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The it
(the most prohcient) of the Fntrance
schools of seven or more divisions shall
on recommendation, The other forty per hUll HEN
well as all Entrance pupils attending the smaller
schools are required to take the (l(]n.ulnun\.xl CN-
amiination.  Anothier condition in the new l("\;!\l]nll"

: . A I
new l'r:_(n];llhvns prosiche Sinty ey oeent

pupily e all
prumulwl

ix that i erder 1o be successful pupils musti make
an average of sixty per cent onothe subjects bl ex-
amination. Under the old regulations only hu\ per

PrevIOUs years ¢ nulul.m-\

The (\dnm's\unnn

cent was rcquirc«l Bt in
were examined in ¢leven subjects.
s nuw confined o five papers.
average sinty per cent on the five papers and \‘\hmc
~teachers certifly that they have been taught czndfnil_\‘
the work i the other prescribed snhjuls are "r.{xll(t(l

cervificates. '\\\x‘ I
b In view of thesc changes, o comparison ufhih'c'
r(“‘l.“s for this year with those of last vear, will ]”\.“‘ ¢
interesting,  The records of  the " Department{f of
Education show the following: ‘ l.k
Last yvear 3,96 pupils were granted \I‘*Hrauu
Certificates. , i
This yvear the nnmhcr of successful candidates “‘l't
3.587. : }
“This shows that 409 fewer pupils nbtam(.d certifi-
cates this vear. 4

i

However, an analvsis.of the results for 1921 'uul .

1922 shoits that the fdllmg off “in numbers was cun-~
ﬁned entirely. ta schools in a few cities.

This year Vancouver. promoted 267 pupils L\vcr .
than last vear, Victoria 96 fewer, and New West- !

minster 53..
. The results for schools in cities having an cnroll-
ment of less than a thmwm(l varied httlc from thosc
“of last year. 3
Schools in rural dmtnds and rural mumcxmhncs

~this.year. . The number: of:successful candidates frd)m
thcse schools last vear was 1,625, . o i

~In-Tune,1921. 2.089 pupils w ere "r'mted ccrtlﬁmteq
on recommcnddtmn
. InyJune, ]‘722.

Candidatesl) who

1/17 nbtamul Lcrllﬁcatec on: rcmm- '
mf'ndatlon., T T e - :

~InTune. 1971. 2.5 96 puplh sat: f(‘r thc L\'lmm'mon :

_'md 1.307 (51 per cent) succeeded in passing.
In June;©1922.4.231 ‘took - the e\amxmtmn

T nhd
—52__.]/0 (10 per nt) were smcessful

THE GOVERNMENT'S CONVERSION SCHEME

hn}«lcrn of the five and s hall
jaz22

The
per cent war foar honds maturing December 1,
Is directed o the offer of the Mmister of Finanee to
renew  the loan® on favourable terms. The last
Camadian loan waé placed in New York at a satisfuc-
tory price. The Minister is making his present finan-
cial operation entirely a domestic one by offering 1o
exchange the! matunng honds for uew hearing
the same rate of interest, running for cither five years
or ten vears as the hondholder may prefer. A further
inducement to,the investor is that he receives a honus
of one month's interest. The terms offered are de-

attention of the

Dondds

cidedly favourable té the investor and it is probable

“succeeded in passing “1.660" pupils into~High Schaol = =years taught by- teachers:

that a large part of the maturing loan will be renewed,
Arrangements for the exchange of the bonds can be
made at any branch of tlie chartered banks. Holders
who do not wish to reinvest will be paid in cash on
the 1st December.

NEW BRUNSWICK'S NEW TEACHERS'
PENSION ACT.

The New Brunswick Legislature at its recent session
cnacted a new Teachers” Pension Jaw praviding for more
generous pensions to retizing teachers. By its provmons
a male teacher of Go vears and a female teacher: of 5
vears of age may, upon retiring from active service, rc-
ceive a pension equal to one-half the salary received for

the last five years of service in the public schools, up to,

the time of the passage of lh)c Act.” No pension under
this Act shall, however, be iliss than $250 and none more
than $800 per. annum,

receive as.a disability a sum equal to as many thirty-fifths
of the pension to which they would.be. entitled had they
taught thirty-five vears, as cnrrc%pomk to the number of
- disability

taught twenty-five years may réceive as a-

_Ctwenty-five Ilurt\ fifths of thc—pcnslon to which he or shie
: \\'ou]d e entitled ha(l 1he thirty-five vears of service becn :

")\'cn

1"

‘¢ per cent. \\'1]1 be (chuucd from l‘]e Governmcnt

cgrantd of all feachers to provide a Tc‘lchcr: “Pension™
o Fundiwhich will be supplemented:-bv-a like amount from

the consolidated revenue of the Province, annually. This

Act ‘may apply to-all persons lmlqu teacherﬁ llccnﬁes E
and w 110 are-exclusively mfraz:ed in work-connected-with -
-+ the public schools, 'such as school ‘inspectors, instrictors R
“in the Normal School, etcs if they desire to avail.them=~ "~ |-
ﬂcl\'cs ofits prgy:san zm(l pay. the: reqmrcd fees:

»’—(Thc §chool ]unc, 1922

“of %chooli"Da\ 'S:

ave received a  copy

]t m‘;ja very: mt(:rc<tmrT and mstructwc pubhca

The Act also provides for dis-"
ability to teachers who_are totally ‘disabled, . They, may

T}mf is,” a"teacher "who has -

an-
xcellent .nagazmc ~published in Vancouver, for zchool
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THE NEW EDUCATION

Teachers of England and Wales, Rhondda, Wales.

W. G. Cove,

N SPiTE OF GRAVE DIFF [CULTTES imme-

diately confronting the teaching profession  in
Britain, the kind invitation L\tcn(lcd to me by your
President to be present at this conference was readily
accepted by me, and enthusiastically agreed to by the
Execcutive of the National Union of lmdwrs. 1t was
felt, and 1 believe rightly felt, that the organized
bodies of teachers in the various lands have too long
been strangers, and that nothing but good - would
accrue to the profession, education; and international
m(lerstandmg from a coming together of those who
are engaged in the work of (.(lqu.tlL)n throughout the
LlVlllZL(l world It is my beliel, extravagant thuugh
it may seem in the present state of national suspicions
and antagonisms, that the educators of ¢hildhood and
youth can be, if they have the vision and the desire,

.the strongest force for peace and good- -will- amongst
“the defnueracies.

If-in our collective and:individual.
cap';.utxt:. we rise to a concept of our world-wide
lmmamst mission; we cannot but be a force greater
than any that kings or Statesmen can mobhilize. B
There ¢an - be no” doubt “that ‘the “school i$an - in-
ternatlonal factor 'of potent force, and it is within the

“Zpower-ofTits” tedchc.r: to-use:-it-for: the destruction:or
“the: healing of thc nations.
dynamic concept, and if we dre to be f:utHul toit,

It is a“sacred trust, a

we ‘must “realize ourselves as sworid citizens - whose

“task it is to integrate its moral and spiritual- forces.

‘We. must banish from the schools'a n'ltlonalxbm that"

L doe: not fmd xt:. “highest. (.\presslon ‘inservice to--

\Ve ‘must_eradicate national )ealousus,'

Vﬂpre)udlcea, and h'ltrcds: and=let-the spmt ‘of- commion”
“childhood; 'common pdr nthood; pcrmcate and l)rood,

o'ver ‘the- sc.hools

Cpure-inthiechild
du honor: of placmg at thc
d "porsql,of rrrowmg hfLVU]L bes

things that are. 1o be.
come, ,thcrefore ‘the: spmt ‘of - wmumn pmpo; ¢ aud
, \'L)up kmdlv mvxtatmn to thcn Prcs'-

President of the National Union of

10 usis glven the pnvllcgeroi seeing a common -

v of nurturmfr the promm ol i

setween us and that evil place. At times [ could
smell the very fumes arising therefrom.”  And T want
1o say that | dou not believe lasting peace will come
to us on the plane of material concessions, political
adjustments, and economic hegemony. Many of the
chancellories of Europe are still drunk with material-
ism, and the dcmouaclcs crushed by pessimism. The
integration that is sought is material and economic,
and thereforc unstable and transitory.  The abiding
mtcgmnun must be sought on a higher plane—the
plam of intellectual, moral, and apmtnal well-being,
It is here that the school can play its great part. It
must transform the materialist habit of mind of
statesmen and of peoples. It must preserve. 2n the
cross currents of materialism, the kingdom of the
ideal. [ know that [European cynical old age will
laugh and mock, but as educators we have lmth in
childhood and vouth, and ~we draw our inspiration
from the future. Through' the emotional- appeal-of-
the child we must bring about the triumph of reason.
As educators we know -our- dependence. upon. world-
Teulture, and we musnot let the dominance of finance
or “capital prevent thc children entering into their

Srightful heritage.

As we look am\md at the Lhett of” mmkrn indus= o

note that.oneof its baleful effects has been.
“the mechanizing of life. “Mechanism dominates life
and not-life mechanism.” We have seen human-persons
ality dwarfed, stunted, and twisted-into ugly :.hape\

by ‘the dominance of a mechanized “industry and a
: mcdmnucd society. ‘Life has become, for-millions’ Of
menzand womeny purpowlcs:., stale,. and flat; - We
have thought. in terms of materlal values' and® ot in-
~terms?’ of human - vnluc dris! thL purpose ofthe
school to restore to us: “the correct contents “of values
1t is ‘our task'to make’ souctv, see the truest uonomv :
“in happ\‘Lh\](lhood Cgrowing lifer and creative play
“andeworks s T#doi not- hemoan . thesfact that- ‘modern
- civilization is h’l:(_d upon- mauhme produclxou' “T have
about ‘the pphcmon of science tc the =
eds do: ()hjLCt :

trlah:.m we

no rurrct’
».'()vmon,( o ;
Ttois the mt:dmm?lm; of hun'm Tife:
Cappraisement of human” pcrwomht\
"'mcwt'lhlc nccd ‘that lh houl(l beiso

n«fhtlv conceived by
unction: in s()cxut ;
of- preserving: '\n(l

'v‘xp'ﬂ)le nf pcrfnr'mwr “the:
> : intelléctual

nnuml ng:luc_s*
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vartin mdividuahtios and unfolding persenainies. We

treat with reverence and wonder nndoldmg hise, The
escepe for the child from o mechamzed society s
found in the spuntancous activities of the school, Not

only is this true of vur infant and junior schools, but
it s increasingly beconmig true of our senior depurt-
ments. Further, if we are to preserve our adolescents
from the banal mechanizing of o machime age, we shall
have to provide them with creative and recreative
purpse in our schools. The Jogie of the maching is
to negate skill for thousands of youths, and g s
.zl)undumly clear that the school must provide the
educative purpose that industry can nw longer provide,
I would point out, too, that moral derelicts are made
i the leisure thme of youths, i the reaction from the
monotony of machincefacture. It 15 here that the
school can provide the sthinulus to ereative activities,
and thus give meaning and purpose to youth,

There can be no doubt that the war ushered i a
new era, and 1t did so by accelerating and intensify-
ing the soucial tendencies that hud already an incipient
existence in industry and society smee the industrial
revolution.  We have, the world over, mdustry in-
tegrated and organized upon a vaster scale than ever
before; we lmvc combinations  of industrial and
financial groups unprecedented in their industrial,
financial, social, and political -power. = The world, as
uever before, is cconomically one. Yet in spite of the
economic unity of the ttations, there is no correspond-

. ing intellectual, moral, or spiritual appreciation of its
implications for human conduct.
vast mass of mankind, the democracies of the world

' have not perceived the delicate and complex relation-
7 ships of the modern society, much less have they dny
appreciation of its moral and spiritnal significance.
The vastness an(l complexity of modern socigty, with
its subtle economic reactions, have left them duinb and
passive. " The material progress of men scems 1o have

outrun the inteliectual, moral, and spiritual capacity
of “democracy. It is the .school that must. pgive

o,

e e e e s

tions/~ It is" the school “that ‘must ‘save personality
from-intellectual, moral, and spiritual passivity. There

,cn'llu.xtton than.the mental stupcr.and moral inertness
_of ‘masses~of men..~ The passivity that gl’-’ es’its brains
“ 1o the sensational press, the intoxication of gambling,

and: that allows ‘its mental and moral_ fibre to he
‘weakened by ' picture shows is a bar to all ‘rue
progress. - The’ school must - save democracy:and

'r,'jnnpu]ses ‘of the common.-main.
“against future wars will be: found ‘inthe -intellectual
_perception bv'democracy “of the umty of civilization,
and the active partncxpanon of thé¢ common man in ‘the
soc1a] and. political questions of the day.
“must gwc the knowledge upon which saiand ¢éid

cm7enshlp dcmands

Intellectually the -

democracy ‘the ‘power’ of “adjustment - to the “new-condi-~i

cnvxluauon for progress, by nurturing-the constructive -
“The greatest: “safeguard.

The s;hool abscnce of “civic: (hgmtv

ship is founded, and the moral ﬁorc \vmch .wt vc:f

morarchical or vepublican, Dan has the pars obeved
by the peaple in them heen an active one ™ Il:x‘.'v' not
decisions of Hie and death heen taken without sefer-
ence to them—yves,and even withont referonee heing,
demanded by them . The dumbness of democer
been tragie, and its passiveness will be futal. 11 we
are to have demacracy inocontent as well as in fom
then this blind and ignorant passivity pust give piace
te virile and  eclightened  activity,  The centomic
tramsformation that throngh the forees of
industrialism munst be paralleled by a moral and in-
tellectual transformation, and in this transformation
the sehiols miust play o major part. Industrial soctety
gives no ennobling purpose to our tens of thonsands
of adelescents, and it cannot until it asks the schools
to undertake the task.

And the schools,

have  already

acy has

his come

especially the infants' schools,

perceived the dangers of urbanized

industry with its division of labor and its sectional-

ization of lile and human personality. Human per-
sonality has heen out of focus, and it is the task of
thie school to hring the whole personality of the child
within the focus of edncational purpose. Qur work
we already perceive is not to pack the human mind
but to develop human personality. The passivity that
makes of democracy an empty form will be banished
in the self activities of the school. We put our faith
no longer in receptivity but in purposeful activity.
The world-wide over, we cry for the concrete realiza-
“tion of ‘personality inactive construction. “And this
later movement in our schools, this vision of the unity
and activeness of individual Rifc, is of fundamental
import to democracy and the new world movement.
No autocracy can be imposed upon.a race that has
been strained to work out its own salvation in its
schools. - Today men need not only the ability to under-
“wstand the problems of industrial, social, and political
life, they need the impulse 1o understand, the desire
to know. The cfficienicy of democracy depends in the
first place'tipon au enlightened interest in its pmblemc..
Its tendency has been to repese an ignorant trust in

Slhose wlhiose interests are opposed to democracy and
-is_-nothing more: iragic, nothing more dangcrous to. -

to (]c\cg.ne its powers to those who are unworthy of.
its trust. - No true demaocracy cdn persist by inertia.
It is.‘the ‘wobk “of the qchoms. by “the  quickening =
.variety of their curricula and the stmml‘mng methorls
- ofttheir instruction..to”give to the masses the activity
“that is a, blms of “democratic:’ gu\'trnmcnt And the
s -rmﬁgancu to'the new world which we have cnvxsaoed -
is “that the new activities - of  the ~school “are bemb -
purposel related to ‘the vital andcommon occupa-
tions ‘of :men. . The legradation of” theworkman has
pmdnccd ‘the nondescript citizen-
- pride=in craftqm:msh:p “has”its complemcnt in, the
Your - merchanized \\'orl\er
" The _common man must

Jisyour nmorphom citizen..
~shake off his’ ]cth'xr;z\
workm'u:slup. actl\'e in ‘his® “citizenship, before we can
have qovc ] v hc*peoplc, and- for =

_The_elimination of

“must become proud of- hls,"‘",""
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import in the creation of this activity. pride, and
dignity that are necessary fur real democracy.
The great war revealed also the weakness of pre--
clash of economic interests, and national
and racial prejudices. Men cannot he redeemed merea
ly by maxims, neither can universal good-will be
achieved by preaching. Your moral edifice must be
slowly and patiently built in the conerets. Your social
consciousness must perpetually find its awareness in
the actualities of sucial service. The schoal provides
the social organization for, the exercise of a concrete
“morality and the realizationiof vitalizing social service.
One of the distinctive marki of modern society is the
cleavage between private ani! public morality.  The
cthics of private conduct are not the ethics of our
husiness and social relationships or of our foreign
diplonracies.  This dualism. this cynicism of a com-
mercialized morality, has been franght, as the revela-
tions of pre-war diplomacy revealed with nothing but
- evil consequence to men. Even now, there are cynical
statesmen in Furope whose blighting cthic is that
_might is right.” The school in and through its social
relationships actively practiced in the cancrete, hy the
reaction of theory upon practice and practice upon
theory, by the unified development of humin person-
alitywill be the strongest force for ridding the world
of _this “pestilential ethic. The perception of unity
" of - therhuman- personality.-is the first condition_for_the
achievement of the unity of the human race. The
modern school has a vision of that unity. It sees in
human personality, in the sum of its potentialities and
achicvements something more than a picce of mechan-
ism, something more than z: mere’ “hand.” 1t sees a
“living persomality, in which body and soul-are vne, in
“which ther ‘o divorcement of ‘the inward convic-

..

cepts in the

e AT

et g e
A et

depends upen: the balanced development:of all its
o

~and public morality are_one.

This may visionary. but 1T am convinced that
o meithicr leaguesznor “conferences of nations:can
A permanent orientation of world policy towards
nnnle have éc:\ség]ffoféccti(ﬁmlize:':h:i:‘m':\ﬁ Perso
- cnto man’physic 7
< and s man, public

¢ace

157 the . constructive -occupations of

tasks within and_
the train

“and nolitics..

tion=nf=physical

Sample and - p récentin
Cereacire and

“suprem
creatariof:hn

ide the world

“tians and outward actions. and-in- which” full growth

lements:-{n.the relationships of the. schoal, private. =
A pul “The school,” as one
~has said. “is the idcalized model of the world.and the

orld must become the realized model of the school.” -

lity
al’and man spiritual; into man piivate

riztheir-individual Act),l,lt'r,ilmti«'ms to-socialis
sithout the social unit.of the schools.
¢ial purpose insthe 7
“Thes
ralize itselfin the

_appeal to a common humanity. We nst girdle the world -

Looks, - May I suggest in this respect that as teachers we .- Bl v

" he a mare poweriul factor than any :
of-statesmenin- the cayse of world ‘imanisnn- - Demo-2o-
SeCures T

interests. “The schools “and- universities -0

“racy. this sense of world perspective, 1S
“an objective:standard™ for the aspirations and the testing:

“democracy <listless

They have to decide whether or not they will be the in- § i
atruments of a narrow mionalism, a ruthless and mate- ) ‘

rial imperiatism, and a cynical chauvinisni,  The war has

not rid the world of its dammning philosophies ami its

vaulting ambitions.  We still have statesmen” who dom-

inate the polities of Europe saying that “we can only get

what we can foree,” and who are applying in enlarged

armies the cyvnical aphorism that the best preparation for

peace is o prepare for war. We have to decide as edu-

cators whether we are prepared to teach this philosophy

in our schools.  There can be no doubt that the schools

o the world have been effective organs for the cultiva- o

Gon of national consciousness, They must now bhecome

organs of international conscinusness, if the efforts to-

wards peace are to be su Tssful,  We have to weave in 7
our schools and universities the garment of a common

humanity.  Tn spite of the acknowledged international in-
debtedness in seience and humanities; in spite of reeng-

nized commercial and economic dependence, we have not ‘
yet evolved a- world consciousness of this essential de- '
pendence and unity. One of the unble tasks of our edu-

cational institutions will ‘be to evolve this .world con-
sciotistiess.  We cannot” do it by teaching an exclusive .
patriotism in_our schools andd colleges. - We can, amd : L
must, aid-the forces of peace and goodwill by evolving a

world history and a universal geography. Acquaintance-

ship begets understanding. and understanding’ apprecia-

tion, and the generous mind of youth will respond to our .

with the imagination of generous youth. AWe mwust not
only scrap our armaments but also our, historical text-

ean render much did to the new world movement:. for
solidarity-by ourselves working for the unification of our:

“natinnal systems of education from the infants’ school to 5 o e

the ‘university,- by the solidarity and unification. of .our
profession nationally ‘and internatinnally. - We have our
national councils and executives, why not an international -
conncil> - Such a council by its efforts to garner andidis=oo
“tribute. the  world fruits of educational endeavor wotikd
' “Supreme: Cotncil’™

cracy needgzto see the world in- perspective. = [tois now-
the willing subject of unbalanced prejudices and sectional

. ' the -nations
“must take upon themselves the task of giving to demogs
“They must “‘evolve |

v

“side - with thissas-com-.

chools -and universities
come the cultural.means }fo‘f'itéf:(tt:;it‘\,'méx‘{tj in“the:
of nations : t v

of national conduct. and side b
plementary. and “essential, thets

“The redction-of i Avar-has-lefte o
: and. without. clear “ohjectivesi “The
A1§sinf1s*of"tlvfc;—p':\staha‘\'eiglgf;;x,‘ngn;igls;_\:;,,iL,,is;c,l,ear thatiin.
' soat a are merely creatures of blind econ-
nerely crea AR

7 “at-least;men are t
omic - forees.=“Tnere “ansabsencesof. urge:

“that will wrive th
n:n;‘r(‘jr) t.

: r taskom the schools |
¢ demderacies ¢
cducato :
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materiad coneoption of what is connomie, we b
vitalita. the voity and dominanee of pereon
Wemnst convinee @ evnicat world that the tangh-
childhood s truly ceonomie mnd the irvee play of
the construciive impulse of vouth and man s an exereise

tr e
ass<ert the
ality,
ter of

We
ring with the Tinghiter of chiddhood and the joy of vonth

CAddress before the Nationad Fdneational Asesociation
at Doston, July 2, 1g2e0 Reprinted from the Journal of
the Nattonal Fdueation Association,

W the trivest Tone [ evomony, tnnst ke the world

DIFFERENTIATION IN SCHOOLS AND CURRICULA

Prrincipal WL Lo Grant, ABLAL of
t An address delivered before The
Reprinted from The AT AL

A S 1 osaid on Tuesday when you did me the honor

to listen to my view s on the teaching of English,
we in Canada are taking our part in the great experi-
ment owhich western civilization is making, the ex-
periment of endeavoring 1o huild up a civilization
upon the basis of universal education,  The experi-
ment is great and new, So-called democratic educa-
tion in ancient Athens was indeed the education of
her’ thirty thousand free men, hut her hundred
thousand slaves were left 1o such knowledge as they
conld pick oup for themselves,  They did “indeed
include some of the most expert aruisans and crafts-
men whom -the world has seen; the work, though not
the designing, of the TParthenon and the Elgin
- Marbles was cariied out by slaves; but of any duty
toward their education the state recked not.

In another sensé, education was democratic in the

time of the mediaeval papacy. Any boy—and to some
extent any girl—who showed sufficient promise could
wet an education in the monastery school. Nicholas
Drakespeare {(Adrian TV), the only Tnfvhahm.m who
cver rose to be Pope, was the son of a ponr cottager
“wear Oxford. Bif lere, too, unless gveciz]l promise
was shown; w zc children &f other than wealthy parents
‘were left £ Aw almost as casually as did Topsy.
We ni
‘ pm\'inf :hr edacation -for- all.
chpenmcm and it can onl\' he carried through to
successif we l\ccp it alive: il ‘we ensuve that the great
and wital:

Y oy

the dclth cn]d fossil-of ‘the third:
( arve; we reasy. in_ our:minds?

¢ ‘not: everywhere held in high: r(‘qard
,.'m(l the fau]t 18 ot wholly that of the plnhqtmmm of

.\<|dcr it to be the duty of the s"\tcr
~Ttis a darm;vx,:

experiritent of one generation is not allowed:
to hecome the stereotvped system of the L.cccmd. gad:

o . Of our-
. 'pr(‘sent e(lucquron'ﬂ svstems T say fearlessly that we.
'rdrc nnt ’11\\*:1‘ s satisfied with the rcm]t< The teacher’s’

T_hc very real rca:nn 1< th t some- nfy

wc muqt '\ppeal’ me of timh
3 ‘groodness. = Is it not :irue that il
,ntlv at ]ca:t in our.svstem of (l'n'-ﬁchon]: weihave

ect,
much to its mech'nucal Rldc”,tlnt we have given tnn
"much mqtructmn :md not enongh cdumhon' that \\c

]n\'c =

ﬂed 0ursclveq ton much to the training of the -
'\nd even-inour tmmm "{of the mtchc\ too

Upper
Alherta

Magazine,

“of its naf

“must dnfcrcntwtc?om ctlnmtlon

- father the:one’ word:!
:fmm hirth to-death and left imperfect-at the. finish.

S8y tcm< tend

Canada College, Poronto.
Assoeiation,

Albarta.

Educationa!

Fdmonton,

have taughc such tool subjects ax readiag, writing,
avithmetic, and not sufficiently seen that these apti-
tndes may o a considerable extent be acguired by
machine or a periorming seal, Today the teacher is
not ahways the chiei educator in the commuanity, cven
ii he is the chief instructor.

And as the wgiving of instruction is to a3 large
extent mechanical and simple, whereas the giving' of
education is as complex as life itself, we have tended
too much to a false simplicity in our educatiopal
svstem, . We have not seen sufficiently that just“as
life is aimost infinitely complex and differentiated, so
too must cducation he. - Plato gave as the ideal for
edireation, “to ‘wgive to the hody and the soul all the

beauty  and all - the perfection of which they are
capable.” Now such beanty and such perfection are

of the spirit spiritnal and instruction is of the earth
carthy. Thus said Plaio, not in his ideal Republic, but:
in that second-hest prdctxcable state which he de-
seribes in the “Laws,” that state which he thought
might be realized in existing {ireece with the existing
material.: In it he made the minister of education the
most important member of the government. “There. .
remains the minisiéi.’of  the cdnc.xtmn of . youth,
male and female: he. too, will rule according to law;
one-such minister will be sufficient. and he-must “he
fifty vears old”and have children lawfully hegotten,

‘hoth bovs and-girls by preference. at any rate. one or

the other. " Hea iy
clector should:

vHo iselected, ‘and hewho fis “the
f-“sider that of all the great offices of
ataterthis IR e reatest: for the first shoot of anv
plant, if if. {good start towards the attainment
RIS ‘}rbncc has the greatest effect-on its .~
"'{ ik not onlv {rue of nhnta bt of
‘-r'tamc andalsé of mcn (Plato -
Tr'ms]atlon val. 5, p. 14/)

:md 1o rrlve tn “all 1hc

m'mlr t‘

ofj,creating what Mr, Rudvard. Kippling: calls “the
6. Z\(]dl‘dl?&(l statesaided mind.”-
5 on rcccn'mg hlS BA- dLgrec tclcqr'lphcd ta his-
“educated.” we must ‘remeraber:

that educ:mOn is a process carried on'in cach individual

“So-fariour provincial svstems have tended, as all
to too (rrcat ~xmphut\' and too great

“Weninst be\vare

Unlike_ the student
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This has been carried farthest in Ontario.
You in Alberta are on the whole mure open-minded,
even i in some ways our Ontario system is more
mechanically perfect. We have a larger number of
highly- strained teachers, a larger (‘:I-ll)[.a]l(.d educa-
tional tradition, an umwmlt) Wllll departments more
but vou in Alberta have more win-

n('ltll[\

Iighly developed;
Jdows in your soul.
[ am not quite such a fool as to deny the nee ed of an
educational %>ste.m, a need especially, urgent in these
western provinces, Without such a system, without
certain rigid and unswerving laws, the Canadianiza-
tion of the immigrant could not be carried on. Only
such a system-can ensure that compulsory teaching
of B ngl|~.11 which is, in my opinion, a necessity. Let
system be as rigid as p()SqlblL to hold up the mediocre
teacher: give it a floor of reinforced concrete, so that
none shall fall beloi. a certain level; but at the top
fet it be apen to the stavs and the four winds of God.
Differentiation must take many forms. In Ontario
our primary schools are on the whole excellent and
not- till the hxghe gracles is the need for_widening
apparent.  But when 1he child reaches the age of
cleven or twelve we mu:t study with care and in my
opinion _adopt what 15;1151\.111\' called ‘in the United
States the Junior High h fichool, but in Scotland, where
it originated; the Intcrmednte School. In Scotland
it has-lony prevailed; ..nd is being mcrcaamglv adopt--
ed in the United States, where terc is a whole litera-
ture about it, writtg€a in most cases with American
thoroughness and with the portentous seriousness of
the American expert.  May T refer to Briggs, “The
S : Junior High School” (Houghton, Mifilin & Co., 1920)
e ,‘“ which you will: find-a blbhogr'xph\" and - also to
o o The Intermediate School in Detroit” by Charles L.
','V\PIHH’" Arthur-B: \I()Lh]man and " H- L Ihrrm«rtnn
Lo “(The:Detroit. I‘dmatmnnl Rulletin, Dcccn her, 1921).
=The: plantis-also heing-tried out-in -Winnipeg
~¥our own Province, for you in the West have kept
Lo more.in. touch_than we have in"Ontario with the best
American practice, but it is. perhaps ‘not \n wul«.lv
1Ifno\\'n ‘a5 _to.- make c,\plan.mun superfle.as.
The “usual anndmn -and American: practice hus

ars-orgrades; and-a secondaryreducation: extending
:u\'cr four years or grades. If the plan of having a
”hmlor [hgh School is adopted, certain grades, muallv
-8, 9-and-sometimes- 10, are. segre;

-prnnar) school at thc'ag» of ‘eleven-or twelve,mand

and:in

cen-that of a primary education extending over eight .
R llncmallv, with! rather more

rated bv then=o -
tl"e‘ the pupil:entering from: the sixth grade of -the

pupil on entering may devote himself either to an
academic course; or an industrial; or a commercial ;
or an agriceltural; or houschold arts; or to a mixed
course; if the school supervisor sees fit. There is thus
afforded the great advantage of a more differentiated
curriculum; uLhc advantages are an improvenent in
erading and in discipline, which seems to be fairly
wcll plUVt.d

For the teacher this Intermediate School provides
a bridge which more easily enables the ambitions
public SLhU(Jl teacher to qualify for secondary school
work., By this [ do not mean that an enterprising
school board can save a little money by staffing its
Intermediate schools with primary school teachers.
This has been tried, and in every case has proved
disastrous.  An Intermediate School must be staffed
hy secondary school teachers, at least until such time
as the new type of school has bred a new type of
teacher.

May a typical curriculum of such a school?
Let us assume thirty units a vear for three years, i.e,

give

ninety in_all. These would be divided into: Twelv
Fnglish, eight History, eight . Geography, ~eight
Science. five Mathematics, six Economics and Civics,

four Physical’ Traiuing, three Music: ie., {ifty-four
compulsory units, the other thirty-six being optional,
and -Cepending upon the course which the pupil has

elected... In-the academic course, at least one foreign

language and at least one mathematical subject other

than arithmetic are taken in either the. seventh eor

eighth grade. -

May 1 give un example from our own practice at

Upper (.,Zlﬂ'ld.l Lollegc where as-our. boys usually go

up to the university, we concern ourselves chiefly with 5

the académic department.  Weé begin French, Latin, T

Algebra in the-preparatory pnmar) school-at the age : : :
of about eleven.  In our main or :cu)ndar) school we’
receive two sets-of. boys-about.equal.in number, those
trained in our preparatory school or in similar schools
~and those trained in the primary or pubhc schools of
“the provnm On the whole, there is no dcubt that .
the boys who have already had one or more years at’
L alforeign: Lmr'u'me and at one of the” matliematics
come to the :.ecoml.lr\,schoul mthcr more ad "uued
zest, wlth Father ‘more

cnse of the gréat and joyous adventure: of education,
wan do tlu)sg of the publlc schoolsof Toronto and the ”

o pru\mw Thierreason iszcertainlynot thats they:-have-
heen hcttcr taught 1_know, of nu bmlvul teacher
“more-zealous or conscientious-than those of the On-
lhc rc son; \urcl\ '15 th'xt

- Koing on at thy -age of:f ftLLn ot al\tu.n 0. tll(. Hcmor..
High® q<.h(:ml er ;

—tario I’ul)lm -School” sy stcm

) \"mmpc¢

7thL pupll is allowed clthc e

'Ju teat tlu‘ :

.‘thL pl'm is
I!lqh Qdmol from
c.cm

quhuol lo tlu. cnd of (:r:.rulg:'i,
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Foolish Coangesition, o litde more Fnglish History,
a pithe more Aritnetic, and goes on to the seeondary
sclionl, not as yer staled, i already shightly overcast
with the shadow of impending staleness. “How do
vou Ble our hoys 2 1 saud 1o an Inghishman, who bad
been onomy stadl for about siso monthise The best
material amaginable,” he seplied, “but they should
have known as much as they de now at fourteen when
they were eleven or twelve” “Phey did,” replied.
Yhere s terrtble waste at present e Ontario ol the
years between eleven and jourteen: just the yuars, |
repeat, 1nowlineh mnml could be done,

To introduce into our present systems suach oa
Jumur High School mvolves of course varicus gues-
Lotts ul Ity articutation with  the existing  sciouls,
questions wlnch cannot be said as yet to have been
sofved, though enough hus been done to show that
therr suration 1s not ampuossible, or even extremely
atiendt; inte this 1 need not enter.

AL this, it may be sard, s ow el enough for the large
town; but what ot ihe vibage, ana what ot inc
country-side?  IFrom the bottom ot my heart ©agree
that the country-side is the great Canadian problem;
we ust use every meahs tu resist the over-urban-
1zation of  Canada; we must not becone hydro-
cepitalous, as in Australia, where one city contains
amost'e quarter of the population and two cities aver
one-tinrd of 1. In counteracting such a tendency the
tigh s&hool has a more important part 1o play than
bas the umversity, in Ontario, at least; and so0 far as
1 know, with )uuxaclvns the sccondury school prub-
Jem is a more important one than cven the university
problem. Rural education should be the tirst thought
of our ministers of education. s there no need of
differentiation here? ~

To return to our old friends, 1’ lato and Adrian 1V,
There were in the middle ages certain great schools,

which .drew their pupils frwn all over LEurope; to
which the wandering student, boy or man, was drawn
over weary road and often over tossing sea. The
mediaeval chitreh took only the best, but it gave them
the best education available.
mediaeval papacy, have put education within the reach
of ‘all; but have we sufficiently imitated*it in putting

" the best available education within-reach-of the best?
“\Was -not. Plato wiser. than either the papacy or we

when he held that there should be-educauon for all,
with a gradual elimination of those who had absorbed

-.as much as they-were capable ‘of ho]dmg ‘and a steady
selection for further education-of ‘the wisest -and-the’

best? 1 speak with diffidence, but should: we not, as

other provinces of our Dominion, Agricultural High

- Schools, - with.simple. residences attached, drawing the
~niore prommmg pupils from all parts of the Province,.
““ifnot indeed from the Dummmn’ Such schoo]e shonld,

of “course! train” “not onlv'm awr)culmrc and-" its

auxiliary-sciences, -but:also.in ”Clvms Fconomics, in.:
s
in, the provmcc. :m\‘.' :

T nglishe Literatnre: _.md “English ,Cumposm(m.
.;Lhcr.\ _.~.hon]d be the very:-bes

We now, wiser than the.

“finances allow scatter-over=this:province:and:=over =

Ployve bR <

"\Iuhmlm -Church-of= Canada;#+1921.%
‘1.\rﬂre ('nntrlhwtmn

September, e

woechodar I s srem Shoadd drnow et the post proans
ity papids Srom the surronndinge distriet.

At Maonterth, in Narthern Ontarse, anud the scin-
tered proneer population, the present Ontario Minister
of  Paducation s trying out a0 somewhat sl
experiment, though having as s madn aim the Tawd-
able one of truining Northern Ontario teachers for
Northern Ontarie schools, With this end in view,
pupils wheo cannot pay oven the small fees exacted
for residence. may money irom che
provinee, on premise to repay in after years by teacn-
ing. Itis an interesting and praiseworthy experiment,
which | commend to vour attention,

hortow  the

I puss to another aspeet of the problem. We
<hould differentiate much more than we do to suit the
Iocality,  in Ontario we hive today great industrial
cities like Toronto and Hamilton; mining arcas like
Sudbury wnd the Soo; farming arcas; country towns
andd villages ; but, with insignificant exceptions, all the
teachers are trained on the same maodel, and tesch the
sime subjects in the same way to the children of these
varied localities. You in Alberta are approaching an
cqual variety of interests. Are you varying  youws
schools to meet it? We in Ontario certainly very
Ladly need a change in our system which will enable
us to vary our curricnlum to suit the locality. Our
main need in this regard is 1o have: school boards
representing laruer arcas. Though exceptions have
been made in the case of sume of the cities, our school
sections are for the most part tvo small and our
divisions far too arbitrary; and do not in any way
represent living organisms, do not force community
centres- for - that living  vital’ local patriousm ~vhich
should be the seed-bed for the larger patriotism of the
patriotic Canadian. In Ontario our school scctions

o have_powers almiost solely financial, and the trus! zes

ump]m themeelves too hr\rc]\ in keeping. down the
teachers’ salaries and in cutting down the bills. for
necessary repairs and improvements. - We badly need
a. larger administrative unit. ‘the township,” or if
possible the county. receiving a much larger share of
|)ru\1mml aid than is at_present given, and with much
more pu‘\\'cr than at present of varying its curricilum
to suit (hc locality. -1 understand th.n you toa suffer
in somdwhat the same way. and T wish you all success
in voni[ fight to. attain municipal. school boards, -or
wha evdr other l;irgc areas with larger powers your

cemdlitions here require B

1 pass on to a third (hffc;emmucm e<pccm1]v in
éccondar\' “cducation;~ There are -more and  more
important” ‘private fonndations " in Canada than we
realises - The annual-report of your Provincial-Departs-

ment of Education for® 1920 shows “that - eighteen

: i!ri\'zltc secandary, schools “educating '1ppr0\1m1telv e

1800 - boys: and-girls, .young -men- and :young: women;:

' were: mspcrcted by dcpartmenta] m%pccmm during the -
year. The “Report-of-the:Massey Foundation-Com-
mission_on_the Sccandary Schools and_Colleges of the .~

to Lhc

-showa- what-az-
~ecn]e.r educ’mnn 0{ thc‘”
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country the Methodist Church alone is making. That

in Alberta such schools are inspected by the Provincial

Edueation Department is good insofar as it shows that

the I)cp.\rm‘cm recognizes their existence, which in

Ontario it can hardly be said to do. Dut when the

inspector says that “in ten of the eighteen schools

lmputcd the requirements of the Department of

Fdueation with respect to courses of study, grading

and testhooks are being fully met,” the cloven hoof

of departmental standardization is revealed.  In a

properly articulated system of education, one great

advantage of these private foundations will be that

they are not strictly held to the requirements of the

Department of E ducation with respect to courses of

study, grading and fext-books: but that they are
encouraged to experiment on lines of their own,

\What, for example, can such a school as Upper

Canada College, of which | have the honor to be the

head, do for education in Canada? By means of a

residence it can attract pupils crom-a distance. At its

‘best a residential school can win a loyalty. can teach

a hoy love for an institution larger than himself in a

way nmpnsslh]c in the day school. With its large

grounds’it can stress®games, not disproportionately.

but ‘as they. are unfortunatély” not stressed’in’ our

provincial 'schools. - But above all, it can be for the

. _Dominion” and for the provinces an educational

lahoratory in which experiments are tried.” which, if

; unsuccessful, éan be abandoned without widespread

hurt, and if successful can be made province-wide or

Dominion-wide, or at least adonted in such localities

and-scheols as present similar conditions.

“for e\'\mplc, we are carrying on- classes in_Spanish;

i than Hin® the provineial schools i we tare orgf'mwnw

clubs, in which out of hours: the hoys

~tion, trades unions. 1ailways, our position within the

,dcldenmtr mﬂuemes of 'the Llaﬂmnm AWe are free
10 use -our jown. text- lmok: A prommcnt :Ontario
‘teacher -writing- to -the- “Toronto Globo.”

Sia hfeless. cut:to-the-hone work, While I'cannot wholly
- ith~ him> - admit “to “the fall his: rlqht ‘to his”
S "Pmmn.,nml it secems toime mﬂn\trous “that - the De-

hartment. of qucatmn shoald-insist upon his minﬂ s
- book which he thus (Ic<pl<c~ Tt is-possibie - that some.
Ontano teachers aftér undmg it consider
] den called’ in” vour nclqnbmmf* pm\'lm
of Brmsh Cﬁlu'nbla pro-German, . and—0! wonder:
[ the hldd(‘u h'm(l “yet non

At present,’

discuss:emigra--

recently
~described my own “High Schoal History of-Ganada’-as-

we-are u<mg the Classics in translatioh more wxdd\' -

~Empire; and similar questions, free from the ])O\Rlble o

S _prnmmnrr e\pcnmcntq

meito hc i

| pass to yet another aspect of my subject, and
perhaps the most important. Canada has long had
“Dominion status” within the Empire; ie, she is ol-

lowed by the Mother Country to make her own
mistakes: but the teacher still iacks “Dominion
status”™ within the profession. Far more freedom

the individual school and to the
teacher, even if a few freaks and cranks
are cncouraged thereby.  After all, “cranks turn
wheets, and it is better to give a free hand to the
brilliant teacher, even if thereby the repression of
freakishness is rendered more difficult, than to en-
courage them to become not the cranks but the cogs of
the machine.” “Mark Hopkins on one end of a log
and [ on the other was all the university T had and
all the university [ needed,” said President Garfield:
and our provincial systems must find some way of
keeping their hands off Mark Hopkins, even if
standardization is made more difticult. [ rejoice to
see that yon are huilding homes for teachers. In my
opinion equally. important with the all-round raising
~of the salary.of -the teacher is the provision of an
“adequate number. of prizes to which the profession
may. aspire, After all, the voung schoolmaster makes
as much in his first vear or two as the voung banker
or ¢ngineer; what he lacks is high positions at the top
to which he may legitimately aspire.  If the larger
schools with homes:attached ‘can be: made - attractive
enough to encourage a stream of the ablest: men and
wmr'“n 1o flow into the profession, much will be done.
T hcv should be allowed to work out the plan of teach-
ing most suited to their. community, aided. but not
impeded by wise and sympathetic ihspcttinn. One -
will carry on his work. on old-fashioned lines.: “another
will adopt the Dalton plan. so elaquently preached by
“ MisszParkhurst in-New York ;.one will-teach hngllsh
literature: by means of “Playway “and verse composi=
tion: another: by way-of-the:Graph-and=the:laboratory--
method, Spcal\mq recently at. the.Perse :School in
. Cambndgc Mre M. AL L. Fisher, the English \Imhtcr,
of - Education. praised it for its cnuraqcnuq experi-
~ments.and stated that it.was one_of too.few schools
i Tm.:(md which had qualified for the e\tm gr'm(—”

should be given to
individual

“given by the Department to schools who carried out .

\\’hc.n
of “education’ llk(‘ th'lt in C'ma(h'

have a ‘minister

Until recently at least:in Ontario, any (l'\rm" teacher. *
Cwho tricd anv experiment would have heen soundly? ™ © -

'r'mncd over the knuckles anditold. to, u’xnﬁnc hlm\clf,;
“tothe (le .1r(mcnt'\l :\'Hahus. ; : :

= Oh-whenishall? ‘we -
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Sormal Sehool esiominations, oo et even m

aineh a minister as Mo Fishersand it
the
the heginning of this year
“Ihat
thic conference alsa welcomes the bservations con-
tained in the same report in faver of greater freedom
in advanced work in and desires
1o represent to the board of “dueation that the time
has come for rvevising the present advanced course
regulictions and encouraging the dev clopment. of .th(-
greatest possible variety in secondary school work o
a really hiph standard.”™ In Ont ario we  have ot
present a Pass Junior Matriculation with which little
fault can be found: hut after that we have an Tonor
VMatriculation in which Mathematies is abligatory. and
for any Arts course, Latin also. To these must bhe
added. for a Science course, at least one ather Honor
subject. and for an Arts course at least two. More-
over, the whole weight of our scholarship system is
thrown toward training the pupil in general pro-
ficiency. which might more fitly be described as
ceneral smattering, T will @o so far as to sav that the
only obligatory papers in Flonor Matriculation shounld
he onte or mare dcm'mrlmg a really high standard in
writing the English” language, and that the pupil

Foeland ander

the  Headmasters” Conference ol Laree  Pablic

Sehools of Eogland held

the following motion wus unanimously passed

secondary schools,

\CTTRR Soptonboer, o2z

et free to chionse wot mere than two othiey
There would then he some hope of smatter
ing wiving place 1o and of sterdizing
cramming  being something of

cense of the jovaus adventire of cdueation which o

~honld Te
.‘-H‘:j(‘('l\
thoronghiness,
superseded by vhiae
secondary sehonls too seldom give.
“\What is all this doing for the
Faglish inspector of the elaborate apparatus an
methodology of our present- -day training, Fyeroat
The zest with which

child =" said an

present we are doing a gond deal.
my own children go to the public selonl of Omtario
15 much greater than that which wis shown by their
father. and the cause is not, 1T make hold 1o say. better
Brains an their part, but better teaching in a better
<chool. 1f anyvthing | have said of our present systems
seems hard, | admit the great improvements that they
have brought abent. They ]m\c raised us all toa not
unworthy level, and the time is now ripe for them o
go on by differentintion atong the lines which 1 have
«lcsull)ul and along many others on which 1 have
not touched. o levels higher and yet higher. 1 am
come that vou might have life. and that you might
have it more nl)nnd.mtl) must he the motto of the
true teacher. This splendid convention gathered from
all parts of your great Province shows that you have
the vision. and where there is vision there will here-
after be fulfilment.

MENTAL FATIGUE AND THE SCHOOL TIME-TABLE

'\Llrgnrc\ A1 Hadrill,

{Abridged from a paper read bcf() ¢ the Seminar

(From The

1< lhc making of time-tables there is no end. To
the casual lay observer it would seem that ouce
{he time-table of a school is arranged it should serve
for all time; but we of the profession know other wise.
Each Septcmbcr we spend many hours drawing up a
time-table only 10 be beset with doubts, when the
: - {ask is finished, as- to whether our’arrangement wili-
: - secure the maximum amount of work from our pupils.
‘ \Would-it have heen wiser, for instance; to have had
shorter lesson-periods in one grade and longer in
another? “Have ‘we placed ‘the most difficult :anects
“in’ those periods when the’ pupils can do . their best -
Wwork?  Are e correct inour estimate of the difficulty
of the "various <choo] ﬁubjccts? '
.= Fortunately welive in an age of-invéstigation,and
. even the realm of thz schoo!l room has not heen left
<= unexplored.:
‘sive investigations have been carried on to discover
“what-effect the:school work has upon the child. These
“investigations have ‘heen based on:the theory that as
“work: pmcecds‘} “certain - amount “of energy 18 con-'
sumed; thercfore, if the f'm"uc “caused:by <chool work

: mmmu' avhether=the: \ch(m '\mquAfndmn and -
W aste of encrgy. T‘m"uc, defiriedas “a falling-ofi
in the ability to do mcntal work uthcr in accuracy or

M.A., Montreal High School.

Teachers’

~ % york period to the next, butthat the number of errors

“Within ‘theslast: twenty-five.vears.exten-: :

can-he-measured;-some:hasis will-be: found for stcr—:

in Educational Psyvchology at McGill University)
Magazine, Montreal)
in speed or in a comhnalmn of both, as a result of
mental or physical exercise.”
used to measure fatigue are takmg dictation, counting
letters, cnp\mrr letters, munormng, simple ‘comput-
ing—activities which; 10 quote. again, “involve a series
of processes of a pud(mmnntl\ intellectual character.”
One _experiment may be cited “as an example: One
cducationist caused his class of boys, aged eleven to
thirteen, to work easy L\amples in- amhmetlc for-a-
period of ten minutes; a five minute pause: followed
the work period, succeeded by another ten minutes’
work. \Waork periods and rest periods’ followed each':
other until the hour was over.. He found that, on the
“average, the number of. examples increased [from_one

also increased.

These tests, .\Ithrmtrh opcn to criticism mdx\'ldual-.
1y, givecon the whnle, parallel results: wh!ch may be

,,\nmmed up.as follows—
That there are four tvpe< of w orkers. :
9 That hllgxnhl]ht\ is \"mablc and is: easxlv
ﬂucnced by age, health;-cte:-
3. That 1hc
tc» fatiguesl
- Tour t\pc: of- \vork curves may hc dl\unwm\hed

Some of the methods .

, e
are cen.xm hctom w lnch 1r(~ opppﬁe'l
EYS

thc farqt is thn inw lnch thc cfhc:ency “of- thc workcr{

e ik itk A Pt & A s 4 Y. B RIS



file:///oiinal

5

PRl

THIE

[ 5
s

September, g2

B.Co TEACHER

Page Elcven

: is at its height at the very beginning of the task.
Exactly oppusite to this is the curve of the worker
whose efficiency increases as the work progresses.
The third type shows a slight rise the work curve
a1 the beginuing, followed by a steady decitne; the
fourth, a slight fall at the begmning, followed by a
rise. The thml and fourth types are variants of the
first and second. ‘

‘wwndl\, the experiments have shown that there
are certain outside  factors  which intluence  the
fatiguability of the individual.  Age is important—
children tire more casily than A(lults and especially
durlng periods of rapxd growth,  Fatignahility also
varies” with the time of (Lu. One rather surprising
discovery is that the first hours of the morning and
of the afternoon are usually the most unfavourable
for mental work.. We are told that ever the day of
the week has”to be taken into consideration.  Wed-
nesday is the worst day, Tuesday, the best, though
the work-curve of the late morning and afterncon
~hours of Monday approach vcry closely to- that of
Tuesday.  The time of year 'is not without its
influence on the ability of the Lh)l(l to perform mental™
work.“ The period between October: and January s
the ‘most favourable, that bctween j'um'xr) and=fune,
the most-unfavorable. ) ‘

- Of the fastors opposed to-fatigue, practice is placed
first. - The more frequently we repeat an activity, the
less demand that activity makes upon our energy. In
the Tong run, however, the fatigue does overcome the
Ceffects of pl'lLtl(.L and lessens the amount ol work
done in a given time. Small variatidns in. the work-

o
]

B -z 2 of: psycho-physical exlcrg\. Such™a rclcasc of energy
e is known:as a-“spurt’—an finitial spurt,”
: “at the beginning of work, a “spurt. of change.” if at
~the begmnmg of “some T‘T:\V“n..‘l different  form of

work,’
heginning; one must get * ‘warned up”. to’one’s work.
But once having surmountul an initial inhibitdon “to
mrfotm new-worky one -finds that a special swing or
ditness: is produced.” An mtcrruptmn of five-minutes’
rest-at the end-of one:lour's.continuous addition has
a h\'nurablc effect s .
: f'ftu.n mmntc “the work - shows s declin in
“quantity-and in qu.lht\—-—th special. ‘ﬁwm"f or_ fitiess
“has been (l(‘\trn\ d
rest, the recuperative cffects of lh(, pauqc may in- the
“endZeounterbalance: tllc los L'nstl\'.

mm’e f’mll"lr “one’ mm(l 1\ wnh CCI'['IIH wurk

Ll¥c'

+curveare caused by a release of an exceptional amount.

if it develops .

Also, the best work 15 not done at the verv"*”fdu 180" ruhfrmlg the Tact that the hiours nnmcdlatchf

5 aml drrange our-time t dl)l(‘ ac cordnwlv

bnt if the pause - be Tengthenedi

~TEthis longer pdusc be used for oo

the _"

the | fatigue co-cificient of the various school subjects,
—i.c., do-all the subjects make the same demand upon
thc Llnld‘ Mathematics and ‘memorization exercises
have been found to be most fatigning, mucn more ao‘
than  geography and’ drawing; mathemaunes  and
ancient langnages moré fatiguing than the muother-
tongue; sight trmsltmun more so than the reading of
New forms of learning are greatly affcctcd
by fatigue—learning o write, we are told, makes
erormous demands npon the energy. of a child. At ,
ten o'clock in the morning is the hour when the work
curves of most pupils are highest; we should reserve
that hour for thnse subjects having the highest
fatigue co-cificient. Tt is interesting to note that
gvmnastics when pursued vxgumu\l) are  distinctly
fatiguing, and are not recuperative as used generally 53
Jto be believed.  As it is the duty of the schoel, how- 7
ever, to develop, not only the mind of the child, bu
the body also, we must give physical exercises a plac
on the school programme ; but as physical work lowers
the capacity of the pupil for immediate mental work,
thuse perieds of the day when the mental work curve
is at its lowest—Ilate morning and early aftérnoon—
can be set aside {or-physical- activities. NP

authors,

The length of the school day is a- much dl:puted
subject among teachers, In this connection an English
; p\\'(.]l()lu"lst gl\’(.‘s it as his opinion that the typical
morning session, from nine to twelve o ‘clock, with a”
fifteen minute recess, is- too- long for tlie children in R IO S
the lower "r.uh.s, and that for very young children the B SR
afternoon. session should  be dbOllbl\Cd Forolder
children, we are told, therctis no theoretical objection
-against late afternpon: sessions, provided that the noon
“intermission’ he of safficient duriation to allow of. the
complete-digestion of the mid-day. meal,-two h.mrs atoo
“the very least.” Butatwo- Hour mid- d'w rece /s is. verve o
seldom »practicable iin-a day-school “all th7 £ wc can

~after-a-meal are not suitable foriintense mental Lffort

‘\\' ¢ all know tlmt h ~older- t!u. chlld llu. longeri E
can the lesson: peuud be, but we are oiten in doubt.
in ~pcu,llc(l cases, as to thter o h:s:onshould bc
twenty.o thlrt\' 5: or sl:\'t\' mmute; me
Here, as fatwlmblhtv “varies with the m(lwlduﬂ,.

a
(lcfxmtc rnlcs for our nmd.mcv h \' bu.u rurmulatul

tht\\un' l_hc Sull.x
Cpupils by insisting: upun luu lnn"' a
one \lll)jLL.l. .m«l the Lharvbdx‘ 0‘2 mterfcrmm

'ltuntmn. 41\(1
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thew length 1oguote the following: “Short pauses
Lerween Jessa periods have a great recuperative
efiect; hut as the more fitiguing has heen the previous
work the longer must the rest pauoes be, 1t follows
that vach snecessive rest panse shonld be longer than
the previous one” We are again vaarned that the
vadue of the rest pauses Is lessened, 1f, during them,
strenuots physical exercises be indulged in,

Space sllows of only a brief reference 1o one other
topic, which, whenever it is mentioned, is sure to
provoke discussivn—-"keeping As far as 1 can
gather it is agrecd that except in rare cases, where
discipline isiin question, it is uscless labour; indeed,
some authorities go so fur as to state that we may
thereby waork the child harm rather than good. 1§ the
school day is of such a length™ that it sccures the
maximum amount of work, the work-curve of the
child is at its lowest when school is dismissed and he
is in need of a long rest panse. Moreover, continual

the Taboratgry 1o the schoolroom,

keeping-in s apt to jose its erfect and may develop
Lad habns in the child,

There are many other knotty problems an which
light has been thrown by applying the methods of
’ Those who are
sufficiently jinterested in the subject to wish to read
further will find  Offner’s monograph on “Mental
Fatigue™ most snggestive and helpiul. In eonclusion,
I camnot do better than quote ”lL final paragraph of
his treatise t—

“Finally, we must undertake seriously 1o revise
our views of the relation of hudil‘-'“:m(l mental work,
We must reach the conviction that bodily life wnd
mental life are not separate systems, but that they
spring from the same sources; that they do not keep
separate accounts like married folks who divide their
coods, but work together like husband and wife who
hold the funds common, when whatever the one
takes out of the hank 18 no longer at the disposal of
the other,”

REPORT OF THE SUMMER SESSION 1922, UNIVERSITY OF B. C.

Extracts from 1h‘¢‘1\'cport of the Director, Dr. H. T ], Coleman.

EGINNING with the Summer Session of 1922

o the University of British - Columbia - -allows
properly matriculated students to obtain by summer
work, credit for courses in the First and Secow! Years
in Arts and Science. - This policy has naturally becen
received with favor by the Summer Session students
themselves and has, it would appear, led to very
material increases in the enrollment and in the
niimber of students presenting themselves as candi-
dates at the final examinations. Following are the
ﬁgures m thcse respects for 1921 and for 1922;

: e 19211922
~Total. number: enrolled. ... 134,208

Total number-writing-on final-
examinations  i0i L L, 0085 0 127

‘In-addition:to the_regular University_courses, the. = .

Summer Session has continued this year the. courses

“in Advanced Commercial: Work begun last year, and-’

has given, also, three advanced courses in educational

=subjects-for-inspectors-of schools, principals, and other
*mature students who. mxght be. interested.: The at-

,'flcnd,.mcc -upon _these courses and- the interest-shown
“would: suggest the desirability of continuing this type
of work:in future: Summer. Sessions.
"ddded that these courses were made poss:ble by'

involves considerable sacrifice.fo

‘representative scharacte

ool converned to. have fully justified the -University's

- o enterprise in rrn'mg to the N fmm.er C»essxon its present' T
“Itishould “be. " : g :

“Director, Summer Session;

'and he:other offlcmls of Vthe Depa;;mént haver """F"i"@f“i“’ 'Of':‘B"mSh COI“"‘"'

a
cachcrs 'md other<

to give up over half of the mid-summer vacation to
attendance on University classes. Moreover, many of
these persons are taking up again subjects which they
have not touched for a considerable number of years
and they, conscequently, experience a very real diffi-
culty in getting back again into student ways. It
speaks much for their seriousness of purpose riat the
efforts of so many of them in this.connection have met -
with so marked a success. &

The recommendations as to future policy presented
in the Educational Cummum Report, deserve, ' T’
think, careful ccm:xdcmtmn, not_only btcau§c of the
recammendations thcm,g;dves. ‘but because of the
of - the¢" Committee and the =
painstaking way in which_ they have pcrformed the
duties committed to then.
I am sure tHat the v

y creditable showmg wluch 3

is indicated by the"exanil‘pahon results, the-favorable
“comments upon the quality of the student-body made™

iy members of the staff, and the enthusiastic interest
in the University which isireflected in the Report of
the Students’ Educational:Committee, will be felt by~

Rtalus

EDUCATIONAL COM MITTEE REPORT

[‘o Deéan’ Colcman.
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Bennett, Mr.°C."L. Thornber, and Mr. G. P. Yourg The Committee consider it desirable that the
(Secretary). “The’ (_ommutcc met frequentiy in de- Lm\'crsxty authorities maugurate extra-mural courses,

hberative assembly ‘to discuss the suggestions  put
forward, to review the work of the session and to
anticipate future requirements in view of the progress
achieved.” Amongst otl :rs they co-opted the valuable
services of Mr. NAR. McKenzie of New Zealand,

The students unanimously. desire this: Committee
to record their high appreciation of the value of the
courses offered and of-the encouraging and sympathet:
ic attitude of the instructors.” The system of credits.
supplied a strong- stlmu]u:,Abut the inicreased attend-
ance and the- high .degree of " interest maintained

- 7 testified to the atude.nv- _realization of th(. helpfulne:s
ot the studies. : :

The recognized mdx:pcnsable features of university

TL77 courses—the classes in  Biology, I:"otdn), Lhcmxstr),

w0 “linglish; - French, “Latin,
have been increasingly attended

The (onlmcrc.ml classes have

met, to a large .

auquamtance with thervaried: aspects of this import-
ant-work.
wand the $tt

mtcn:.lfxed

,Vaddmox Eto contrxbutmg to- th(. attam

Teadxers, eppcuall), have bcr\e

Mathematics and Physies

R éttent the nceds of provincial® tedcliers for.a thorough. o

-The scope of the work has been enl.lrgul i
lhe. dcmand for th:s course -

iy
'tlon ‘History,. Economlcs and: Phxlmophy have been;

: o teachers filed in the Educational Bureau

L dentl\ _urge-that” the- many: excellent - features of the

especially in view of -the fact that Manitoba ‘and
‘Toronto Universities are confining such advantages to
their own provincial students.
"Also, :anticipaling the probable duplication of the
crowded classes of the Winter term, they would re-
:,pcc.ttull) suggest that some classes be held in the
evening and on’Saturday. This would enable students™
engaged in'daily avocations to pursue their university
“studies, salvmg to “a considerable - extent  pressing
prublcm:, of maintenance during the completion of the
" University ‘course. This plan works suLcessfully in
New Zealand, where full degree courses are available
w0 evenmg studen;s

+ A number of students have voluntecred to-recom- - ,
“'pense the”instructor if a tutorial class in Second Year o “
Lnglish-could be arranged for Saturdays durmg the - =
Winter session.

It is requested that additional books on educatlon-

al research and’ mudern surveys be added . to Lhc‘
hbrar) o3

. {‘ The Commlttec regommended thd[ ‘the Provmcml
~Education- Department be-asked-to- recogm:e attend=
ance of .teachers.here.and-in similar-institutions by

~including the names of students ‘and the courses faken
~in their publlahed annual report. Record$ of successes
~achieved ” mlght ‘bz preserved in the. dossiers of

“In 'conclu.\non’ ‘the” Commlttee ‘strongly and: confx—

“British~ Columbla Umversntv Summer Sessmn shcml(l
be: wldclv' advertised, \’ot only 'is. th
progresswe mode.n nd hnghl) eﬁicxent

2 e‘zeru.‘,e and’ socxal mtercours
'when tbe Umvcrs:tv
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IMPORTANCE OF DRAWING IN THE PUBLIC SCHOOLS

By CHARILES I,

SCONTT,

Dip. G, S, A

Supervisor of Drawing, \Canconver City Schools. -

Though the importance of drawing in the Curriculum
of PPublie Scheols his been recognized alimost universally
for the last thirty-five vears or mote, there are still indi-
viduals, teachers as well us parents, who fuil to recognize
that fact. It is the purpose of this article w help to clear
up any misconception that may exist on this matter cither
i the mind of teacher or parent,

The failure to realize that drawing can play an im-
portant part in the development of the child’s mental and
moral activitics is perhaps pardonable on the part of
purents, who are not trained cducationalists; it is less
pardonable on the part of teachers.

Subjects in which parents themselves have \\md no
grounding are apt to be lightly considered  whin put
alongside the three R's which have perhaps served them
quite profitably.  Yet man cannot live by bread alone.
Education, as we know it today and as it has been in-
telligently known always, is something more than a mere
provisioning for the body.  Full living includes a recog-
nition of virtue, truth, tolerance, beauty, cleanliness, not
any one,of these, not any magic trio of R's, but all are
'nece<sary and it is a recognition-of this necessity which
is demanded of evervone bcfore Jjndment be p.macd on any
one subject, ‘

. The redlization that these character-building qualities
are to be found in intelligent teaching of most subjects in

the curriculum, some of course, more so than others, is .

not sufficiently plain’to the lay mind.
There still exists.in the minds of some ])erntﬂ and
teachers an idea that drawing is a subject which can only

“be properly taught to those_pupils who have within them

the “divine’ qparl\ which is expressed in beauty, that an
ability to draw is a gift from above, ani that whcr“ vt
- gift has been withheld there is the barren ground. -

+This idea exists because of a nnsconup 'jon be'wecn .
- the terms Drawing and Art. '

e Drawmg can-be: tdught bccause Drawmg isa: Sucnce.
Art cannot be: taught because it is an e\prcscxon of the
spirit. or soul. _Reading, writing, grammar, composition
~areall subjects that have a bearing on'the obvious utilitics -
of life; -so'much will be recognized by-all. - They likewise

"have ‘a bLarmg on” those character-bm](lmg qmntxes al-'
\‘1 ready mentioned: through the literature studied in con-

nectlon with them. - That-much also: ma) be recognized.
‘is the Lharge mdde thal “since my gnrl or.boy:is.not:

'gomg to bea: llterar) artxst thue <llb_](.cf.9 are: unneccq-.

but o matter for which the parents might go down on
their knees and thank Gaod,
A dittle more beauty in the world of tolay. wonld help

to compensate for much of the mental and physical stress

which is cverywhere prevalent; a little more of vision
would prevent men from perishing,

But it is not the purpose of this article to argue the

case for tlr.n\m;, along acesthetic lines, that

point of view must be included.

although

Drawing is more of an industrial \llhj((‘l than cultural,
so far as Drawing in P'ublic Schools is concerned.

And if properly taught it is an industrial subject, even
though it is not definitely applied to any one particular
industry, not definitely vocational or technical—that is 10
say, it 15 not necessary to make it partake of the nature of
Commercial Art, Furniture Design, Lettering, ete.  All
of these branches 'of Drawing spring from the roots of
Form and Colour, and it 1§ from a series of graded exer-
cises in these twe ‘roots” that the young shoot * will
emerge. And the nature of the soil is the measure. of
the knowledge and intelligence of the teacher,

Growth will | rumc where the teaching is sound and in-
telligent.  Faulty testhing, like stony ground, will stul-
nf\' and pcrha]N kill the growth.

Drawing and design in the Public Schools of \an-
couver is definiteiy based on the root of form and color,

cand the endeavour is made to have the subject taught in

such a way that a pupil's sense of proportion and appre-’
ciation of form and colour is du'dopul

In tLaLhmg form and comparative method is adopted,
hecamc there is no other method of teaching Drawing.

g ooy

“*Since all Drawing 'is_ form,” and that form s (.t.hmtd\ﬁ

“confined’ by pure. lmc or more loosely conﬁncu b) tone;
it follows that Drawing is the science of comparmg pro-

sportion”of one pure line to another, either 4s'to dimension -

or slant or-comparing the rclatxon of one tone to another.
"Now -a comparative sense demands obser vation,; and

ob%cr\atnon of the keenest, and: who:is.there: who will =
a

dcn\ that ob<er\'at10n 15 a fundamcnta] in al] num
.utmtxes g

It h.x~ long been rccogmzcd 1hat 1f you \\hh to know

-a ﬂmlg well,-draw. it by so doing-you will not only have ..
“increased - vour own knowledge but you: \\'lll have: servedj
your: purposc i Jife by bm.ommg a“social: crcature for

(lra\\'m" is i lml\ bet\\'cen the thought of one man and'

to aensmg “the statlc lmcs horxzontal ‘and A
cu}rrent wnth obc.ervatlon of
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" “auestions whereiri”lie not only happier ‘and more beauti--

of proportion.  Proportion is, or should be, stressed, he-
cause without proportion there is no drawing.

A mere ability to draw a line is not drawing, any
more than an ability to write or talk good English implics
possession of an idea, although in both cases the one
sometimes masquerades as the other,

In these exercisés the drawings are made from the

actual object, natural and manufactured, whenever this
is possible.

In the senior grades this exercise of pmportl(m and
sensing of direction and curvature of line is added to by
the stud_\, ot light and shade—what is tuhmcall\' known
as tone values,

All of thc'sc activities are of course freehand drawing
that is to ~a'.~'. drawing ‘with-hiand and eye alone. '

In the study of Design, there is a combinational exer-
cise of drawing with ruler, set-square, compass, color and
freehand line. The pupil is led ‘by casy stages to the
proper use of ruler, set-square and compass, to an appre-
ciation of tone and colour harm()mc and also to the
clements of simple des ign. o -

The " utility value in the use of ruler, set-square and
compass, with ~its accompanying lessons in  accuracy,
cleanliness, etc., will be apparent to every person who. is

--working-for-a hvmq in this work-a- ~dayv-world : the neces- .-

sity--for ‘instruction in- colour h'xrm(my and’the elements
~of design may be less evident. - Yet it isno exaggeration
to say thn* questlons of colotr: comhmatums are.continu-
ally coming before every man, woman or child. either in
-‘the Fome or _the worlwhop and it is'in the solvmq of these
- ful lives, hut also blgger dividends.... People are attracted.
by beautiful form and beautiful colour, and ‘he is a wise
Lusiness_ man ywl.o ycuogmzcs th’ll fact, 'm(l sln. |s a’

[l'uhc\ and CLH(]LI“L“. Bcforc T

competent wife who takes notice of the same fact in
home decoration and in dress.

It is not possible within the confines of this short
article to argue the case in deiadt, but the qualities of pro-
portion and dimension, neatness and cleanliness, static
sense, sense of slant, tone values, colour values, colour
harmonics, clements of design, use of ruler, set-square
and compass might all be argued on to prove the virtue
of drawing as a subject worthy of respect in the curricu-
Jum of torday, and that on the lines of industrialism alone.

[t is perhaps less necessary to argue its case as a
means of awakening the sense of beauty whizh is within
all of us to a more or less degree, for if drawing and
painting is the vehicle for the expression of beauty and
drawing is but observation of form, then surely that
observation will lead to a deeper and keener appreciation
of those heauties that have been handed down from the
past. ) L -

This cultural value of the subject is not lost sight of,
inasmuch as lantern lectures are given to many of the
senior classes when pictures by the old and modern mas= _
ters are put on the screen, with brief talks which attempt
to link up the thought and hlsmrv of a pcnod with'its
artistic manifestation.

A distinctly weak point in our system here is that
pupils of - sccond :and-third -year:High Schoof:receive-na
instruction .in drawing or painting, no matter whether
they have strong desires or exceptional talent. -The res .

sult is that seed well sown in the equv vears; d0c~. not bear :

the full blossom:.

foster and nourish Drawing and Design i in such a manner
that the Arts and - Crafts “of British - Columbia - will
flourish for aye, g

rrr)fcssmn'xl wlc nf the,wor :t.lukl(.(l ina mnrc c’\rncﬁt

_ and thﬂll"htflll way: th'm lt “is bemg-tauklul at thm"
'(‘nnfcrcnu: : :

. I the grcat
rltnh n'ltmn.nhm': sprung upsin the
sotithern: hcm;sphcne Our own’ httle couﬁtrv Aszans
strmw ‘llnstr’mon

of thc eﬂ'ccts of edumtmyn

It is the hope of the writer that this defect: \\'111 bc -
soon remedied, and ‘also that a School o1 Artwills rise o




Poge Steteen THIE Lo

TEANCHIER

September, 102 i

members of the Free Church of Scotlind, who left
Scotland as soon as the Chureh movement was in
disruption, when many of the Preshyterian faith left
the Established Church and formed the Free Chureh
of Scotland.
with breaking away from the old church at home,
but they moved out by congregations, by settlements.
out to the newer land, where they could start a newer
life, or where they could start a newer Scotland free
from the trammels of the older conditions, They
started  their educational  system almost  at once.
One-third of the value of all the land in the country
was devoted to education. So that they had Univer-
sity education at a very early stage of the settlement.
These settlements are provinces with  their own
government.  They had complete government in
the carly days.  Further north another  province
was established, called the Canterbury  PProvince.
These people originally were all English, members
of the Anglican Church.  They came out there
to form a typical English community in the new
fand, away from the evils that surround the older
civilization in the uld countries.  They brought with
them  everything  typically -~ English.  They  even
brought out an Earl; but the Earl did not stay very
long, and went back to England.  They brought a
Bishop, and the Bishop did stay. and his ecclesiastical
progeny are there to this day. They devote one-third
of their land to education. They, too, spend a very

Our settlers out there were, not content

large proportion of their income on the Church; and

the first thing thai strikes you when you go to that

community is the clerical educational aspect of the

country. The chief city is called Christchurch. The

town square is around the cathedral. Every strect car

starts- {from-the cathedral. - There we have that very

: tvpically English civilization. In other parts of our

R Dominion we have other bands of idealists from other
e _parts of the British Empire. - The settlement that 1
-was.in came from Canada, and formed a settlement
of “their own, which is typically Eastern Canadian to
“this day." Hence, we have, t6 begin with: a settlement
“of ‘péople who. in the main, are British, représenting
all the different types of the British, from what was
.. then all the different parts of the Empire. Naturally,
the education took on a British type.  The University
~professors. for very ~many years,  were invariably
obtained from the Qld Country. The high school

Ho)l »COu’n’trjn “The-ordinary ~teachers of the older
“oeneratjon: mostlyv came-from -the- Old 'Country, too -
“That-accounts for-the-fact-that-T-have-the -mark: of

Not. onlv had: we “then ‘English teachers.“but . New
. Zcaland. being a_ comparatwely small/place, we got:
some from the Old Country, somc from Australia: and
-some: fro,m Canada.. We: gefl fair amount from the
 United "'cstates., vhichwe
5Brxhsh country; under the, Bnmh Alag.~ AVe do ‘not
d Hown,an distinctions ont: there. “All"these- mfluences.
th nflucnce% cducatloml mﬂucnceq

= helieve ‘in Internahonnh:m of the right sort; but we -
.do.not believe in.that flabby kind of Internationalism = . . .2

‘person’is going to :he a decent’ International citizen,

2 teachers.. for. very. manv..ycars, also came. from thes=
by reference to the Welsh and Scottish peaple. "Are

“Welsh, or Scotch? And wherc can yvou find more loval‘ :
‘the beast in"my own-accent;“so" thev-tell -me-here. - Britishers?
“Lago ltis a_rather. :mm:mq 1nc1dent wiich_ocenrred 0
“at the School of Manunal Training in ‘%\vltzerland A
lecturer “at--that. school. used  to lecture 'in. three
: : lanqn.um
“weréclassified as Tng]mh French and German.
'f'ccottlch sstudents went+in-a hody-and: ohuctcd. “and
Vwould not be c]asecd as’ Tnfrhth at any pncc.

“almost_ claim as being a-

have been .

at work thronghont the history of onr Daminion,
The resalt s, that we have developed a vory strongly
Jmperialistic spinit. From onr infancy we are taught.
not <o much that we are New Zealanders, hut the fact
that we belong to the great British Empire. We
recogmze the Union Jack as ou. flag. This fact is
impressed npon us ina great variety of ways, and we
perhaps go further even than the ( Canadians in that
respect,  We do g very great deal of salnting the flag:
We believe that symbols coumt for mach. We do
not underestimate the value of syvmbols and ceremon-
ials. One great psychological professor discusses this
question, *Po we smile because we are happy, or are
we happy hecause we smile?”  1f von smile in a
ceremanions  sort of way it probably makes yon
happy. That is a question in which there 1s more than
a hitde truth. We feel that these ceremonials and
these svmbols are a great deal, and we are developing
a proper Imperial spirit. We  require all British
subjects entering the country to take the Oath of
Allegiance to the King. Not so much to the King as
a person, although we respeet him very highly as a
person, but we look upon the King, as, 1 think, do
most people who understand the British position, as
more than a person. He is a symbol.  He is the
personification of the British race, and it is from that
point of view that we arc taught to revere him and to
treat him in a mecasure as the British Empire.
It is symbolism carried a little further. 1 think people
whose mode of government is different Irom ours
hardly realize the fact that our King is not-at all on
the same footing as any other ruler on the face of
the earth.  Without this symbol 1 do not think the
Empire would hold together for twenty-four hours.
Although it does not appear on the surface, probably
we arc as sentimental as any people on the carth.
Our Empire is held together by sentiment, and we
cannot afford to ignore the great issues in the education ' el
of our children and the education of our griwn up '
peoplc. Now the fact that we are so <tr0ng1\ imperiai-
isti© does not mean that we are unfriendly to any nation.

- We are not-unfriendly to any people; unless:they

become unfriendly to us; then.we cannot help it. ~ We

that ‘would ‘deny your own country. \We think if a R T

he must first become a good citizen of his owr, country.
That particular. point.. 1. think. can best be-illustrated

there any people more loval to their country than the.

Dealing: with that - “question. 1 think T
\\'I” give you an mcndem that ‘occurred” some vears

anllsh French and German, The students ;
The - =

;Thq
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Four World’s Records Estabiished by
Isaac Pitman Writers

AT New London, Conn., U.S.A., on August 24th' 1922, in the National Shorthand chorter< Asso-
ciation Champlonshlps NATHAN BEHRIN, for the FIFTH TIME in consecutive attempts (as
a Judge and Reader, he did not enter last year) WON THE N.S.R.A. CUP with 9914/, AC-
CURACY—19 errors in 3,610 words! Time allowance for Cup transcripts 4% hours.® Mr. Behrin
handed in the three transcripts with 134 hours of the time allowed still unexpired.

Percentage of
accuracy

Percentage of

%980 Words Per Minute—5 minutes, accuracy

1st—Nathan Behrin 7 errors 99.51
%940 Words Per Minute—5 minutes.

1st—Nathan” Behrin - 8 errors 99.34
*220 Words Per Minute—5 minutes.

1st—John F. Daly 3 errors 99.7

2nd—DNathan Behrin ¢ errors 99.6

WINNER of each test created a NEW WORLD'S RECORD

Mr. Nathan Behrin’s record of 99%2% accuracy IS PROOF POSITIVE THAT PITMAN’ S SHOR’I‘-
HAND is “Easy to Write,” “Easy to Read” and “Easy to Learn,”

SIR ISAAC PITMAN & SONS, LIMITED o
- 70 BOND STREET . TORONTO, ONT '
- AND AT LONDON BATH, MBLBOURNE AND NEW YORK
Wholesale Canadxa.n Agents The Commercial Text-Book Co. and The Copp, Clark Co., Ltd.

2920 Words Per Minute—5 minutes.

1st—S. Powsner 10 errors 99.1
2nd—Nathan Behrin 12 errors 98.9
3rd—John F. Daly 13 errors 98.3

(‘The eup holder of 1921 did not qualify in this test.)

Wmmmmmn:m mmnmmm_m_ﬁ?mnmmdma:é’ﬁg
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"up:'hot of -course, was -that they were «_labsxﬁcd as
,,brmsh and that satisfied all concerned.

-use-in: educatlon I think the first thing we have to
~do is more or less an_ indicative one.
- expunge from- the bool\s in:the-schools -all. reference
““toancient. quarrcls ‘\What is the use of quarrclhnu
“awithithe ghosts: of old foilies?
“the: Lullsh people only ruled - the country since the
‘Reform = Bill.:

1. owners;-and not by the people.

¢ had little to do?  We should try to. induce the

only certain pcuplv “who,“for the time. Deing, - had
-lutl\cmtv m tllL country,

Now in‘reg sard ‘to -the methods which we should

‘\WWe ‘should™

_As almatter. of fact,

‘That~is Jonly:a hundred years: ago.
l»eforc that thL country -was ruled by the I\mg, or .
10 Why should

ntinue the quarrel of those people with whom ~ -

‘people of other nations to take the sanie view, too. Tt

who were responsible fore
8 '"),rc often than not-they-were:.-
and _file of the people,. The
;f,tlu. pcuplc were not even consulted.
¢ ért_ places m l'mrl‘m(l sending =

both sides of the ocean it would help a grcat deal
in promoting International friendship,”and we should
emphasize that in our schools. 1 think, too, that we
might-as. well get rid of our jingo-istic songs. 1 don't

think there is any’ teed-at- this tlme to get-up- “and e

“sing We will fight again and again.” 1 don t-think
songs of that l\m(l should be t.ncouraged in.our ot-
“dinary school, or at all..
S more: glorious than war: “As Milton says, PL'ILL hath
“her wnquv:t; far more rum\\,nul than. war.”. We
-try to' practice ‘down_in’our. little Lountw ‘a splnt f
f'f()ml fellowship.”

songs of other pcoplcs and:-races—National :Ongs

stand the songs of other people; we will be doing
something in: thc direction of ;getting lhun to.unilers
Sstand th N)llls ofthose’ 1)u)plg and. after all. under-
: 'sl.mdmg 1
‘;,h thc hcumnm-r

. without on

sm"lL mh'ablt'mtr_

Snmcbu(l ¥ h'1

There are othcr conquests o

‘We'should lay stress on the songs =
gl our own: country and-songs-of the- [*mplre and: the.:

-~ —"The songsof arace L\prcss th(. :,oul of the race-more -~
Sthan dn\thlll" else. If we get our Lluldrm to tinier-.

“the bu,mmn;_, ()f \v:sdom i lhh \.l\t_rlt

ml(l Tiecare
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working mmen on econonics Wt enr University. One
point I always make at the beghming of cuch session
s this: 11 you are going 1o wnderstamd cconomies at
all, if you are o workman, you st eyt lovk at
the problem from the capitadist’s poing of view; and
Hovou are a cu)»ilulist you have to look avit {rom the
laborer's point of view. 17 you don™ look at the thing
from u\.m_\ puint of view you are never gotng o get
at the truth, That is sometinng that we must Jearn
ourselves, and we must teach to onr children and

vaung people as they are growing upe You all know

the story of the two people stunding on epposite sudes

of a shicld and quarrelling as 1o whether 1t was made
of gold or silver, and when some passer-hy came along
he Iu’d them une side was gold and the other was
silver.  Agreat many of our guarrels take place in
that way.  We see only one side of the question, 1
we saw the other side we wuuld be perfectly satisfied
and the quarrel would never take plize.  VWe must
also he very carefnl aboin o very tricky psychological
])hcnumcnd called rationalization, [t means that if
there is a subjett in wlmh vou are peculiarly interested
and in which yvour ¢émotions are stirred, youdo not
reason about that subject at all: you jnmp at a conclu-
sion and then you create reasons 1o suit that conclu-
sion, ‘There is a very great deal of that.in our inter-
national views., There is 5 very great deal of-that in
_uur opinion of vur neighbors and our estimate of other
parts of the Empire, perhaps.  We attribute to a
person certain characteristics and we pmccud to prove

10 our own satisfaction by what we think is the logical
line of reasoning, that this statement is true.. Now,
that type of fallacy we should aveid all along the line.
It is most important that we should get th'n thing
put out of the way. We, in the younger countries,

have another special trouble all our own. e have

remarkable frecedom. 1 notice wherever 1 go in the
vounger countries, and-1 have had the privilege of
seeing a great many of them, the customs are pretty
“much the same.” A man is free to do pretty well what
“he likes. ]
+hold-to ‘the -same- extent..~- We-have. persnaded our-
selves into the belief that we haverdiscovered freeaom.
We have done nothing of the kind. Freedom was
discovered by our ancestors when they were running
half naked in-the forests of Europe.

‘The conventions of the older wortd do not -

“That love of'

“freedom -has run through the races from: that -time-
to this, thmmh at times strong oppressors have tried’

to -put. us down, and. have Suu.ecdcd more. or less.
We hdve ‘not “discovered - freedom; we ‘may in- part
have recovered it. We should give credit to the race
‘to which we belong.and for the matter of that. to the
_human race of the Old World. at any.rate, for having
in- parts of -the Old -World: préserved the seeds of
hey are growing better, that is:because the
”cnn(htmns are more’ congcmal
where. we must give credi
“isjustly due thc:m

“That is another point
to other people ‘for ‘what
“Thereis no- civilized nation any--

“iwhere that- has> not madc some’ Lontrxbntlon of: value =

0- the cwlhnmon of the \vorld In thm conm-cnan

so_conymonly “‘\'U\ now,

tire of onur own partcntar part of the weorld and the

chterature of every other part of the world that we can

et hold of. This wide reading 18 very essential,
Modern cducitiomalists are recommending this very
same thing for the ordinary exercises of the schuols,
for uther motives; so we have every reason to encour-
ape thix type of reading that will put us in possession
of the viewpoint of other people, whether of our own
race, or otherwise,  Another point we might well not
forgec: ¥arl Brook tells us that no man can live to
himself alime. That is one of the points on which
Socialists and Capitalists will agree absolutely, They
div pot agree on many puints, but they do agree on
that. Now, why should we feel, in view of these facts,
jealons, af another country or another part of our
Fampire is prospering - Exchange of any kind is hased
v the privweiple of exchanging the superfluous for the
HUCEssary, We should lay considerable siress on the
facy that the prosperity of other peuple is our pros-
perity. The prosperity of the wasliTis our prosperity.
Phe part can never be greater than the whole, We
shoald also try to impress-ypon: our young people and
our middic-aged people and our oid p'..’ople. 100, that
we must get a better scale of \'1]ue< than the scale
O tmw\commcnt stress 1s
laid on, the question of service, 'l‘nl 15 a scale we

want to spread throughow the lcngth and breadth of
the world. 11 you will allow me T will close with an
approprpiate t«\! “As ve would that men should do
uite you, do ye even so unto them.”

Christmas
Cards

/

) NNOUNCING the fmest dlsplay
: we have ever shown!

If .you wish" character--and indi-‘
viddality in your cards — printed “or
engraved to-order—you should ask to™
see our -samples. :

" Then—compare prices! -

- 617-619

L View St . P};gge
. Opp. A Victoria
Central : Victoria,

Bldg!

1 o i e o i Al e n B




T T R S 1

W R TG AT

et YA T

omeans’ nffordcd in preventmn such a calamity,
“the steadv erL:ue in‘the number.of-British Columbi.l
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REPORT OF SUMMER SCHOOLS, VICTORIA, B. C.

By I. \V. Gibson, Director, Provincial Summer School for Teachers.

HE 1922 Summer School for Teachers was a

success, some who have been in attendance at all
of the six previous schouols have pronounced it “the
best vet.” Of course that is nothing more than we
should aim at, and anything less would be unsatisfac-
tory.  So many have been heard to remark “there is
such a fine ‘spirit in the Summer School” — and
certainly that helps very much to insure success. This
school spirit is something that every good teacher
values most highly in his own school and is something
that the instructors in the Victoria Summer School
re]mu: in from year to year.

‘It would not be entirely correct to say that the
instructors make the school, but every student will
agree with me if I say. that the fine personality,
hacked up by the genuine professional ability, of each
of the instructors. has had ‘a great deal to do in
.winning for the Victoria: Sumnmer- School. its good
Sreputation.  On the other hand. every instructor will

heartily endorse the statement that the diligence and
also ‘the whole-hearted™ enthusiasm of the Summer

School students themselvs have contriburea very
Iarrrd\ to thc success of the various courses and have

" helped:in:every. way to-make the Summer: Session

enjoyable as well as educationally successful. It now

- seems - as. if a-great many of our British Columbia .. -
“teachers are ‘forming the Summer. School habit and

nothing could:be more in keeping ‘with the spmt of
the times and alsothe needs of the hotr. The growing

“teacher is the cnly one that can help the teaching

iprofesslon Stagnation soon becomes retrogression
Cand whllst ‘the:Summer course- is.hy. no-means-the

- most_ potent,- and also” one. of the: most enjoyable.
T sav,

sin -British “Columbinzi We

ve shall presently’ hav

: ‘ear but what we w'mt in futire 1'
vith a much larer '1ttond.mcc :
The numer of c.tu(lcuh rcwxctcrcd in l]u v'\rmus

hcttcr %nmmcu

classes was as. folvlo“q .

.P,F'.,'_‘NT_‘T L Gr adc '

only means of preventing this. it is certainly one of the-

“teachers “in “attendance at the Summer Schools hoth
in Victoria and-Vancouver, and also at outside points
‘augurs well for'the high <tand;’{fd"hf educationwhich =

have.had Qoml qnmmc ‘Scheols in British Cnlumhn
for the:past: cmht vears;: ‘and_a"fair attendance each

Of these, 3+ took the special course in Physical
Training, and 109 of the special course in Writing and
Penmanship in conjunction with other courses.

It is not too soon to begin to plan for the 1923
Summer School.  In response to a request which 1

made for sug"cstmn, for the improvement of the
Provincial” Sttimmer School in the columns of the
“B.C. Teacher” through the courtesy of the editor,
a few valuable and timely recommendations were
received.  The Department will again welcome many
more such suggestions in the hope of so organizing
the courses as to make them of most value to .the
teachers of the Province. Teachers who have not yet
attended a Summer School inh Victoria (about 2,000
altogether) may wish to see classes established in
connection with subjects in which they would like to
receive the assistance of ‘a specialist.  Teachers who
have attended one or more Summer sessions may
wish to sec some . modification of courses already
taken. or sce new courses added. \We shall welcome
a.-futl and free (I:scusmon of -all phaeeq of Summer...
School work.

7 As a matter of rrcneral interest the names of the
teachers who_attended the 1922, Summer School in
Victoria and the school in which each was engaged in

June last is_herewith submitted. 3

BIG NEWS
“The " main-spring “of “all. business :is
advernsmg—and printing is- the voice “that ;
“carries “your ~business" announcements to
- their. market. Yop,call upon prmtmg to o
establish confidence, a'nd good will;to
- create desire to buy.:: i i

Indeed, your: prm..mg is yourself mul- e

: tlplxed to the quantity necessary to reachﬂ
“the vast number you “can- not- rcach

S person. PR s e e A

,'7’[‘[.1[* CU ACK PRINTING

[ are producmg Catalogues
" Folders, Booklets and Officé -
',‘,Statxonery of; outstandmg
i quauty and mdxwduahtw

ln a posmon to
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EASTER CONVENTION REPORTS
tOnther \C(IIHH.!‘ upmh will apprar i Otoher issue)

I.——-H GH SCHOOL SECTION

The fn]lnwing resolition was sent i by the High
School Scectioi:

“Whereas there has been considerable eriticism direct-
ed against the present curricnlum of the High School,
with regard to the lack of provision made for the educa-
tion of those who upon entering the Hikh School have
no intention of proceeding to a course in the University
or Nermal School : and

“Whereas the present course provided in the curricu-
him for candidates for the Normal School does not ade-
quately provide for instruction in certain subjects which
such candidates are called upn to teach;

“
the P'rovince here assembled (Easter Convention, Van-
conver, 1922) are of the opinion that, in the interests of
education, a survey of the present High Schoo! curricu-
lum would be advantageous,”

IV.—PRINCIPALS AND SENIOR GRADE
SECTIONS

The following resolution was passed \m:mimunsl_\' “in
the joint Principals’ and Senior Grade Sections at the
recent Convention :

*Resolved, that the Dcpdrtmcnt of Education be ask-
. ed, through the RB. C. Teachers' Federation to have an
educational survey, in the modern technical sense of the
term, made of the Province of British Calumbia. and that
i “the Department be ‘asked to have the fo]lmunq pumtq

qwm ‘consideration, in relation to said survey
. That the surveyors be trained survevors nf RHITRITE
EC txonc(l standing. e :
RS ' That the survey inchide a gcncral inv L‘\UQ’-’!HOH uf
the rdmanonal problems wiiich ti¢ Provinde "\h’ll] he at-

fempting to solve.

3. That it include a_detailed study of the system of

organization and admin’stration, hoth central and local.

and that the survevors havc full Jiberty .to_examine .into
“*“efficiency - of “the orgamzanon and a(lmumlra'mn both’

“central and-local, and that it be their-¢ luty to recommend

COSATY. il o - -
4. That the survc\ tm.lud a studv of‘all thc‘ cduca-

uf I:ducatmn PRt
-5 That they be asked tL
pnncnpa]s

VTEACHERS ATTENDING SUMMER SCHOOL
- For: Iull I ist- S(,c Pdge ' '
9.'—PHYSICAL TRAINING COURSE

e .rmstrong Francis A., ‘South'V ancouver,
Barron.:Elizabeth- A.- -F..Girls' Central \1ctorla
; ;cl] Thubeth “-", \dn :\ndd

e it resolved that we, the High School teachers of -

whatever 1mprovcments or chanqcs they consuler neces-

“tional- msmlmons m.dcr tlu_ atihority of the Dc]nrtmen(

LoCohinbia Gardens,
Humilton, Florenee O, Seath Vanconver,
Herkins, Phildred Margaret, Fernie,
Haouldsworth, Florence, MacRonie, Sask.
Hogan, E. Maul, Fernie,

Irwin, Lilias M., North Vancouver
Lettice, Fdith, Prince George,

Mason, FEmily M., Girls” Central, Vietoria,
Muir, Jobn M. Swift Creek.

MacKee, Josephine M., Greenwood.
MacKenzie, Mildred, Keating, Samich,
MceKinnon, Flora, Tranquille,

MeGill, Winifred, Victoria,

MceNorris, Flien 15

ke, Eva St C., Dowser,

Ramsay, James, Sidney.

Simpson, Frederick 1., New Westminster,
Tingley, A. Laura, Ocean Falls,

Verreau, Marie |., Creston.

Walker, Bertha, Prince Rupert.

Falwards, Rhive 7l

"Walton, Jean C., Fdmonton. Alherta.

Westling, T. Melvia, Paint Grey,
Wilkie, Ada, Edmonton, Alberta.
Worswick, 1. W,

REPORT OF POOLING OF EXPENSES FOR
EASTER CONVENTION

Total ‘amount promised ... ..o $2.359.00
Total amount required (90% of above). ... .. $2.303.10
Number of téachers who promised contribu-

HONS L e e 872
Amount received to September 21st. 1922, .$2.014.65
Number ‘»of teachers who have forwarded

.~ promised contributions .. ... 000 e 726

T Amount still ontstanding ... § 28843

Number of teachers who have not vet for-

warded promised contributions ..o oL, 146 -

“Sa ye brother Mike's got a job as night watch-
Vm:m He'll save money.” e ' '

“Phwy s0?”

“Shure, he can slape all day an’ save lns board and. "

work al] mz{ht anxtsd\'c his lodtrm

::‘D—,“ = , o]

'SCHOOL DAYS
MAGAZINE

Cpntams Interestmg Sub)cct Matter for- Your
School Work. Beautlfully Illustrated

ONE DOLLAR A YEAR

Address School Days Seymour Sf*hool : Glcn i
it Dnve, _Vancouvcr, ‘B.C. -
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THE SCHOOL AND INTERNATIONAL RELATIONS

(B_v Dr. H. T. J. Coleman, Dean of the |

,'rf

I might call your attention to the fact that moderu
education particularly may be viewed in three separaté:
aspects.  We all realize that education has a certain
universal or particularly human aspect. There is nothing
about any subject of education which can be said to
belong to any one country, to belong to any one age, as
compared with another age; to belong o any one class in
the community as contrasted with the other class,  Edu-
cation is a human process. It is universal, at least as
.wide as the human race.  We are human because we are
capable of education, and we are human also because we
need education, A very distinguished  philosophey has
said that education is the conscious evolution of the
human race.. So we have this broadly human, or this
universal aspect which we are called upon to deal with;
and that furnishes at the same time a basis for unity, a
basis' for cd-operation at the very beginning. . Natural
science knows no international boundary, and we in
Canada have.learned much and will continue to learn
7 much from other peoples (hﬁcrmg from us in speech and
" social traditions. There is no. particular geography and
_no partlcular historical location, and no particular racial
affiliation in the. principle of.the multiplication table. . We¢
have.a vision of. unity and co-operation with our fo:llow
teachers and fellow workers in other countries and i
“other™timies “inthis very™ fact.
particularly has the:mational point of view.
education advisedly, because it has only been within the

S = last one hundred: years that the nationalistic element of =
“education has made its appearance; and that has been due

b “'to ‘the fact that in these great social organizations. in-
.7 fluences have been: sgrowing up: steadily and surely byv.an

inevitable: law and ‘have inevitably .come to that pomt of

peoplcs,-aml so-we- have . the development m ‘national
systems:of educatxon sThat?onthezwhale-is: not-to-be
deplored, bgcausc it was mth.lblu Our schools are for
shetter or worse, natlonal institutions, :[’said the mulnph-
: catlon t'lhlc knew ‘nointernational Imund:\r\

n'mmml puulmntlc
' )oriot r'cpx"

nts‘ Tere tonight, the teachers
.’m(l mi\'cw /c;led

'ml hCFL m C'unul.l

“self assarance where they realize the possibility, if not the-
actuality, of conflict-with othér nations, and are beginning.~
““to"develop:a national self-consciousness which at times in-~-
:volves enmity aud: possibly ml%undcritandmg of other:

“Then modern- t:(lm.'ltlon o
['say modern .-

but when= 2
1¢ it certain p'lrts of ‘our arithmetic we-recognize: -
I)LL(IU\L in“that wonderful country

tlmt"{ "
0. ‘much. ithe: to.uhcru,;

~ as_to-say that we in C'lmda have been partlcularlv for-

have: prohtc(l by in’a very genuine-sense; every. ‘boy

aculty of Arts, University of Dritish Columbia. )

good Frenchmen or good Englishmen or good Germans.
We think of a specific nationality in the educational sys-
tem of various modern people, so we think of geography
as being in the main the national study; and I am afraid
we are teaching geography in a rather narrow national
fashion. It is an illuminating thing to take geography in
our Canadian schools and see just how large a proportion
of the rather meagre text book is devoted to Canada, and
how small a proportion to the rest of the world. Of
course we are not sinners above all other people in that
respect, because if -one takes American geography and
notes the modefit pornon reserved for the largest half of
the .-\mcrlczmv,{hontmcnt in the matter of area, one finds a
few pages. 4 think probably that the defect on our-side
and the defect on the part of our American cousins will
be corrected in the near future.  We will preserve, if you
“please, the national effort, because with all the narrowness
in that age which is called the Victorian Age, there was a
‘great deal of wisdom in the dictum of the Court poet
laureate “That man is good that loves his country best.”
So we are not going to teach less Canadian wcograph\ L
but rather more, and what we are going to teach is gomgr . b
to be "Logmpl y. ‘That is, it is going to be up to qate; a oy
there is no deader thing in the worltl than a-dead mLt
that is, one that has ceased to be a fact. " There is a ‘
'mortalitv'among facts which is most-alarming,so-we:are .~ il
going to revive our geography. which: we have' been . § B
teaching iii the schools for twenty years. - \We are going
to-do that even at cost, in or(ler to: keep ‘our-schools
efficient. What is the use of h‘zivinq our-children stay = -
longer hours ‘in those none too comfortable seats unless.-- L
we are going to have Somuhm«r worth \vhxlc when we get
'thcm there? -So the crux of th<. matter is in the teacher
“and the text beok,.” the two: “combined: - \ot one-con=
trasted with the other, but the subject matter on the:one
~hand-and ‘the “vital human spirit-on the: other--\We must.
have both. “And then how about our history.? - Ol well,.
“thatiis.always a live question, and. has been.a partuul'lrl\ :
live question here in Vancouver I believe. T-will-go so far- -

tunate in the fact th'1t we lnv ‘been’ '1hlc thre
fancies.--which =of: course.were inot:-all ~of .20\
“creation, - through ~what - we can- call- our_history, .we.”
are Tortunate in the fact of having had a cou'muouw”
“relationship with- the \Inthcr Laml  As we read the -
great and-moving: story- ~Tlodden ;'I'lcld of 22.000-

”\'c:\rs ago, and:of:those «rn.'\t llnn'fs inour. l'lstor\' we!

and: gtrl,,m tlu. Llcmcnt.xrv ‘.Lh«)ul;fccl: ‘tha t{iqrczlt
'mnvmq'p'umr.lg).l of WL‘,n'rhsh history and it -gives
thc‘m c.mst. to TLJOILL m thc f.\ct th’xt he or sh
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very fonndation; but osvet, as oa Canadian, 1 am
privileged 1o say that 1 prefer the history, accidental
though it may be, which has kept Canada dehnitely
and with increasing avidity in touch with the Mother
Land. I am glad Gitbert K. Chesterton tells us what
is a significant story of the young lady crussing from
New York to Laverpool, who when they came within
sight of the Britdsh Isles remarked to him, as he was
standing beside her near the rail,
as if we were getting home.”  And My, Chesterton re-
marked, "My dear youny friend, you are getting to
the home you have been away from for about two
hundred years.,” Without wishing to push the argu-
ment of blood rclntiuns‘hip too far, I, as a student of
history, have felt again and again durlng the last four
ur five years that a very large and important part of
that grem family which we find hard to name hut
whose rcl.nmnbhlp we feel exists, that a large auwl
important part of that family has come home in tihe
sense that we are furgetting 1o a large degree these
miserable little squabbles and considering the large-
ness of our common traditions, and the largeness of
our future destiny; these miserable differences that
have kept us apart for so long. We have in the past
exploited trivialities and we have argued about little
skirmishes which took place along thc St. Lawrence
River, until we do not kaow what did take place. Yet
we are heginning to see things in a truer perspective,

and we in Canada and our friends and cousins to the

South are beginning to realize our common heritage in
the great world of social culture and tradition we have
in the Dritish people. \We have the national clement,
but there is also the international. - 1 shall not speak
of that except to note that it is our duty, 1 think,
and our privilege, as well as our increasing oppartun-
ity, to spread abroad the gospel of education. Ve are
beginning to realize that every element in-our national
life, history, geography and culture, has an friterna-
tional bearing, hecause education has been thronghont
the centuries an. international enterprise.. We. ‘can
take our schools, and 1 think T could take this, that
and the. other mqtmmon, and show how every nation,
" 'more_or less. has contributed 'its quota.
. instance the kindergarten, where didg it come from?

“Y ou know it seems

that bridge

Take for

From the old Germnmy that had not been poisoned
by wibtarism. The kindergarten came from the Old
Germuny of poetry and romance and philosophy, The
monetary system, where did it come from? Joady, and
i 1 begin to enumerate all that we owe France it
would take me another Lty minutes, hecanse we owe
to France the emphasis which she has placed upon
the haman stadies. France, throughout the centuries,
has emphasized the trath that Pope put so well in
that line, “The proper study of mankind is man,” and
France has not vilified the culture of the ages, has
not heaped cheap sarcasm upon lLatin and Greek, be-
cause France has realized that the civilizations of
Gireece and Rome are the very mainspringa of ovr

CEmpire's civilization and culture, Then to the United,

States we owe at least one thing, amoeng many oihers.
We borrowed a great many things in all our prefes-
sions from them and never gave them any credit,
because they moved ahead of us ten or fifteen yeass
all through the century, and they have been admiir-
able experimentations in themselves. We have profiied
by their success and we have profited alsoy 1 fiope, by
their mistakes, and “there have heen at least a few.
We have borrowerd this notion of a {ree opportnnity
in education. The schoal is for the training of children,
not for life, but in living. Education is an interna-
tional enterprise, and education has an international
function.

Looking towards the future; we are looking to the
teacher not only to heal the animosity that has been
engendered, but we are looking to the teacher to build
carefuily, painfully, to build that bridge
that is to carry-us from-this old chaotic, war-ridden
civilization in which we have lived hitherto, oveér to
that bright and better humanity which realizes the
power of brotherhood. 1 am grateful for this oppor-
tunity of speaking here.and | am grateful for the

those representatives of different countries, and in two
cases, of older civilizations. I hope, sincerely that -we

will all stand for this increasing brotherhood in senti-

y

honor which has been given me to stand alongside of 7

ment and ideal, and that hond between the teachers

of.all.countries, for .what _thc,tré;ich'ers think and what
the teachers do today. mankind will do tomorrow.
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NAMES OF SUMMER SCHOOL STUDENTS

1.—RURAL SCIENCE COURSE
‘Reattie, Mabel Violet, Enderby.
_ Bell, Ralgh Kennedy, Armstrong.
~ Bertrand, Clemence, Soda Creek.
Godson, Mabel, Central School, New Westminster.
Gordon-Cumming, R. R., Pineview, Prince George.
Greig,” Alex. M. Drummond, Ellisby, Vanderhoof.
Heap, Dora Eve, Camp 3, Headquarters.
Jones, William, New-Michel.
_Kelly, Charlotte, Cobble Hill.
Klein, Gretha, Victoria. ¢ .
R Lawrence, Kathleen, Kamloops.
Morten, Elizabeth M., Duncan,
Nickolson, Rhoda C., Champion Creck.
Ramsay, James, Sidney.
- Sykes. \Wm. Al M. Gleneden, S‘llm()n Arm.
Wilson, Isobel, Chilco.
Wright, Gertrude Constance, (_raxgﬂm\u
\\ rl«'ht Mary Edith, Nimpkish River.

2—PRIMARY GRADE COURSE

Abey, Olive Valentine, Nelson:
- Adams,  Edith Lilian, Selkirk, Revelstoke.
Apps, Kathleen N. G..- ‘Selkirk, Revelstoke.
Ashbirne; Rma L. E~R:, Central, New” \\’utmmbter
Baillie, Annie I"lvlor Union Bay. -
Mackwood,=Isabelle. Kennedy, Slocan..
Blake, Mabel Nellie; School for the Deaf, \’anun.\ er.
, drown, Ida Maudella, Beaton, Arrow Lakes. |
- . Coates, Jos. H. 1.7 Bridesville.
o Lnbd(hd\ Elsie Mae, chmour V'mcouw
5 V'(,rml\c.lnnk Winifred Grace, Victoria. i
' Lmnmm Geraldine \' , \\’cat Vancouver.
“Deé Cew; Ida Lois, V ancouvu :
‘Elliott; Kathleen \me. Summcrlaml
. Feakes, Harry L'm es, Kelowna: :
" iFleming. T, Evcl\n South Vancouver.:
= ‘:l leury.:lda Mac Tort:Steele, (,r'mhroul\
'lr'iscr Marie C-- Rult*u\'n. ‘orth \ancouvu
-~ Harris, Edith L.. Burnside,\ ctoria.”
Hendgrsnn L:mm Cranl)l;oo\
N Hlbhar(l Helen ML/

v[ron"\\orth (;rau: 'lnvlor Suum st(lc L'mnu)
,L‘thlen RIE G \mtorm :

Lynn \nme F1|);)L|1 \’:\HC\';—— :
lalom g

. Faulkner, Phyllis D., Merritt.

",— \\'Lh'llll"’

McKee, Josephine Margarct, Greenwood.
Parker, Mona 1., Howe Sound.

Payne, Eva F., Llovd George, Kamloops.

Peel, Verna B. Chase, Kamloops.

Perry, Alice”]J., Prince Rupert.

Postill, Eleanor A, New W estrninster.
Robinson, Elsie R.. Edmonton; ‘Alta. :
Rogers, Victoria Elizabeth, Quennell, Nanajmo.

Rylett, Mary E., Cascade,

Sheepy, Janet, Grenfell, Vancouver. o i
Smith. Ruby, North Kettle River, Ry
Steele, Marion M., South Ward, Nanaimo. ’
Turner, Phyllis W., North Bend.

Waites, Aldyth M., Quadra Primary, Victoria. ©
Warner, Gertrude, Bayview Sdmol Vancouver,
Wilkinzon, Lillian, Victoria.” _

Withers, Ida Sayers, \'ancomcr

3—ART COURSES

Colman Alice Jean, Cumberland. Sy
Dougl_’ls. Norma Pearl, Fernie. .
Edwards, Rhys T., Columbia Gardens. . L i
Etter, Enid, Central School; Nelson. . .7 oo PR

Ferguson, Hazel Ina, Bassano, Alberta.

Fcrstcr George, English; Richmond: e
Garner, Robt. Johniston, Armstrong.

Herkins,. Hildred ‘M., Fernie.

Hoqan, Etta Maud, Fernie: :

Jessop, Edith, Nanaimo Indian bn) \anamlo

Jones, Dorothy “Alay, Holl\burn Woest, \amou\er '
“Lettice, Edith LZl\Ll'I)’ Prince (.eorve _ T
. Marshall, Christine'R. Alexander Robmmu \[aplc Rxdgv.
Marshall, Millicent P., Ircnch Crccl\ ~\lbcrm

“Martin, Ella’ G., I-{'lrclwlcl\e Istand.

AMercer, Clara M., Hedley. R -
McConnell, H'lzd .. University of -B.C.. \anu)mcr
\[chrmul Florence 1. Hendon; \orth Ol\'m'lg'm -
~McElvain, Lena M., Husiter Island. R
~McMurray,” Margaret, Extension. Cranl)n.rr\,
Pollock, Thressa, High “School, R¢
Pnt;err«,\ylmfrul AL Golden, .
I\Lf""\’ livia, Stonv Plain, Alberta.
,”jnhn CiMclean; R()sshnd
.m Frul Inhn Hl'rhr,

l‘homsni{ Clmrlottn \IL(: E P(l\(lgr Isl.md
Wellsg W inifred; Provoxt ::\ll)crt.l :
[‘\M \Tclyra I’mntr(.r(\
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New Westnunster,
Nbrth Vancouver.

Hill, Henry, Tord Liswer,
"ul!v\, (;('nrg\'. North Lomsdale,
Kitchen, Charles T, Seyvimonr, Vanconver,
Mcelean, 'eter Ross, Vancouver.
Rippon, John J., Technical High School,
Ross, Donald.

Sager, John Earl, Chilliwack,

Sievers, Geo. Wi, Durnaby.

Stewart, Carroll Alex., Victoria.

Tripp, V. Edward, Lord Lister, New Westminster,
Watson, John Henry, Queen Mary, Point Grey.
Whitelaw,
Williams, Wm. John, Central School, Trail.
Wishart, Alfred, Central School, Summerland.

5—HOME ECONOMICS COURSES
Blankenbach, Marian Ethel, Victoria Central.
Dirizand, Annie, Willowvale. FFort Fraser.
Bromley, Merey G., Granby Bay.
Campbell, Helen L., Vancouver.
Darlington, Ella, Tofino.
Davidson, Janet P., Duncan.
Finlay, Vera Irene, Vancouver.
Grant, Mary. Vancouver,
Greggs, Edna Mary, Vancouver.
Hague, Eleanor, Port Moody.
' James, Vera Alexandra, Ladner.
Juniper, Annie B., New Zealand.
Martin, Charlotte, Spring Ridge, Victoria,
Martyn, Atina 1., Charles Dickens, Vancouver.
MacEachern, Mary, Calgary, Alberta.:
AMcKinnon, Annie S., Sooke,
McKinnon, Mary H., Sooke.
Pike, E.; St. Clair, BDowser. - :
Richter, Juanita L.. Ingram Mountain.

" Russell, Elizabeth A., Bassano, Alberta. . - 42
Sainsbury; Flora G., Burnaby.
Qarqcm Bessie M.. Chilliwack.

“Sirceter, Catherine, Howard Avenue, Durnaby.
Swann, Evelyn. Queen*Margaret's

ﬁ"]hompmn Wimnifred E.. Eholt.

6—~MUSIC COURSE  ~

Vietoria.

Bossi. Olga L., Victorid.
“Geldart, \’x(vlcnne Minnie. Pender lsland
~Keatley, Nora K.:Salmo. i
" “Mercer. Annic: M., Lord Lister, \c*w \\ cstmmstcr
“Preston, Mary,. Calgar\ -Alberta. ' S
Ltuart.- Tdna M., Grand Forks. SR
7\’ercau \1ar|c I Crcston '

Blssett \Iarguénte C:; Fermc,
Blankenba h \I \I., Cranbrool\

B\ Rglgc\\'ood
1.7 Pomt Gre\

James, Richard McDride, New Westminster,

School. - Cowichan.

\n(lermn (.hnsh:m S..'Mitchell 1".1\ Ma ‘ulm l\hml:

Montgomers, Helen 11 Revelatobe,
Moore, Verle, Crescent Vallev,

Yuir, John N., Swift Creek, .0,
Muaelnnes, Grace 1L, Chemanins,

Melmyre, W, I, Victoria,

O'Connell, Danicl Patrick, Francois Lake.
Shotton, Annie L., Llovd George,
Williams, John, Lumby,

Wilson, Emeline AL, Armstrong.
Wonodland, Amy, Cranbrook,

York, Alice M., Alert Bay.

Kamloe iPs.

8—~LITERATURE AND READING COURSE

Armstrong, Francis Allan, Norguay, South Vancouver,
Auailt, Kathleen 8., Courtenay.

Bekieer, P. CHL North Dairy, Saanich.
Dovyer. \lnnm Louisa, Courtenay,
Catheart, Isabella.

Creelman, Laura May, Revelstoke.

Duncan, Jeane Mae, Quadra. Victoria.
Eckardt, Harold Alex., Mission,

Fraser, FF. J. S, Rossland.

Gibson, L. Grace, Edmonton, Alberta, -~
Gilley, Helen ¥, Edmonds St., Purnaby,
Greenwond, Marie, Broadview, Salmon Arm. .
Hamilton, Florence ()., Norguay School. S, Vancouver.
Hardwick, Margarct S.. Strathcona, \ancouvcr
Harrigan, Margaret E., Grand Forks.

Lane, Arthur R., anh Wellington. v
Lucas, Edith Ethel, Durgoyne Day, South Salt Springi s
Malcolm, Alabel, Revelstoke. - ERN
Matheson, Chas. ., Gowland Harbour.
Munro, met I... Central School, Trail.-
Murray. Paul, Elk Dridge.

\lc('rcqor Marjoriec H., Hume, Nelson, BC
Mackenzie,- Mina-E., - Fruitvale.
O'Brien, Alice 1., Red Deer, Alta,.
]'u'h(r\ \ma Keating, Saanich.

Robert: Ic<=1cC Victoria.
Robertson, Arfnes \,.xwd\

QCaton Pc:cle Vcrnon
Secater, Jean. Revelstoke
Sjo]éndcr. Agnes. Crajgflower, Saanich.’
Stubbs: Wimn. George. Courtenay.
“Trembath. Hazc] M. Rossland.

anner Janet Carr. Vancouver.

“Van Kleeck: ‘H. Ruth.- Trail. - 7w G
\\’xlcon ’\Targarct ’\TCD “ Ccntr'd Sclmo] \'clson

,of I‘h\s:cal Tr dmmng(mrﬂL on another

QUEEN S UNIVERSITY ,SUMMER SCHOOL

\lr E.S. Cr'mt, ;faimomcr;
\1r -GS -Fordz=New:\W cstmmﬁer
" H. Shefficld, Fernic.




