There are,
however, some: exceptions to this rule.
For ¢example. the existence of multiple
viewpoints is not particularly trouble-
some if the planner is comfortably seated
close to the top of an autocvatic system.

Every teacher intuitively knows (and
rescirchers are beginning to announce)
that top-down planning works only in
tightly coupled systems. (What you plan
to do is actually what pets done; what
you expect o happen actually happens;
what other people think you are doing is
what you really are doing; and what you
told people you did is accurately re-
ported and understood. Some outsiders
have taken quite a while to realize that
“tightly coupled™ doesn't describe the
average teacher’s day.)

Schools ure now heing deseribed as

“Aoosely coupled systems, which, to some

people, is synonymous with unplannable

- systems. Yet those of us who care about
¢ the welfare of children and education

know that to abandon planaing is to ac-
quiesce to an education system’s bob-
bing in the waves of turbulent times.
This presents a conundrum: The most

- upplannable enterprises are the ones that

must be planned; the most controversial
and complex issues are the ones on
which we must seck consensus. In tur-
bulent tiimes, the choice is not whethe
to change but how to change.

The most effective locus for educa-
tional planning is the school, because
planning for loosely coupled systems is
necessarily decentralized. The planning
itself must take into account the local
characteristics of turbulent times. For
strategies to be effective, any plan must
be subjected to ongoing assessments,
regular tinkering, and readjustment.
This process is familiar to teachers, who
are accustomed to classroom planning.

Teachers are beginning to acquire a new -

set of competencies, including the abil-
ity to deal with ambiguity, in confronting
the challenges of school-based planning.

Ideally, every teacher becomes a PD
planuer. The transition to school-based
proiessional development is incomplete
if the locus of decision-making is shifted
only from central office to the principal’s
office. Only the involvment of teachers

-~ can transform professional development

from a “done-to” to a “done-by” expe-
rience. All established principles of
adult learning rotate around the convic-
tion that adults change only when they
participate in choosing to change.

What is to be planned, however, is not.

addressed by-deciding where the plan-

~ times. "

ning should take place and who should - Inc.. 1978).

take part. Until recently, the school's role
in planning was thut of co-ordinating the
implementing of somcone else’s grand
scheme, which is to pursue siow rather
than whar. This approach has not only
been inceffectual, but has also excluded
teachers from the most important aspect
of planning. Teachers need the opportu-
nity to ask themselves and their col-
leagues fundamental questions about the
problems and possibilities posed
uniquely by each school. ‘To plan the
implementation of somecone else’s goals
is, too often, in Elise Bouldiag's words,
“to pursue existing irrationalities with
even greater efficiency.” (Boulding,
19783

What teachers plan is as diverse as the
needs of their schools. In some cases,
the motivation for change may be partly
external: a report ou an increasing drop-
out rate spurs action in one province, a
teenage suicide in a neighboring com-
munity stimulates a school’s attention ic
students’ emotional needs, and so forth.
Such problems are not new to education,
nor can all education’s problems ve re-
solved only at the political level. What
is new is the recognition of the validity
of euch school’s version of its own situ-
ation and the realization that many pos-
sible strategies might be equally appro-
priate and effective in addressing a given
oroblem. Effective schools do more than
cope with problems; they use planning
to reach toward an ideal as well as to
adapt to the undesirable. Teachers wish-
ing to encourage students to take charge
of their lives despite turbulent times can
model the process themselves.

To advocate school-based planning is
not to substitute it for other strategies for
change in education. One does not plan
instead of lobby; indeed one might plan
to lobby. Properly: conducted, planning
includes thorough: investigation of the
present as well as- the inventing of the
future. If we let go of the conviction that
our personal version of reality has been
lifted from the authorized text, planning
will give us the opportunity to escape
from . our hardened perceptions and to
create new realities for ourselves and our

~students. It's worth a try in turbulent

Heather-june Robertson is a staft officer with the
Canadian Teachers® Federation. :

Bﬁk!ding. Elise, "Lé.hrning: T Make New Fu-

“tures.” Educational iRefochi for a Changing

Socierv: Anticipating. Tomorrow’s  Schools.
Louis Rubin, Ed., (Boston: Allyn & Bacon,
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a B'EEF Initiative ﬂ»mﬂting Professional Practice

SCOTT RITTER

In the spring of 198§, our prin-
cipal, Sheila Cahill, returned
from a meeting at which Gary
Robertson, Victeria’s local as-
sociation president, proposed a
new program. She was enthu-
siastic about the possibility of
some of our staff’s attending the
initial training session of the
Program for Quality Teaching
which was to be held in August
on Saltspring Island. The pro-
gram, the brainchild of BCTFE’s
Teacher Personnel Division,
was being jointly funded by the
BCTF and the Greater Victoria
School District.

& began reading the introductory lit-
erature:
“The Program for Quality Teaching
(P.Q.T.) . . . teachers and principals
~working closely ‘as colieagues in the

[in their professional practice . .. ." Those
and other phrases appealed to me. I felt
the need for some rewarding changes
That: the program fell during the:dog
days of summer, that time well int¢y Au-
“gust when [ often felt the need for’some
- motivation and re-energizing before div-
ing. back .into the frenzy of clussroom
- -organization, - helped to- convince me:
Also; one of the speakers was; to be Dr.
Ted Aoki, a person I have come to know

analysis and developinent of teaching
-over an extended period of time can pro-;
duce significant and rewarding changes

and. respect in my work as a peace asso-

ciate for the BCTF Ted's wisdom and
gentle reflections on life never fail to
move me. My principal and another col-
league were interested in attending as
well, and the beginnings of a possible
focus for future professional-develop-
ment activities started taking shape.

As will all summer holidays, the end
of August arrived all too quickly, and my
two- colleagues and 1 found ourselves,
along with two dozen other Victoria
teachers, at a somewhat ramshackle but
beautifully sitvated hotel near Ganges on
Saltspring Island. The week was
crammed with work, and the conference
was incredibly well organized by the
combined efiorts of our tcam of facilita-
tors, who included Mohammed
Stamsher and Chris Schut of the BCTF,
and Mike Suddaby of Maple Ridge. Our
two main presenters were Neil Smith, a
former Kamloops teacher pursuing grad-
uite studies at the University of Oregon,
and Dr. Keith Atchison, from the same
umvemty

“,Our week on Saltspring focussed nut

yvhat it means to be a teacher, We woArvk.‘-vd
as teams to develop skills in pre-coafer-
encing, observation and data collection,

" #nd post conferencing. We learned that

1he focus for the observatmn of a col-
icague comes from the colleague's d»‘:lre

1o grow, change, and improve teat: hmg,_r
skills. It doesn’t come from our. cwn::-

esire_to advise or attempt“io’ change
ssomeone. For many teachers, and partic-

tarly for administrators, this was a dif-
cult iconcept, commg as we do from

frnodels of supervision geared toward
_;J)Olntlng out weaknesses and promoting
: movement to some standardized norm of
“teaching that may ‘not be approprmte for

particular individual teacher, a school,

j“‘or indeed the rapidly changing society

elive in. PQ.T. encourages each of us

- tures in my classroom. I hope the data qf

-out the strengths and weaknesses of suc

to build on our strengths. to experiment

with new styles of teaching, to recognize

and evaluate our own shortcomings, and
to learn from our colleagues through the
open exchange of ideas that the program
promotes.

In returning to school in the fall of -

1986, my colleagues and I, from North-
ridge School, were able to share our-éx-

periences with the rest of our staff. With -

the help of Neil Smith and Keithi Atchi-

son, we had familiarized the-siaff with -

the workings of P.Q.T by January. Be-
tween January and June, 1987, each staff
team was able to underrake at least three
observation cycles with pre- and post-
conferencing time provided by substitute
funds built into the program. Some

teams -even did additional observations -/
on their own dime. We at Northridge will .

be making formal evaluation of P.Q.T.
this fall- dnd looking for new areas of

~ focus in which to continue the program

this year. I believe the initial three obser--

vation cycles were just a taste of what

~‘can be done. | have gained increased
omly on the mechanics of collegial ob- .~

servation, but also on the philosophy o’/

respect and admiration- for the skills of
colleagues; I have confirmed some of my

own thoughts about my abilities as.a’..
teacher and about the ‘effectiveness of -

different _physical arrangements in- my
classroom. On one ‘occasion,- data | €O
lected by my observer partner was useful
in obtaining remediai help for a student.”
That:data“sérved te. confirm: and -add
weight to what had prevnously been the.
lone.voice of a teacher. REAREENE

2B, his year | hope to cxpenmen‘ 3

more- with co-operative- learning -ven

a partner observer.will help me to. plc
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u’u'mm\ School staff in Victoria, enjoy a moment of camaraderie. In l/ll\ school, I’QI hm taken hold as a stuff- ¢I¢ \c'lopnu'nl

priority (top pictwe). In an intensive week long PQT training, participas develop the skills of collegial obier vaiion and feedback; and refine
their understanding of twae “hing practice thowom left). Lessons are planned and waught within sipportive school- bused reams (bottom right).”

a program.. We'll need to look at the

clarity of iy instructions. the type. of -

questioning | use. how certain children
function in small groups with others. and
any number of other factors. Who Knows
what Il want to develop ab a focus for
next yeay. With the sclf-evaluation
P.Q.T. provides, I can sec mysclf grow-
ing and improving throughout my carecer.
In a profession in which smﬂnalmn and
burnout take a‘high toil. such growth is
one of the greatest benefits of PA.T.

I fecl fortunate that my school was
small enough and-the staff;trusting
cnough to undertake such a corimitment
as PQ T. I'm aware that in othér schools
it wasn’t so easy. Two teachers: from one

school attended the 1986 P.Q.T. summer
sessions and returned to their school with
the sume enthusiasm [ felt. They were,

however. unable to involve the rest of

their staff. Yet through their own com-
mitment to and practice of P.Q.T. proc-

ess they were able to interest nine staff’

members and the principal in attending
the 1987 suminer session. The principal
is now thoroughly behind the concept.
and the whole staff will be undertaking
P.Q.T. this vear. The commitment from
administrators scems crucial. Only in an
atmosphere of trust and co-operation
will teachers feel safe to experiment and
grow.” The recent enforced split of ad-
ministrators and- teachers will do much

to pollute that atmosphere. A lot of eftort
on behalf of all partics can keep the Pro-
gram for Quality Teaching:alive and vi-
tal. If s:hools are going to continue to
improve’ und adapt to the needs of stu-
dents and society. programs like P.Q.T.
must survive with the participation and
commitment of teachers and administra-
tors. ‘Programs such as the Program for
Quality: Teaching can foster revitaliza-
tion and growth in education.

Secott Ritter-is Grade 3 teacher and administrative
assistant“ut: Northridge Elementary School in Vie-
torta. He 2ttended the initial P.Q.T. training sessivn
in Augtsi ot 1986 and after working with the pro-
gram during the 1986:87 school year, returned
again for the 1987 session as a facilitator assistant.
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Yy I(U’fdavelopnwm frequently con-
Jurcs up the image of teachers’ needing
repair, because they lack something.
They sit, they listen, they learn what
others apparently know about how they
should improve. The eacher-us-
resezrcher concept produces another im-
age:  practising professional identifying
hls/hr:r own problems and secking ways
0 solve them. | would argue that the
lattel‘ is the ' much more effective staff-
dev»lopment model.

The co! 1cept teacher as resear. clzer has

research in one’s own Cld'sSIO()m and
schc»’ol is ‘a powerful way one can im-
prove one’s work and grow professlon-
ally: This rescarch is not an esoteric proj-

-ectione ‘takes on in addition to one’s

work; nor is it research in the traditional

“sene. It is closely tied to the work the
-tedcher does. Hopkins, in A Teachers’

Guide to Action Research, tefers to re-
search as “an act undertaken by teachers

cither to improve their own or a col-
league’s teaching or to test the assump-
tions of educational theory or practice.”

I have worked with teachers attenipt-
ing to apply what they had learned from
university coursework, and I have also
observed teachers who have simply un-
dcrtal\en on-their own, to change their
practice -to achieve improvement they
have seen necessary. Let me illustrate the
notion of teacher as researcher by de-
scribing what I saw in one school where
I spent several days observing and talk-
ing to teachers.

R .
L M\ case In point
The students are told that this is their
language-arts period and that they have
three choices. They may write, read, or

illustrate: their: stories: ‘Following some -

Throughout North America,
Australia, and Europe teachers are
engaging in classroom research.
Far from the ivory-tower variety,
this research is a seff-determined
inquiry into real-life problems
related to curriculum, teaching,
and learning.

MARVIN F. WIDEEN

housekeeping chores, the Grade 3s begin
different activities. Soine remain in their

seats and begin printiag on what appears

to be a rough notebouk; others are draw-
ing. Another group proceeds to different
parts of the room:to read. The cushions
at the back of the room and the several

corners created by colorfully decorated

book cases are’soon occupied by other
pupils who are paired off and sharing in
reading books.

Two queues have now formed. One
leads to a student teacher who is typing

student steries; the other; to a voluntéer

who is helping the pupils edit their ma-

terials. The teacher, Cheryl, moves-

about the room helping different individ-

uals. Puplls talk to one another, some-
times'in a friendly, joking manner, but: -

on task. As a visitor, I am presented with
a 10-page story book. I feel surprised
that a Grade 3 has produced it.

‘How different and how changed. was

that classroom from~the language-arts-

k,: l_ 12!7,

it

i
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"“crucialZ however. Cheryl talked
-the long proct,s of trial- .and error ‘that
_",'she found necessary to clarrfy both what

PR

teaching typical in most classrooms. I
saw no prescribed textbooks nor basal
readers. | learned from Cheryl that she
had developed the approach herself with
the help of another teacher in the school,
Pat. All teachers in the primary section
of the school teach language arts simi-
larly. What led 'o the innovation?

Woodfort, ik school in which Chery!
teaches, is an older school in a rapidly
growing suburban community. Residents
are in the upper middle class, relatively
ambitious people. :

Within that community, Cheryl tobk

“her first teaching position, seven yedrs

ago, after graduating from a local
teacher-training institution. She found
that her teacher training had not prepared
her particularly well for her first job, nor.
had it offered perspectives on‘how to

‘improve the classrcom’ instruction’ for

chlldren over what she had expenenced

‘a8’ student and observer during, her

teacner tramrng She reports havmg dis-
llked her first year of teaching, simply
beause she knew it was not the | best.

leammg experience for children. ln lan-"

guage arts (the subject 1 concentrated on
during my observation), she foundgher-
self teaching from a basal reader and
using workbooks and worksheets.

;- Duringa year's leave of absence from
“teaching, she substituted in a Grade 3 ;
”“classroom in Woodfort. There she en-.’

countered a different approach to lan-‘

- g,uage -arts teaching. The classroom

tFacher was Pat, who had initiated thé
approach four years earlier amid storms

- of protest. Cheryl requested a transfer fo
,‘.-l.Woodfort prlmanly to learn from Pat and

others in’ the school. Cheryl attributes
much of ‘her success to the earlier efforts
of Pat, who had mtroduced an altematrve
to_language arts’in her classroom. {Her -

i first realization, in coming to the school,
-was that she'could not merely adopt. ‘What -

Pat was doing i in her classroom; she had -
to- de'elop her” own approach & l-laymg

~people who had had similar experiences;:

with -whom to” discuss: difficultie$, was -
about

Acumulatmg knowledge by btirldmg on-
our work and the w rk of otl 1s. ‘Where

tion. Sometimes discrepancies arise out

. of something we do not know, such as

an event we cannot explain according to
our expectations of reality; at other
times, they arise out of something we
wish to do but cannot. Our struggle to
understand our universe and to make it
better is essentially one of sdlving such
problems.

In the case of Cheryl and Pat their
teaching of language arts concerned
them. Each had a vision of how their
teaching could become better, however
fuzzy that vision may have been in the
early stages. The discrepancy between
vision and practice became the probiem.
Clarifying the vision:and putting it into
practice beccame the way to solw the
problem. In many ways, the problems
Cheryl and Pat faced are no dlffcrent
from those scientists and social screntxsts
tackle. There are differences in scale .md
perhaps generalrz.rbrlrty, but the eSsen-
tlals are the same;

“ Oncea problem is ldentlﬁf'd its solu-

uon comes about, through a process of.

testmg and reﬁmng hypotheses or ideas
Jthat will solve that problem. The garage
'»mechanic wil} successively test such
\hmgs as the spark plugs and the battery,
using the hypothesis that the electrical
system is what’s at fault. ;cxentrsts inthe
*30s systematrcally tested different
strains of wheat to find the one that best
.\.srsted wh 2at rust. Cheryl, in her at-

ipt 1o find a:better way -of teaching
languag; 'ar‘. ;stested. different ap-
proaches until she found one that worked
for her.

“In terms of bulldmg on expenenee .
“aware of the tremcndous

we are well
background of «‘krll and knowledge a sci-

~‘entist brmgs toa problem, What is often

overlooked is the' background of experi-
“ence and knowlecge a teacher draws
“upon - in; solving problems. Cheryl

developmg the program_ that was even-
~ tually to solve her’ problem, drew on the
~work: of Pat and others in the school.
-Both'she and Pat:dréw- A '
= of information gamed through in-service
edu('dtron, umversrty coursework and
various other’ sources. -

" the concept teacher as researcher.

“*about tne\\approach pomt toa number of

-one of the chaptet‘s ofijris book. The)'Ed-%F';
: dif-f)

flect rigorously and deliberately. In the ;
case of teachers, the mindless applica-
tion of programs passed on from high
places does not constitute research.
What is impressive in Cheryl and Pat’s
case i5 now they both struggled with
their problems. Cheryl took a year awiy
from teaching simply to explore alterna-
tives and think about teaching. Pat con-
fronted a school board. Both actions re-
quired, thought and reflection.

People who are engaged in probic
solving rarely work alone. They nor-
mally benefit from a support group of
peers. Scientists consult other scientists,
read journals, and atterd conferences.
Cheryl joined a school that had a certain
type of language-arts program in order
to benefit from it. The entire primary
section of the school beramc her support
group. .

While we do not normally think of
teachers as potential researchers, this
brief analysis illustrates that when teach-
ers attempt to solve problems they face, -
they are doing a form of research. This
recogmt i has prompted numerous

WCQ«WWV i

and Norh America, aimed at promotmg

classroom researich -

Those\\\who have studied -and, wntten '

advamaoea\Frrst fitisa powerfu 'neans :
for staff. de\e‘onment Second, rt offers
an effectrve\\nethm, of school ini
ment. Thrrd,\itt avords teache :_ 1

to control therr p;rofcssronal actrvrtres
The oncep g o “the - teacher as. re

Frspecti
start there. ‘As Ellrot Lisner points outin

ucanona[ Imagmanon \\1eopl tak
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-tant aspect ofsuch project

“activity also done by experts. In short,

theory developed by experts drives prac-
tice. Supervision then becomes a process
of judging the extent to which such a
curriculum or teaching practice is imple-
mented or in place. This perspective also
favors the use of final cxaminations.
Those who argue for teacher as re-
searcher takc a very different perspec-
tive. Cusriculum, for them, becomes that

_which the teacher organizes and plans
for his/her own classroom. They talk of

the teacher as an autonomous profes-
sional designing that curriculum. Within
that context, the teacher is a potential
researcher, testing ideas. Research find-
ings and the curriculum guide are not
facts and directives to be applied, but
hypotheses to be tested by the ieacher.
Thus, the theory/practise relationship is
of a dialectic. Supervision is helping and
development aimed at improving the
teacher’s performance against his/her
own standards rather than assessing
whether currrculum has been imple-

“mented. Consistency of practice across

teachers is re!anve!y unimportant in this
perspective, giving way to progress on a

.- broken front.

In practice, these two perspectives are
not incompatible. 1t is quite possible to
be the teacher as researcher within most
school  jurisdictions even though their
policies may be *‘top-down.”

Let me then return to the question of

-why a teacher might perform research.

One of the most important réasons for
classroom research is profess:onal devel-
opment Learning does not occur with-
out. participation, mvolvement and

~ “doing. Through classroom research a
" teacher is domg something about hls/her
- own practrce, is partrcupatmg and,rm-
volved in one’s own improvement. In all -

the pro;ect reports I have read, partici-
pants most frequently emphasrze thc. op-,
portumty for learning as the v

educitors, we are committed to

w that | process actual y'be- i

It
)rks rs not curremlv well

: 1mprov1ng ‘the educational 1st|tutrons in’:
whlch we work . Teacher 3 i
~search offers the most hope in: lerms of ©
achlevlng this - goal:’ Wherever exem-

_plary“ i hools are - smgle/d out because '

of people working together in any one
school, the better.

Why propose to busy teachers that
they add to their work by performing
research in their classrooms? 1 expect
that stress and ennui are contributing
causes of burnout. One begins to feel
that teaching is no longer fun, and the
actions of many of our politicians have
devalued teaching. Engaging in teacher
research can change such feelings.
Teaching can become a type of social
inquiry; one learns {rom one’s practice,
rather than merely carries out an activity
at the behest of others. Also, acting as a
classroom researcher soon brings one to
the limit of onc's knowledge. One seeks
outside information and help. The proc-
ess is stimulating. Also, one sees prog-
ress, which is reinforcing in itself. The
question of burnout burns out.

Classroom research allows the teacher

to take control. Cheryl and Pat are in

control of what they are doing. They are

not engaged in social revolution, trying

to subvert the system wherever possible.

‘Rather, they are exercising the freedom
they have as teachers.

pla’ce to start

Much has been written about how \o

do research in the classroom. The refer-—._(
ences available on request provrde some .
starting points. But as the vignette illus- -

trated, one does not need: to spend an
enormous amount of time learnmg how
to do classroom research. Just s|
it. 1 offer three suggestions.

Find 4 ‘problem. A problem.

come nicely wrapped-in a box;with:the
lem written“on  the outsrde_

word pro
Jsually~one begms wnh a sense that

improved. You mrght want to rmplement
a particular. ‘methodin your classroom!

You might feel that the org'\mzat.:on of.

our: classroom s problematic’: Perhaps

0o many interruptions occur during your’,
‘teachmg day.. All you re'\lly need is an’ 2

‘data ‘you will need to collect a]ong‘
" way to assess your success.

some “aspect-of: one’s teachmg can b

: jfdents and hat it is 'educatlonally sound.
',:ThlS 1s one place where outsrders can

The experience of people in numerous
projects underscores the xmportance of
keeping a reflective journal in which to
write about the experience. This helps
you to clarify and reflect on what you
do.

Set out an action plan. Action plans
vary greatly from person to person and
from project to project. Describe what
you plan to do differently, identify some
hypotheses to test, and plan data collec-
tion. If it’s ioo early to write down what
you plan to do differently because vou
simply do not yet know, your action plan
might be a set of steps to learn what ‘the
alternative is: Collect some data from
your students, talk to others, visit other
classrooms, or attend workshops ror
courses. =

Once you have a vision of where y(’iu
want 10 go, be as specific as you cin
about it. Go back to your problem and
try to determine if by achieving this 80t I
you will address your original problem,
This link between the plan as a way af
solving your problem is a hypothesr'
Your activities over the next while - are d
test of that hypothesis. Think about the

4\

Assess the results. Collect data at every
step of the way to keep an eye o
much progress you have made /

base line mformatron before you start the
process tape record your class,i record
how many children do'a pamcu]ar activ-
1ty, or review the. notes made by the co

. Once you have begun make perrodlc
c“uecks on how ‘much progress ;you have




British Columbia teachers aare waiting for no one when it

comes to tackling school and enrriculum change. Charged

‘with new informatien, excntnng research, or techniques “that
work,” they are setting a new standard for professionai growth

and development, Colleagues and students are the

JOHN HARDY

1 ne of the ancient adages ot
i leachmg is “show me how it works.”
* fact, teaching is a practical profession‘

© Let us see how this’ apphes to staff de-

velopment

Several yedrs 4go; Davxd M]tchell pre-
‘sented a papcr to the: school board in Port :
Hardy Showing how school-based staff

development could work in the district.

~The plan‘was modelied on BCTF PD- -

beneficiaries. Here are some examples.

Asgociate tralmng, using such principles

and practices familiar to teachers as -
“teachers teaching .

needs assessment
s,” supportive research, and sup-

'portive ‘networ.:mg What would follow

is ‘a- good example of how ateacher,

through lns/her own sense of staff devel-jf -

tunonallze change.
In Pc»well River, ourmg the same time,
Pauhne, Galmslu waq helpmg get school-

the latest research, of brainstorming with
the familiar PD tools of chart paper, felt
pens, and masking ‘tape, all translated
into policies.in the ‘Members' Guide to
the BCTF .,.atdmng from a shared vision,
the pohc1 ¢is expressa set of social, polit-
cal, and pedagogical values that speak
of the seh directing professnonal of
teaching pjactice based on:research, of
sharing information with cclic ugues, and
of establishing professxonal ‘standards.
.“Participants in:PDAC over the.years

began to functmn less in the conven-

tional style of a! ‘committee and more in

‘the professional- developmem style.
Dave Mitchell and Pauline Galinski were -
working in their Zones with a highly de- -

veloped personal senac of professxonal

“development.:

In Mltchell s case, formeér superm-
tendent of Vancouver Island North Hank

which prbuuced as’ “he says,

evaluatlon coul

. Stefaniak must have thought he’d found -
 the sorcerer’s stone in school- based PD,-
“a bustlmg -

: Stefamak “is notsure ‘about. how n.:
be made on thc pro;ect';" :
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in'its thlrd year, and everybody has rec-
ognized the changes. ,
Pauline Galinski, i Powell River,
worked with a joint management com-
mittee composed of clected teachers and -
a trustee in Powell River to get school-
based PD established. The; (‘om..nxttee"'
took -a leadershiprolé; in the - project.
Bnan Bennett, a principal and a member
“of the committee at the time .Isays people
are convinced that school-based PD is an
important part of their work. = -
Initially, PD Associates did the needs-"
_-assessment and goal- -setting .workshop, -
but now there arc. enough local teachers
wnh good workshop skx!ls who can, sh'lre )

~ school staffs come to the Lower Ma/m-;-
land, observe  other. schools, - evaluaxe,
and- share wnh other district ; schools_ ]




ing information, networking, and estab-
: lishing standards of practice fit the other
, great network within the federation that
uses these PD processes, the provincial
3 specialist associations.
Consider the Association of B.C.
S Dirama Educators. Becuause drama teach-
L ers can be so isolated, the provincial and
i regional confirences meet a need for in-
formation und training. As with any of
the provincial ¢pecialist associations,
journals keep drama teachers in touch
with each other, with current research
and practice. A'PSA serves as a support
system particularly when changes come
to the cun‘iculum.

Integrating drama into the curriculum
is an ongoing task. Iilene Jo Roitman,
ABCDE past president, demonstrates
one interesting way of how to do it: She
serves as a drama co-ordinator for the
district and as English Department head
‘in the school teachrnf, five courses in
“drama and two in English. The two sub-
*"jects go “hand in hand,” she says. To
‘help-integration, the PSA has a resource
 list of contacts and personnel that it can
offer to’ rany district.. The PSA is also
_ planning\ January conference, featuring
an elemennry specialist in fine arts from
- Chi: cago, th  assist ‘teachers  in mple-

' menting th’f- new B C fine arts curricu-
lum. \’; ’

Roitman,says the association’s execu-
tive, which'is composed of elementary

selves was to produce a manual, un-:
veiled at the October Zone Festival Co-
ordinators' Workshop, on how to put to-
gether a zone conference that has stan
ards of practice.
PSAs are an’ mt(.gral pa" of BC

professional developrsznt; therefore the
core PD conce,,ts ch as teachers teach-
mg teackérs, sharing information, devel-
_oping professnona] standards, and prac-
tlce based on research have .long been
standard usage to meet member needs.
Most members of PDAC and local PD
- committees will be members of PSAs; a
crossover or hnkage in the networks that
will .be reflected  in the processes and
polrcres of BCTFPD. =~

: -is’ a teacher-dlrected Chlld centred

and secondary ‘teachers from around the :
province, will hold five meetings during
“the year. One of the tasks they set them-

were front-and-cen tre

Tben there is‘an mformal network that :

ing, and thinking in every subject.

Somewhere in the wave is Susan
Close, a language arts K-12 teacher in
Langley, who says teachers don't want
little recipes anymore but seek a total
approach with built-in learning styles
and strategies. "We are becoming
teacher researchers,” she says, “as we
observe what the students are doing. We
are a bridge petween theory and prac-
tice.”

“We ask a question, then we turn to
reseurch to support what we are doing
and to further our thinking.” The an-
swers are in the research coming from
Australia, New Zealand, Ergland. and
many of the provinces. |

Whole language has become a symbol
for something well beyond itself, cutting
across the curriculum, changing how
teachers are teaching, changing how
teachers are teaching teachers. There's
always been a restless energy in profes-
sional development, in the leuding prac-

e

Parallel Confer«mce on So*uth Africa i

'NORA GREENWAY é{

When Commonwealth heads of gov-.
ernment met in Vancouver October 10-
18, they were called upon 1o, act - in
“support of ‘the peoples of’ South and
“Southern Africa. The call’ (‘ame from
the Parallel Conference ont Southem
Afrnca ‘where_the presente'rs voxr::

tions, educauon, I
African goods;”

. pulsorvsanctions agamst South Afr
F5508s e 1

Archblshop Ted Scot

: _ ) ',;t
rejectlng apartheld Chrldrent and y
partlcrpalltr

enced and underqualified. //

titioners, the cutting-edge people, frus-
trated in the old vays and existing
structures. So the whole-language move-
ment is cutting across existing struc-
tures. '

The experience of the young writers’
network is pointing the way. Linda Ka-
ser, who pionezred it when she was
working in the 'ministry, says the video
tapes drew string responses of support
from teachers’ who were able to gain a
feeling for what a classroom could be ;
like. Video tiipes proved an effective link
in a provmce as geographlcally large as |
B.C.

One ha;: a feeling that the provincial:
PD mind’ mapping has overflowed the
chart paper and exhausted the number of
colors available in felt. pens. PD as:a
dynamjc, teacher-sparked activity'is
alive .lnd well. i

John hurdy is an assistant director in the BCTer
Profc‘ sional Deveiopment Division.

umbnque gamod mdependence in
1975, and by 1976, school atte ndance
/nad risen to 1.5 million. g
/ school supplies are still scarcé m some :
/7 arcas, totally lackin ng- “feachsrs’ access
to good ed'.:t.atlon is llmrted conse="
uertly, many teachers are mexpen- ;

Black South African wemen have or- e

ganized:with few resources. They have

set up co-operatrves and/parent detain-*
€e committees in an altémpt to sustain’. -
-an’ essence: of commur'nty With' fami- -
‘lies separated because of the-migrator
labour system,’ -war, or fear of attack
' 3 omen'’s support
afford the only honie: for many b]ackf

-Nora Grecnway is the BCT F
Program Agamst Rdcxsm
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In-Service

.

- Eileen Morrissey
Joseph Sunter
Kenneth J. Zmuda

e QT S St 1 e

Retired

¢ April 24,1987

May i4, 1987

" March 18, 1987

Died

Died Last Taught In
. Vera Balch ( Young) -March 20, 1987 S_hus.wap
John F. Bisal April 20, 1987 Fernie
Eric G. Coitin ~March 28, 1987 Mission.
Wendy Rae Gardner (‘%andman) [ May 4, 1987 Peac_e River North
Kenneth N. Geary o Augusl 1, 1987 Penticton
Mary Leitao (Dias) Julv 25, 1987 Nisgha

Central Okanagan
Nanaimo
Greater Victoria

Last Taugint In

Molly Acheson (Hughes)
Maysie Bailey (Simpson}
-Pansy Bartle

Mildred Beattie

BN - Mary Borne .
: i . Jean Bothwell ; i
- - Margaret Brett (East) '

. Edith-Bristow

- - Harold Buckle

. John S. Burton
Irene Carnwath f
.. GrelaCurwen. =
.- Marjory Easton (Fowler.) :
- Mirian Eby (Carson) i
/Donald Few .~~~ [~ =
' Austa Forbes' IR
Grace: Foster
Martin Goheen
Silina Hall. (Dlxon) !
John'D:Hayhuist
Rachel Henderson

i

SR N
FEO
i

1 Y
Johnstone (Moffat)
¢l Jones (Mchanus)
lle‘Kmney (Ste vens)

Mildred Blake (Punter) K

“June 17,1987 .

March 5, 1087

January 2, 1987
August 10, 1987
April 16, 1987
May 7, 1987 .
April 27, 1987
June 1, 1987 -
July 137 1937
May 9, 1987~
April 11, 1987

‘March 14, 1987

May 24, 1987.

" June 19, 1087 ¥
~May 22, ‘987
¢ ,Januarv l., 1987
.;;Apnlb 1987 .
- April 13,1987
- March 2

May 8,.1987
August 3, ‘1987

February 27, 1987
Mzy 10, 1987/

Chilliwack
“Kamloeps
) Vancouver o
' Surrey;
Maple Rxdgc

1987

Cowichgn
Vancouver
Prince Rupert
Greater Victoria
Greater Victoria
Nechako
‘Richimond *

’Permcton

‘Merritt

~Kimberley -
.. Burnaby
'”/',Vancouver .

North Vancouver

"
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b Retired

Died

Las‘t"‘ Taught In

Margaret Nicholls

Jeanctte Nieminen (Lrebm)
James Nimmo &,

Mary O’Do vd (K¢ lfoyle)
Gladys Owen

Elsie Pain (Rclanc«:)

Grace Patrick -~ P
Phyliss Paulson (Arrowsmith)
Grace Plitcher (mith)

John Plommer .0/
Eifion Pritchard -
Charles M. Reid '
Thelmah Ricidell (V. ance)
Frances Sayers (Oxlind)
Raymond Scott

Walter Scctt : .

o Margarct Searles (Steatcr)
o Dorothy silverthorn (Fe )
-~ Ronald Smith Ly

_Andrew Soles. ~
xHarvey St Clair

- .‘Al'\r,‘,"g

Y

Glean Story
‘Willifim Taylor o
Elsie/T hcrmey (Frost)
)ld- Todd-* -

.¢ Warda (Gallc)
.»A;He ary, G Wf‘dse .
llkmson
Iﬂbella" Wilson (Herd)
“Patricia Woolston (Holmes)
ﬂatharme Yoredall

: ~Apnl 19 I987

'F_Augu st 81987
'?March 12 1987:'

April 27, 1987
August 8, 1987
February 26; 1987
July 12, 1987,
March 23,1987
June 3,71987 .

July 9, 1637

June 20, 1087

~June §, 1987

-April 17,1987
August 25, 1987
June 10,/1987
April 11, l“87
July 21, 1987 ;
“ April 20, 1987

~ April 16, 1987

May 19, 1987
July 3, 1987

April 20, 1987;‘ £

July 17, 1987

* July 9, 1987.
~April, l98/

SPECIAL Ei’?U("ATUR RATE

Vancouver
'Bumaby )
.' u(‘!()k\. .‘ '
Greater \’lctona ;
Viht:ouver
Vamnuver
VleCquel
' Wiadermere :
Burnaby |
Panticton & 7 : :
+ Nanaiino 4 £
/| Lake Cowichan
* North Vancouver
} Bulkley Valley
Vernon’ -
North Vancouver
Port Alberni’
Wancouver
[»Kamloops
: f,,CastIPgar

gt

Allow 6-12 weeks for start of pew subscription. .
Orders must ba paid within 30 days of invoice.
Rates and oflers subject to ctange.

\

ERERY;
Put\=ation - i No. ol

52

Canad'an Buiness
Canaman Geoy apmc X
Can/ Shoppev {¥ he)
Cansdxan Workst
Ch ‘Nelaine {Irangas
Clnckadee -

Dnscove' Magazme .

y SSues  Price PRICE

' 70 ORDER THE MAGAZINES BE!.OW, PLEASE CHECK v IF NE\\ OR RENEW . Publcann g ey New B, P
G Car8Dmver | -: 127, 25002799 -0 O R S
e :n:v» fubhcal»on ::sc’u:; Fl,»‘wge l!gllgé Hew :}:w Compute Magazine 124200 28.56 in] U’ o " RO
50 g D 0P 43 ['59.:7.2989 ! 12 2660 1816 00 g\
6825 4499 D .0 28 /- 389, 1048 : 51 700 7050 0 T i
4625 3050 O O " 9100 4550° Field & Stigam 12 2040 832 O3 TR
g215 6100-0 O 204&"—1 Footbal Digest -~ .~ m, 2093 1836 U {D - : 3
6200 310 O D 1500 1. Hockey Migaii 8 171 1M 007 i g
4650 7340 O D 50 2 Hockey Nows 4@ 2995 2085 0, O cug
80 2100 O O 6 2400 Incider {Compusrs) . 18 3996 3896, G .10 g E‘
1800 1600 O O 9 3080 Lades’ Homa Journal 12 3920 2520 T fu)
;1598 1285 O O 121500 Omni i 1% 4180 /0.0
Ta1e5 1885 0T /9 2080 23 Outdoor Lie /. 12 725
15061199 0 O 107 1695 Prevention Magazine | 12
1695 1695° 0 . D i 2233 Road and Track’, . /212
2995 21.95. 0 . O [PhtoLife 1955 Runnersodd . 12
2400 1800 O - O [Ralng Stone 74893 Scientfc American [P
3995 1995 O - O |Satuday Night 2800 Seventern Magazine
2800 1600 O O |Sekctons Reagers D 2046 Sking - -
1600 1298 O O |5k Canaca J | Young Mn..s :

Piease Puni clearly

Prov.

2 D =T\=acher Q Adminisiraws at:
O Send me a more complete list,

=] P \vmem Enclosed 8
Mt e Cheques rayable to’
Ca adlan Educauonal Subscr




JOHN SUTHERLAND

I went icetin den 1 pal
I went ice skating; then I played
hoce din no bac gross
‘hockey on our back grass.
the scor wus 4 to 5.

The score was 4 to 5.

Written by Tom, -~
15 years old Grade 5.

The e‘:/e drooler sucks people’s eyes?'
“‘out Then he spits them out and step S This boy suddenly dropped from a Grade Four
on them. Then fie picks them up and_ eats them. _ reading level to Grade One. After two. weeks
}g’"f;‘;boy,d[f”g'r ades. oo i : it was learned that following the arrival of -
R : ‘ a baby brother, the boy thought that he would

, , be traded in! After reassurance, the reading
‘“Lav the leather to hlm he Just ddamn nuisance.” level returned to its former normal level

- Teacher comment about john, S Descnpuon of Sam, -
16 years old, Grade 10. .-~ *~ .. . - - . 9yearsold; Grade S.

| THEB.C.TEACHER 0




“lables—and how to pronounce: them. 1~
ghi John to run the index finger of his 't
L writing

. left'to’ ght as he slowly sounded them.
“The *

Y handed boy who has been looked upon -

e've all known such stu-
dents. The four pupils — typicully, boys
— reveal different types of problems the
teacher working with severely retarded
readers faces. The school records of
these boys all indicated relatively low 1Q
levels, but when tested mdwndual.y with
a npon- readln;: intelligence test, they
placed in the average or above-average
range.

Often such students are labelled *dys-
lexic™ and "learmng disabled,” but 1
have yet to find precise and universaily
accepted definitions of the terms. The
word dyslexia is frequently used in a

“manner that suggests a disease and, as

such; fnght' ns both students and par-

. f‘"l“

" The phrase learning disabled is a mis-
nomer in the majority of cases. In the
early .years, some 15 to 20% of pupils
need to use senses other than sight and
sound for word recognition and for spell-
ing. Mosi retarded readers react well to

" acombination of auditory and lip-throat
- kinetic approaches; they need to associ-
© ate. the? : sensation -in_the lips, tongue,

throat, znd voice box with the sound they

" make when they look at the word and
‘pronounce it. Graduaily, with practice,

- the puplls can_drop_these preliminary

- steps and respond to the visual stimulus

- alone. Such readers are ‘‘different”

1éarnars, as opposed to “disabled™ learn-
ers. [Terms that explain little and alarm a
gr oat deal should be abandoned.

l‘p the early stages of helping different

: leamers progress will be much faster if

the pupll s own vocabulary'is used.John

= had"an ‘excellent oral vocabulary I used

'ﬂad_ of. _thc usiial- mo

and “under -the syllables-from

n nuisance” aspect’ ‘of his be- ;
havior ‘oon dlsappedred -he needed to
-experience success. John gr: raduated froni’

ke Grade 12 with a | C -+ average, and he had =
- even been ¢lected president of his class.

Currently I-am:working ‘with aleft- -

as. “learmng disabled™ and whb is bene-

; ﬁttmg from this approach in .1ppl' ing- "

- of the-reading
: lo's't if tcach‘crg

‘ing 'cr“edwi
- if an emotio '

the syllable technique, I noticedi that he
ran his left index finger from right to lefty

he was sccin& the syllables backward. It

is essential, in such cases, that spellmg,
by letters be eliminated from :the learn-
ing-how-to-spell process. For instance,
the word cat, when spelled by letter,
produces a threc-syllable word, since to
be named, all consonants require that
vowel sounds be used. The result is see-
ay-tee. For non-visual learners, this fac-
tor is important. For spelling, the proc-
ess resembles that used for word recog-
nition: sounding slowly, by syllables,
until the sound pattern is established.
The temptation io'sneak’ a look at the
word as one is writing from recall of the
sound pattern is very strong, it takes time

-and patience to overcome.
From the beginning 'of remedmuon,,

oral and silent reading and composition
and spelling are best taught as interre-
lated and complememary aspects of one
subject, with the presentation of
thoughts ﬁrct by the pupil and then by ;
the author of the articlz or book. I starte
Tom, ‘Bill,/ and Sam/on this path wn‘l
stories of their own. ”l‘ he statement com:
monly used to avoidiwriting for: the ﬁrst
time is "1 don't know what to’ write;”

When assured that ‘.pellmg woi't count
as long as they can “read” their own
story, ;almost all will rake the effort.
The tr.mscnbmg procedure as seer in
Tom’s story, is a slow” proc:-ss but ;the
results are pleasing. Students almost al-
ways enjoy drctavlng and readmg'

" other's stories. These “tei: hmqueﬁ'ha"e

been especmlly successful\
nl"

proolem is the underly-

i

can'be undertaken. Even .

-functional llllterat(.s l'c ‘takes some forty

,the trme nd the wrll to act., X

- BCTE presiden

Bill is an cxcellent example of the
emotional-block syndrome. The home,
environment, affected by alcoholism,
was unstable and upsetting. At the first
meeting. the boy got down on his hands
and knees and began to craw! around on
the floor. It took two months of quict

acceptance of such behavior befure he
agreed to write his

“story.” He suc-
ceeded after a year's help in establishing
himself in the upper middle level of his
Grade 6 class. When asked what he
thought of his first story, he replied, “1
wouldn’t write like that today.”

It takes a special teacher to persevere
with special students. Such teachers re-
quire special training, and if possible,
they should have had several years of
classroom experience. Counsellors, too,
can help if they have been carefully

- trained in testing for reading difficulties.

Above all; however, those involved must
be endowed with patrenca, for the habits
" that pupils developed in the earl j years
must be replaced.; All that takes time.

* I believe the vast majority of severely
rctarded rcaders can be helped when
teachers bear in mind that no.two- $tu-

t ~dents learn in th(, same way. Their meth-"
'ods may vary,” but whatever the ‘ap-

o proach, ‘tcachers must;from the start,

cai'ill afford to leave undone. :
John is a good eéxample of the frustra-

“tion \.xucrrenccd by pupils wiio are intel- ”'

male inmates of our penal msutunons

thousand dc'llars a ye ar: to_keep cach in

dlfferent learning’ styles.” Al we need is

s

John Shthg’irlund, is a rcllrcd lca_‘c'hcr"'" nd forr

create- the essential feeling of success.
v Thesjob is difficult to do, but it is-one we...

i
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of the eduzcatea’ person.

he educated p P
isa thmk ig ind; 'uudl c.upablr. of mak-

ysis and /reason. The indi
ous, capable of, and
learnmg, capable of acq
parting/information, and able.c" draw
-~ from a broad knowledg F‘iac The indi-
- jvrdua] apprccratcs and is al)le to coritrib-

terested in

o ‘ physrcally healthy and i is al&le to achieve

d dual has sound inf, erp\ frsonal skills,
s and .values, and re: >pects others

,m and conhbute to rhe wor\‘d of: work

' mg maspf ndent decisians'| yased on anal-.
yldual is curi- -

VThe individ- s

v worth, pursues excell»’ncc,(smves to be”

o sallsfa;tron through at: hrevement Thé’

) m'iy be dlffen'm umlerstands the ’

‘Mvmlsny pf Edu auon

Recently our Ministry of Education issued a
eseription of the educited person. Such a de-
- scription s designed to set a context for curric-
2ritish Columbia.

We asked a few individuals i review the min-
istry’s description and to offer t]he'nr own vamrms

THOMAS R. BERGER

I thinlt the minister’s definition of the
educs lteu person is s0 comprehensrve as

‘we! got here and is prepared, if
essary, to question the assumpnons
whrch we live. - e

'ﬁm‘*.\ Berger is a Vancouver barrister and solicitor.

.Hcducaled person, -communication  with

person knows who we are, ‘others:is based on positive. human rel

‘ucated: person will use technologlcal'

B abrhrv and progrgss and will assist oth-

- the rmtural envrronm‘.nt" of our, planet
and jthe_benst ti

HANNAE POLOWY

Defining the educated person is mainly
for reasons of curriculum changes in our
B.C. scheol system. Therefore, two as-
sumptions. must first be made.

Children of B.C., pursuing today’s
curriculuin, ‘are the adults of tomorrow.
The cuized person of tomorrow is just
begmmnk, the pruress of “beceming ed-

ucated.” ' The reqmremc..f for an edu- -

cated person living in the next co
must be considered as a guideline.

The educated person will know how
to express empathy and sympathy.to- -

ward his/her fellow human, will be able
to express emotions and feelings in an
acceptable, understandable and benefi-

cial way, and will accept himself/herself .
“as wellias others without prejudice. The
cducated person will also respect his/her -
erituge and aliow others to'do -

cujtura
the sam

The educated person will be

able to! iinticipate, identify, and solve
problerns’ individually as well as collec- -

tively and miake individual as weii as co-

operau véi decxslcns ina democratlc way .

Helshe: veill be-able to use daily expen-
creatlvely bring alive the various

knowli:ds ges he/she aitains from a multi--

tude ¢f sources and mediums. For. the

uonsluos using the human skills’ of
pedkmg Tistening, reading, and ‘writin;
and the supporting technologies: The ed-

knowledge to ‘assist” human' creativity;

“person will:apps

13

h Pc-lowy isa profe-‘sor of early chit dhood




~quiring intellectuai-c

TED AOKI

The educated person, first and foremost,
understands that one’s ways of knowing,
thinking, and doing flow from who one
is. Such a person knows that an authentic
person is no mere individual, an island
unto himself or herself, but a being-in-
relation with others, and hence, at core,

- an _ethical being. Hence, such a person

knuvwt that being an educated person is
more than p\.x\eqsmg knowledge or ac-
manauﬂnal skills
and that being aii ¢ .person is
dwelling aright in thoug,htful hvmg Wit
others. :

The educated persen. thus, not only
guards against “disembodied forms of
knowing, thinking, and doing that rc-
duce self and others to things, but also
strives, guided by the authority of the

"good in pedagogical situations, for em-
. bodied thoughtfulness that makes possi-
- ble a living as human beings.

‘Moreover, the educated person speaks

" and acts from a deep sense of humility,

" conscious of the Timits set by human
- finitude and mortality, .acknowledging
" the ‘grace by which educatorand edu-

cated are allowed to dwell in the present
that embraces past expenﬂnces and is
open to possibilities yet to be.

Thus, to be educated is to be ever open
to the call of what it is to-be deeply
human and, heeding that call, to walk
w1th others in llte 3 ventures. i

Ted Aoki is a prafv.ssor emeritus in the Faculty of

Educauon ‘University of Alberta, currently rcsnd- L
“ing in Vdnuouvcr

ROLAND TEAPE

I my working life before returning to
university. [ thought of myselfl a5 mosit
integraily associated with the mason
trades, which I worked at pericdically as
both helper and traince. The project on

which 1 *u.arm"d the most was the con- -~

struction of a stone scawall buttressing
vartous arts’ of Granville Island (Va-
‘zouver); [ miked virtually all the mortar
naw holding. 'the g g,ramtc matrix in place.
The experience gives me a metaphior
for tive ‘teaching. duties I am now un‘i-
fied to’ unde"tukc The ccntents of dny
fiberal f arts fcourse 1 might instruct ure
like lhf ‘)m]dmg blocks of the great wall
that is humitn Fiowledge. ‘In accord with

Dlmomc ideals, I believe that learning.
forms’a bulw 1k against the sea of unrea-
son, and what instruction i can offer.my
fellow's is part of the mortar that holds

the virious comporents oi the wall to-
gcth\,,*. In’ this model; the difficulties and
obsta ‘.les~to scholarshi: are analogous to
¢ asons face on the construc-
;/ A mortarman . must: not only
3 w..::! nronom ns of ma-

of gv'ttmg ittoiis h
to the deadlines of boik masons ‘and cli-
matic condmons The chemuﬁ..
hm( pmmotcs

ulay ly in hot wedther, ) f.requemly an
unr=len

g dlspatvh is callcd for in ordcr

master; “on“a-marine. pro;ect is the de-

mandng tide, for all installation depe*nds
upon “ts tcmpo So to. the vagancs of
bchmz.ﬁ

5N0‘N dlfﬁcumcs

ith educatlonal ma-

ter xall and its transmission on schedmc*

ars no poor parallel to | masons critéria.
Mascn-trades mstructors refer :6 “filling
tbe vinds" with the a.ppmprmte units-and
the glue that:binds them. The higher ed-
ator’s job is surely not dissimilar; stu-

{ents wishing to be taughl bring their

numls a receptive! void to be conscien-

ou‘;ly filled w1t'1§ the ‘elements of the

huilders, buts ‘lso work

pro ‘
B Thu..chool system should help mdl-

workmg lor a _|us.t socxety

kept in repair the icarning wall by which
our species gains its harmonious sur-
vival, In whatever way an educator views
it, proper work on the wall is of para-
mount importance, because the trans-
mission of knowledge and the habits that
foster it are the rational link between

humans, and between their generations.

Thus in the masonic metaphor I lind
the inspiration for my manifesto of cdu-
cation, and I therefore owe a debt to the
masons, as ! do to subsequent teachers
and professors of many sorts.

Rofand Teape recently graduated with o Master's
degree in English from the University of Alberta.

JEAN SWANSON

The education ministry has asked what

is the idcal “individual”/the school sys-.

tem shouid iry to produce? I calls this

| idealized individuai “the ediscaizd -per-
. son.” I'would ask a dllfemnt question:
i.How can the school sy: ;tem help promote

a just.and democratic soclely in which
r111 people can develop te'their full poten-
tml" Society would ercompass’individ-
ﬂw ';:zzh many dlffe :ni ‘qualities. Each

Sp()nﬁlbll‘(" so that- learned “alititi

{
se \hexr C(,rnmunmes

lize thai we "
can} affect ‘what happens to us and to
others l\ should help us learn how toco-
opcrdte and pmlcxpate with others in

: .e!p nroude a
;1oundatlon of carm;', co-opzrati e
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/ 1t has often been said
that education is a calling as much
as it is a profession.

. Certainly if dedication
is any rule-of-thumb, we can't
think of many people who would

, seriously argue.

But should dedication and

- the growing mountain of paper-
work, in this day and age, automa- -

tically stretch your working week

.- into 60 or 70 hours 2rid beyond?

EDUCATORS DESZRVE A
- HOMELFETOCQ. =
- During heavy work periods

‘when homework takes precedence

over the last three episodes of
Masterpiece Theatre or the family
has been banished to the basement
two nights in a row, isn’t it time to
call a halt and find another way? - -
- When you think about it, you

Cdohaveachoice.

- .demand afresh mind, like de-

TAKE AN APPLE’ HOME. | |

With an Apple at home, most .
of the homework that takes you
into the wee small hours ciuld be

over before dinner. j :
Who wants to be doing
report cards, attendance rzcords,
scheduling and student grades
at10 and i at night? With an Apple

‘tiiey can all be formatted, then just.
up-dated while you enjoy a leisurely

cup of coffee. -
And the jobs that should

veloping iessoric and test papers /5
(including diagrams and ==
graphics) can be prepared and printed
while the evening is still intact. |

In fact any homework,

- personal projects »r records in-

volving words, numbers, charts
and graphics can very often

- bereduced from hours to minutes.

. seriously interested in buying a

UP TO $500 REBATES ON e
INDIVIDUALITEMS. 22
If you're an accredited

o
{

Canadian educator* and you're

new Apple system oraddingtoan
existing orie, therell neverbea
better time. 2 S

$160 REBATES, i S
The Apple 11GS ™ was introduced as the greatest leaching - P
aidd sivice the inrention of blackbourd and chalk It b
creales graphic images of near photographic quality-

and evon gives you sound, It's 32-roice synthesizercan =
reproduce anything from The Fight of the Bumble Bee lo

a reading of The Lord of the Flies. ()f the 281 bighest-rated
education softiare programs currently at wilahle, 271 -
it on the dpple 1GY, ’




i

* Fromi § May 15th to ]anuary 31st

1988, we're offermg special rebaies
through The Apple Educator o

Assistance Plan. And when
we say spec1al we reall

WHY CHOOSE APPLE?
The most obvxous of reasons

% is that the Apple system s so easy to
use. The first step is t0.go through the

Apple tutorial that cores with your

= computer. Ifyou can type with two

fingers, you're alrz ady oI your way.
‘Then, a couple of evenings with

our step-by- step owners guide will

“bring-you up tQ'comfort level.

B makes perfe

: ﬁxmportant re

But perhaps the most *
n s that Apple has

Wprked clos ,ely wnh the educatton

enbylevel wmpulerand is currently th

6010 ,8700 REBA?ES’

In addition to comprters, theres a full range of peripheral
accessories & choose from oo, For example, our 800K

Exlernal Disk Drive, RGB Colour Monitor and many ober
items are available with $60 rebates. Our bnageWriter™ If

(privier) and our famous AppleWorks™ softuware /m)r,ra w

are both avartlable 1ith $100 rebates,

We'll tell you how the plan

works. We can send you extra
hterature to help you choose the
specific hardware and software you
should have. And we can direct |
you to the nearest authorized Appl

: deater who is participating in the

plar nd has the rebatev

 piopular Apple compruter in bigher

edumlzon (; $360 Rebate). Macintosh SE lakes Macintosh le(Jmo 0gy b0 new’ levels of performance with mamt

“1 I oustomers must bea
i member of an medxled educationa lnsmunon i, szdz
i7" Apple, the Apple logo and ImageWriter are regisu*red trademarks of
;- -Apple Computer Inc. ADB, AppleColour, Apple TGS, AppleWorks, .
;. Macintosh, MacDraw, MacWrite and Mzc?um are mdemarls of Apple :
: Compuler Inc. g

;THEAPtW

Apple IIGS

e Apple IGS

3.5" Drive-Platinum
5.25" Drive-Platinum

% AppleColour™ RGB Monitor

Appic “onochrome Monitor ‘
App 'eCalour™ Corpusite Monitor H i

A;rple Tie l :

Apple Ile CPU
"ADB™ Mouse Device- Platinum

) ‘Super Serial Card
1/ Extended 80-. um.1 Text Cdl‘d
© Monitgr- e, Green

Colour 'ttomtot ut-""!unum
52 : Dnve“/comrc!!er hulx""

Mamntosh

| Macintosh P’usle 4 : '

i Macintosh SE- Floppy Disk D 500 '
- Macintosh SE-Hard Disk * L0500
' 800K External Disk Drive, | 60

Hard Disk208C - . C0 160
bnagewnter-wnde mmage (uewe : 100
Imagewntex I-Matingm” 570100
MaLDraw : i Ty 25

Maci¥rite™ : TR
,gM..cPamt e & L2

L
'To be eltg;‘:!e 10 pamupate inthe Apple Edumor
certified educator working a}'
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“Ateaching. They are the

result of a year's col-
laboration by teachers
in one Vancouver sec-
ondary schéol ESL de-
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, he summer of '87 wnll un-
doubtedly be: remembered as the summer
of discontent for many people.” Phone-
-ins and pol'.s across the country bristled
“ with anti- -immigrant and anti-refugee
feelings. The arrival of 174 Sikh refupees
touched oif another round of hostility
toward refugees. As the debate dragged
‘on,the hosuhty and discontent spread to
lmv.ngranls in general.

‘What’§ so intriguing, and dleconcm t-
mg. is thdt pollsters find that people be-
iizve immigrants take jobs from native-
born Canadians and add to the uncm-
ploymeat rate. Rescarch conducted on
the subject comes to’a different conclu-
ion,” however: immigrants create jobs.

Morcover, immigrants a ad n.tu;:.('
stimulate the cconomy rather than ‘de-
press it.

Let’s examine one part of the ccon-
omy: the education sector (K-12). Look-
ing at the figures from Employment and
]mmigralion Canada, we discover that
immigrant children were responsible for

“creating a substantial number of jobs for

B.C. teachers over the past decade. The
figure of 2416 jobs is conservative. (See
Table b

Mdny immigrant children spend afew
years- in  English-as-a-second- lanz_.uavc
classes;, whcrc the pupil-teacher ratio is
lower than the provincial average. Thus.
even more tcaching positions are gener-
ated. The figure of 2416 jobs does not
account for.the children born to immi-
grant parents once they are B.C. resi-
dents. Immigrant familics, tfend to have
farger families, generating stlll more
teaching position

ver.sare. clmllel:ged 110 railor-the utrru'ulm
and commaml of the Enqlulz Iﬂuguaqe :

:And most ln)portan;,.

refugee childrer are.not included in the
ficure, bxactly how’ many refugee chil-
‘dren are in B.C. 5chools is unknown but
the number is considerable. Thus, it is
safe to assume that since 1975, between
14000 and 5000 tedching jobs have been
‘created in B.C. by the presence of im-
“migrant children. This represents 15 to
20% of the publl"—schdol teaching force
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and refugec, Chll(]lC:" in

-.Wes Knapp is an assistant director in the’ picfes:

... sional development. dlvmnn of;the BCT F.

8 Although the vast majontv of’
|mmlgranl children enroi in publlc
scheols, those who do enter private

schocls”generate teachers' jobs as well.
“/In fact, lhey generate a higher propomun

of jobs, since the pupil-teacher ratio in
private schools is lowet thin that in pub-
lic schools. -

Immigration’s impact on the educa-
tion sector is even more significant in the
context-of the thousands of jobs lost dur-
ing B.C.’s restraint program. Some 3242

~teaching positions were lost between

1981 and 1985 as a result of: declining
enrolment and the provincial govern-
ment’s cutbacks. If not for the continued
arrival of .immigrant families in B.C..,

even more teaching jobs would have
been lost. . Indeed, immigrant children -
have not only created thousariis of teach- =
ing jobs, but also protectcd hundreds of .

tedchers from jOb loss.

Of course; in another sbnse 95% of :

the teaching jobs are due to immigrant

and refugee children, since the vast.ma- :
jority of students. are descendents ol rn- :

migrant families. :

Thus, as teachérs, we receive not siily

the rewards of workm;_. amidst a wealth

"0» culiurés und:races; but:aiso the satis- -
{action of knowmg that so many of our

Jobs are due to the prusencc of immigrant
C. 5chools

Contrary to popular. apinion, immigrant and refugee families creéare /oh\ - especially in the
education sector: beiween 41,10() and J()()() teqachiizg jobs in B.C. since 1975.

1 concur that lmmugmm students® have
_stimulated - the_education sector. of the
economy. | beheve that another aspect of
stimulation - has .r mamed Lmzely dor-
mant, however.

Although the school system is sald to

“place high: uonty ‘on social values and- -
humanity itself; immigrant children have,;,
alth of culture, re- "
ligious diversity, and experience that im-
:mlgrant chlldrenfbrmg to. the Canadnan,
i :;mosalc is magmﬁcent :

~been ignored. The

~_ things to do,; which were inrelated

What did 1 do to hel'p‘7 Not: éﬁough /
-Not nearly enough. } had. lesson;;plans,
previews, hol-dog- orders,,re’,lster
.photo orders, and a multitude of other

-pure teaching. Maybc. l was lrymg
cool, too. -
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; -Douglas E. Artharson,

i

T 'lMargaretJ Barrett, Gireater Victoria

| Constancia Basa, Bulkley Valley
-:Joseph J. Baur, Greater Victoria

_M'vrjone G. ‘Armstrong,

Must of the teachers listed below retired in 1987. A few lef! teaching earlier but were granter deferred ailowaucm.
T he federation extends to them all best wishes for the future.

Bryan . Dixon. Greaier Victoria
. Helzi Dodds, Surrey

Mary Dodds. Nanaimo

Lawrence W. Doerr, Nanaimo :

Denis N. Donovan, Fort Nelson . i AR

Iris L. Denovan, Fort Nelson R g

Leslie M. Donovan, Vancouver ; '

Stephen Douglas, Nanaimo

Alva M. Dovell, Kimbgrley

Elizabeth A. Dowding, Vancouver -
- Jean E. Downer, Vancouver

William E. Abram, Cowichan
Harold J. Adams, Delta

Joanetta D. Cameron, Vancouver

John B. Cameron, Chilliwack

Mary C. Addison, Vancouver B. Elizabeth Camp'bell Kamlonps
Edgar G. Albrecht, Coquitlam Graham G. Campkhiill, Vancouver
Arden W. Allingham, Nanaimo B 1L \,dmpbell Richmond

June Anderson, Cariboo-Chilcotin Elizabeth A. Carnegie, Vancouver
Russell L. Anderson, Surrey Johannes 1. Carolissen, Abbotsford
athleen viy-Andres, Mary Carter, Kamloops

‘" Peuce River North Joanne S. Cartwrighi, Surrey

Doris 2. Andrews, Vancouver Thomas A. Cartwright, Burriaby

IAary A. Andrews, Burnaby George W. Catherall, New Westminster
Aduriel E. Andrews, Greater Victoria Carol B. Chapman, Princeton James L. Doyle, Revelstoke
idrian C. Appleby, Mission Joseph T. Chell, Greater Victoria ;. Elizabeth A. Drew, Courtcnay =
Maggie Chenoweth, Greater Victoria  ~ Beirit J. Eertink, Maple Ridge ~
Allan H. Chester, Prince Rupert ~ Suzanne J. Eldridge, Terrace’
Jiilian D. Chilton, Delta Herbert T. Elford, Surrey
Ezio A. Cimolai, Kimberley Peter W. Elkingten, Revelstoke,
Reta . Clarke, Vernon Norma L. Elrod, Langley '
James A. Cliffe, Surrey | ; Roland S. Emery, Qualicum

W, Max Closson, Vernin: Soonoo H. Engincer, Vancouver ';}
Betty B. Clousten, New Westmmeter Joseph Eso, Richmond

Donald M. Coates, Carnpbell River: Brian G. Ethridge, Vancouver
Geoffrey Cockeroft, Vancouver Iris L. Ethridge, Vancouver.
'Cathe M. Cocks, Cowzchdn Dennis R, Evans, Courienay
Helen Code, Langley, " Herman J. Falk, Cotrtenay
George E. Cone, Vancouver Barbara A. Fallows, Nanaimo -
James H. Connor, Mu,;le Rndge “Henry S. Farynuk, Veriion.
Grace L. Faulkner, Vancouver-
David R: Fearn, Vancouver -
Grace R. Fennell, Kam!dops'-
Ruth E. Fer;,uson Liake Cowichan -
~ Peter M. -Feschuk, Vernon "
 Fred Fillipoff, Castlegar’

wtmm R RCA B
%

RN

MNorth Vancouver

Central Okanagan -
:"Suzanne M. ‘Arundel-Ross, Surrey
" John Ashbridge, Maple Ridge
- Lila C. Ashurst, Burns Lake
Margdret L. Avrson, Varicouver
- Donna L. Baker, Maple Ridge
" Alec Balano, Vancouver
.Norman M. 1Banford,,Surrey

Peter R. Bartett, Bumaby

Stanley P. Copland;; V'mcouver[
Elizabeth Cordomer Kamloops
Phillip W. Cowley, Greater Vwctorm
- “Dorothy C. Craig, Cowicha
“Allan J. Crane, Sunshine Coa
Frederick W. Crawford Coqunlam
Isabeila Cross, Grf‘a rVnclorna . ?oben] Finnigan, Nanaimo
.. Itene G, Finstad, Vancouver
Peter Cruse, Greater Victori D AnnaM Flsh Vancouver ,
Robert E Cunnmgham Vancouver 3
Albert L. Custis; Richmg~1 G
John O. Cuthbertson, ‘Vamr uver, S
Stephen E. Cut’fnberﬁsm" vancouver

Hildcgarde Beairsto, Burnaby -
Erika G. Becker, 5 "Ancouver
EdlthM ‘Bell, Nelson e
Emile L. Beltgens Greater Victoria
- Norman Berg;, Campbell River
Jamcs Beme breater Victoria

- Eiaine 1 Frver, Burnaby: -2
Geoxg' W Galbrarth Vancouver

Moses Gordon Var ouv
Remhold W, GOIZkt., Mi
- Sheila M: Gould, Sooke
:JohnL Grantham oW I:River

~ Central, Okanagan :
Kuby I Dﬂ]mger, North Vancouver
Emily Drllman Centrdl Okanagan

rJoan E_‘ Grcaves Quahc m




o Aane Green, Howe Sound Philip H. Judd, Cowichan Olive E. McDonald, Vancouver
Mary E. Griffin, West Vancouver . Atexander S Juk, Delta Edward H. McEwen. Vaicouver
' Nocl A. Grout. Vancsiiver Lillian M. Juk, Coquitlam John 7. McGuinness, Delta

Steve Gryschuk, Kamloops Frederick Kanwischei, Buiiuby Stella M. McGuire, North Viincouver

Florence Guenther, Vernon Mary L. Keirstead, Betty V. Mclntosh, Vancouver

Lorenz 1. Guenther, Vernon Vanwouver Island North Geraldine G. Mclintyre,

Margot {.. Haagen, West Vancouver Robert L. Kelly, Prince George Central Okanagan

Anna 1. Haakonsholm, Dela Eiizabeth Kendrick, Greater Victoria Peter R. MclIntyre, Nanair:o

Mlldred R Ha;za Cariboo-Chilcotin Dorcen H. Ker xmuir, Coquitlam William H. McKay, Nanzimo

Votiicia I Tlamics C'anipbc“ niver Tiaik 1. KCnncay, C\I\.‘un}uul ' : Robert G, McKee, Greyter Victoria

John E. Halliday, Powcll River Eldu Ketter, Vancouver Robert J. McKibbin, Busnaby

Margaret Halliday, Powell River Jogn King, Courtenay Donald P. McKinnon, $rrey

Barbara Halmshaw, North Vancouver Cornelius A. Klassen, Nechako Lorne G. McLean, Smithers

Martin Hamm, Cariboo-Chilcotin Margaret A. Klesner, North Vancouver John R. Mi:Master, Kimloops

Muriel FE. Hampton, Kimberley - Helen M. Knight, Kamloops Dennis N.Mc¢Neill, Varcouver

Marion C. Hanecy, West Vancouver Maria J. Kocter, Mission Margaret A. Meadov,s, Vancouver

Ronald O. Haney, West Vancouver George P. Konrad, Kamloops Bry\-(, H. Meauseue Yernon

Elizabeth R. Hannah, West Vancouver Virginia B. Kragel, Peace River South Georgina B. Meeha, Vancouver 3

Frank E. Harley, Vancouver Edwin J. Krause, Abbotsiord John Mernck. Verron f‘"'éz;%

Betty L. Harris, Burns Lake -~ Sufia Kremer, Surrcy John Mever, Burn:iby B i*zfg

Alice M. Harrison, Burnaby Henry G. Kuiperi, Fort Nelson Henry G. Mllburr‘ Saanich T

Patrick T. Harrison, Vancouver Paul Kusnir, Fernie Arnold G. Miller, West Vancouver

Foster H. Harvey, Surrey : " William E. Lakey, Surrey Dornald J. Milligan, Vancouver

Frederick J. Harvey, Richmond Bernard J. Lane, Maple Ridge Isabel E. Minty, Merritt

Frances A. Heard, Cowichan ‘ Leonard J. Lane, Greater Victoria Lloyd A. Mitclell, Kamloops

Merna K. Heisler, North Vancouver Helge R. Larsen, Burns Lake Patricia M. Mrtchell North Vancouver

Mary-Anne Hendel, Richmond : Mary J. Lazarski, North Vancouver Rosa A. Moblss, Cariboo-Chilcotin

Marion V., Hess, Alberni , Alma D. Lazzarotto, Burnaby Peter A, Mor tador, West Vancouver .

Timothy J. Hewison, : Lorne L. Le Gear, Richmond Noruh P. Mr'ntgomery, Vanrouver '
Armstrong-Spallumcheen ‘ Gilberte M. Levesque, Mission Ronald R. D lonty,, Nelson

Harold H. Hiebert, Kamloops - = > Phyllis M. Lingor, Chilliwack Judith R: Morrison, Nanaimo

Harry O. Higgins, Shuswap ! Doreen F. Livingstone, Kamloops Margaret /. Morrisory. Abbotsford
Couglas G. Hill, Vancouver i ‘Elizabeth M. Lloyd, Coquitlam Ruth Muljer Clemm; So')ke S

George A. Hillian, Central Okandgan - Winston A. Lodge, Surrey l:dmﬂnd i), Munro,,Quesn =

Kenneth Hinde, Cowichan L Howard Lowe; Poweli River Heien Murall Langley

Edwin H. Hintz, Vancouver = ~ John J. Lowther, Greater Victoria Robertjf,v. Mumhy, chhmond

Stanley E. Hoefle, Surrey 7. Gerhard H. Ludemann, Lake Cowrchan ‘ ,

Kathleen A.'Hood, Creston-Kiisio “ LeaE. Lund, Coquitlam

Mona J. Horn, Sooke o -~ Louise C. Lundorff, Shuswap

Ralph W, Horner, - s ow o Kenneth P Lynes, Burnaby -
Armstrong- Spallumcheen Leonard F. Lythgoe, Vancouver :

: Margaret M. Houlind, . - - David P.MacBean, Richmond ,Jzunan Maple Rld.qe .
gy Armstrong-Spallumcheen John R. MacDonald, Langley /
7. Gordon H. House, Coquitlam : Margaret V. MacDonald,
Mary N:: Hovde Vernon -/ North Vancouver
Alan E Howarth, Vancouver 2.7 Kathleen D. Mchmlay, Vancn"/er

=" John J. Hudak, Burnaby Donald C. MacKinnon..Sainich -
B David B. Hughes; Cowichan .~~~ >~ ~Norman R. MacL.u'cn Chilliwack
Roy L. Huish; Vaneouver'“ ! Marjonc Aséiean, Kettle Valley
-~ William R. Hulett, Nanzu mo .. _Jcan MacLennan Suirey -
““John V: Humphnes, Creslon Kaslo - Tiladys J. Maddison, Coqmtldm N
Williani R. Hunter, Burndby ' - Harold A. Magel Central Okanagan .-
ol Barbara M. Mahood; North Vzncouver
"< David R: Malcom, Vancouv.'
.\mesN Mdnton Bulxlev Vall“

/ rthu7 u.ac.., 0',
Olof G..Olsson, Grea
v)bertN Osborne Lan

gley

ndrew L. lsaav wGreater Victoria:
mes Namlmo ’

Frank’ Pankralz, Nechako *
“Robert M Park, Courtenay -
'Daryl RY Parker, ‘Vancouver .-
Frederick G. Panndge ‘Greater VlCt()l‘la
~Victor T: Pashnik,: Kamloops =
“Ina M.-Patrick; Vernon™ 3
‘Roy William Paul, Fernie
amesM ‘Pearce; Surrey
VHarryM Peebles ‘Fernie

7' Mamott Shuswap
Marshall Vdncouver

,DdVldJ Mason Castlegdr
L Vrrgmla H Marara, Vern'
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Daniel Pekovich, North Yancouver
Frank J. Peters, Mission
Muriel T. Peterson, Sooke
Alvin Philippsen, Courtenay
Cecil M. Phillips, Vernon
Marjorie K. Piszza,

Southern Okanagar
George Pilfold, Vernon
John H. Platt, Coquitlam
Denise E I"oll Vernon'
John S. )."neger, .ake Cowichan
Raobert M. Prince, “ancouver
Donald A. Rakhrick, Vancouver
Ralph L. Ralston, Vancouver
Walter E. Rand, Vancouver
James . Ratai, Lake Cowichan
John Ratzlaff, Chilliwack
Viola 8. Ratziaff, Vancouver
William B. Redekop, North Vancouver
Donzld A. Redman, Penticton
Audrey C. Reeves, Chilliwack .
Brian D. Regan, Campbei! River
Reginald H. Reid. Greater Victoria
Mary 3. Reyrird, Surrey

Audrey . Robertson, Cariboo-Chilcotin™

James E. Robertson, North Vancouver

Norma L. Robertson, Surrey

Norman J. Robson, Lillooet

Harry L. Rodger, Prince George

‘Hope Rodger, Prince George

Sidney T. Rodman, Cowichan

Roy B. Ronaghan, Peace River South

Albert'Rosman,
Armstrong-Spallumcheen

Audrey R. Ross, Greater Victoria =

_Virginia 1. Ross, Richmond

- Ellancr A. Rudolf, Richmond -~ ==

- Margaret L. Rushton, Greater Victorii i
: Winifred Ruth, Greater Victoria =
Grace L. Rutherford, Surrey
" Brian E. Ryan, Kamloops L
Amn Sagherian, '
-Armstrong- Spallumf‘neen =
Vr-rn L. Samarin, Nanaimo ‘
" William G. Saaborn; hanalmo N
ArthurJ ‘Sansom;’ bhuswap i
MargaretJ Sansum, North Vancouver—
.ouise Sch cffer, West Vancouvcr
arPnceH Schmok, Vancouver
J.P«)rman H. Scnulberg, Richimond
Patricia C. Seefeldt, Langlr’y
Raymond C. Selbie, Mlssvon
LauraM ‘Seward, Nanalmo

Ror Shermann Vancouver ;
Davnd E. Shunter, Pentlcton

o JoanﬁéE Slater,}Nelson
~Morris- B Slater,;,,,Nelson

’Merle Wa\ son, Nelson

Pearl D. Slater, Centra! Okunagan

lun §. Smart, Surrcy

Genevieve Smith, Penticton

Marion E. Smith, Sooke

Norma i Smith, Powell River

Mary H. Sobiecki, Richmond

William D, Sommers, Nanaimo

Percy Southern, Courlenay

Grace P. Soears, Quesnel

Michuel A, Spencer, Peace River South

AL Qo Malia
\,«.uuuuu tvay 2ally, Sl

Donald T. Stag&, West Vancouver
Norman R. Stanway, North Vancouver
Muriel M. St. Cyr, Lake Cowichan
Maisie M. Stefanac, Lillooet
Shirley W. Steinley, Vernon
Rose G. Stepa, Albernt
Kenncth Stewart, Bulkley Valley
Dondld A, Story, Vancouver

acK H. Strachan, Greater Victoria
Arrhur IR Strothu. Vernon
Basil E. Studer, Shuswap
Georgia E. Stuef] Alberni
Ross D. Styles, Kamloops
Margaret P. Sullivan. Sooke
Jeanne Suttis, Cariboo-Chilcotin
Charles K. Swalwell, New Westminster
Patricia A. Tait, South Cariboo
Hugh Taylor, Nanaimo
John J. Taylor, Prince George
Robert L. Taylor, Coqustldm ;
Kathleen Telford, Vernon " ;.
Leslie Thomas, Greater Victona
Frank H. Thompson,-Vancouver
Keith A. Thompson, Vancouver
Marie E. I‘humpson. Maple Ridge. -
George W. Thopison; Powell River
Elizabeth Thorne, Powell River

. ~Arnold BB. Tjorhom, Nanaimo

Josephine ‘A. Todd, Nelson -

Elsie R. Townsend, Castlegar
Dorothy M. Trout, Vancouver
Gloria F./ /Tupper, Burnaby

Stanley A" Turner, Greater VlCtOl‘la
Paul L. Tymos, Trail

Delores ‘M. Tymos, Trail -

Petcr] Underwood Greater Victoria
Patricia M Urquhart; Prince George
RoyK Urquhart, Burnaby -~
Alwiloa A Van Ryswyk, Kamloops -
Manha M. Veerman, West Vancouver

Ron.ald E Way, Rlchmond
Webster, MISS'

Walter Gi. Wilson, Campbell River
Hareld Winstanley, Penticton
Fiunces M. Worledge, Yancouver
Rita M. Worth, Chilliwack
Barbara E. Wright, Cowichan
Harold J. Wright, Burnaby
Patricia J. Yip, Prince George
Sheila H. Youngs, Vancouver

-Mary E. Yurich, West Vancouver -
Dorothy J. Zoellner, (Jentrui Okanagan

Are You Fluent
in ‘Q"-anlsh?

Each year about 100 Cancd;an
teachers are chisen to spend tneir
vacation workiiig without satary On

ing teachers in'developing countries
upgrade their skills through in-
setvice training.

Administrativé, travel and living ex-
penses are borne by the Canadian
~Teachers' Fe.deration, the provmclal
and temtorml teachers’ organiza-
tions which/are Members of CTF,
and “the Canadian “International
Developmem Agency

of expandmg its program to countries
in Latin Amenca I-you arefillent in
i~ Spanish, toth written and spoken,

would hkﬂ to hear from you...
IE i
‘Fc:’.‘.u' her mformatlon,
- Hinlease write to: v
Dlrectm. Internaticha Srograms
Canadian Teachers' Fedsration
/110 Argyle Avenue .. i
Cmawa ON K2P 1B4

the Canadian ‘Teachers’ Fedeva:-
tion’s Projec! Overseas. This™
volunteer program is aimed at help-_

CTFis now explormg the possibility -

and woulc: be .intéresied. in taking’
partiin a program of th:s kind, we N

e
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|- curred about the same time as my ability

. unrcal How could children today feel as
¢ thiserable as 1 did? Yet I realize they do

Jiclass,
/'felt lonely &
raise their hands.

~solving -and-decision-making -skills’
*. which_the peer . counsellors learn ‘and.

Apee*=

” E Viwrk ax
cpanss,:hu ig

gmgr.im that
- works

n the small clem entary school v
where | spent some of my rowing years, b ;
I often felt like a freak. My ears stuck v

out, and my long nese domirated my o N

entire fuce. The gap between my two i .
front teeth was so wide,-!'didn’t have to :
black out any teeth to iook like a clown.

My cunosny abou? the opposiic sex oo

to turn bright red at any moment. How
cl;tu’f!y I remember the bully in Grade 7,
thc su‘ of the Jolly Green Giant, who
me to death by his threats. That
#s the year [ learned to run.

As Yrecall my childhood, it all seems

/zach time'! ralk to kids or when'[ ask‘a
* How many of you here have ever
at school?”...and they .Aall

Things just don’t seem fair, We hve in
a world of smart machines that do in-
credible things,- yet-we do not provide
Kids with the uman answers for human
‘questions or the support needed to over-
come those everyday problems. Like
pimples, the problems never seem todis-
appear.

As teachers and coun cllors how do
we reach that great mass-of kids in our
schoot? Class problems in s
size increases. We have less time to
spend giving support to indivi
dents; dealing with behavior
or helping kids develop social skills. I
Know we'try. hard, but lots of times we
fall short of the mark. Kids hide inside
themselves, or they are 0o shy. to ask an
adult; ornssn‘ny.y not cool to show that
something is bugging them.

Peer Counselling can help. We can
enlists kids® Help in creating a supportive
and caring énvironment.

Peer counselling is a way for students
to learn how to care abotit 6thers and to”~
put their caring- into practice. It relies
strongly on communication, problem

 B.C. TEACHER OCToBEi{JNOVEMBER 1987




practise during a series of iraining ses-
sions. Peer counsellors are not pml‘u-
sional counsellors. They do not give ud-
vice! ThLy ars sludams (from GI‘ddL 5
and up in our district) who support or
assist other stuents, helping them think
through, and llkC steps to solve, prob-
lems on their ¢ovn.

It makes sen'.c to use peer infiuence in
this way., Who «mong us wouldnt find it
casier to talk to someone who has similar
interests and pmblcms and is of similar
age?

Both peer coun\cllors and the children
they work with hencfit from their inter-
actions. The peer counsellors themselves
gain self-confidence and self-worth,
which frequently results in a positive im-
pact on-acadenic performance. They
learn problem sciving and interpersonal
skills. which ihey can use throughout
their entire lives. They learn to under-
stand and interact with others and to
value helping relationships.

I asked some peer counsellors to help
me give a workshop called “Kids Help-
ing Kids.” Their part was to demonstrate

ploblem solving and to answer parncr-

pants”” questions.. Someoné  asked.
what way has peer counselling been spg‘-

cial for you?'! The peer counsellor

paused and said, “That's a very interest-
ing question.” After another pause. she
said, T guess whai | heve noticed most
of all is that I listen rather than want to
be the centre of attention, and what is
special about that is, I have increased my
circle of fricnds, friends who seen to
value me as a person.” Hearing he ; it
was all 1 could do o keen myself fiom
jumping up and giving her a big hug!

The concept of childres helping Ci‘Lh
other is not new to cducation. Cross-
grade tutoring and monitor systems heve
long been used 1n schooling. We do not
have to reinvent the wheel, but we do
nced systematically to train and prepae
the helpers und rethink the ways in which
Kids can help us and each other create it
positive school climate.

Prc_parmg and training students 1o bc
helpers is essential. HLl_DLrS withoutl
training are task oriented and somewhat
authoritarian. In their willingness to
help, untrained students fall into the trap

of either taking over or giving advice to

the students they are helping.
Most teachers already possess the
skills to train kids in counselling skills.

and ‘resources are available from local.

resource centers; an example is System-

 atic Training for Effective Teaching

Training peer counsellors in our pro-
gram takes approximately cight weeks.
Each session lasts 45 minutes, and train-
ing includes the following topics: listen-
ing and communication skills; open and
closed questions: problem-solving and

decision-making skills; and conflict res- |

olution skills.

_—
A miua: dllUp! ;

A £
1ew roies
Peer counsellors as special friends

I'm sure you identified with my grow-
ing pains. You could probably even re-
member names of students who were
loners, scapegoats, and the schoo} bul’,,
and many other kids who did not, fit the

“normal” friendship patierns. /Friend-

ships are a major concern for children in
clementary school, and they play an im-
portant part in their social development. ‘
If friendships are not nurtured,, children

tuke on enaccepiable behavior, which al-

ienates tthl L\'t.n 'lll‘l.lcr from -their”

peers.

7
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The success of a peer-counselling program hinges on training the student counsellors in
communication skills, decision-making and problem-solving skills, and conflict-resolution

skills.

Peer ‘counsellors can be assigned a

_buddy or special {riend with whom they

can play and work, share lunch or recess.
someone they will listen to or be there
for. Tearhvng social skills'by modelling
a-powerful way to help the
troubled ch Id through the friendship-
formmg stagc

counsellors as tutors

[‘l’e trammg processs for peer coun-
3/ cliors allows them to learn problem-
/solving and communication skills. As
‘tutors, peer counsellors help others learn
these skills. Tutees receive individual at-
tention and feel cared for. The result is a
rewarding and successful experience

Last year a letter appeared in my
school mail box from a Grade 4 girl who
had been in hospital for a while: 1 want
10 thank:you for getting Joy to help me.
I'was away for such a long time. Joy

explained some of the things I missed,

‘and we ‘talked about other stuff too. It
:was hard work- m,ll\mg up my school

,lfwork and she helped me a lot!”

s

"The tutee emerges from the experi-
.ence with the needed practice or skill but
also with'a change in attltud.,, motiva-
tion, or self concept

conflict manan'crs .

Teachsls are always havmg to resolve

miitor issues ‘that crop up ‘in’ the class-

_room Or on the playground. Many times,
conflicts have to be resolved during re-

cess or-lunch time. Just as-you are relax-

Peer counsellor s, S problem solvers or

ing and enjoying that cup of coffee, you
hear *'tap, tap” on the staff room door.
Peer-‘counsellors learn conflict-reso-

lution skills and can adequately mediate’

student problems by clarifving issues,
exploring options and working toward a
win/win situation for all concerned.

I remember one recess a Grade | boy
led his friend into school. The child was
crying buckets, as only a Grade | can. |
was about to do my counsellor “stuff™

when a young lady (a pecr counselior, of -
course) told me she would handle the

problem I went into the staff room, hui
my cunosIty got the better of me.’so 1
looked out to see what was hapgening.
By this time they were all sitting on the
ﬂoor. a third boy was there (who. I as-
sum(d was the combatan’}, and all ap-
pearcd to be giving thigir ‘two cents’
worth. After a shoit time, they all
jumpzd up, and the/two combatants put

i :
their ; irms around ‘each other’s shoulders

and \xem back ¢t to finish recess. When
the pecr counsellor came back to see me
she just sruled as 1f to say, "I handled
that"’k 7 A

Other(roles
Peel' counsellors can take on many
roles. ’EdCh school has'its .own unique

3

~and sp=cml makeup; therefore the utili-

zation’ l)f peer counsellors can be tailored
to suit} the particular‘school. Peer coun-
scllors have helped orient new students,
fac:llta}:f, parcnl/teacher interviews, ‘su-

‘pervise;fover ‘the lunch hour, superwse

games,sandsoon ERTRT

iffoct on kigs

Many incidents have stiown me that
schools become friendlier places through
peer counseliing. Older and younger stu-
dents greet cach other by name in the
hallways. Teachers of younger grades re-
port that their children feel more secure
on the playground.

One year after a heavy snowfall, on
the inner tube hill (previously the domain
of the Grade 7s), the older pupils were
sliding down the hill with a primary pu-
pil or two clinging for dear life and en-
joying the fun and association with the
big kids. y

Teachers have noticed a declmc SHEN
problems on the playground at lunch and
recess. Teachers note that the program
developed a shift in attitude of the peer
counsellors as the older.kids in the
school. It helpcd thews heCome less self-
oriented and more observant of others,
resulting in a more iriendly and caring
environment.

Parents haye' been very strong sup-
porters of cur program and have also
noticed miatked differences in their chil-
dren at-home. We have had comments
suchas, “Since Kim became a peer
counsellor she seems more open to talk-

-ing and takes more interest in the fam-

ily.” Another said, “I have learned from
my daughter how to explore options on
points we disagree on and then come to
a decision that suits us both.”

By using peers as a resource to assist
other students,” we can reach the silent
majority within the school — those kids
with normal developmental problems..

I still have the gap in my teeth, but |
have managed to-camouflage my stick
out ears with longer hair. And the nose
doesn’t look. quite as large now that |
have a moustache. My saving grace .is
that I have great supporters with-whom [
can now share my bag of problems;
knowing I have some. friends.out there"
who care makes a hig difference. I wish
I'd had a peer counsellor when I went to
school. :

are mlcrcsted in peer counsclllm. at the f‘lcmcn(ary E
and middle school levels to contact him with regard ;-

10 resources for the lr.unmb pmgmm Kldb Help- i

- ing Kids.” e i

" THE B.C. TEACHER OCTOBER/NOVEMBER 1987




FOR REMT

Jan.June. 4 bdm. house eastside. Remodeiied kitchen,
study, fireplace, 2 baths, deck, patio, fenced yd..5app!.,
skylight. Furn. incl. linens/dishes. $1200!month. 251-1673.

88/89 school year. Burnaby apt. 4 bdm. and den, un-
furnished. Includes drcpes, W&D, freezer, new wiw. Well-
maintained bldg. with sauna, whirlpool. 5 min. to
Metrotown or ALRT. Central Park next door. Adult non-
smokers, o pets. Lease. $525/month. Cali 437-8569 or
write #1208-4105 Maywood St., Burnaby, VSH 4A3.

Historic, 4 bdrm. coMtage, beautifully restored on
Denman Island. Lo#, fireplace, period furnishings ond
workshop. 35 acres of waterfront and woodiands.
873-1849.

FOR SALE

Log Cabin, 15'x 25" on 40'x 400’ Iot, 3-plece bathroom,
elec. stove, fridge, freezer, aluminum boat complete, in
Procter on Kootenay Lake, $42,000. Phone 433-3752,

Summer cottage (log), inside plumbing. fully furnished
and equipped. % acres, fruit frees, Anderson Lake, sunny
climate, 3%z hrs. iom Vancouver by car or frain, $49,500.
Cali or write: J. Eccles, 782 West 22nd Avenue,
Vancouver, V5Z 127 Phone 876-2703.

" WANTED TO RENT OR EXCHANGE
Want fo rent in Greater Vancouver, January fo
Sept./Oct. 1988, furnished apt. or house. Professional
wornan on contract In Vancouver. Reliable non-smoker.
Excellent Vancouver references. Enid Buchanan, 1902
Bricigeport Way West, Apt. 303, Tacomo, WA. 98446.
Phone (206) 565-7376.

Trade Homes-Trade Lives. Exchangs, rent, house-sit, or
B & B, in over 50 countries for hofidays of any length.
Access to thoosands of homes from cottages to castles.

Botswana-
% - Lesotho,

“and, admlmstratlon

(approxrmates local salary)

Volunteer Programme\

Overseas Opportunities
WOrEd Univers!ly Service of Canada (WUSC) is seeking
S 'eachers for.two- and three-year contracts in:

Positions are avallable in elernentary, secondary, ieacher tramlng

'Two-year contract Qualilicahons. B.A. or B Sc.in mathemahcs,
“iscience,. agriculture, home economics, Enghsh ESL techmcal
sub)ects (B:Ed. or certificate preferred)

‘Benefits:: Airfare, resettlement, msurance, Ilvmg;allowance

: Three-year contract: Qualmcatlons- B.A. (I
in - major: dub)ect area, and B.Ed.-or, teachmg certmcate anmum
“five years' teaching expenence
; Benefits: Alrfare, gratunty, rnsurance Iocal professnonal salary

Curnculum vitaes are invited from peoole in other professrons for
current posmon or for inclusion. m WUSC s data bank :

WUSL, also recruuts vo|unteers on behalf of the Umted Nahons

“ Interes ed candidates: should forward a curnculum v
'three professronal and three personal references t

Ollawa,' Onlarco &
KIYaMg =

West World Holiday Erchange (attiliated with Interna-
tional DGA). 1707 Pl¢.: Crescent. North Vancouver. BG
V7J 1X9, Tel. {604) 947-3262.

!
MASCELLANEOUS'
Work Abrocd. N :wsletter listing current openings $5,00.
Directory or Hri.ig Agencies 57.00. Directories of English-
Speaking Schnols Abroad $4.00 per country. Free
Cotalog. Mr. nfermation, P.0. Box 955-123, Ganges. B.C.,
YOS 1E0.
Teachers—student tours to the 1988 Calgary Olympic
Winter Games. Bock early to avoid disappointment.
Tours include fransperiation, accommodation., tickets,
meals and much more. Call School Voyageurs to book,
1-{180-661 4370 {Caigary).

h I can p loving day for your
ch'idren in my home in Richmond. | am the mother of
2 boys and have good rolerences. Call Claudia,
274.7975 (not between Oct. 10-25).

WIVES® TALES STORY TELLERS
B.C.'s own orai tradition and more!
Workshops o performaonces,
Elementary or high school shows.
Block bookings for districts.
#404-2424 Maple St., Vancouver, V6J 4Y4

Financial Advice. Independent appraisals of: retiternent
savings pians, mutual funds, financial plans. business
plans. Gord MacDonald, MBA, 943-2900 (e\enlngs)
Teachers working with teachers. .

Through the Looking Glass: on opportunity 1o co-create
supportive processes and discover new learn!ng
teehnologles. Susan Btown and Maty McDonough aie

trachers who operate an independent school. They are
excited about the ways they have discovered to be in -

relationship with children ond parents in the learning
process, and want to share this with other prefessionals.

_Brunei. -
Swazlland

ns) or B. Sc (Hons)

" tional Conterence, February 5, 1988, at the Vancouver

a complete class list it needed. Please get in touch. We
’need everyone s support. y

The wr}rkshop topics are: consensus decision making,
guided irnagery, neurc-linguistic programming, ri:ual,
movfment and storytelling. Monthly day-long workshops
are being planned. Plecse call the New Learning
Society a1 683-2045 for more information. Registration fee:
$50.00.

Action for Excellance “Lef's Get Motlvatod" Educa-

Trade & Convention Centre. Super price of $55.00 or 2
for $87.00. Keynote speaxer, Dr. Charlas Garfield, Univer-
sity of California, Berkeley, author of No. 1 salling book
""Peak Performers.” Conference Is guarantaed 1o inspire,
motivate, enthuse and energize ail teachers and
adminisirators--Grades K-12. Registar early as ent olment
is limtied. Super price! Supaer speakers! Super motures'
For furiher information and brochures contact Mr. Doug
Downie, evenings: 437-6474; days: 987-3384. Don't miss
this excmng opportunityl f

REUNIONS : i

Horth Island Secondary School, Port McNeill. Jeachers
who taught at NISS in 1967-68 and interested in a 20-year
reunion in June or July of 1988 with the grad clesss of 1968
are asked 1o contact John Festari, Box 188, Pott McNeill,
B.C.. VON 2R0, 956-3459 hy sanuary 1, 1968. “'

Reunion of the class of '3%-'49 of the Vlctoﬂc Normul
School. If you were a member of that class, p ‘ecse write; ./
J.E. Talt, 731 Ridgeview Terrace, Kamloops, B. Ci.. V28 4GB’ ;
or telephone 376-9178. The present momr g list is o
twenty-five names. We are planning a date In May 199')
in Vicioria. An up-to-date report will be sent to all thos a
on tha mailing list. Included will be a copy of the mon-
ing list and, if necessary, a questionnaire. We also hcwe

]

-APhyscaJEwcenonTeacnermrkngmai-ﬂgnScrw
nTeAnau o B

* Husband andwrfeElermmarv TeamersnAniam
-AWeszOtagoteamerwr ngw:mBrZ)earoias

Busness Secretanat, Typing and PE. = :
A Psychologst workng for our Educanon Depaumenz
“|-the communlty Heuvesn Gisborne. =

* An Irtermedraue {11- 13yr olds) school n.acher kg
Levn Scb_)ectneresls Drama Engtsh SsgalSu.dc

p For more lnformatlon please wrlt
" |: New Zeatand Teachers Exchange
clo.laneg Parsons .0
_ #235-1065 West Bmdwm -
Vancouver, BC. V&) IX1 -




oy by confining it to. teacher certifi-

BCTE Candidates for the

DON CREAMER

COLLEGE ZONE It

EAST KOOTENAY

B.C. EXPERIENCE:

25 yes.rs teaching Grades 9-12
Social Studies, Kimberley

I have a long record of serving
teachers locaily, in the East Koot-
enays. and at the provincial level,
and I am committed to cnsuring
that the college scrve the best in-
terests of teachers. ‘
(ACCLAIMED AS OF ()(,IOB"‘R
15, 1987)

MIKE'CAMPBELL
COLLEGE ZONE
FRASER VALLEY

- B.C. EXPERIENCE:

17 years, curren?lv teac hmg
‘English/Socia "tudles
We will create arorganization | lh.xt

- will effectlvcly hdndl‘:‘tcachcr
certification ‘and training == but

not compete’ wnth ‘our. established

e orgamzauon 1 nledac to work to’
mmlmlze the growth of the col-

J5ge, ity fees and its burcaucmcy

Cdthl’l and educanon

ROBERT JACKSON
COLLEGE ZONE 2:

WEST KOOTENAY

B.C. EXPERIENCE:

18 years teaching secondar\
Social Studies/Law .~

The College Council must ensure
that the college serve the interests
of teachers. while keeping costs to
a mininium. and without usurping
the responsibilitics of the federa-

~<""tion.

WESLEY NICKEL
COLLEGE ZONE 3:
OKANAGAN

_—B8.C. EXPERIENCE:

13 years teaching Grades 2-5

I believe the college must respond
to neceds of practising tcachers in
certification and standards for
teacher cducation. College fees
should be kept low. Teachers
should cxpect fair trcutment and

= the protection of individual rights

in the college.

SHEILA PARK
COLLEGE ZONE 4:
MAINLINE CARIBOO i
B.C. EXPERIENCE:

16 years, currently teaching
Kindergarten

The College of Teachers must be
structured within the guidelines of
policies and zones developed and
adopted by public school teachers
in B.C. It must be an organization
that benefits teachers and cduca-
tion. If clected, I shall work to
achieve that goal. ~

‘B.C. EXPLRlEl\CE
23 years in teaching, 16 in
“Surrey -

lége as cnvisaged by the fedéra-

- tion. While the college has a role =
*to play in certification and teacher:
- training 1 belicve thal the federa- -

tion skould continue to provide its*

excellent services in professional

..-development. and personnel ‘serv-

. ices: My major geal is to ensure
: that profcsslonal dcvelopmcm wul

remain- locally: based rath(.r th.m g

" centrally 1mposed

“MARGARET WOODL ANDS

COLLEGE ZONE 7:°
DELTA/RICHMOND
B.C. EXPERIENCE:

114 years including experxenc as
RS teacher, local association
I support the conccpt of the. col-‘

presndent, and principal

tunity to
protessmn

standards: of “pra
profession.

tvol “our destiny asa

determine the con-
ditions'of “éntry. The college™
should ensure. the uppropriate
ucc for-the

. JAMES (JIM) KILLEEN
 COLLEGE ZONE8: -
- VANCOUVER -
* B.C. EXPERIENCE:

32 years tea

I believe that my expérience with
teacher orga izations at all levels

dblt. mi oprotuct and cnhance
¥y
BCI *s Téacher Education and

ucation, and the T.Q.S. also pro--
v1dc rclatcd b‘.cl\g,round

tion Committée, the Pro- :
vincial Joint Board of Teacher Ed-

o
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DEBBIE GREGG
COLLEGE ZONE 9:
METRO

B.C. EXPERIENCE:

10 years teaching primary
grades in Coquitlam

My focus for the College of Teach-

ers will be to ensure that well-
designed teacher cducation pro-
grams are provided, a modest fec
exists, and personnel procedures
are fair and contain propcr appeal
avenues.

. PAULINE GALINSKI

| COLLEGE ZONE/10:

' SOUTH COAST

B.C. EXPERIENCE:

/26 years, currently a Grade 7

teacher .
As acollege councillor. I will utilize
the experience [ have gained serv-

ing'my collcagues in many arcas of

the BCTF to fairly represent the
needs and wishes of the teachers
and administrators in Zone 10 in the
College of Teachers.
(ACCLAIMED AS OF OCTOBER
15, 1987)

COLIN SCOTT

COLLEGE ZONE 1I:
NORTH-CENTRAL

B.C. EXPERIENCE:

27 years as teacher and principal
teacher in Prince George

If elected as the North Central rep-
resentative on the College Coun-
cil.’I will concentrate my efforts
on ensuring that the College op-
erates to the benefit of the teaching
profession.

“G.W. (BILLyBROADLEY "

COLLEGE ZONE 13:
SOUTH ISLAND

B.C. EXPERIENCE: ;
30 years teaching Grades 6-12°
in Victoria i

- At minimum . additional: cost. ‘or’
disruption, :1- will 'work:to:ensure

that ‘we" have “a - voice: consisteni’

with principles democratically. de-
termined by us over:the ycars
through our fedcr’ltlon e

SHIRLEY BONFIELD
COLLEGE ZONE 14:

.NORTH ISLAND

B.C.’EXPER[ENCE:

; 32 years teaching Grades 4-10 -
The Teaching Profession Act must
be made to work ‘within the legis-

lation but framed to our needs. I

am dedicated to sceing the intent
of the Bdrgammg and Professional
Rights Task Force Report become

- areality. The college must not be-

come a pervasive: burcaucracy. It

_must ensure that duc process and
~‘access to the proccdurcs of ‘the

“college are in place: -

JOE PANICHELLI
COLLEGE ZONE 15:
NORTH COAST -

B.C. EXPERIENCE: -
9 years as elementary and
secondary teacher, speclallzmg

-in special education”: - .
-1 will ‘represent  teachers™ in “the +

North Coast by'ensuring that col-

lege fees are képt to'a minimim
and that present functions of the %

BCTF remain with the BCTFE.

HARVEY HARRISON
COLLEGE ZONE 12:
NORTH

B.C. EXPERIENCE:
18 years teaching, specifically in
secondary mathematics and
counselling

I think that the college should fo-
cus on teacher certification and
developing standards for teacher
cducation and thus aveid the cre-
ation of another expensive bu-
reaucracy. Fees must be kept low
by avoiding capitul expenditures
and by dcl«.gunm: P.D. to those
who have been” doing it best for
decades. The college must have
credibility with all concerned.

i
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.. -work on it. She hopes that the adminis-
—;trato‘r's,,willr',pick ,,this dayfto _pay their
. surprtse visit to her classroom. = =7

ok

BRYAN HIEBERT

cise. drifts into. the hailway
from severa! classrooms. In one room
Mr. H, ASSLED is distraught. He has
triec éveryihing he knows to get his class

séttled dowi, Nothing scems to work.

' Thc.y just feel rowdy today. He is espe-

cially annoyed because tie principal and
superintendent have made surprise visits
to several classrooms, and today could
be his day. Mr. H. ASSLED doesn’t
know how to get more ce-operation, but
he wants everycne to be quieter. He may
have to resort to being a heavy.

Down the hall, Ms. B. LASE also has
a noisy class. The noise presents no par-
ticular problem to Ms. B. LASE because
she knows children often make a bit of
noise ‘as they work. Further, she feels
that if she wanted 1o, she could step in at
any moment and quiet the class to a
whisper. She has heard about the admin-

istration’s surprise visit and knows that - -

tht.y would just as likely interpret the
noise level as a healthy sign of children’s

has let the noise level rise a:little hrghe
than she normally might. She mrght as

well hedge her bets and make sure shie

gets a favorable report, if the admmrstra—
tors do happen to come in,

Further/down the hall, Ms. E. AuER B

is having a fine day. She felt pamcularly

ing more excited about the lesson as they

- In these Scenarios, we have three dif-"
ferent teachers'i in: srmrlar srtuatrons but

ment prsur r

:euthusrasm for their work. Therefore, she ]

- enthusiastic about this lesson, and hoped .
- that the students - would really get into it
She is happy that the student reaction is -

““positive...The: whole class seems to’be
- keen and eager to learn; they are becom-

. stressors for :
- At first glance thrs seems a contradrc- :
. tron The deniands teachers face seem to

e havrng sufficient skill to handlea srtua-

concerned, and the third is actually en-
joying - the whole situation. = Mr.
H. ~ ASSLED is distressed; . Ms.
B. LASE and Ms. E. AGER are feeling
little or no stress. Why? Siress does not
reside in a siivation but. trom our inter-
pretation of the situation: our percep-
tions of the demands of the situation, our
ability to cope with the demands, and the
consequences we attach to either not
coping or coping.

Recently, I completed a major review
of Canadian research on teacher stress.
My request for research reports yielded
40 responses from school boards, pro-
vincial teacher and school trustee asso-
ciations, and university researchers.
This suggests that much research has

been done on teacher stress in Canada. °

In the majority of caseg the pattern of
stressors-Canadian te{lchers report is
similar to that reportcd in other coun-
tries. Classroom man/igement and time
management usually// /head the list of
things that teachers report as being
stressful. They are fqllowed by personal
interactions: mteracuons with- teachers,
parents, colleague,j,, or administrators.
However, even tke “Most Stressful™

- events rarely; had/z average scores above

the -midpoint of jfthe scale.  Thus, even
though classrocm management, ‘time
management Jnd interpersonal situa--
tionsare - reporied as-being - the -“Most
Stressful™, they do not represent extreme
t.teachers:

be mcreasm/]g, yet'teachers do not report
correspondmgly high* stress - levels: By

When people perceive themselves-as

- the situation, the size of the demand, the

& with the demands they face. -Yet; thy
3copmg resources. of- Canadlan teachers
" are not unlimited. If the demands a
; crated w1th teachmg are allowed to rise.

s TESOUICES of most: teachers Af: thrs hap

i 'formance and health of teachers an' a

ent’ connftdlctlon. Most contemporary:
‘writers agrree that stress results from the
‘interaction‘of a person’s.coping re-
- sources;and the demand  characteristics
- of :the:situation:in “which the person is..

“articles” on‘teacher stress “revealed that
- about 78% of all publrshed artrcles were

rvdrd report ¢ data were mostly of the survey-
:'vanety teachers - were. asked to. 1dent|fy

tion to their satisfaction, they feel little
stress. When people perceive their cop-
ing resources as being inadequate they
expericnge moye stress. The greater the
mismaich betwecn the demands of the
situation ; n'l pt,ople"s evaluation of their

teacher beli .ves a situation exceeds his/
her skills, he/she would experience some
stress. The stress levels would vary, ac-
cording to the inequity between the ;
teacher’s evaluation of the importance of

potentral consequences, and -the: teach-
er’s ability to meet those demands SdtlS-
factorrly

“Thus; the belief that teaching is mher—
ently stressful is largely:a myth Stress
comes not from jobs (or any other de-
mands) per:se, but_from people’s per:
ceived “inability “to_cope satisfactoril

pens, teachers’: stress will rise. sharply, i
resulting in.a sharp; decline in the per--
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the things they found stressful. Virtually
all of the studies assumed thut some as-
pects of teaching were strzs: ful, and the
task of the rescarcher was to uncover the
source of stress. In most of the studies,
teachers reported their siress levels to be
low. The most frequent patern consisted
of about 30% of the samiple reporting
high levels of stress, sbott 25% report-
ing little or no stress, ard the balance,
somewhere in the middiz. The average
was around 2 on a scile sf 1 to 5 (where
5 =extreme stress), suggesting that
teachers, as a group, do acither find their
jobs very stressful sior “tress free. In the
few studies that reported comparative
data, teachers reported being no more
stressed than othgr professional groups.
The reports of {Can:idian teachers are
consistent with tms general pattern.
Thus the belief ‘that teaching is a
stressful job, 1;nd that teachers, as a
group, are stres,sed, appears to be largely
without substince.. Some teachers are
stressed, and their suffering is real.
However, most teachers do not report
being undul;,/ strewsed. As teachers and
teachers of ”‘tc.acﬁers, we should avoid
contributing to th. myth ihat teaching is

L stressful. If teacs Yers hear tou often that

teaching is' strétsful they might start to
believe it.;Wors: yet, they might start tof
attribute any styess they feel to the Jjob';
instead of nuster the coping resources to
handle lll"‘ demands they face. This risk/
leading’ 1 a 5elf-fulfilling prophecy i
which taacher 5 expect to be stressed an,
asa re*;ult rmsmterpret the ordmary de-
mands. of the‘r joos as excessive. Such a
state would leave teachers more vulr er-
able 0 bemr; stressed.

Whaéfcéh be done when teafjlers feel

_?',.:streeseii” To answer this queition, we -

must r'*fcr again to the interad:tional na-

ture o “stress. If-a person’s s ressful re-

actior. :results from an mequxty between
the dizmands of the situationand the per--
son’s, ability to meet those demands, and -

-if ‘w2 wish"to change that reaction to

make it less stressful, then' -we can focus’
on,.hangmg ‘the situation per. se, on:in-=
creasing the skills that a person can bring

_.,:.10 fthe situation, or on changing the pes-

SOﬂ S reactlon to the sm\anon to make lt

"help people control stress by eithz
a!tenng the demand characteristics of. the .

X

situation or by increasing the skills that
people bring to the situation. Stress-
managemert strategies help people react
in a less crretional manner to demanding
situations.

Some situations are so demanding that
they overtax most people’s coping re-
sources. - Physical assault, being fired, or
teaching a class of obnoxious or aggres-
sive students are examples. of such de-
mands; In such cases, it would be im-
portant.to focus on reducing the demand
to a level people can handle or selecting

teachers uniquely able to handle the de-
mand. For example, distributing obnox-

ious students across several classes in-

HOURS

NEW CAR DEALER
1LICENCE NO. 7794 .°

° ACCI1 SS TO ALL MAKES OF VEHI( LES

o SUBSTAN [TAL FLEET VOLUME DISCOUNTS
RESULTING IN GENEROUS SAVINGS

e DE. AL]NG WITH TRA]NED AND H[' LPFUL STAFF

e AN ESTABLISHED REPUTATION BASED ON
PERSONALISED SERV!CE .';

° FOF ASSISTANCE PLEASE CALL BETWEEN
9:A. ‘M. and 5:P.M. OR LEAVE MESS AGE AFTER |

WHOLESALE ©
LICENCE NO, 0295

stead of clustering them in one class
might reduce the demand on any one
teacher to a manageable proportion.

In other cases, the job demands might
be ressonable, but the teacher might lack
the skill to handle them éffectively. Hav-
inz a few disruptive students in one's
cluss, leading group discussions, being
open and frank with pzrents of difficult
children, or defusing parent or student
anger arc examples of such demands. In
such cases, learning the instructional
skills for handling the situation more ef-
fectively will help teachers avoid being
stressed. For example, when teachers
learn more effective classroom-manage-
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ment fechniques, they find disruptive
students less stressful,

People who have acquired a fluent rep-
crtoir: of assertiveness skills become
less stressed when they interact with un-
gry people. It would be silly i teachers
in such situaiions to lzirn stress manage-
men; strategics like deep relaxation. To
teach ycop'c how to be calm in the mid-

“dle 6f bediam when they could learn how

to avoid the bedlam in the first place is
seniseless.,
{;» some cases, it is sensible to learn

of the situation are reasonible or. in rarc
cases. the demands are exicessive, but it
is impossible to alter the situation or the
person has the skill 1o handle the situa-
tion \dll\id(.;()l'l]y and does handle the
situation in an appropriate manner but
stili fieels stressed. Teachers in such sit-
uations could benefit from the strategics
most _ stress-management cousses offer.
They might learn progressive relaxation,
self- hypnos:s or transcendenial medita-
tion, aimed at lowering physiological re-
activeness. Alternatively, they might
learn through reading or counselling, to

make their thinking patterns more self-
supportive and less scif-denigrating, |

Mr. H. ASSLED, whom we saw'in
the opening scene, would likely profit
from some plan aimed at controlling his
stress level. The place to start wouild be
with an analysis of Mr. H. ASSLED’s
classroom-management  skills. 1{ " Mr,
H. ASSLED has an adequate repertoire
of classroom management \ikills; then it
would be appropriate to |zxamine. his
other instructional skills, /and whuher
the instructional strategy, ne was using
(seat work, group discussion, etc.) was

to alter stressful responses: the demands

g Edmpnton,ﬁl_berﬁa L i

\ The Alberta

5 Teachers’ Associaﬁon

invites applications for the position &

EXECUTIVE SECRETARY

. The executive secretary is the chief executive
‘officer-and is responsible to the Provincial
Evecutive Council for the general managazment ¢ of
tha affairs and programs of the Assocratron.

The executive secretary provrdes leadership by
keepiing abreast of trends in education,, ‘assessing
the impact of change on the teaching professrc;n,
giving advice and guidance to Provincial
..Executive Council on necessary poln v decrsnons
and planning, estabiishing harmonious working
“relationships with all agencies and key: personnel
influencing tha educational scene and bemg
aware of memkber needs and attutude.s

The executive sec’etary is responsrble for thiz

. administration of the resources of the' Association ;.
and ensures that its goals are clsarly defined,
understood and contmuously evaluared

Candidates will have de'nonstrated professuona|
achievement, administrative experience, a firm
..commitment to education and teaching as a
“profession and attainments'in education so as to
havé earned distinction as an-outstanding leader.
" Alberta teaching certrflcatrcm O\-\ ellgrblhty therefor
-is requrred :

Salary compnses a range $76 982:to0 $89 882.
““There'is a full range of benefits:’ Du’ms will -
commence 1988 05 01'or as arrangni
of ‘approximately three: months as exe
secretary desngnate is planned !

Appllcants should quote- posmon EA1/88 awd
include the names and addresses of referees
Apphcatlons must be- recelved by 1%7 12 3. and
-,Should be addressed to: -

Secretary, Sel ctlon Commuttee PoTheek
12920 - 62:Avenue - i

i
i

the best one for the particular lesson and

the particular class. If M. H. ASSLED
hias a decent store of instructional skills, .
then perhaps some physical aspect of the
class needs attention. He might re-
arrange the seating plan or request that
some of the students be transferred.to. .
other ¢lasses. When such dttcmpts to
cope are exhausted or found to have little
effect, it is timz to explore ways to help .
Mr. H. ASSLED be more calm in:an
unpleasant situation. Perhaps when Mr,

H. ASSLED learns to be less upset when
things are not going as anticipited, he
will be able to use more effectively. the
instructional skills he has. ‘
Although much of the initial furo;
about teacher stress seems to have sub-
sided, frequent reports still suggest that
teachers are stressed people.and thi
job_is. the culprit. No _job, includi

. teaching, is solely responsrble for

mg people stressed. Stress always co
fjym the same source: a mismatch

. tyjeen the demands of the situation; and
; /rhe person’s real or perceived: ability:
2 meet those demands. Although: the des
mands: in teaching- continue to- grow.
" most leachers so far, are able {0 handle
the increased demands without b
mg unaulv stressed. A chang of :focus
is needed: away from the-i inc
_ mands and the resulting di scourage ent

dnd toward thc prepar

i
it

fecuvely Th1°)paper doeSn
‘school boa;ds and '1dmrmstrat
even greatér demands on teac
) do SO right. wcll exceed mos

] Bryan Hiebert is currently on fucul
~.sity of Calg.xry :

i




3

7

R

_wéaction was;

Continued from page 28
March

Dear Mom,

I've decidad that 'm not ready to quit
yet! I made if half way through the vear.
NCW there's not enough time 1o do all
the things I want to do. Some of my
frustiztions ‘have lessened, while others
have intensified. 1 feel much belter about
my courses .and the direction ihey re tak-
g, even lhough I'm siill constantly
questioning] what I'm doing.; The kids
are total MASTERS at questioning, too,
especially the relationship beiween what
we're doing and the real world, the world
. of regularyiades. i

One of the 1nost difficult things I've
had to do so far is to answer my own
questions about where to draw certain
lines. For example, I didn't know I had

* such strong feelings about drranged mar-

riages until Jasbir came to me and told
me that she wouldn’t bc continuing
school _because her marriige had been
ar/r(‘ngcd Initially I wa

*But that hiappens only in
old movies!* Not so. 1 admit that several
other feelings went through my system
5 well. After the intia! shock, 1 felt

WELL, the thought of h‘gvmg a marriage
IMPOSED
I knew I'h ‘to impnse .my
-~ cultural values on .Loblr regardless of
_what I was fecling. ;

And,then there § is Jags, from Afghani-

“stan.’ H° s anice bov who was doing very

well in.school, and I: was working hard
to help him move forward as quickly as
possible. 1 had known ‘that money was a
;- problem with his fam.ly, but the impact
of that became ,VEH" clear when he
HAD to take a part-lime job. He is em-

school work -is suffering_terribly. I'm

HE
- never sure ‘when’ J1e’s “goingto be- at

‘school,’and: sy ihard to. rcmember
“whether: he“was pn=sent when | taught a

partlcular conceptf

'.,some kldS won’t get 1t
re workmg’ How le-

“nient “can be,,}g

cfore 1 lose o :dibilit

me is bey;.md belief. AND

females because his father is dead. He
comes to class regularly and falls aslecep
in school frequently. Am % supposed to
get upset because he doesn™t have o par-
ticular grammar exercise done?) Such
anxicty-producing issues have made me
stay awake many nights,

The attitudes of the studen's’ parents
toward school are diffcrent, to 0. Muny
think school is school ind home is hom
and nover the two should mix. Tlu,) ire
used to coming to a’school only when
called by the principil because of 4 ma-
jor problem. The whale idea of speaking
to the teachers and learning about their
child’s progress is foreign to them, This
is another arex in which the multicultural
workers prove invaluable, brldung the
gup between our worlds.

Someihing else that has upset me is
the attitude some of my esteemed col-
leagues have ab~ut teaching ESL. One
person said t0 me, "Tcuching ‘ESL is
siting back drinking coffee!™ I coukdn't
believe it. The other extreme is people
who look at me sympathetically because
I'm teaching “those weirdos.” They .
couldn’t be more wrong! :

That people have no idea how difficuit
it is to prepare a student to cope with the -
regular grades could be a complimenl in..

its own backward way. We work hard to
help the kids reach a level of proficiency
that enables them to do well when they
DO go into regular grades.

Pve also decided that some education
professors at the university were wrong
on a couple of points regarding ieaching,

Reality is quifL different from university:

'Ihc ¢ | was in a passive role, h"m,um\"

iu others; now ['m in an active role and
others are listening to me. I can remem-
ber being told REPEATEDLY that one
must never show failure or weakness in
anything, but my experience with the
students leads me to the opposite view.
For example, you KNOW that math is
not my strong point; yet 1 find myself
teaching it. There's a ceitain gratifica-
tion in tuckling problems together, rather
than my being expected to be perfect,
knowing all the answers. I've also found

it beneficial to let the kids do the feach- -

ing when they know, and it forces them

to-usc English, to speak clearly and in

such a way that others-understand.
I've become more involved with and
aware of family circumstances than I’d

ever dreamed possible. Many of the stu- _°

dents tell stories of their families openly,
honestly, and:with no sense of play for

thnt “QAamanea Lnnc:a!’ &'«apgs

tisdy Wit iwwiiw n.!l.l\v

more easily and with fewer feelings of l‘ailare
This unique Kit will give you encourage:
ment to kearn a skil um will -
enable you to
draw pictires of .
which yon will /-
be proud.”

encouragment. "
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rAnow4weeksdeﬁvefy
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that first aray

Therels no Roynl road to fastant art, This rimarkable drawing kit bowcve:
is a way of simplifying lenruing to draw so that you devdop skills q

" 0] (Postage & Handing charzez. Flease add the foowing. -~
;fCanada'G.Ove:soas'?,Dwedfrmw *omeelotheUS'e)
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' credlbly rewardmg and enou hiil

one devastated by what they’'re telling
me. What they accept as a fact of life
leaves me with nigiitmares. Things be-
yond my wildest imagination. For ex-
ample, Vinh and Ha left hoine when they
were 13 and 16 respectively, waiked
through Vietnam at night, walked
through Cambodia and down the Malay
peninsula to get to a refugee camp. The
camp happened to be one of the worst,
but they survived. They were in that
camp for nearly two years, out of touch
with their family, on their own, and

trying to get to a free country. And then,
to make mattcrs more difficult, when
they were finally accepted into Canada,
Ha was sick, and Vinh had to come on
his own or all of the Jamily plans would
have been des‘:royed Can you even be-
gin to imagine what he was feelmg or
thinking? I can’t, because I can’t even
beg.n to relate to that kind of need, de-
sire, Or pressure, S

And thea there is Juan, who at age 13,

was given the family/ respo.rsnblln,' of
getting his five younger brothers and sis-
ters-out of El Salvador in the dead of
night to a refugee carnp in Guatemala.
There he had to look after them until
their/parents came (It took EIGHT
MONTHS before that happened.): None
of these children had ever been to school
before, and when we asked them about

it, we were told thal it had: been too
I\‘o small. .

dangerous to go to school.

wonder they have street smarts and find

adjusting to Canadian society difficult.
There are so many:other stories’] can

tell you about but I think l ll W-:llt untll

we're together.
Even though [ am still concerned with

* the lack of a specific curriculum, I'm
. also beginning to see some pos.mve sides

to it. The lack of aspecific curriculum
allows me to be flexible, to concentrate
on areas needing attention; and integrate
what I'm doing with what m)Jcolleagur.s
are doing. Forexample if lh(‘y are work-
ing on particuiar things injiscience or

social studies, I can prepare. my grammar;

exercises to reinforce what }hey re doing:

-and still achieve what | ne:.d to/do: The ¢
i

system -works well .that

‘to keep me going for the mst of the year.
Wil ciose for now; andiCONTlN”'f

“trying to get out of Af{;hamstan but

. _hope, contmuci 'her. education; Phat

~And 1 uly think t

June

Dear Mom,
i made it! 1 didn't thin this day would
ever arrive, or that I would be here if it
dit. You have no idea the r-1mber of days

[ wanted to toss in the towei butthenI'd ’

start o think of the kids and what they’d’
been tirough. THAT'S whei I knew l
couldn’\ stop.

In some ways, | feel a lack o’ accom-
plishment regarding my personal and de:-
partmenial uobjectives, and I hop-2 that
next year the (eellng will lessen. Simal-
taneously, I fes! very satisfied with rar-
ticular things I did this year. There are
very specific poiits of reward and satii-
faction about the iids being able to DC
certain things with'a high success'rate,
the things I'd been teaching all year. In
looking at their work; however, 1 still
have to ask myself how _many steps for-
ward I REALLY took.] know, that I
moved myself and the kids forward, but
I'm not sure where I am ncw. Maybe in
another couple of years, I'li hnve some
answers. ;

My young, “superior” Chingse friend
left in February, only to be rc,pla‘ced by
Mohammed. He is a young; man who
arrived from Afghanistan in’late Fabru-
ary.. He had been sponsored;into Canada
by a friend and was unsureof where Lns
parents were — he knew tliat they w::re

didn’t know whether or/not they ha

-~ made it._If they had, they would be:in
. Italy. Mohammed was having all kinds

of problems with the Car.adlan lmmxgra—

= tion authorities because of his status; and
“would take time off of school to 20 to

try to straighten out thmgs Underatand-

_able, but unfortunately he hadnt ex-
~ plained where he would go. It was al-

ways I have an '*opomtmen! " which
was true. But try explaining that to the
19 others when his vork wasn't done and
it appeared that he'l caine to c'ass only
when he wanted to.

~This year has l'een a senes of hlgm
and lows. Let me;ﬁll you in on some of

the kids I've mc.n 1oned Carol left to liv
with_her _sister in Edmonton and to,

ux’ls pro

5raoes next ye ir; Gary dropped out-of
schiool ‘becaiific-he couldn’t ‘copz - with
everything “in” his- life; and

along. 1don’t know what to do with him

~-in‘terms of a: program “He has so many
- weaknessés with the. fundamentals of the = -
but he has only a short, -

_English languag
time ‘leftin the public- -school - system.

Thanh, deat=ihanh, is still struggling -

ill b 7hls_ last op-

- track early next year.

_.ESL has goi'to be"a form of condensed

- things that aren’ 't writt

‘cvcrythmg cli
‘they took off 1w the

" Much love from "
B Your hopeful offsprm

: Calhenne Eddy is currently the ESL consufiant

portunity for formal scheoling; he  §-
doesn't have the oney to pay for more
education. The money he makes from :
working he sends back to his parents in =~ 1> -
Vietnam to try to make their lives easier, =

We, as a department, have a number
of concerns we're addressing. They re-
volve around the fact that the students
don’'t take their ESL work and courses
seriously. It all seems to be a game ora
big joke to them. This is reflected in their
attitude toward ESL as a whole, and is
demonstrated by their lackadaisical atti-
tude toward hiomework and completing
in-class assignments. But, by the end of -
the year, some of the students seemed to -
be more aware of THEIR responsibility
to learn English, and I hope they will -
help us set other students on the nght"

The plusses to this whole job do far-
yutweigh the negatives. Among the.
gTeatest are the rapport developed
tween the students and me, the feelin
of Yamiily among the group, the senséof
unity among the students cross-culiur
ally, «ud the growth in the student’s self
confidnce. At the beginning of the year,
studen:s relied tremendously on the
teachers. Mow, we are like parents leam:
ing to let g0, with confidence that' th
students w:ll move forward. Teaching

parenting. In' ‘ong. year, I've ‘had "more
ups, downs, ‘uphs, lows, dlsappo
ments, successes, and surprises than I’
ever dreamed po: snble -4
; I'm still concet '1ed about the, lack
wrriculum, but mu'st raise the questiol
otfwhether or not ii’s possible. to hav
just:ONE cumculum for all. Given'th
dlvel\lty of what the" ‘;tudents bnng t
us, 't not sure. Movin: students in
out of a\l levels througho‘lt the year
takes its' \oll ‘I had the feellng form
and mont s “that I wasn’ty ﬂemng any:
a;

%

'dlfferently, and, lho ne, bcn

diviy well; ',llllle T
will' be going' into - regula:"

properly' Thanks for }

oAl

the Vancouver School’ District. Elizal
and Kim Rebane ‘are ESL- teachers a
Thomoson Secondary School
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g Cha K is utoptan it aims to lmprove on
cveation. It is a white light that strives to
tfanscend the darkness that knoweth -it

ot. Hence, in part, xts frequent priggish-
ness.

“wrLike.a Qtethmcope around a doctor’s
neck, chalk says more and less than it
means, It is a crude slogan, a_comic

_“vulgarity, a bold frchaism. It bypasses 4
thousand subtleties. It is cousin to happy,
- fat people, lmp055ible in-laws, golden-
hearted hookers, and national anthems.

It parades itsclf as basic decency,in

‘the shape of a stick, a fossilized recti-

tude: Therefore it doesn’t atténd work-

shops. With the weary air of a tradition-" -

alist, stranded on a sea of valueless "
*'modernities, chalk abandons workshups
~and ‘seminars_to ‘its upstars nvals./’ the”

blunt-nosed felt pen, the typed h r,dout» ,,;_...- - - ok
abrupt all- at-onceness of a handout nor -
s does it create dlstru‘.t in the _mar

i it

ggd ton-fuentoe HNgS ON If n'f,parent

‘acetate” But its antiquarian suobbery

" masks ‘a death-wish. It sneers]lwhen 1t
_]USt wants to bc left alone. B | e

] ropnetﬂichall\ is

There'’s no-“Take your-

. © ) E
,Tlme,“ no “These words w1ll outlast the - -

Rockies.”: Chalk bellows,' “Grab this
,‘hlle you can!” To remain in place for

;mue ‘than a few hours, chalk has to de- -
: ”scem.\to the mdlgnlty of begging: i

i “Please\ eave on,”'a pathetic cry that’
only hlghhght‘s the. wﬂlful attempt to re-

books, there is a pub]ic confidence in
chalk, a scorn for prwate timidities, al-
most a moral severity in its outspoken—
ness; suggesting a confident possession

of the truth. Chalk’s former misuse asan
inscriber. of obssene’ messages on gym .

walls has:been prop(.rly assumed by its

sleazy nelghoor, the 'spraycan. Cleared

of: this imposition, chalk feels it is the
last of the just; a feeung it shares with
others who are s u«llly retired.
_;Under,pressux ufrom a bully,” chalk
will snap and can s¢ream horribly, even

pmduce blood under’ 'he fingernail. But

~generally, it is a model of consideration.
“Especially in the ﬁngcrs of a left-handed

teacher it dlSClOSC“ -its wudom lowly,

Chalk m as melancholy as c1gar butts

and Jllled lovers It used ttself 1o give .

sented Chalk Iongs to
< tirely,. to spend 1ts
fthozideul pear abso utely in

" an‘act of dusty levef*Chalk isa thwarted'

/t'Chalk is ashamed of its sisters, the
‘pmks greens, aad yellows, that linger
‘or: a teacher’s lapel like a harlot S CoS-

mittics. - i

iChalk knows its place. I "protests
be,ng dumped in:-pockets.” A - soldier
pnmed for: action, chalk turns nasty
wh :n tmmported 1dly around in civilian
pocxets It fouls its nest: It res|

the| {ront line. Upng,ht in its box; await-

. mgorders or prostrate; like a’sniper in’

its 1) ench at the blackboard® s ‘'base, chalk- .
knows where ‘it is.:It hates to turn up at:
a trendy party on Saturdaylmj,ht and it
leavé's patent signs of its dxsapproval on-
the’ ﬁyngerpads of its abuser.” Chalk 's a
workaholic; it has no. ume for reg €

: Secondary School in I)unctm and @
“B.Cx Tcaclwr ,d onal boa d; w i
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Mardi Masales
ICON Systems Accoun’ Manager,

UNISYS
When UNISYS decided to collaborate on

the world’s first educational computer-we
1] did the only sensible thing.
§Me d hke We went back to school.
to ﬁhank Qur Andwe as};ed teachers to
&eaichers... describe the features they

would value most in a classroom computer.

You wanted a machine powerful enough
to be simple, so that yeungsters from
kindergarten through Senior High could
master the basics in half an hour, and
then get on with their education.

You wanted a machine that you could
conirol-not the other way around-one
that could tutor otie
on one, or ‘networlc’ “Networklng
instantly to facilitate S STMIP
group activities. Eecause and Very

1
effective eamn; ix.s a eﬁ e CtIV

shared exper
And you wnnted programmes that -
motivate youi‘ students, and can be fine-
tuned to tnerr needs~and your own. First
introduced i m 1984, ICON demonstrates

how well we 'vedoneour 4% ICOM

homework“\/iore than

16,000 ICON's now Eearn@d
serve Canadlan school |t¢ |essons

boards, and classroom -~ we“
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DO YOU NEED ADDITIONAL
LOW COST LiFE INSURANCE?'

Censider the BCTF/Seaboard Voluntary Group Life Insurance Plan

Monthly Premiﬁms tor each $10,000 of insurance:

Attaired Age last January 1st

10 MONTH BASIS

12 MONTH BASIS

of Teacher/Employee - Smoker Non-Smoker Smoker Mon-Smoker
Less than age 35 $ .72 $ .60 $ .60 $ .50
35 but less than 40 .84 72 .70 .60
40 but less than 45 1.20 1.02 - 1.00 .85
45 but iess than 50 1.98 1.68 1.65 1.40
50 but less than 55 3.54 3.00 2.95 2.50
=55 but less than 60 5.54 4.80 4.70 4.00
60 but less than 65 v 8.70

- 7.38 7.25 6.15

Also available: spousal insurance, dependent child insurance, accndental deathand d dismemberment insurance,

and _continuation of msurance to age 70.

For ngore details, contact your School Board, Local Association or the British Columbia Teachers' Federation.

Elementar

of D\9804 ng"l On Parachutes by Dan Lowen, 10 p. Includes
parachuie activities for preschool and elementary children $1.75

g 0O LA90G9 Activify Cards For Enhancing Teaching And Learning In

~ The Language Arts Through Children’s Literature by Déphne Morris,
1 .7 p. Includes 40 activity cards. Each idea requires a minimum of

“teacher preparaiion-time-and can.be utilized in situations where

only 9one copy of a book o story is available. The cards can be'used -

-1 for independent activities as a stimulus for small group work or as
the focus for directed in

* Gradss 1-7.

-0 "laminated ...
D Umammated

O LA9421

ace Value Achvntws by Daphne Moms, 16p. A package

Suutable for Grades 1-

& !.A9267 Loarnmg Law Through Mock Trials by RICk Cra:g, 48 p.

“follow-up’ activities,- The mock' trial mtroduces students”to-the.

BCTF LESSON AIDS

uctlon with thewnolecnass :uutabu: formmmas -
e ] LA2062 The Young Offenders Act pro uced by ‘Legai Services == g

. of ‘place value cards and suggestlons for how they can be.used.-. -

r includes a teachér’s section, student’s role sheets, and suggested -

07 LA4935T: A S!ndenl ’s Guide To Physics 12 by Gordon Gore. A brlel’
summary of core-'materiai‘and-the. Quantum Physncs opnon in
Physics 12 for British Columbia, Includes text; investia:
cises, examples, chapter review and .answers ...

{J LA2954 Field Lacrosse by Trish Nlchc.ison and Karen Knrby, 21
p.A guxde to teaching the fundamentals ‘of ‘soft lacrosse and
women's lacrosse as pertaining to the B.C. Phys:cal Education Cur-
nculum Guide. Suitable for Grades 8-10 : : $2. 25

Society, 57 p. Includes teacher’s guide, Student materials and wall
chart. A program of instruction to help students understand their--
rights and responsnbulltles undef the Young Offenders Act, as well,...

0 LA7068 Food Additives by Lynn Clark and Pat Parungao, 19 p
This unit outlines a learmng stations approas.h to skill development"»-

Totnl $

E" criminal.trial.nrocess used in our. courts for. persons 18 years and

our’ court system in general

“older.. This unit is intended to’ tea[h students about the Iaw and 7'

. _VAIdS S

NOTE~ Non—BC[ F members, please add 20% to (otal of order )
To otder; please enclose a  cheque or money order.in BCTF Lesson™
wce, 2235 Burrarq Strce,, Vancouver' BC V6l 3H9

ung peopiE; ages AFETAN B
51300 -




OAKRIDGE BRANCH
5594 Cambie Street
Vancouver, B.C: V5Z 3Y5
Telephone 324-6655

Ee T

Canecda  Posies
Pest Canaca
Postigeoad  Port peye

DUNBAR BRANCH : BUI(NABY,BRANCH SURREY BRANCH
4445 Dunbar Street - -- - 4162 Norland Avenue - 96G48-128 Street -

Vancouver, BC. V65 2G4 Burnaby, BC. V5G 3S8 " Surrey, B.C. V3T 2X9

Telephone 224-2364 . “ -~ -Telephone 294-5106" - Telephone 581-9828

Toll free for Oakridg_e Brah_(c‘hr and TCU Insurance 1-800-663-3345"

h

Buk Ennombre
third trolcidbme
ciass classs
Permit No, 4788

VICTORIA BRANCH - -
3055A Scott Street
Victoria, BC. V3R 4J9 -
Telephone 595-5151




