
Lorill Hanney Don MacKenzie Bill Allester Jim Carter 
. . . at Representative assembly meeting. 

The findings of the BCTF's Commission will have a 
great impact on future Federation policy, says a resolu
tion passed by the Representative Assembly at its Sep
tember meeting. 

The resolution w-as passed by the Assembly after in
tensive discussion of the report in plenary and small 
groups sessions. 

It stated: {'Be it resolved that the Representative 
Assembly recognizes that the report of the Commission 
on Education in total is a very creditable work and that, 
undoubtedly, it will have a great impact on future BCTF 
policy.' 

Representative Assembly members responded to the 
motion with a standing ovation for the Commission 
members. 

Commission Chairman D. B. MacKenzie told the 
Assembly the Commissioners felt the completed report 
was an accurate reflection of the thinking of those who 
contributed briefs and others they had talked to during 
the year-long information-gathering process. 

He said the Commission did not attempt to provide 
details for the imjptementation of the recommendations. 
*This, we believe, is a job for the teacher at the local 
association level.* 

He said teachers must not sit back and wait for others 
to move; instead they should start discussing the recom
mendations and see what they can do locally to bring 
about the recommendations that they consider most 
desirable. 

MacKenzie said he was particularly impressed with 
the quality of the many briefs the Commission received. 
'Some of them had the caliber of an MA thesis.' 

For Reptesenfdfive Assembly 
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The following 'Statement of Beliefs' appears in the introduction to the report of the BCTF 
Commission on Education. 

1. That education should be humanized and per
sonalized. 

2. That many pupils are 'lost educationally* in 
the iirst few years of school, through excessive use 
of mass and group techniques. 

3. That programs should be specifically de
signed for individual children, recognizing the 
unique way in which each learns. 

4. That remedial services in later years do little 
to compensate or to overcome the damage done 
by neglect in the early years. 

5. That every child from his earliest years should 
be assisted in developing techniques for learning 
on his own and given opportunities to evaluate his 
own progress. 

6. That the development of emotional maturity 
and social responsibility should parallel the devel
opment of the intellect. 

7. That al l students should be given opportuni
ties to develop understanding and skills in the com
plex field of human relations and in the multi
media areas of communication. 

8. That active involvement of students, under 
guidance, in self-selected areas of study, w i l l result 

in voluntary sustained effort and the development 
of real scholarship. 

9. That a variety of types of personnel should 
be used in each school, including professional teach
ers, assistant teachers, and auxiliary school per
sonnel or aides. 

10. That the program designed for each child, 
and the continuing evaluation and redesigning of 
the program, should in every case be the responsi
bility of the professional teacher. 

11. That the selection, preparation, certification 
and continuing education of professional teachers 
should be greatly improved. 

12. That schools should make more effective 
use of the talent and physical resources of the com
munity and that the community should become 
more involved in assisting the school and using the 
school resources. 

13. That educational adm.inistration, from the 
Department of Education level to the school level, 
should be drastically revised. 

14. That introduction of most e d u c a t i o n a l 
changes should be at the school level, not at a 
district or provincial level. 

Please don't use this edition of the Newsletter to wrap 
yesterday's leftovers! 

This special edition has been printed in an attempt to 
stimulate greater discussion of the BCTF Commission on 
Education report among all teachers. 

You are therefore asked to retain this paper for refer
ence. 

The list of recommendations of the Commission 
appears on the inside pages of this Newsletter. State
ments backing up the recommendations have not been 
printed due to space problems. 

Copies of the report have been widely distributed and 
should be available to all teachers in their schools. 

Extra copies of the report are available from the BCTF 
oMce, 2235 Burrard St., Vancouver at a cost of S3 apiece. 
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1. Top priority should be given to the elemen
tary schools in terms of educational planning and 
financial assistance. 

2. Pre-school education should be provided for 
three- and four-year-old children. 

3. Kindergartens should be an integral part of 
the public school system. 

4. Early childhood education should be under 
the jurisdiction of the Department of Education 
rather than welfare agencies or private individuals. 

5. The school system should be organized to 
permit each pupil to make continuous progress. 

6. Every child should have the opportunity to 
move continuously through eight years of elemen
tary education with learning experiences appropri
ate for him. 

7. A n elementary student should move into the 
secondary school at any time during the school 
year when the learning experiences offered there 
wi l l be of greater value to him than those available 
at the elementary school. 

8. Teachers should be given the freedom to 
assume the expanded role of educational facilitators 
and decision-makers. 

9. Administrators and a l l supportive staff should 
be primarily concerned with assisting teachers i n 
the creation of the best learning environment. 

10. Teachers should be given time to fulfill their 
roles as professional educators. 

—Time to plan and organize 
—Time to work with colleagues 
—Time to work with parents 
—Time for staff career development 
—Time to think 
11. Teachers should be given time during the 

school year to attend viorkshops and conferences. 
12. Each school district should select good in

novative schools and provide opportunities for 
teachers to visit these experimental or 'Ughthouse' 
schools when they are in session. 

13. A well equipped resource center should be 
provided in each elementary school. 

14. The facilities of the resource center should 
be available to students and teachers whenever the 
school building is open. 

15. Staff-pupil ratio should be improved by the 
use of auxiliary school personnel. 

16. Tlie learning environment should encourage 
the active involvement of pupils. 

17. The learning environment in the elementary 
school should foster the development of a positive 
self-concept for each child. 

18. Professional teachers and auxiliary personnel 
working with elementary children should be warm, 
sensitive, secure persons, capable of providing an 
accepting atmosphere conducive to optimum per
sonal growth for each child. 

19. The learning environment in the elementary 
school should offer a wide variety of first-hand 
experiences to students. 

20. Students should be given an increasing de
gree of responsibility for planning, organizing and 

carrying out their learning activities throughout 
the years. 

21. Students should have opportunities to de
velop the skills of self-evaluation. 

22. Students should have the opportunity to 
work and play with children both younger and 
older than themselves. 

23. Students should have opportunities to relate 
to both male and female teachers throughout their 
school career. 

24. Each child should have opportunities to de
velop the ability to work independently. 

25. Each child should have continuing oppor
tunities to learn with and from other students. 

26. Education should not be confined to school 
buildings. 

27. There should be a maximum utilization of 
community personnel in the schools. 

28. Exceptional children should be accommo
dated in the regular school organization with ade
quate auxiliary services. 

29. The particular needs of the 'culturally de
prived' child should "be recognized and planned for 
as early as possible in his pre-school career. 

30. Qualified personnel should be available to 
help teachers in the early diagnosis of learning 
problems and to suggest possible solutions. 

31. Teachers should be continually evaluating 
the effectiveness of methods and materials and 
searching for better ways to assist each child in his 
own learning style. 

32. A l l teachers of the early school years should 
be familiar with the latest developments in the 
teaching of reading. 

33. Evaluation procedures should be consistent 
with the philosophy of continuous growth. 

34. Testing procedures should be used to diag
nose a pupil's needs and to aid teachers in planning 
a program with him. 

35. The use of existing group tests to measure 
scholastic aptitude or intelligence should be ehmi-
nated. 

36. Department of Education regulations con
cerning Grade 7 examinations should be eliminated. 

37. Each school should communicate its educa
tional policies to the community it serves. 

38. Close liaison should be maintained with the 
home to effectively communicate the progress of 
the childi. 

39. The principal and his staff should have the 
responsibility for determining the best method of 
reporting each pupil's progress to his parents. 

40. Parents should have the opportunity to be
come actively involved in the operation of the 
school. 

41. Current information on child growth and de
velopment should be made readily available to 
parents. 

42. Family life education should be a part of 
the curriculum throughout the school years. 

43. Guidelines for family life education should 
be drafted and implemented as soon as possible. 

44. Communication skills should be taught 
through a variety of media. 

142. The number of school dis
tricts in Brit ish Columbia should 
be greatly reduced, from the pres
ent 80 plus to perhaps about 20, 
in order to permit the formation 
of larger districts which wi l l have 
sufficient student population, lo
cal tax resources, and professional 
staff to provide equality of edu
cational opportunity. 

143. Each of the large school 
districts should provide two years 
of post-secondary education in a 
community college (incorporating 
existing institutions, such as pro
vincial vocational schools, where 
these already exist). 

144. Each of the large school 
districts should have a resource 
center with an adequate supply 
of audio-visual aids for learning. 
The center should provide a com
prehensive professional library 
for teachers. 

145. The district resource cen
ter should house a large collec
tion of textbooks and o t h e r 
printed materials for student use, 
replacing the services offered by 
the Textbook Branch of the De
partment of Education. 

146. Each of the large school 
districts should have at least one 
computer. 

147. Each of the large school 
districts should have a staff of 
auxiliary personnel including psy
chologists, other authorities on 
learning disabilities of children, 
and technicians. 

148. Schools in the same gen
eral area should be grouped to
gether in 'complexes' or 'clusters' 
in order to provide improved 
articulation between schools and 
b e t t e r learning conditions for 
children. 

149. Under the general super

vision of a local planning commit
tee, each cluster area should be 
given considerable autonomy in 
the development of better learn
ing conditions for children. 

150. It should be the responsi
bili ty of the local committee to 
provide for 'out-of-school' learn
ing activities appropriate to the 
cluster area. 

151. It should be the responsi
bility of the local committee to 
arrange for community use of 
school facilities and for school use 
of community facilities. 

152. The local committee should 
encourage parents and other peo
ple in the community to come in 
to the schools to help to enrich 
the learning program. 

153. In school districts which 
extend over a large area, each 
cluster of schools should have its 
own resource center, book deposi
tory, and equipment, to supple-

174. School buildings and equip
ment should provide optimum 
physical conditions for a c t i v e 
learning. 

175. In the design and construc
tion of school buildings the possi
bility of alterations and additions 
to meet changing needs should be 
anticipated. 

176. Inadequacies in existing 
school buildings and equipment 
should be overcome immediately. 

177. Teachers should be closely 
involved in the planning of new 
buildings and of alterations and 
additions to existing- buildings. 

178. The Department of Educa
tion should assume responsibility 
for a continuing flow of informa
tion on n e w developments in 
school buildings and equipment. 

179. A wide range of media and 
materials from the new educa
tional technology should be avail
able to al l teachers through the 
school or district resource center. 

180. M o s t audio-visual a i d s 
should be available to pupils in 
the school's resource center to 
facilitate 'learning on their ov/n.' 

181. Opportunities shoil^^ 
provided in career develfP'^®"^ 
programs at the school lel^^ 
all administrators and teacî ^^^s to 
learn about the potenti^^ 
techniques of operation 
media. 

182. Each school s h o u i , ! ^ 
equipped with a video tap^ 
corder and with T V red^iving 
sets. 

183. A portable T V pacl^' po"-
taining camera, microphone^ video 
tape recorder and monitor, ^should 
be available in f<3?:#scl 
use with coursefr-/;:-;- j 
tion. S0&y 

184. The use o^mevislf>" 
micro-teaching, as a mef"^ of 
self - evaluation i n professional 
career, developments shoi!^^^ ^® 
encouraged. Ji 

185. The Department of Fduca
tion should take responsibihty 
the production, duplicati<|3 and 
circulation of video tapel ^^^^ 
those professionally produlf^ T V 
programs that have edu^ t«>"3 l 
value. 

IBS. The Department of Educa
tion should take responsibility for 
the purchase, production or dupli
cation of film loops, tapes, cart
ridges and other material used 
with modern educational t e c h-
nology. 

187. The Department of Educa
tion should provide a clearing 
house of information and expert 
advice on the advantages and 
limitations of the wide range of 
commercially produced m e d i a 
and materials. 

188. Educational T V stations 
^should be owned and operated by 
federal a n d provincial author
ities. 

189. Terms of reference guiding 
the work of the Commission did 
not include the question of edu
cational finance. However, it is 
clear that increased investment in 
education wi l l yield worth-while 
dividends that can be measured 
in terms of higher contributions 
to the national and provincial 
treasuries. 
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45. Every student in the sec
ondary school should be on an 
individualized program. 

46. Grades should be replaced 
by a plan for continuous pro
gress. 

47. The number of courses to 
be taken at any one time should 
be drastically reduced. 

48. The daily hours of opera
tion of the secondary school 
should be extended. 

49. Schools should be used for 
the full 12 months. 

50. Experiments .should be con
ducted in a variety of organiza
tional schemes using the 12-month 
school year. 

51. Secondary schools should 
be ready to accept students from 
the elementary schools at any 
time during the year when the 
learning experiences available in 
the secondary school are more 
appropriate for them than those 
available^ in the elementary 
school. 

52. Intensive courses should be 

i 

114. Teacher education should 
be designed to improve the edu
cational system in the p u b l i c 
schools rather than to perpetuate 
the status quo. 

115. A l l candidates for teacher 
education prior to acceptance in
to teacher education institutions, 
should be carefully screened to 
ensure their warmth of personal
ity, positive attitude toward chil
dren, and emotional stability. 

116. Future teachers should be 
carefully evaluated throughout 
the teacher education and intern
ship years. 

117. Teacher education institu
tions should develop in each fu
ture teacher a realization of the 
equal worth of every child, re
gardless of the child's apparent 
capacities or potential. 

118. Teacher education institu
tions should ensure that future 
teachers are aware of the many 
ways in which pupils learn, and 
the conditions, experiences and 
procedures that best p r o m o t e 
learning and growth. 

119. Teachers-in-traininJ should 
learn the techniques of ^ a c h i n g 
pupils to think, to thecfize, to 
create new combinatior# ^^^^ 
original or available dat4 *° 
velop fresh meanings, i ' ' ^ * ^ to 
ponder and examine posj^^^^ti^s. 

120. It is the responsifilJty of 
the faculties of education' to en
sure that al l teachers-in-faining 
are skilled in the use andi opera
tion of modern mechanicaf teach
ing aids. 

121. Student teachers^ should 
receive adequate b r i e f ingro"^" -
tation and opportunities ob
servation before being assigned 
to a school for the first session 
of practice teaching. U 

•I 
122. Assignment of stut^^ts to 

a school for practice tt^ehing 
should be for extended peJods of 
time—possibly for eight cr^secu-
tive weeks. Two such per^^^ of 
practice teaching should con
sidered a minimum. „ 

123. I nation faculty m|"™bers 
should :mselves use th f tech

niques they recommend for use 
in our public schools. 

124. Future teachers should be 
made aware of the research be
ing done by the medical profes
sion and by the bio-chemists on 
the functioning of the human 
brain, the mysteries of consci
ousness, memory, learning and 
other mental processes. 

125. If individualization and 
continuous progress are to take 
on meaning in our public schools, 
they must be practised in the 
operation of the teacher educa
tion institutions. 

126. Candidates for teacher edu
cation arrive at the universities 
with a variety of strengths and 
weaknesses. After careful assess
ment each student should enter 
an individual program designed 
to reinforce his strengths and 
overcome his weaknesses. 

127. As people develop skills 
and master concepts at varying 
rates, student teachers should be 
allowed to move through their 
years of training on a continuous 
progress system. 

ment that available in each school 
and in the school district resource 
center. 

154. Most of the supportive 
staff of the school district should 
be attached to clusters of schools. 

155. Women teachers should be 
given equal opportunity with men 
for promotion to administrative 
positions. 

156. The administration and ed
ucational l e a d e r s h i p in each 
school district should be under 
the supervision of a locally ap
pointed superintendent of schools, 
who is not a C i v i l Servant. 

157. Superintendents should be 
actively involved in educational 
leadership at the school level. 

158. Reporting on teachers by 
district superintendents and direc
tors of instruction should be dis
continued, except in those cases 
where a report is requested by the 

;arn-
2hild 
staff 

principal or the teacher, o# the 
superintendent has reason' to 
suspect that the teacher mig]^*; be 
incompetent. 

159. The principal shoulff as
sume a leadership position h ' the 
designing of an appropriate l 
ing environment for every 
in the school. 

160. Within each school, a 
committee should be estabished 
to work closely with the prinf^ipal 
in determining school polici*^s. 

161. The writing of report s on 
teachers by principals shoul J ^e 
discontinued, except in the 
of a teacher new to the .stf^ool 
district or of one whose -
petence is being questioned.! 

162. The Public Schoolal 
should be amende'^ authP'^ize 
the Brit ish Columbij^ TeacPers' 
Federation to assume the re|Pon-
sibility for removing those tfach-

? Act 

ers who are unsatisfactory and/or 
a discredit to the profession; 

163. The Public Schools Act 
and the Rules of the Council of 
Public Instruction should be re
written to remove the outdated 
regulations concerning the duties 
of teachers and principals. 

164. The Public Schools Act 
and the Rules of the Council of 
Public Instruction s h o u l d b e 
amended to remove restrictions 
on the local autonomy of school 
districts concerning school hours 
and pupil attendance. 

165. Administrative procedures 
and forms used by the Depart
ment of Education should be re
vised whenever they are imposing 
an undesirable rigidity on prac
tices in the schools. 

166. The Department of̂  Educa
tion should arrange for periodic 
team evaluation of school districts. 

128. There should be a close 
liaison between members of the 
faculties of education, the medi
cal profession, the social scien
tists, and other related disci
plines. 
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129. Members of the faculties 
of education should return to 
work in a public school at reason
able intervals — perhaps once 
every six years. 

130. There should be a continu
al dialog between the faculties 
of teacher education institutions 
and the staffs of the schools of 
Brit ish Columbia. 

131. Certification as a 'profes
sional teacher* should be granted 
to candidates who have success
fully completed one of the follow
ing teacher education programs: 

a. A five-year degree program 
of academic and teacher training 
courses plus one or two years of 
successful internship. 

b. A four-year degree program 
plus one year of teacher training 
plus one or two years of success
ful internship. 

c. A mature student program 
for students with degrees, who 
are entering teacher training af
ter some years in business or in
dustry. This program should in
clude: 
® two months of briefing and 

practice-teaching. 
® three consecutive summer ses

sions (each of six units of 
work). One session must be 
prior to internship. 

@ one or two years of successful 
internship. 

132. A l l teachers in the public 
school system who have not 
reached professional certification, 
and al l teachers who are granted 
temporary certification because of 
lower qualifications, should be 
rated as interns or assistant 
teachers, until such time as pro
fessional qualifications are ob
tained. 

133. The B C T F should be given 
and should accept shared re
sponsibility for: 
® the nature of the education 

given to teachers-in-training. 
® certification of teachers. 
® continuing education of teach

ers. 
® removal from the schools and 

from the profession of teachers 
who are unsatisfactory or a 
discredit to the profession. 

available to assist a student de
siring to change from one area 
of emphasis to another. 

53. A l l occupational classes 
should be disbanded immediately. 

54. Learning laboratories should 
be established in each school to 
assist students wishing to take 
intensive courses and to assist 
students with learning difficulties. 

55. Counsellors should be cho
sen primarily on the basis of their 
warmth of personality, emotional 
stability, and ability to relate to 
students. 

55. A n interdisciplinary course 
in human relations should be of
fered to assist students in devel
oping effective inter-personal re
lationships. 

57. Human relations should in
clude such areas as: family life 
education, the individual and so
ciety, freedom and authority, and 
world responsibility. 

58. Topics from such subjects 
as psychology, sociology, history, 
rehgion and philosophy should be 
used in human relations studies. 

59. Courses in communication 
should be established. 

60. Communication courses 
should include the study of film, 
television, light shows, graphics, 
radio and modern music as well 
as the written word. 

61. Students should be given 
the opportunity to work with and 
produce materials in al l the com
munication media. 

62. Human relations and com
munication should be the only 
required areas of study in the 
secondary school. A l l other areas 
should be optional. 

63. Students should be able to 
choose from an extensive array 
of courses. The diversity should 
be controlled only by the size of 
the school and the interests and 
ingenuity of the students and 
teachers. 

64. The programs/and special
ties of the present secondary 
school should be eliminated, 

65. Students should choose 
sequences of study based on theur 
individual future plans which 
might include the requirements 
of post-secondary institutions. 

66. Vocational education should 
be used to promote general edu
cation in the secondary schools^ 
Specific job training should be 
left to post-secondary institutions. 

67. A single graduation certifi
cate should be issued listing areas 
of study satisfactorily completed. 

68. The detailed development 
of curriculum should be the re
sponsibility of the teachers in the 
school. 

69. The Department of Educa
tion, in co-operation with the 
B C T F , should develop broad cur
riculum outlines. 

70. Physical education in the 
secondary school should develop 
interest and skills in activities 
that w i l l provide exercise and re
creation throughout the life of 
the student. 

71. Students should be allowed 
to sign up for scientific sk i l l 
courses in physical education in 
their area of interest. 

72. On devrait donner aux 
Commissions Scolaires locales le 
droit d'etablir des ecoles de 
langue francaise partout ou i l y a 
assez d'interet local pour entre-
tenir de telles ecoles. 

73. Les cours de francais de-
vraient etre a option. 

74. The nature of the learning 
task should determine the size of 
the student group, the length of 
the period, and type of supervis
ion or professional direction 
needed. 
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75. Small groups should be 
used to foster growth in human 
relations and communication 
skills. 

76. The secondary school should 
provide increased opportunities 
for students to work independent
ly. 

77. Large group instruction 
should be used sparingly. 

78. Arrangements should be 
made for the student to leave the 
school at any time during the day 
when, in the opinion of the stu
dent and his teacher, the com
munity provides a better oppor
tunity for learning, 

79. Wherever practical, com
munity resources should be 
brought into the school, 

80. Extra - curricular activities 
should be co-ordinated with the 
community recreation organiza
tions, 

81. Extended field trips should 
be provided for al l students. 

82. Learning campsites should 
be set aside as soon as possible. 

83. Further experiments should 
be conducted to determine the 
most effective use of program
med materials and computer as
sisted instruction. 

84. Teachers should be ready 
to give up those tasks which may 
be more efficiently handled by 
the teaching machine and concen
trate on those areas best handled 
by the 'human' teacher. 

85. The s e c o n d a r y school 
should provide a variety of learn
ing opportunities to accommodate 
the different learning styles of 
students. 

86. Secondary school students 
should be given the opportunity 
to devise new forms of knowledge 
from raw data. 

87. Greater use should be made 
of academic games in school. 

88. Corporal punishment should 
be eliminated. 

89. Students should be evalu
ated and move ahead on the 
basis of their individual growth. 

90. Reporting to parents should 

be by means of interviews and 
anecdotal report cards. 

91. Department of Education 
Grade 12 and 13 examinations 
should be eliminated immediately. 

92. Areas should be designated 
to accommodate the unique learn
ing requirements of each field of 
study (i.e., the human relations 
center, the science center, the 
commercial center.) 

93. Each learning area should 
be staffed by a combination of 
professional teachers, assistant 
teachers, and auxihary school 
personnel. 

94. Increased local responsibil
ity for curriculum development 
wi l l require that schools be given 
the option of selecting textbooks 
from recommended lists or re
ceiving an equivalent amount of 
money in lieu of texts, 

95. Secondary school libraries 
should become resource centers, 

96. More effective use should 
be made of resource centers by 
increasing their hours of opera
tion, their seating capacity, and 
the quantity, quality, and divers
ity of their materials, 

97. The responsibility for school 
attendance beyond the age of 15 
years should be assumed by the 
student and his parents, and 
should no longer require the 
close attention of school person
nel. 

98. The secondary school stu
dent should become competent in 
choosing those courses and areas 
of study needed to achieve his 
goals. 

99. Hard work and personal 
scholarship are basjc qualities 
that should be fostered in our 
secondary schools. 

100. The nature and amount of 
of homework in an individualized, 
continuous p r o g r e s s scheme 
should become the responsibility 
of the student. 

101. Students should be given 
more opportunities to act as 
tutors. 

102. Students should participate 
in the running of their schools to 
the maximum of their maturity 
and competence. 

103. Post-secondary e d u c a t i o n 
should be available for e v e r y 
secondary school graduate in a 
university, a community college, 
a technical institute or a voca
tional school. 

104. Students who have satis
factorily completed clearly-pubU-
cized prerequisite courses should 
not be turned away from post-
secondary institutions because of 
the selection processes of admini
strators or admission officers. 

105. Secondary school gradu
ates who have done outstanding 
work in specialized fields of study, 
such as art, drama or music, 
should be able to enroll in post-
secondary institutions for ad
vanced courses in these fields, and 
should not be kept out by the 
lack of prerequisite courses in un
related fields of study. 

106. Fees for post - secondary 
education should be kept as low 
as possible, so that al l students 
who have the desire and the po
tential may obtain advanced edu
cation. 

107. Community colleges should 
be 'open door' institutions avail
able not only to secondary school 
graduates but also to older youths 
and adults who can profit from 
further education. 

108. Community colleges should 

offer a multiplicity of programs 
so that students may be prepared 
for an occupation or for transfer 
to a degree-granting institution. 
They should also offer a variety 
of non-credit programs, including 
cultural, recreational and com
munity service activities. 

109. Care must be taken that 
the college staff is aware of and 
subscribes to the basic philosophy 
for community colleges and does 
not over-emphasize the transfer 
programs at the expense of other 
programs. 

110. Community colleges should 
continue to develop and expand 
in their roles as community col
leges. Any attempt on their part 
to change into four-year degree-
granting institutions should be 
discouraged. 

111. Community colleges should 
provide a comprehensive program 
of s t u d e n t services, including 
counselling and an assessment of 
past experience, education, and 
present level of maturity. 

112. Admission officers of com
munity colleges should be given 
guidance in the assessment of 
levels of maturity, self-education 
or off-campus instruction. 

113. As soon as possible pro
vincial vocational schools should 
become part of the local com
munity colleges. 
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Individualization and continu
ous progress was the recurring 
theme of the section of the re
port dealing with the Exploratory 
Years, reported Recorder Kory 
Regan. 

'Our discussion was mainly of a 
philosophical n a t u r e and we 
agreed with the general principle 
of increased individualization of 
secondary stiidents' programs to 
enable them to progress at their 
own rate,' she said. 

She said her group felt that 
implementation of con t inuous 
progress and individualization on 
a full scale cannot be effective 
unless: 

a) teachers are prepared to 
accept this philosophy and adapt 
to it; 

b) students are able to change 
their present attitudes and accept 
the concept of working individ
ually; 

c) physical facilities and equip
ment such as resource centers, 
library books and so on are great
ly improved in most schools; 

d) i m p r o v e d counselling is 
made available to assist students 
in making realistic and worth
while choices of courses. 

Mrs . Regan said her group 
recommended that local associa
tions immediately establish study 
groups to study the various sec
tions of the report. 

She said also that local and 
provincial i n - s e r v i c e courses 
should be arranged to a s s i s t 
teachers in understanding fully 
the concepts of individualization 
and continuous progress. 

The group also felt that pilot 
projects in continuous progress 
should be established, with prog
ress reports being made avail
able to teachers. 

Mrs. Regan said some members 
of her group expressed concern 
about recommendation 53, which 
says al l occupational c l a s s e s 
should be disbanded. 

'Some members of the group 
spoke of very successful occupa
tional class programs. However, it 
was recognized that with imple
mentation of t r u e continuous 
progress, occupational and special 
classes may well disappear,' she 
said. 

Dean Paravantes, recorder for 
the other group dealing with this 
section of the report, said his 
group was also concerned about 
the recommendation to disband 
occupational classes. 

'Can a student, carefully se
lected for the occupational classes 
for special attention because of 
pronounced learning difficulties, 
find satisfaction of his unique 
needs within a regular class?' he 
asked. 

He said his group felt that im
mediate d i s b a n d i n g of such 
classes would be unv,'ise. 

Otherwise, he said, there was 
general agreement with the in
dividualized instruction and con
tinuous progress recommenda
tions. There was also agreement 
with recommendation 50 which 
said that experiments should be 
conducted in a variety of organ
izational schemes using the 12-
month school year. 

Recommendation number one 
in the report—that 'Top priority 
should be given to elementary 
schools in terms of educational 
planning and financial assistance' 
-—was regarded as the key recom
mendation in the section devoted 
to The Crit ical Years. 

Recorder A l Blakey said this 
recommendation, along with num
ber eight — 'teachers should be 
given freedom to assume the ex
panded role of educational facili
tators and decision - makers' — 
enable implementation of other 
recommendations in the section. 

'It was felt that a priority of 
discussion within the B C T F was 
in the area of continuous progress 
and individualized instruction, 
since the report does not clearly 
define what is meant by these 
terms,' he said. 

Blakey said his group also felt 
that teachers must become In
volved in discu.ssing the report in 
order to gain active support of 
the recommendations. 

Recorder J im Doyle said that 
his group felt that recommenda
tion number one was the key to 
implementation of other recom
mendations in this section. 

'Some memberr of our group 
felt that recommendation number 
five~"The school system should 
be organized to permit each pupil 
to make continuous .progress" — 
needs a great deal of clarification 
if the classroom teacher is to fol
low such a course,' he said. 

Doyle said his group felt that 
recommendation n u m b e r 10 — 
which said teachers should be 
given time to fulfill their role as 

professional educators — should 
also have included the passage 
'time to work with the individufC 
pupil. ' 

He said some members of t 
group felt that implementaiior 
of the recommendations would 
mean that class sizes would have 
to be reduced drastically. 

Doyle said his group felt that 
many of the recommendations in 
the section are of such a nature 
that a l l that is required is a 
change of attitude on the part of 
the teacher. 

Concerning recommendations 
that need money to implement 
change, he said, teachers must be 
prepared to convince the public 
that the need for more money is 
great if changes and improve
ments are to be m a d e i n 
education. 
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K . M . Macpherson said the 
study group discussing the sec
tion of the report dealing with 
Administration and Change tried 
to talk about the intent of the 
recommendations r a t h e r than 
with problems or mechanics of 
implementing them. 

'The group found itself in gen
eral agreement with the recom
mendations,' he said. The group 
also suggested that the following 
priorities should be established: 

Priority one: It is suggested 
that recommendation 142 — The 
number of school districts in Bri t
ish Columbia should be greatly 
reduced, from the present 80 plus 
to about 20, in order to permit 
the formation of larger districts 
which wi l l have sufficient student 
population, local tax resources 
and professional staff to provide 
equal educational opportunity — 
be studied in depth, keeping in 
mind that some type of action on 

this recommendation must occur 
before recommendations 143 to 
154 (see center pages of this 
paper) can be effectively pursued. 

Macpherson said also that his 
group felt that implementation of 
r e c o m m e n d a t i o n s 143 to 154 
'would enhance effective teaching 
and learning situations immeas
urably.' 

Priority two: Macpherson said 
his group felt that recommenda
tions 156, 158, 161. 163, 164, 165 
and 166 appear to involve matters 
which can be approached in a 
relatively routine or mechanical 
fashion. 

'Therefore it is suggested that 
the B C T F petition the Depart
ment of Education to take prompt 
action on the above-mentioned 
recommendations. 

'It is further suggested that the 
B C T F seek the active support of 
the B.C. School Trustees Associa
tion in making representations to 
the Department of Education.' 

Motivating students to continue 
their education once they grad
uate from secondary school is 
one of the most important roles 
of the secondary teacher, said 
Jack Hotell, recorder f o r t h e 
group discussing the section of 
the report entitled 'Years of De
cision.' 

'We believe that young people 
must be made more aware of fu
ture educational possibilities,' he 
said. 

The group also felt that a much 
greater effort must be made to 
provide adequate post-secondary 
facilities in B .C. for al l students 
wishing to continue beyond sec
ondary school. 

'People should not be denied 
further education just because 
the facilities are inadequate,' he 
said. 

The group felt that entrance to 
post-secondary institutions should 
be decided on the basis of the 
performance of pupils at the time 
of application, not on the basis 
of their educational performance 
throughout their years at school. 

Hotel l added, 'Pupils at secon
dary schools tend to select courses 
which wi l l assist them to qualify 
for entrance to post-secondary in
stitutions. 

'We should move away from 
categorizing people into achieve
ment levels and closer to the ob
jective of preparing them in a 
more realistic manner to meet 
their duties as citizens of our 
society.' 

The group came up with these 
questions for further discussion. 

How can we ensure that secon
dary students have a better un

derstanding of the post-secondary 
opportunities available to them? 
How can this also be conveyed 
to parents? 

One answer suggested was bus 
trips to post-secondary schools, 
and films or video-tapes of the 

types of educational programs of
fered. 

Group members felt that once 
a post-secondary goal was estab
lished it would give s t u d e n t s 
greater incentive to achieve in 
secondary school. 

167. Educational change should be based upon sound theory 
and practice and should avoid change for its own sake. 

168. The implementation of most educational changes should 
begin with the teacher and his students. 

169. District superintendents, principals, and other supervisory 
personnel should help to create a climate conducive to change. 

170. Educators should study the effects of change upon people 
and make use of the best research available to avoid excessive anxiety 
and disruption. 

171. Educational research funds should be devoted primarily to 
a search for solutions to educational problems at the school level. 

172. The B.C. Teachers' Federation should distribute pertinent 
educationar research information to its members on a regular basis. 

173. The public must be kept informed of the direction and pur
pose of educational change. 

134. Professional t e a c h e r s 
should accept responsibility for 
their own c a r e e r developm.ent 
(continuing education). 

135. Career development should 
be continuous throughout the life 
of a teacher. 

136. More extensive use should 
be made of small groups of teach
ers, at the local level, in career 
development. 

137. The principal should give 
leadership in promoting career 
development. 

138. Staff committees should 
assume a major responsibility for 
planning career development ses
sions. 

139. The teachers' professional 
organization should a s s i s t its 
members by providing consulta
tive personnel and some financ**^ 
assistance for career developm-

140. Teacher education faculties 
should assist with teacher career 
development by a willingness to 
work with school staffs on a regu
lar and continuing basis. 

141. School boards should assist 
teachers with career development 
by providing opportunities for 
inter-school visitation, t e a c h e r 
representation at educational con
ferences, and a co-operative plan 
for educational leave. 

Harry Peebles, recorder for the 
group discussing teacher educa
tion and career development, said 
his group believed that the B C T F 
should study the following areas: 

® Selection of candidates for 
teacher education. 

® Personality and emotional 
traits desirable in a professional 
teacher. 

® Effective evaluation proce
dures. 

® G e n e r a l philosophies of 
teacher education. 

On the basis of the a b o v e 
studies, the following standing 
committees should consider ap
propriate action: 

Teacher Education Committee: 
Press for system of inspection of 
teacher t r a i n i n g institutions 
through the Joint B o a r d of 
Teacher Education, u s i n g the 
same basic philosophy as con
tained in recommendation 166— 
The Department of Education 
should arrange for periodic evalu
ation of school districts. 

In-service Committee: Work to
ward in-service education in areas 
of behavioral psychology, per
sonality, and so on, to inform 
teachers of the 'climate' for in
volvement and individualization 
of instruction. 

Effective Teaching and Learn
ing: Consideration of 'climate' 
conditions for effective teaching 
and learning, including hours of 
work, physical facilities, and so 
on. 
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