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E D I T O R I A L 
T H E N E W ISSUE 

As will be seen by-'.our old subscribers; the size of 
the magazinevhas been increased. This change has 
been'made with tlie '"object of conforming with the: 
size rapidly- being adopted by magazines generally. 
We are also using a larger type—and 110 doubt this 

w i l l be generally welcomed. We are anxious to bring, 
the. magazine.to^as high a standard as is possible, and 
to" this, end we ask the/co-operation' of all our readers. 
Suggestions foJ^mi|)r«vemeiit will,be welcomed. Our 
purpose is to^jrovide a magazine of value and interest •; 
to the te^jj5iiiiV| iprofcssion;eand others interested in 
education in-British - Columbia. b 

W'e shall be, glad to receive contributions from 
teachers.. Even small items of "news" or°"personaIs" 
wilj be welcomed. r > , . <=• 

t,-,,-\< Our Literary Department '' •' 
'Sfiss Helen'Stewart, City ^Librarian. Victoria. P..C, 

and a member of the Provincial Library Commission;' 
hrTs kindly consented to lake charge of a literary de­
partment, commencing with tlie next issue. Tlie 
object of this'department will be to aid al! teachers in 
the teaching arid study of. literature. • Supplementary 
rea(Hnrr-.-.fr)r.'both teachers-anti PIIpils wiII be on11 ined, 
in; correlated ::forni.'.\vhileitsliort reviews of now books 
of vital,interest to Educationalists will* be criven. 

r F.ducationnlopractiec is QrapidTy_ changing at the 
preseiit^time.S'nfl ffo tliQroughl'y'-x-lncientSLeacher can 
'afTiii-fl 1to:'-l)e'>i<.Mt^raut--of'^i7eW'cltanj*ev -Ror those 
wlio.se ^imc 'and rtfinor-tniiit v is limited, the rradins-
to be Mtpgestetkijlf the Literarv DeViartmciU wilfbe of 
ureal v a l u e . 0 • & . • « " '•••>••••>**'••••• 

i> Our Contemporaries 

M o s t of-the teachers' organizat ions of the w o r l d 
now have their o w n educational journa l . W e receive 

.,many in exchange, and such prove extremely .-interest--. 
• ing. N o t only are the contents o f h igh educat ional : 
value—but the magazines form an admirable l ink in 
b ind ing together the teachers in various parts of the 
world.-

In our present, issue wc have reprinted addresses 
which appeared in " T h e Jou rna l of the Nat iona l? 
Educa t ion Assoc ia t ion , " W a s h i n g t o n , D . C . ; " T h e 
A . T . A . M a g a z i n e , " Edmon ton , A l b e r t ^ and " T h e 
Teachers ' Magaz ine , " Mont rea l . '•« 

Q W e are,;,sure,', that those who read these three 
'magnificent addresses w i l l be amply --rewarded, and ; 
w i l l rejoice to - th ink, that 'teachers have, by their 
organizat ions , made possible 'the publ ica t ion and dis­
semination of such valuable contr ibut ions to educa 

: t ional literature. -

T h e Recent En t rance Examina t i ons 

i T h i s year saw a change :in the regulations govern­
ing admission to H i g h Schools . 

• Under ; the regulations in force up to the present 
year Entrance pupils at tending .'schools in the larger 
cities and also fiO per: cent of these at tending schools 
of seven or more divis ions in other, dis tr ic ts . R u r a l " 
and Ass is ted . 'Rura l Munic ipa l i t i e s and the smaller 
cities') w e r e promoted to H i g h Schools \on the recom­
mendation . nf the teachers. A l l other pupils were 

.-.̂ rcfjnjrc_rl__''j)cf_orc v.'licin-r^" rjrniito<I ^-xecti.ficatcs to sit for 
the examinat ion s C ( by the- Depart ment. 
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T i n ' n e w I c g i l l a l i i ' l l > ] i | c ' \ i - l c l l i . i l - JMv p i I cent 
t tlit- most j > r« >li c i c m ) u l t in- Entrance pupil:'-, in , i l l 
schools nf seven nr more divisiuiis shall In- pr'i minted 
m i recommendation. The other forty per 'feiil as 
well ; is all Entrance pupils attending llie Smaller 
schools are required tu take the departmental ex­
amination. Anut'iier cniiiiitiun in the new rcgi;|atiniis 
is that i n order tn !•<' successful pupils nuistj make 
an average nf sixty per cent on tlie subjects ji»f ex­
amination. I'nder the u l d regulations only lifjiy j>cr 
cent was required. But in previous years candidates 
were examined in eleven subjects. The cxaniuijatinn 
is now ci infilled tn five papers. Candidates 11 who 
average sixty per cent nil tlie five papers and \\lhnse 
teachers certify that they have been taught cat'cijuily 
the work in tlie other prescribed subjects are granted 
certificates. | i ' . 

ll In view of these changes:, a comparison of j;'Ihe 
results for this year with those of last year, will pfuve 
interesting. The records of the Department i. of 
Education show Ihe following: !l 

Last year 3.996 pupils were granted lEntraijee 
Certificates. ii 

ii 
This year the number of successful candidates was 

3.5S7. ' v . " ! 
This shows that 409 fewer pupils obtained certifi­

cates this year. V 
However, an analysis of the results for 1921 ami 

1922 shows that the falling off in numbers was con­
fined entirely to schools in a few cities. 

This year Vancouver promoted 207 pupils fewer-
than last year, Victoria 96 fewer, and New West-' 
minster 53. 

rt'r The results for schools in cities having an enroll-
mcnt of less than a thousand varied little from those 
of last year. 

Schools in rural districts and rural municipalities 
succeeded in passing 1.660 pupils into High School 

\ \ this year. The number of successful candidates from 
these schools last year was 1.625. 

In June. 1921. 2.6S9 pupils were granted certificates 
on recommendation. 

•'^ Iii,June. 1922. 1.717 obtained certificates on recom­
mendation. 

In June. 1921. 2.556 pupils sat for the examination 
and 1.307 (51 per cent") succeeded in passing. 

In Tune. 1922. 4.231 took the examination and 
2,170 (50 per cent") were successful. 

Tt must be remembered (that statistics alone do not 
necessarily prove much, but the above fieures mav : 
be of assistance to those who are interested in the 
result of the change, for they can obtain local informa-
tion in addition. 

One point would seem to be cmitc evident, r.amelv. 
that the chantre has: not caused such-a tremendous 
decrease in High School entrants as was feared in 
some quarters. ,A-.decrease of annroximatelv tni ner 
cent is not larsre considering the fact that the ner-

,5 centaee for a -pass was raised from fifty to sixty-per 5 

• cent. 

T I ' E G O V E R N M E N T ' S C O N V E R S I O N S C H E M E 

The attention ni tin- holders ni the live and a half 
per rent war loan bunds maturing December 1, ! ' '_ '_ ' . 

is directed to the-offer of the Minister n f Finance i n 
renew the loan on favourable terms. Ibe !a-.t 
Canadian loan was placed in New York at a satisfac­
tory price. The Minister is making his present finan­
cial operation entirely a domestic one by offering to 
exchange the' maturing bunds for new bonds bearing 
tile same rate of interest, running for either five years 
nr ten years as the .'miidlioldcr may prefer. A further 
inducement to. the investor is that he receives a bonus 
of one month's interest. The terms offered arc de­
cidedly favourable to tlie investor and it is probable 
that a large part of the maturing loan will lie renewed. 
Arrangements for the exchange of the bonds can be 
made at any branch of tlie chartered banks. Holders 
who do not wish to reinvest will be paid in casli on 
the 1st December. 

N E W B R U N S W I C K ' S N E W T E A C H E R S ' 
P E N S I O N A C T . 

The New Brunswick Legislature at its recent session 
enacted a new Teachers' Pension law providing for more 
generous pensions lo retiring teachers. By its provisions 
a male teacher of 6o years and a female teacher of 55 
years of age may, upon retiring from active service, re­
ceive a pension equal to one-half the salary received for 
the last five years of service in the public schools, up tn, 
the time of the passage of this Act. No pension under 
this Act shall, however, be less than S250 and none more, 
than $800 per annum. Tlie Act also provides for dis­
ability to teachers who are totally disabled. They may 
receive as a disability a sum equal to as many thirty-fifths 
of the pension to which they would be entitled had they 
taught thirty-five years, as corresponds to the number of 
years taught by teachers. That is, a teacher who has 
taught twenty-five years may receive as a disability 
twenty-five thirty-fifths of the pension to which he or she 
would he entitled had the thirty-five years of service been 
given. 

Five per cent will be deducted from the Government 
grants of all teachers to provide a Teachers' Pension' 
Fund which will be .supplemented by a like amount from 
the consolidated revenue of the Province, annually. This 
Act may apply to all persons holding teachers' licenses 
and who are exclusively engaged in work connected with 
the public schools, such as school inspectors, instructors 
in the Normal School, etc., if they desire to avail them­
selves of its provisions, and pay the required fees. 

—(The School. June, iy22.) 

W'e have received a copy of "School Days." an 
excellent magazine, published in Vancouver, for school 
children. It is a very interesting and instructive publica­
tion, containing much matter for supplementary reading. 
Teachers who arc interested should send for sample 
copies to the Editor, Mr. E . \ V . Keid. Seymour School. 
Vancouver. 

^^^^s^^p^^i^ - ' ' ' •" .' ' -• ' "':-\';v-.i:.\ ' " ' ' ' ' ' ' -;;-::.y " •. . • • • "'• " • 
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T H E N E W E D U C A T I O N 

W . G . Cove, President of the Nat ional U n i o n of Teachers :n Eng land and Wales , Rhundda. Wales . 

I N S P i T E O F G R A V E D I F F I C U L T I E S imme­
diately confront ing the teaching profession in 

Br i t a in , the k ind invi ta t ion extended to me by your 
President to be present at this conference was readi ly 
accepted by me, and enthusias t ical ly agreed to by the 
Execut ive of the Na t iona l U n i o n of Teachers. It was 
felt, and I believe r igh t ly felt, that the organized 
bodies of teachers in the various lands have too long 
been strangers, and that no th ing but good would 
accrue to the profession, education, and international 
understanding, from a c o m i n g together of those who 
are engaged.in the work of education throughout the 
c iv i l i zed wor ld . It is my belief, extravagant though 
it may seem in the present state of national suspicions 
and antagonisms, that the educators of chi ldhood and 
youth can be, if they have the vis ion and the desire, 
the strongest force for peace ami good-wi l l amongst 
the democracies. If in our col lect ive anil ind iv idua l 
capacities we rise to a concept of our wor ld-wide 
humanist miss ion, we cannot but be a force greater 
than any that k ings or statesmen can mobi l ize . 

There can be no doubt that the school is an i n ­
ternational factor of potent force, and it is w i th in the 
power of its teachers to use it for the destruction or 
the heal ing of the nations. It is a sacred trust, a 
dynamic concept, and i f we are to be faithful to it, 
we must realize ourselves as w o r l d ci t izens whose 
task it is to integrate i ts mora l and spir i tual forces. 
W e must banish from the schools a nat ional ism that 
does not find its highest expression in service to 
humani ty . W e must eradicate nat ional jealousies, 
prejudices, and hatreds .and let the spir i t of common 
chi ldhood, common parenthood, permeate and brood 
over the schools. '•;••. 

T o us is g iven the pr iv i lege of seeing a common 
humani ty sanctified and made: pure in the ch i ld ,,v.'e 
educate. T o us is given the honor of p lacing at the 
disposal of g r o w i n g life the best of the inheritance of : 
the past and the du ty of n u r t u r i n g the promise .01 
things that are to be. T h e teachers of Br i t a in w e F 

• come, therefore, in the spir i t of common purpose and 
high endeavor, your k i n d l y invi ta t ion to their Pres i ­
dent . :: 

I would , M a d a m President , that I •could i i i i n g ^ ' ^ v i 
me a message of hope and recorded progress from tn\!^" 
native land. 1 wou ld , too, that 1 could confidently 
State that the war had changed the heart of m u s t y a n d ; 

• . cyn ica l o ld Europe . But t ruth to observation and 
convict ion '-(impels me to state that' Europe is s t i l l 
r i v e n , wi th economic antagonisms and national 
suspicions. T h e war has not cleared the path to a 
realisation of a brotherhood of the nations. O u r Pr ime 

•••• .Minister stated tha t -an o ld man greeted h im on his 
return from Genoa, calling -"'it Gehenna, " A n d . " said 
M r . L l o y d George, "it was not far from it after a l l , 

. ior I felt, there was but a s l igh t -pa r t i t i on ' in t e rven ing 

between us and that evil place. A t times [ could 
smell the very fumes a r i s ing therefrom." A n d I want 
to say that I do not believe las t ing pea<:e w i l l come 
to us on the plane of mater ial concessions, pol i t ical 
adjustments, and economic hegemony. .Many of the 
chancellories of Europe are s t i l l drunk wi th material­
ism, and the democracies crushed by pessimism. T h e 
integration .that is sought is material and economic, 
and therefore unstable and transitory. The ab id ing 
integration must be sought on a higher plane—the 
plane of intel lectual , mora l , and sp i r i tua l wel l -being. 
It is here that the school can play its great part. It 
must transform the materialist habit of mind of 
statesmen and of peoples. It must preserve ; n the 
cross currents of mater ia l i sm, the k ingdom o i the 
ideal. I know that European cynical old age w i l l 
laugh and mock, but as educators we have faith in 
chi ldhood and you th , and we draw our inspirat ion 
from the future. T h r o u g h the emotional appeal of 
the chihl we must b r i n g about the t r iumph of reason. 
A s educators we know our dependence upon wor ld 
culture, and we must not let the dominance of finance 
or capital prevent the chi ldren enter ing into their 
r ightful heritage. 

A s we look around at the effect of modern indus­
t r ia l i sm we note that one of its baleful effects has beer, 
the mechaniz ing of l i fe . "Mechan i sm dominates life 
and not life mechanism." W e have seen human person­
al i ty dwarfed, s tunted, and twisted into ugly shapes 
by the dominance of a mechanized indust ry and a 
mechanized society. L i f e has become, for mi l l ions of 
men and women, purposeless, stale,, and f lat . . W e 
have thought in terms of material values' and not in 
terms of human values. It is the purpo.se of the 
school to restore to us the correct content of value. 
It is our task to make society see the truest economy 
in happy chi ldhood, g r o w i n g life, and creative play -
and work. I' do not bemoan the fact that modern 
c iv i l i za t ion is based upon machine production. I have 
no regrets about the appl icat ion of science to the 
provis ion of man's mater ia l needs. W h a t 1 do object 
to is the mechan iz ing of human life and the mater ia l ; ; 
appraisement of human 'personality.-. A n d there is no 
inevitable need that this should be so, for the school, 
r igh t ly conceived by society and given its proper place.' 
and function in society, is capable of performing the 
task of preserving and conserv ing the intel lectual , 

- m o r a l , and spir i tual legacies of the ages. 

The school in modern society is the social unit for: 
the exercise and development of all that we term 

. -humanism. A n d there is abundant evidence thatjithe 
,., -schools of Europe and 'Amer i ca are • rea l iz ing their 

high mission and c a l l i n g in the preservation of the 
human in this machine age N o longer do we regard' 
the chi ldren as passive recipients of facts. No longer 
do we emphasize mere knowledge., W e recognize 
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variant i n d i v i d u a l i t i r s and unfolding j u i -<'iiaiil a-s. \ \ c 
iri.-at w i111 reverence and wonder i in lo l ihng lite. The 
escape for l l ic child faun a mechanized .-ociet\ is 
found in the s | n . i i i i a i K ' i . i u s activit ies of the school. .Vol 
only is this true of utir infant and junior schools, but 
it is increasingly becoming Hue o i utir senior depart­
ments. Fur ther , if we are to preserve our adolescents 
from the banal mechaniz ing of a machine age, we shall 
have to provide them wi th creative and recreative 
purpose in our schools. The logic of the machine; is 
lo negate sk i l l for thousands of youths, and it is 
abundantly dear that the school must provide the 
educative purpose lhat indust ry can nu longer provide. 
J would point out, loo, that mural derelicts are made 
in the leisure time of youths, in the reaction from the 
monotony of niachinefacture. It is here that the 
school can p iuv idc ihe s t imulus lo creative activities, 
and thus give meaning and purpose to you th . 

There can be no doubt that the war ushered in a 
new era, and it did so by accelerating and intensify­
ing the social tendencies that had already an incipient 
existence in industry and society since the industr ia l 
revolut ion. W e have, the wor ld over, industry in ­
tegrated and organized upon a vaster scale than ever 
before; we have combinat ions of industr ia l and 
financial groups unprecedented in their indust r ia l , 
financial, social, and political power. The world, as 
never before, is economical ly one. Vet in spite of the 
economic unity of the ra t ions , there is no correspond­
i n g intel lectual , moral , or spir i tual appreciation of its 
impl ica t ions for human conduct, in te l l ec tua l ly the 
vast mass of mankind, the democracies of the world 
have not perceived the delicate and complex relat ion­
ships of the modern society, much less have they any 
appreciation of its mora l and spir i tual significance. 
T h e vastness and complex i ty of modern society, wi th 
its subtle economic reactions, have left them dumb and 
passive. The material progress of men seems to have 
outrun the intellectual, moral , and spiritual capacity 
of democracy. Jt is the school that must give 
democracy the power of adjustment to the new condi­
tions. It is the school that must save personali ty 
from intellectual, moral , and spir i tual passivi ty . There 
is no th ing more tragic, no th ing more dangerous to 
c iv i l i za t ion than the mental stupor and moral inertness, 
of masses of men. T h e passivi ty that gi^es its brains 
to the sensational press, the in tox ica t ion of gambl ing , 
and that a l lows its mental and moral fibre to be 
weakened by picture shows is a bar to a l l ".rue 
progress. T h e school must save democracy and 
c iv i l i za t ion for progress, by nur tu r ing the construct ive 
impulses of the common man. The greatest safeguard 
against future wars w i l l be found in the intel lectual 
perception by democracy of the uni ty of c iv i l i za t ion , 
and the active par t ic ipat ion of the common man in the 
social and poli t ical questions of the day. The school 
must give the knowledge u p o n ' w h i c h sound c i t izen­
ship is founded, and the mora l fibre which active 
c i t izenship demands, u 

I. know that we have in the Wes t pol i t ica l systems 
which we are pleased to term democracies, whether 

monarchical ,,r republican. I'.iu ha- the par: • d . ' . c l 
by ihe people in them been an active one ' ' Have n it 
decisions nf life and death been taken without refer­
ence to them—yes, and even without relep-iicc l iving 
demanded by them?. The dumbness of democracy ha-
been tragic, and its passi veness wi l l be fatal. If we 
are to have democracy in content as well as in i u ' i n 
then this blind and ignorant passivi ty must give place 
to viri le and et.lightened ac t iv i ty . The eco'iomie 
transformation that has come through the forces of 
industr ial ism must be paralleled by a moral and in­
tellectual t ransformation, and in this transformation 
the schools must play a major part. Industrial society 
gives no ennobl ing purpose to our tens of thousands 
of adolescent-, and it cannot until it asks the schools 
lo undertake the task. 

A n d the .schools, especially the infants ' schools, 
have already perceived the dangers of urbanized 
industry w i l l ; its d ivis ion of labor and its secl ional-
ization of life and human personali ty. H u m a n per­
sonality has been out of focus, and it is the task of 
the school lo b r i n g the whole personali ty of the ch i ld 
wi th in ihe focus of educational purpose. O u r work 
we already perceive is not lo pack the human mind 
but lo develop human personali ty. T h e passivi ty that 
makes of democracy an empty form wi l l be banished 
in the self act ivi t ies of the school . W c put our faith 
no longer in receptivi ty but in purposeful ac t iv i ty . 
The world-wide over, we cry for the concrete real iza­
tion of 'personal i ty in active construct ion. A n d this 
later movement in our schools, this vis ion of the uni ty 
and activeness of ind iv idua l life, is of fundamental 
import to democracy and the new wor ld movement. 
N o autocracy can be imposed upon, a race that has 
been trained to work out its own salvat ion in its 
schools. Today men need not only the ability to under­
stand the problems of indust r ia l , social , and pol i t ical 
life, they need the impulse to understand, the desire 
lo know. The efficiency of democracy depends in the 
first place upon an enlightened interest in its problems. 
-Its tendency has been to repose an ignorant trust in 
"those whose interests are opposed to democracy and 
to delegate its powers to those who are unwor thy of 
its trust. N o true democracy can persist by inertia. 
It is the work of the schools, by the quickening 
variety of their curricula and the stimulating methods 
o f their ins t ruct ion, to give to the masses the ac t iv i ty 
that is a basis of democratic government. A n d the 
significance to the new w o r l d which we have envisaged 
is that the new activities of the school are being 
purposely related to tlie vi ta l and common occupa­
tions of men. The degradation of the workman has 
produced the nondescript c i t izen The e l iminat ion of 
pride'••in craftsmanship has its complement in the 
absence of civic dignity. Y o u r merchanized worker 
is vour amorphous c i t izen . T h e common man must 
shake off his lethargy, must become proud of his 
workmanship , active in his ci t izenship, before we can 
have government.of the people, by the people, and for 
the people. T h s activit ies of the school are of v i ta l 
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import in tiie creation ol' this act ivi ty , pride, and 
digni ty that are necessary lor real democracy. 

T h e great war revealed also the weakness of pre­
cepts in the clash of economic interests, and national 
and racial prejudices. M e n cannot be redeemed mere-, 
Iv by maxims, neither can universal good-wi l l be 
achieved by preaching. V o u r moral edifice must be 
s lowly and patiently buil t in the conere'<\ Y o u r social 
consciousness must perpetual ly find its awareness in 
the actualities of social service. The school provides 
the social organizat ion for the exercise of a concrete 
moral i ty and the reah'zaiioiv of v i t a l i z i n g social -service. 
One nf the dis t inct ive marks'* of modern society is the 
cleavage between private and publ ic moral i ty . The 
ethics of private conduct arc not the ethics of our 
business and social re la t ionships or of our foreign 
diplomacies. T h i s dual i sm, this cyn ic i sm of a com­
mercialized moral i ty , has been fraught, as the revela­
t ions 'of pre-war d ip lomacy revealed wi th noth ing but 
evil ci)iiscf|uence to men. Even now, there are cynical 
statesmen in Europe whose b l i g h t i n g ethic is that 
"might is r ight." T h e school in and through its social 
relationships act ively pract iced in the concrete, by the 
reaction of theory upon pract ice ami practice upon 
theory, by the unified development of human person­
al i ty , w i l l be the strongest force for r idd ing the wor ld 
i'if this pestilential ethic. T h e perception nf unity 
of the human personali ty is the first condit ion for the 
achievement of the uni ty of the human race. T h e 
modern school has a vis ion of that uni ty . It sees in 
human personali ty, in the sum of its potentialities and 

•achievements someth ing more than a piece of mechan­
ism, something more titan 2 mere "hand." It sees a 
l i v i n g personality, in which body ami soul are one, in 
which there .-is no divorcement 01 the inward convic­
tions and ou tward actions, and in which full g rowth 
depends upon, the balanced development of a l l its 
elements. In the relat ionships of the school, private 1 

and public mora l i ty are one. " T h e school ," as one 
has said, "is the idealized .model of the. wor ld and the 
world must become the realized model nf the school ." 
This may seem vis ionary , but I am convinced that 
neither leagues-nor conferences of nations can .secure 
a permanent or ientat ion of w o r l d pol icy towards peace 
unti l we have ceased tn sectionalize hitman personality 
into man physical and man s p i r i t u a l : into man private 

. - . a r id man public. In the construct ive occupations of 
tlie schools, in their i nd iv idua l contribti t ions to social 
'asks within and without the social unit of the schools, 
we have the t ra in ing ground for. .social purpose in the 
spheres o f . industry , c i t i z ensh ip ; and poli t ics. T h e 
school is. the microcosm that must r -a l ize itself in the/ 

..: macrocosm nf the w o r l d . Tn the unification of physical 
and mental, in the uni ty nf example and precept, i n : 
'he supreme - conception of man as the creature and 
creator of his environment we shal l provide the wor ld 

. with the p r a c t i c a l wnrkin i r faith that wi l l L'ive thf 
- world what.i t so badlv needs, the dvuamie concept nf 

unitv. ,> 
There.-can he no doubt that the war has left the 

schools and universities of the world with a great choice. 

They have to decide whether or not they wil l lie the In­
struments of a narrow nationalism, a ruthless and mate­
rial imperialism, and a cynical chauvinism. The war has 
not rid the world nf its damning philosophies anil its 
vaulting atnhiiiotis. W'e still have statesmen wlio dom­
inate the politics of Europe saying that "we can only get 
what we can fnree," and who are applying in enlarged 
armies' the cynical aphorism that the best preparation for 
peace is to prepare for war. W'e have to decide as edu­
cators whether we are prepared to teach this philosophy 
in our schools. There can be no doubt that the schools 
u l the w o r l d have been effective organs for the cu l t iva ­
tion of national consciousness. They must now become 
organs of international consciousness, if the efforts to­
wards peace are to be sui;.''.»ssful. W c have to weave in 
our schools and universiVies the garment of a common 
humanity. In spite of the acknowledged international in­
debtedness in science and humanities ; in spite of recog­
nized commercial and economic dependence, we have not 
yet evolved a world consciousness of this essential de­
pendence and unity. One of the noble tasks of our edu­
cational institutions wi l l be to evolve this world con­
sciousness. W c cannot do it by teaching an exclusive 
patriotism in our schools and colleges. We can. and 
must, aid the forces nf peace and goodwill by evolving a 
world history and a universal geography. Acquaintance­
ship begets understanding, and understanding apprecia­
tion, and the generous mind of youth wil l respond to our 
appeal to a common humanity. W e must girdle the world 
with the imagination of generous yottih. W'e must not 
only scrap our armaments .but also our, historical text­
books. M a y f suggest in this respect that as teachers wc 
can render much aid to the new world movement for 
solidarity by ourselves work ing for the unification of our 
national systems of education from the infants' school to 
the university, by the solidarity and unification nf our 
profession,'nationally and internationally. W e have'our 
national councils and executives, why not an international 
council ? -Such a council by its efforts to garner, and dis­
tribute the world fruits of educational endeavor would 
be a more powerful factor than anv "Supreme Counc i l " 
of statesmen in the cause of world humanism. Demo­
cracy needs to see the world in perspective. It is now 
the wi l l i ng subject of unbalanced prejudices and sectional 
interests. The schools "and "universities' of - thc nations 
must take upon themselves the task of giving to democ­
racy this sense of world perspective. They must '"evolve / 
an objective standard" for the aspirations and the testing 1 

of national conduct, and side by side with this as com­
plementary and essential, the schools and universities 
must 'become the cu l tu ra l means for its attainment in the ; 
conduct nf nations. The reaction of tl;/: war has left 
democracv listless and without clear objectives. The 
passions of the past.have left men d r y ; it is clear that in 
Europe, at least, men are merely creatures of blind econ-

omic forces. Tnere is an absence of urge—-a lack of 
direction. It is our task in the schools to restore vitality 
and give -direction to the.democracies of the world. . O y 

Thus our task as educators in the new world,ot ik^_. 
iiiocracv is a supremo ami sacred one. fit an age that, 
li.is becnine inechanicallv complex, that is dominated h y a 
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P r i n c i p a l \ V . I . . G r a n t , i d . A . , u f U p p e r U a n a d a C o l l e g e . T o r o n t o , 

i A n a d d r e s s d e l i v e r e d b e f o r e T h e A l h c r t a E d u c a t i o n a l A s s o c i a t i o n . 

K e r r i n i e d f r u m T h e A . T . A . M a g a z i n e , E d m o n t o n , A l b e r t a . 

A S I said mi Tuesday when y n u did me th.> honor 
tn listen in my view • on the leaching of E n g l i s h , 

we in Canada are taking our part in the great experi­
ment which western civi l ization is making, the ex­
periment o f endeavoring in build up a civil ization 
upon the basis of universal education. T h e experi­
ment is great and new. S o - c a l l e d democratic educa­
tion in ancient Athens was indeed the education of 
her thirty thousand free men. but her hundred 
thousand slaves were left to such knowledge as they 
could pick up for themselves. T h e y did indeed 
include some of the most expert artisans and crafts­
men whom the world has seen; the work, though noi 
the, designing, of the Parthenon and the E l g i n 
Marbles was can iod out by slaves; but of any duty 
toward their education the state recked not. 

In another sense, education was democratic in the 
time of the mediaeval papacy. A n y boy—and to some 
extent any g ir l—who showed sufficient promise could 
get an education in the monastery school. Nicholas 
Rrakespeare ( A d r i a n I V ) . the only E n g l i s h m a n who 
ever rose.to be. Pope, was the son of a poor cottager 
near O x f o r d . Rut here, too. Unless . soeci:-d promise 
was shown, the children of other than wealthy parents 
were left ! uv almost as casually as did T o p s y . 

W c nty fysider it to be the dutv of the state 
to provide.':sAj dar education for all. It is a daring -, 
experiment: and it can only be carried through to 
success if we keep it al ive: if we ensure that the great 
and vital experiment of one generation is not allowed 
to become the stereotyped system of the second, and 
the death-cold fossil of the third. 

E v e n now are we easy in our minds? O f our 
present educational systems T say fearlessly that we 
are not always satisfied with the results. T h e teacher's 
profession is not everywhere held in hitrh regard, 
and the fault is no | wholly that of Ihe philir.l inism of 
the o'jmmunitv. T h e very real reason is that some of 
our rlvork seems unreal and much of it mechanical. 
Wh<vt are the three great motives which swav men. 
and-do which w e must appeal? L o v e of truth, love 
of 'beauty, love of goodness. Is it not .true that till 
retiv.itlv at least in our svstem of dav-schools we have 
ricj'o'ted ourselves' too much to the traininir of the 
inUdect . and even in our tra ining of the intellect too 
much to its mechanical s ide; that we have given too 
much instruction and not enough educat ion; that we 

have taugb't such too) subjects as rending, writing, 
ari ihmetic, and not sufficiently seen that these apti­
tudes may to a considerable extent be acquired by a 
machine o r a performing seal, T o d a y the teacher is 
not always llie chief educator in the communi ty , even 
if lie is the chief instructor. 

A n d as the g iv ing of instruction is to a large 
extent nvc l ianica l and simple, whereas the giv ing of 
education is as complex as life itse'f, we have tended 
t o o much t o a false s implicity in our educational 
system. W e have not seen sufficiently that just as 
life is ainiost infinitelv complex and differentiated, so 
too must education be. Plato gave as the ideal for 
education, "to give to the body and the soul all the 
beauty and all the perfection of which they are 
ca|iablc." Now such beauty and such perfection are 
of the spirit spiritual and instruction is of the earth 
earthy. T h u s said Plato, not in his ideal Republ ic , hut-
in that second-best practicable state which he de­
scribes in the "Laws ," that state which he thought 
might be realized in existing Greece with the existing 
material. In it be made the minister of education the 
most important membrr of the government. "There 
remains the minister, of the education of youth, 
male and female: he. too. wi l l rule according to l aw; 
one such minister will be sufficient, and he must be 
fiftv vears old, and have chi ldren lawfully begotten, 
both bovs and girls by preference, at any rate, one or 
lbc other. H e who is elected, and he who is the 
elector, should..*' ' .sider that of all the great offices of 
state this i-'*' • :•. eatesl: for the first shoot of anv 
plant, if il •• ' - • ' Icrood start towards the attainment 
of its naf - .. • ,-• , / lencc, has the ercatest effect on its 
matnrit; - ;. • .O' /UR not onlv true of plants, but of 
animals? '•.' ••-u.y tame, and also of men." ("Plato 
''Laws.;' Vvfcett's Trans la t ion , vol . 5, p. 147). 

. T o '-/ ,M>..''i.*: perfection, and to give to all the 
in f inu iV /A ' a i i ed '' .tins of a community"their due we 
must differentiate- -our" education. W e must beware 
of),creating what M r . R u d y a r d R i p p l i n g calls "the 

..'•r hdardized state-aided mind ." .T*nlike the student 
- . . i ' :u on receiving his B . A . degree, telegraphed to his 
father the one word "educated." wc must remember 
that education is a process carried on in each individual 
from birth to death and left imperfect at the finish. 

So far our -provincial systems have tended, as all 
systems tend, to too great s implic i ty , and too great 
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rii'iditv. T i l l s lias been carried farthest in Ontar io . . 
You in Alber ta are on the whole more open-minded, 
even if in sonic ways our Ontar io system is more 
mechanically perfect. W e have a larger number of 
highly-trained teachers, a larger established educa­
tional tradition, an university with departments more 
highlv developed; but you in Alber ta have more win­
dows in your soul. 

I am not quite such a fool as to deny the need of an 
educational system, a need especially, urgent in these 
western provinces. W i t h o u t such a system, without 
certain rigid and unswerving laws, the Canadianiza-
tinn of the immigrant could not be carried on. O n l y 
such a system can ensure that compulsory teaching 
of Engl i sh which is, in m y opinion, a necessity. Let 
svstem be as rigid as possible to hold up the mediocre 
teacher; give it a floor of reinforced concrete, so that 
none shall fall below a certain level ; but at the top 
let it be open to the stars and the four winds of G o d . 

Differentiation must take many forms. In Ontar io 
our primary schools are. on the whole excellent, and 
not till the higher grac'.es is the need for w i d e n i n g 
apparent. But when ihe child reaches the age of 
eleven or twelve we must study with care and in my 
opinion adopt what is iusually called in the United 
States the Jun ior H i g h .School, but in Scotland, where 
it originated, the: Intermediate School . In Scotland 
it has long prevailed, j.nd is being increasingly adopt­
ed in the Uni ted States, where there is a whole litera­
ture about it, writte.i in most cases with A m e r i c a n 
thoroughness and with the portentous seriousness of 
the Amer ican expert. M a y I refer to Briggs , " T h e 
Junior H i g h School" (Houghton , Mif f l in & C o . , 1920) 
in which you wil l find a b ib l iography: and also to 
"The Intermediate School in Detroit" by Charles L . 
Spain, A r t h u r B . M oe h lm an and H . L . Harr ing ton 
(The Detroit Educat ional Bullet in. December, 1921V 
T h e plan is also being tried out in W i n n i p e g and in 
your own Province, for you in the \ V e s f have kept 
more in touch than we have in Ontar io with the best 
American practice, but it is perhaps not so widely 
known as to make explanation superfK. .is 

'Ihe usual Canadian and A m e r i c a n practice lias 
been that of a pr imary education extending over eight 
years or. grades, and a secondary education extending 
over four years or grades. If the plan of having a 
Junior I l igh .School is adopted, certain grades, usually 

• .S. 9 and sometimes 10, are segregated by. them-. 
-elves, thy pupil entering from the sixth grade of the 
primary school at the age of eleven o r twelve, and 
fC-'ing on at the age of fifteen or sixteen to the Senior 
'J'k'h School . T h e r e are, of course, many variations. 
-•"•nietiinetS, as in W i n n i p e g , the pupil is allowed either 
t o <-'arry cm. in the Public School lo the end of Grade 
• V o r to, enter tliL' Junior H i g h School . (I sav "is 
•uiowed. '• but naturally the judgment of the teacher 
enters in.) In other cases, as in Detroit , the plan is 
t o have all pupils enter, the Junior 11 igh School from 
jl'e sixth grade, ami it is hoped to atld to the Senior 

'fi'i School a year or more of advanced work. In a 
^ " - e q u i p p e d Junior H i g h S c l i o o l i n a large town the 

pupil on entering may devote himself either to an 
academic course; ur an industr ia l ; or a commerc ia l ; 
or an agr icul tural ; or household arts; or to a mixed 
course; if the school supervisor sees fit. T h e r e is thus 
afforded the great advantage of a more differentiated 
c u r r i c u l u m ; other advantages are an improvement in 
grad ing and in discipline, which seems to be fairly 
well proved. 

E o r the teacher this Intermediate School provides 
a bridge which more easily enables the ambitious 
public school teacher to qualify for secondary school 
work. B y this I do not mean that an enterprising 
school board can save a little money by staffing its 
Intermediate schools with pr imary school teachers. 
T h i s has been tried, and in every case has proved 
disastrous. A n Intermediate School must be staffed 
by secondary school teachers, at least until such time 
as the new type of school has bred a new type of 
teacher. 

M a y ! give a typical curr iculum of such a school? 
Let us assume thirty units a year for three years, i.e., 
ninety in all. These would be divided into: T w e l v e 
Engl i sh , eight His tory , eight Geography, eight 
Science, five Mathematics , six Economics and Civ ics , 
four Physical T r a i n i n g , three M u s i c ; i.e., fifty-four 
compulsory units, the other thirty-six being optional, 
anil copending upon the course which the pupil has . 
elected. In the academic course, at least one foreign 
language and at least one mathematical subject other 
than arithmetic are taken in either the seventh or 
eighth grade. 

M a y I give an example from our own practice at 
U p p e r Canada College, where as our boys usually go 
up to the university, we concern ourselves chiefly with 
the academic department. W e begin F r e n c h , L a t i n , 
A l g e b r a in the preparatory pr imary school at the age 
of about eleven. In our main or secondary school we 
receive two sets of boys about equal in number, those 
trained in our preparatory school or in similar schools 
and those trained in the pr imary or public schools of 
the province. O n the whole, there is no doubt that 
the boys who have already had one or more years at 
a foreign language and at one of the mathematics 

(imt to the secondary school rather more advanced 
intellectually, with rather more zest, with rather more 
-.use of the great ami joyous adventure of education, 
i: in tin those of the public schools of T o r o n t o and the 
province. T h e reason is certainly not that they have 
been belter taught; I know of no body of teachers 

m o r e zealous or conscientious than those of the On­
tario Public School system. T h e reason surely is that 
just at the age of eleven or twelve, when a boy's 
horizon begins to expand, when ; with approaching 
adolescence a whole new world of vague thoughts, 
feelings and aspirations comes in upon him, his in­
tellect receives new and fresh food, something to keep 
his intellectual aspirations still on the st'eteh, whereas 
just at those critical years from eleven to fourteen, 
the years at which a child is most highly receptive, 

. -most s ingl i ' -miudcdly taring on the intellectual .quest, 
llle ( Jtitario child is forced to chew: upon a little more 



J• i>•; 1 i - ] i i .>IH]I.<HIIIMII, a l i t limn- Engl i sh I i i s i m v . 

a n t t l i IIMII' Ar i thmet ic , and g o e s o n in tin- s e c uidai y 

M l i n n ] , n u t a- y t i staled, liu: already slightly overcast 
witli t l i e shadow u i impending stateness, " l l u w d n 
w i n l i k e i i n r Ini.v.->.-" ] >aid lu t i n Eng l i shman , w h o had 
been n n my a l f f u r about s i * months, " ' l lu . best 
i n a t L - r i a l imaginable," bv icpl ied, "bill they should 
have known a s mueh as they d o now at fourteen when 
lliey were eleven or twelve.'" "They did,'' i rephcd. 
1 here is terrible wasle al present in Ontar io ol the 

years between eleven and lotirteeu : ju.it the years, 1 
repeat, i n which must could be done. 

I u introduce into utir present systems such a 
Jun ior l l i g h School involves ed course various ques­
tions oi its articulation with llie existing sciiuols, 
questions which cannot be said as yet t u have been 
solved, though enough litis been done t u show thai 
iheir solution is not impossible, or even extremely 
utn icu i t ; into tins 1 need n u t enter. 

. U l this, it may be said, is well enough fur the latge 
town; but whai ol Uie village, ami what ol me 
cuimiry-s iUe . F r o m llie bottom ul my heart 1 agree 
mat llie country-side is the great Canadian prob lem; 
we must use ever)' means tu resist the uver-urban-
lzatton ul C a n a d a ; we must nul become hydro­
c e p h a l u s , as in Austra l ia , where one city contains 
aimost c quarter ot the population and two cities over 
one- l l i ird of it. Ju counteracting such a tendency ihe 
H i g h School has a more important part lo piay than 
has the university, in Ontar io , at least; and so far as 
J know, with yourselves; the secondary school prob­
lem is a more important one than even the university 
problem. R u r a l education should be the first thought 
of our ministers of education. Is there no need of 
differentiation here? 

T o return to our old friends, 1'lato and A d r i a n I V . . 
T h e r e were in the middle ages certain great schools, 
which drew their pupils from all Over E u r o p e ; to 
which the wandering student, buy or man, was drawn 
over weary road and often over tossing sea. T h e 
mediaeval church took uiily the best, but it gave them 
the best education available. W e now, wiser than the 
mediaeval papacy, have put education within the reach 
of a l l ; but have we sufficiently i m i t a t e d i t in putt ing 
the best available education within reach of the best? 
W a s not Plato wiser than either the papacy or we 
when he held that there should be education for all , 
with a gradual el imination id those who had absorbed 
as much as they were capable of holding, and a steady 
selection for further education of the wisest and the' 
best? J speak with diffidence, but should wc not, as 
finances allow, scatter over this province and over 
other provinces of our D o m i n i o n , A g r i c u l t u r a l H i g h 
Schools, with simple residences attached, d r a w i n g the 
more promis ing pupils from all parts of lbc Province , 
if not indeed from the D o m i n i o n ? Such schools sho'dd. 
of course, train not only in agriculture, and its 
auxil iary sciences, but also in Civ ic s , Economics , in 
E n g l i s h Literature and Engl i sh Composi t ion . Its 
teachers should be the very best in the province, an.! 

a - i h o l a i - h i p - \ -1 e m - . l i m t l d . h a w t. • i l i h e i i m s t p i o m -

i s i n g p u p i l - m m i l l i e s i n T . . l: 1111111! • d i s t r i c t . 

At M i iiiteilh, in Northern Mi i lar i . . . amid ' .he s c a i -
l e i ' e d pioneer population, l l i e present < intario Minister 
of Educat ion i s trying out a soinewhal s inula; 
expcrhneui . though having a- bis main aim the laud­
able one o l training Northern (Intario leathers i u i 
Northern Ontar io schools. W i t h this end in view, 
p u p i l s , who eaiiuol pav even the small f e e s exacted 
for residence, m a t buriow ihe money from die 
province, on promise t o repay iu after years by team­
ing. It i s an interesting and praiseworthy experiment, 
which I commend to your attention. 

1 pass t o another aspect o f the problem. \ \ c 
should differentiate much more than we do t o suit the 
locality, in ( intario we have today great industrial 
cities like T o r o n t o and H a m i l t o n ; mining areas like 
Stii lburv and the S o n ; funning areas; country towns 
and vil lages; but. with insignificant exceptions, all the 
teachers are trained o n the same model, and teach the 
same subjects in the same way to the children of these 
varied localities. Y o u in Alberta are approaching an 
equal variety o f interests. A r e you v a r y i n g yoi'.i 
schools t o meet it? W e in Ontar io certainly very 
badly need a change in our system which will enable 
us t o vary our curriculum to suit the locality. O u r 
main need in this regard is to have school boards 
representing larger areas. T h o u g h exceptions have 
been made in ihe case o f some o f the cities, our school 
sections are for the most patt too small and our 
divisions far too arbi trary; and do not in any way 
represent l iv ing organisms, do not force communi ty 
centres for that l iv ing vital local patriotism -.vhich 
should be the seed-bed for the larger patriotism of the 
patriotic Canadian. . In Ontar io our school sections 
have powers almost solely financial, and the trust :es 
employ themselves too largely in keeping down the 
teachers" salaries arid in c u l l i n g down the bills for 
necessarv repairs and improvements. W e badly need 
a larger administrative unit, the township, or if 
possible the county, receiving a much larger share of 
provincial aid than is at present given, and with much 
more power than at present of vary ing its curr icu lum 
to 'suit //he locality. 1 understand that you too suffer 
in somijwhat the same way. and I wish you all success 
in youij fight to attain municipal school boards, or 
wha ever other larger areas with larger powers your 
conditions here require 

I pass on to a third differentiation, especially in 
secondary education. T h e r e are more and more 
important private foundations in Canada than we 
realise. T h e annual report of your Provinc ia l Depart ­
ment of Educat ion for 1920 shows that eighteen 
private secondary schools educating approximately 
1S00 boys and girls, young men and y o u n g women, 
were inspected by departmental inspectors dur ing the 

" year. T h e "Report of the Massey Foundat ion C o m ­
mission on ihe Secondary Schools and Colleges of the 
Methodist Church of Canada, 1921," shows what a 
larce. contribution to the secular education o[ the 
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country the Methodist Church alone is making. That 
in Alberta such schools are inspected by the Provincial 
Education Department is good insofar as it shows that 
the Department recognizes their existence, which in 
( tularin it can hardly he said to do. liut when the 
inspector says that "in ten of the eighteen schools 
inspected the requirements of the Department of 
Education with respect to courses o f study, grading 
and textbooks are being fully met," the cloven hoof 
o f departmental standardization is revealed. Tn a 
properly articulated system o f education, one great 
advantage of these private foundations will be that 
they are not strictly held to the requirements of the 
Department of Education with respect to courses of 
study, grading and text-books; but that they are 
encouraged to experiment on lines of their own. 

What, for example, can such a school as Upper 
Canada College, of which I have the honor to be the 
head, do for education in Canada? 11 y means of a 
residence it can attract pupils .rom a distance. At its 
best a residential school can win a loyalty, can teach 
a boy love for an institution larger than himself in a 
way impossible in the day school. With its large 
grounds it can stress games, not disproportionately.' 
but as they are unfortunately not stressed in our 
provincial schools. But above all. it can be for the 
Dominion' and for the provinces an educational 
laboratory in which experiments arc tried, which, if 
unsuccessful", can be abandoned without widespread 
hurt, and if successful can be made province-wide or 
Dominion-wide, or at least adopted in such localities 
and schools as present similar conditions. At present, 
for example, we are carrying on classes in Spanish ; 
wc are using the Classics in translation more widely 
than in the provincial schools, we are organizing 
clubs, in which out of hours the boys discuss emigra­
tion, trades unions, tailways, our position within the 
Empire, and similar questions, free from the possible 
deadening influences of the classroom. We are free 
to use our own text-books. A prominent Ontario 
Veacher writing to /the "Tioronto Globe." recently 
described my own "Iligh School FTisiory of Canada" as 
a lifeless, cut-to-the-bone work. While I cannot wholly 
aeree with him, I admit to the full his right to his" 
"pinion, and it seems to me monstrous that the De­
partment of Education should insist upon his using a 
hook which he thus despises. It is possible that some 
Ontario teachers after reading it consider me to be 
vybat'J have been called in vour neighboring province 
°f British Columbia. pro-Gorman, and—O! wonder 

^"f: wonders!—''tlie hidden hand." yet none the less 
..'hey must use my book. Surely it is not impossible 
•\y-irjr a committee of experts to draw up a selected list 
rR' text-books from which teachers shall be free to 

t, choose. 

!•.. T-)'" education of. Canada-will in the main be:  

t : , r r!.'?'l >(5n bv provincial svstems of dav schools, but 
v,j!]e, private <sc-ionl<t will plav an appreciable and T hone 
•'v; !nV,rc.:>,s',ngiv important part : and ihcv must be watched 
-' iV'11' ^peouratredmust! be kept ui:> to the standard, and 

>f np:ftn the standard, left unfettered. . 

I pass to yet another aspect of my subject, and 
perhaps the most important. Canada has long had 
"Dominion status" within the Empire; i.e., she is , 1-
hnved by the Mother Country to make her own 
mistakes; but the teacher still lacks "Dominion 
status" within the profession. Ear more freedom 
should be given to the individual school and to the 
individual teacher, even if a few freaks and cranks 
are encouraged thereby. After all. cranks turn 
wheels, and it is better to give a free hand to the 
brilliant teacher, even if thereby the repression of 
frcakishncss is rendered more difficult, than to en­
courage them to become not the cranks but the cogs of 
the machine. "Mark Hopkins on one end of a log 
and I on the other was all the university I had and 
all the university I needed," said President Garfield; 
and our provincial systems must find some way of 
keeping their hands off Mark Hopkins, even if 
standardization is marie more difficult. I rejoice to 
see that you are building homes for teachers. In my 
opinion equally important with the all-round raising 

•of the salary of the teacher is the provision of an 
adequate number of prizes tn which the profession 
may aspire. After all. the young schoolmaster makes 
as much in his first year or two as the young banker 
or engineer; what he lacks is high positions at the top 
to which he may legitimately aspire. If the larger 
schools with homes attached can be made attractive 
enough to encourage a stream of the ablest men and 
woircn to flow into the profession, much will be done. 
They should be allowed to work out the plan of teach­
ing most suited to their community, aided but not 
impeded by wise and sympathetic inspection. One 
will carry on his work on old-fashioned lines, another-
will adopt the Dalton plan, so eloquently preached by 
Miss Parkhurst in New York; one will teach English 
literature by means of "Playway" and verse composi­
tion; another by way of the Graph and the laboratory 
method. Speaking recently at the Perse School in 
Cambridge. Mr. H. A. L. Fisher, the English Minister 
of Education, praised it for its courageous experi­
ments, and stated that it was one of too few schools 
in England which had qualified for the extra grant 
given bv the Department lo schools who carried out 
promising experiments. When. Oh when, shall we 
have a minister of education like that in Canada! 
Until recently at least in Ontario, any daring teacher 
who tried anv experiment would have been soundly 
ranned over the knuckles and told to confine himself 

.to the departmental syllabus. ' 

"Theirs not to reason why, 
Theirs not to make reply," 

has too long been the Ontario attitude toward the 
teacher, and the Department. I hope that the Teach­
ers' Federation, which is doing such admirable work 
in raising status and salaries, will soon carry its work 
i II if • the sphere of the curriculum, and raise the slogan 
nf ' Hands olT the teacher l"*1 

• < )ne great difficulty in procuring this, .reform in 
Ontario i> the character of our Matriculation and 
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\ o i i n a l S i l i ' M ' l i - M i i n i i i a i ii in--. l l i- felt even in 
I n g l a m l under M i c h a minister as M r . f isher, and al 
l l i c Headmasters' ( ' i n f e r e n c e ul the large Public 
Si-111 •<ils nl Eng land held at llu- beginning nf this vcar 
l l i c f i ' lhiwing nintiun was unaniiiuiiislv passed; " T h a i 
(his conference also welcomes the obscrval i' M I S C O I I -

lained in the s a m e report in fav i r of greater freednm 
in advanced work in .secondary schools, and desires 
to represent in the i inard of Educat ion that the l ime 
has come f o r revising ihe present advanced course 
reguhttii M I S and encouraging the development of the 
greatest possible variety in secondary school work of 
a really high standard." Iu Ontar io we have al 
present a Pass Junior Matr icu lat ion with which little 
fault can lie found; but after that we have an H o n o r 
Matr iculat ion in which Mathematics is obligatory', and 
fur any A r t s course. L a t i n also. T o these must be 
added, for a Science course, at least o n e other H o n o r 
subject, and for an A r t s course at leasi two. M o r e ­
over, the whole weight o f o u r scholarship system is 
thrown toward training the pupil in general pro­
ficiency, which might more fitly be described as 
general smattering. 1 will go so far as lo say that llie 
only obligatory papers in H o n o r Matriculat ion should 
be one o r more demanding a really high standard in 
wri t ing the Eng l i sh language, and that the pupil 

s h o u l d be li it f l ee 1 " c h o o s e , . n t m i - l ' c than t w o " l l i e ' 

subjects. I lu-re w . ' i i l d then be s.,,ne )i,,pe of - m a t i n -
i n g giving place l o thoroughness, ami of s i c n l i / i i u -
cramming being superseded bv s n m e i l n i i g of <h,v 
sense of ihe joyous adventure of education which o i u 
secondary schools t o o seldom give. 

"What is a l l ibis doing for the c h i l d : " s.iid an 
Engl i sh inspector of the elaborate apparatus mi 1 
metluidolugy of mir present-day training. Even al 
present we are doing a g o o d deal. The /est with which 
my own children go t n the public school of ( intario 
is much greater than that which was shown by their 
father, and the cause is not. 1 make bold to say. belter 
brains on iheir part, but better teaching in a better 
school. If anyth ing I have said of our present systems 
seems bard. I admit the great improvements that they 
have brought a l i e n . T h e v have raised us all lo a not 
unworthy level, and the time is now ripe for them to 
go on by differentiation aiong the lines which 1 have 
described, and along many others on which 1 have 
not touched, to levels higher and yet higher. "I am 
come that ymi might have life, and that ynu might 
have it more abundantly" must be the motto of the 
true teacher. T h i s splendid convention gathered from 
all parts of your great Province shows that yon have 
the vision, and where there is vision there wil l here­
after be fulfilment. 

MENTAL FATIGUE AND THE SCHOOL TIME-TABLE 
Margaret/-! 1 ' . H a d r i l l . M . A 

( A b r i d g e d from a paper read before the Semina 
( F r o m T h e Teachers" Magaz ine , Mon t r ea l ) 

., Mon t rea l H i g h Schoo l . 

in Educat ional Psycho logy at M c G i l l U n i v e r s i t y ) 

O I 7 the m a k i n g of time-tables there is no end. T o 
the casual lay observer it would seem that once 

the time-table of a school is arranged it should serve 
for a l l t i m e ; but we of the profession know otherwise 
E a c h September wc spend many hours d rawing up n 
time-table only to be beset wi th doubts, when the 
task is finished, as to whether our arrangement wi l l 
secure the m a x i m u m amount of work from our pupils . 
W o u l d it have been wiser , for instance, to have had 
shorter lesson-periods in one grade and longer in 
another? H a v e we placed the most difficult subjects 
in those periods when t h e pupi ls can do their best 
w o r k ? A r e we correct in our estimate of the diff iculty 
of the various school subjects? 

For tunate ly , we l ive in an age of invest igat ion, and 
even the realm of the school room has not been left 
unexplored. W i t h i n the last twenty-five years cxten-

. sive invest igat ions have been carried on to discover 
what effect the school w o r k has upon the ch i ld . These 
invest igat ions have been based on the theory that as 
work proceeds a certain amount of energy is con­
sumed ; therefore, if the fatigue caused by school work-
can be measured, some basis w i l l be found for deter-

. m i n i n g 1 whether the school is avo id ing friction and 
waste of energy. Fa t igue is defined as "a falling-off 
in the ab i l i ty 'to'do mental w o r k either in accuracy or 

in speed or in a combinat ion of both, as a result of 
mental or physical exercise." Some of the methods 
used tti measure fatigue are t ak ing dictation, count ing 
letters, copy ing letters, memor iz ing , simple comput­
ing—act ivi t ies wh ich , to quote-again, " involve a series 
of processes of a predominant ly intellectual character." 
One experiment may be cited as an example; One 
educationist caused his class of boys, aged eleven to 
thirteen, to work easy examples in ari thmetic for a 
period of ten minu tes ; a five minute pause fol lowed 
the work period, succeeded by another ten minutes ' 
•work.- W o r k periods and rest periods followed each 
other unt i l the hour was over. H e found that, on the 
average, the number of-examples increased from one 
work period to the next, but that the number of errors 
also increased. 

These tests, a l though open to cr i t ic ism i n d i v i d u a l - . 
ly . give, cm the whole , parallel results w h i c h may be 
summed up as fo l lows— 

1. That there are four types of workers. 
2. Tha t fa t iguahi l l i ty is variable and is easily i n ­

fluenced by age, health, etc. S / 
3. Tha t there are certain factors which are oppose^ 

to fatigue. -• - |f-
F o u r types of work-curves may be d i s t inguished: 

the first is that in which the efficiency of the worker 
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is at its height at the very beginning of the task. 
Exact ly opposite to l i t is is the curve of the worker 
whose efficiency increases as the work progresses. 
The third type shows a s l ight rise m the wo k curve 
at the beginning, followed by a steady d e c i d e ; the 
fourth, a sl ight fall at the beginning, followed bv a 
rise. The third and fourth types are variants of the 
first and second. 

Secondly, the experiments have shown thai there 
are certain outside factors wh ich influence the 
fatigiiabili ty of the individual. A g e is important— 
children tire more easily than adults, and especially 
during periods of rapid g r o w t h . Fa t ig i iab i l i ty also 
varies wi th the time of day. One rather surpr i s ing 
discovery is that the first hours of the morn ing and 
of the afternoon are usual ly the most unfavourable 
for mental work. W'e. are told that even the day of 
the week has to be taken into considerat ion. W e d ­
nesday is the worst day, Tuesday , the best, though 
the work-curve of the late morn ing and afternoon 
hours of M o n d a y approach very closely to that of 
Tuesday. T h e time of year is not wi thout its 
influence on the abi l i ty of the child to perform mental 
work. T h e period between October and January is 
the most favourable, that between January and. June, 
the most unfavorable. 

O f the factors opposed to fatigue, practice is placed 
first. T h e more frequently we repeat an ac t iv i ty , the 
less demand that ac t iv i ty makes upon our energy. In 
the long run, however, the fatigue does overcome the 
effects of practice and lessens the amount of work 
done in a given time. S m a l l variat ions in the work-

• curve are caused by a release of an exceptional amount 
nf psycho-physical energy. Such a release of energy 
is known as a "spurt"—an " in i t i a l spurt ." if i l develops 
at the beginning of work , a "spurt of change," if at 
the beginning of some new~-a:,.d different form of 
work. A l s o , the best work is not done at the very 
beginning; one must get "wa rmed up" to one's work. 
Hut o n c e hav ing surmounted an in i t ia l inh ib i t ion to 
perform new work; one finds that a special s w i n g or 
fitness is produced. A n in ter rupt ion of five minutes ' 
rest at the end of one hour 's ,continuous addi t ion has 
a favourable effect: but if the pause be lengthened 

fifteen minutes the work shows a declin ; n 
quantity anil in quality-—the special s w i n g or fit;.ess 
lias been des t royed . If this longer pause be used for 

"'rest, the recuperative effects of the pause may i i i the 
V'ltl counterbalance the loss of s w i n g . Las t l y , ihe 
"tore familiar one ' s mind is wi th certain work the 
more easily that work is accompl ished. 

The investigations have also shown that there is 
1 1 0 such phenomenon as " isolated fatigue." T h e 
, a t ' ' gue products ilo not remain where they are 
secreted, but circulate through the whole body, thus 
l ) r n d n c i n g general fatigue. Change <if work, therefore. 
' ' n es not. as we so.often ' think, lessen fatigue. Tt may 
Awaken interest, and thus raise the work curve, but 

fatigue st i l l exists. . 
Many 'experiments have be.en, made to determine 

the fatigue co-eff icient of the various school subjects 
-—i.e . . do all t h e subjects m a k e the same demand upon, 
the chi ld? Mathemat ics a n d memor iza t ion exercises, 
have been found t o b e m o s t fa t iguing, mucn m u r e sq! 
than geography a n d d r a w i n g ; mathematics and 
ancient languages mole fa t iguing C h a n the mother-
tongue; sight translation more s o than the reading of 
authors. New forms o f learning are great ly affected 
by fatigue—learning t o write, wc are to ld , makes 
enormous demands upon the energy of a ch i ld . A t 
ten o ' c lock in the morn ing is the hour when tlie work 
curves of most pupils are highest ; we should reserve 
that hour f o r those subjects h a v i n g the highest 
fatigue co-eff icient . It is in teres t ing to note that 
gymnast ics when pursued v igorous ly are d is t inc t ly 
fat iguing, and are not recuperative as used general ly v -

v t o be believed. A s it is the duty of the school, how- / / 
ever, to develop, not only the m i n d u f the chi ld , buw 
t h e body also, we must g ive phys ica l exercises a placd 
on the school p rogramme; but as phys ica l work lowers 
the capacity of the pupi l for immediate mental work, 
those periods of the day when the mental work curve 
i s at its lowest—late m o r n i n g a n d early afternoon— 
can be s e t aside for-physical act ivi t ies . 

T h e length of the school day is a much disputed 
subject among teachers. In this connect ion an E n g l i s h 
psychologist gives it as his opin ion that the typical 
morn ing session, from nine to twelve o'clock, wi th a 
fifteen minute recess, is too long lo r die chi ldren in 
the lower grades, ami that tor very y o u n g chi ldren the 
afternoon session should be abol ished. For older 
chi ldren, we are told, there is no theoretical objection 
against late afternoon sessions, p rovided that the noon 
intermission be of sufficient durat ion to al low ?f the 
complete digestion of the mid-day meal , two l u u r s at 
the very least. Lint a two-hour mid-day recc/s is very 
seldom practicable in a day s c h o o l ; ' a l l t h r ; wc can 
ilo is to recognize the fact that the hours immediately 
after a meal are not suital.de for intense mental effort, 
and arrange our time table accord ing ly . 

W e al l know that the older the ch i ld the longer 
can ihe lesson-period be. but we are often in doubt, 
in specified cases, as to whether a lesson should be 
twenty or thir ty, forty-five or s ixty minutes i n length. 
Here, as fat igi iabi l i ty varies wi th the ind iv idua l , no 
definite rules for our guidance have been, formulated. 
It would scent that we must steer a middle course 
between the S c y l l a of unnecessari ly fat iguing our 
pupi ls by ins is t ing upon too I 'uig an appl icat ion to 
one subject, and the Charybd i s id interfer ing with the 
general s w i n g for the work by c u t t i n g our lesson-
tieriod ton short. W e are advised to take note of v, 
the visible signs of fatigue in our classes, such as r; 
restlessness and inattention, and instead of punishing, 
adapt our lesson that the work curve nf the class may 
lose its d o w n w a r d trend. It is general ly agreed that 
i n the pr imary grades fifteen to twenty minutes -is a , 
g o o d average l eng th ; in the upper grades of the 

-Adcinenlary school th i r ty minutes-;.- i n /. - secondary 
' S c h o o l s forty-five in fifty minutes.- A s t o r e c e s s e s ami 

:i 
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i l i f iv length ! tj11cJi<.- tin- f o l l o w i n g : "Sl inr t pauses 
bet we c u l e s s o n periods have ;i great recuperative 
effect ; l u l l as tin- inure fat iguing has been the previous 
work the longer must tlie rest pau;>es be, it follows 
lhat each successive rest pause should be longer than 
the p iev lous one." W e are again y a r n e d that the 
value of the rest pauses is lessened, if, du r ing them, 
strenuous physical exercises be indulged in . 

Space a l lows of only a brief reterence to one other 
topic, wh ich , whenever it is mentioned, is sure to 
provoke discussion—"keeping i n . " A s far as 1 can 
gather it is agreed that except in rare cases, where 
discipl ine is in question, it is useless labour ; indeed, 
some authori t ies go so far as lo slate that we may 
thereby work' the chi ld barm rather than good. Jf the 
school day is of such a length lhat it secures the 
m a x i m u m amount of work , the work-curve of the 
chi ld is at its lowest when school is dismissed and he 
is in need of a long rest pause. Moreover , continual 

kecp ing- in is apt to l o s e n - effect and may develop 
bad habits in the ch i ld . 

There arc many other knotty problems on which 
light has be.i-u th rown by .applying the methods of 
the laboratory to the .schoolroom. Those who are 
sufficiently /interested in ihe subject to wish to read 
further w i l l find U f f n c r ' s monograph on " M e n t a l 
Fat igue" most suggestive and helpful. In conclusion, 
1 cannot do better than quote the final paragraph oi 
his treatise :— 

" F i n a l l y , we must undertake seriously lo revise 
our views of the relation of b o d i l - and mental work. 
W e must reach the convic t ion that bodi ly life i»nd 
menial life are not separate systems, but that they 
spr ing from the stone sources; that thev do not keep 
separate accounts l ike marr ied folks who divide their 
goods, but work together l ike husband and wife who 
hold the funds in common, when whatever tlie one 
takes out of the bank is no longer at the disposal of 
the other." 

R E P O R T O F T H E S U M M E R S E S S I O N 1922, U N I V E R S I T Y O F B, C 

Extracts from the Report of the Director, Dr. 11. T. J . Coleman. 

B E G I N N I N G with the Summer Session of 1922 
the University of British Columbia allows 

properly matriculated students lo obtain by summer 
work, credit for courses in the First and Second Years 
in Arts and Science. This policy has naturally been 
received with favor by the Summer Session students 
themselves and has, it would appear, led to very 
material increases in the enrollment and in the 
number of students presenting themselves as candi­
dates at the final examinations. Following are the 
figures in these respects for 1921 and for 1922; 

1921 1922 
Total number enrolled 134 ,208 
Total number writing on final 

examinations 55 127 

In addition to the regular University courses, the 
Summer Session has continued this year the courses 
in Advanced Commercial Work begun last year, and 
has given, also, three advanced courses in educational 
subjects for inspectors of schools, principals, and other 
mature students who might be interested. The at­
tendance upon these courses and the interest shown 
would suggest the desirability of continuing this type 
of work in future Summer Sessions, it should be 
added that these courses were made possible by a 
special grant of .$1,500 from the Department of 
Education. In this and in many other respects the 
Minister of Education, the Superintendent of F.duca-
t ionand the other officials of the Department have 
given the University Summer Session most cordial 
and effective support. 

I cannot sp'eak too highly of the spirit which has 
been shown by the student-body as a _\v.hc!e;~-:r''Tt' 
involves considerable sacrifice.fori-tcachers and others 

to give up over half of the mid-summer vacation to 
attendance on University classes. Moreover, many of 
these persons are taking up again subjects vvTuch they 
have not touched for a considerable number of years 
and they, consequently, experience a very real diffi­
culty in getting back again into student ways. It 
speaks much for '.heir seriousness of purpose fiiat the c 

efforts of so many ot them in this.connection have met •> 
with so marked a success. 

The recommendations as to future policy presented 
in the Educational Committee Report, deserve, 1 
think, careful consideration, not only because of the 
recommendations themselves, but because of the 
representative character., of the Committee and the 
painstaking way in which they have performed, the 
duties committed to them. 

I am sure that the very creditable showing which 
is indicated by the examination results, the favorable 
comments upon the quality of the student-body made 
by members of the staff, and the enthusiastic interest 
in the University which is1 reflected in the Report of 
the Students' Educational Committee, will be felt by 
all concerned to have fully* justified the University's 
enterprise in giving to the Summer Session its present 
status. 1; 

E D U C A T I O N A L C O M M I T T E E R E P O R T 

T o Dean Coleman, » 
Director. Summer Session, ? 
University of British Columbia. 

Sir:—At the opening assembly of the students the 
following members of the Summer'Session body .were 
chosen "to act as the Educational Committee; Mr. J . 

•' M. Campbell ( P r e s i d e n t M r . T . W. Woodh<.acIY 
Colonel A. Graham, Major i l l . B. King, Mr. J . B. 
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Bennett, Mr. *C. L. Thurnbcr, and Mr. G. P. Young 
^ Secretary). The Committee met frequently in de­
liberative assembly to discuss the suggestions put 
forward, to review the work of the session and to 
anticipate future requirements in view of the progress 
achieved. Amongst others they co-opted the valuable 
services of Mr. N/:K. McKenzie of New Zealand. 

The students unanimously desire this Committee 
to record their high appreciation of the value of the 
courses offered and of the encouraging and sympathet­
ic attitude of the instructors. The system of credits 
supplied a strong stimulus, but the increased attend­
ance and the- high degree of interest maintained 
testified to the students/ realization of the helpfulness 
of the studies. 

The recognized indispensable features of university 
courses—the classes in Biology, Botany, Chemistry, 
English, French, Latin, Mathematics and Physics 
have been increasingly attended. 

The Commercial classes have met, to a large 
extent,the needs of provincial teachers for a thorough 
acquaintance with the varied aspects of this import­
ant work. The scope of the work has been enlarged 
and the study intensified. The demand for this course 
is still continuing to increase.' 

This year's extensions of the programme itv Educa­
tion, History, Economics and Philosophy have been 
popular. In addition to contributing to the attain­
ment of the Arfci degree they have proved of inestim­
able cultural'value. Teachers, especially, have bene­
fited by the wider outlook and higher viewpoint thus 
made possible. r > - i 

The,Committee feel ^hat the general programme 
of this year's session mi'>ht well be repeated. The 
-success of the work and/the developing interest indi­
cate that extensions mi^ht be made. 

As a fitting sequetV'to the work already covered, 
education students desire the establishment of a clf/ss 
in practical educational psychology. This might also 
bo closely linked with the., investigations of research 
bureaus; school clinics for the examination of defec­
tive, retarded and super-normal children; the .•use of 
tests in studying progress, etc. 

••••••:.:;Some suggestion has emanated from the Education 
Department?' classes at Victoria to bring out the 

.eminent educationalists. Professors, Adams and Find-
lay, • f rom.. ,Br i ta in.I f men' of such standing be 

,.?JgagorJ,..tlie.hope*is expressed- that the University of 
:;Uritislj<;jtolumbia-: mav take advantage; of - their com­
ing. " 

The Education classes have been attended' by:- many-
.̂ M'd.en.t.s of , maturer years., occupying responsible 
administrative and organising positions. Thi, modern 

; P'Mlosophic'^oiitlooks; the precise scientific methods' 
and 'the wider surveys studied in the classes have been 
o f immense stimulus and interest to them. 

'/Naturally, the 1classes in Modern 'and Canadian 
History have-been largely taken-'advantage of and the 

-wish for'a continuation of the studv of World Politics 
- ' s widespic.idc -

^Classes in Sociology and Geolc-gy--are m demand. 

The Committee consider it desirable that the 
University authorities inaugurate extra-mural courses, 
especially in view of the fact that Manitoba and 
Toronto Universities are confining such advantages to 
their own provincial students. 

Also, anticipating the probable duplication of the 
crowded classes of the Winter term, they would re­
spectfully suggest that some classes be held in the 
evening and om'Saturday. This would enable students 
engaged in'daily avocations to pursue their university 
studies, solving to a considerable extent pressing 
problems of maintenance during the completion of the 
University course. This plan works successfully in 
New Zealand, where full degree courses are available 
to evening students. 

A number of students have volunteered to recom­
pense the instructor if a tutorial class in Second Year 
English could be arranged for Saturdays during the 
Winter session. 

It is requested that additional books on education­
al research and modern surveys be added to the 
library.C; . 

The Committee recommended that the Provincial 
Education Department be asked to recognise attend­
ance of teachers here and in similar institutions by, 
including,the names of students and the courses taken 
in their published annual report. Records of successes 
achieved might be preserved in the dossiers of 
teachers filed in the Educational Bureau. 

In conclusion, the Committee strongly and confi­
dently urge that the many excellent features o* the 
British Columbia University Summer Session should 
be widely advertised. Not only is the institution 
progressive,, modern .and highly efficient in .service.-" 
but the surrounding conditions are exceedingly con­
genial—a mild, Summer, bracing air, unrivalled 
scenery, and numerous opportunities for recreation, 
exercise and social intercourse. They anticipate that 
when the University is established in new quarters on 
the beautiful Point Greysite, it will become one of the 
greatest centres for Summer study on the American 
continent.. .. • "'•",• '••• 

On behalf of the • Educational Committee. 
• (Signed) •• -• 
V" •• '• ' . J . M. C A M P B E L L ; President. 

GEO..- P. Y O U N G . Secretary. 

VULGAR FRACTIONS 

A young man who had taken some rooms. •' 
"Well," said the landlord one day, how do you like 

your new quarters?" 
-:','•••.• .;"Th«->" aren't quarters,'' said the young man. 
gloomily. "They're eighths." 0. •••:"'' "..."'.' sv 

BIG ONES. 

' •N r t i r se . ( l i ( lyo t i k i l l . - i l l the gernis in baby's m i l k ? " 
" Y e s , tn 'am; I ran it -hrough, the meat-chopper 

t w i c e . " — L i f e . W-*"*-'' 
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I M P O R T A N C E O F D R A W I N G I N T H E P U B L I C S C H O O L S 
l'-y C J I A k l . E S 1 1 . S(. O T T , Dip. c. s. A . 

Supervisor of Drawing . Vancouver City Schools. 

Though the importance of drawing in the Curriculum 
o f Public Sclu-ols has hern recognized almost universally 
for the last thirty-five year., or mole, there are still indi­
viduals, teachers as well as parents, who fail l o recognize 
ilia! fact. It is tiie purpose of this article to help l o clear 
up any misconception lhat may exist on this mailer either 
in the mind of teacher or parent. 

The failure to realize that drawing can play an im­
portant part in the development of the child's mental and 
moral activities is perhaps pardonable on the pari of 
parent:;, who are not trained educationalists; it is less 
pardonable on the part of teachers. 

Subjects iu which parents themselves have -;had no 
grounding are apt to be lightly considered whUi put 
alongside the three R's which have perhaps served them 
(piite profitably. Yet man cannot live by bread alone. 
Education, as we know it today and as it has been in­
telligently known always, is something more than a mere 
provisioning for the body. Full living includes a recog­
nition of virtue, truth, tolerance, beauty, cleanliness, not 
any one,of these, not any magic trio of R's, but all are 
necessary, and it is a recognition of this necessity which 
is demanded of everyone before jndmcnt be passed on any­
one subject. 
. The realization that these character-building qualities 
are to be found in intelligent teaching of most subjects in 
the curriculum, some of course, more so than others, is ; 

not sufficiently plain to the lay mind. 
There still exists in the minds of some parents and 

teachers an idea that drawing is a subject which can only-
he properly taught to those pupils who have within them 
the "divine spark," which is expressed in beauty, that an 
ability to draw is a gift from above, and that where • ".at 
gift has been withheld there is the barren ground. -

This idea exists because of a misconception be'ween . 
the terms Drawing and Art". 

Drawing can be taught because Drawing is a Science. 
Art cannot be taught because it is an expression of the 
spirit or soul. Reading, writing, grammar, composition 
are all subjects that have a bearing on the obvious utilities 
of life; so much will be recognized •by-all. They likewise 
have a bearing on tliose character-building qualities al­
ready mentioned through the literature studied in con--' 

Election .with them. That much also.may be recognized. 
'Nor is the charge made that "since my girl or boy is not 
going to be a literary artist, these subjects are unneces­
sary." , 

Yet drawing possesses just as many utility qualities and 
just as many character-building qualities as do these other 
subjects, and all these may be had without the child 
having school hours mis-spent by being in "danger" of 
becoming an artist. There is; little danger of many chil­
dren becoming artists, either literary, musical, plastic; or ; 
graphic, and where there is, it is not a matter lor alarm ' 

tlown on but a matter f o r which the parents might 
their knees and thank ( .Incl. 

A little more beauty its t h e world o f today, would help 
t o compensate for much o f t h e mental and physical stiess 
which is everywhere prevalent ; a lillle more of vision 
would prevent men from perishing. 

IUii il is not the purpose of this article to argue the 
case for drawing along aesthetic lines, although that 
point of view must be included. 

Drawing is more of an industrial subject than cultural, 
so far as Drawing in 1'ublic Schools is concerned. 

And if properly taught it is an industrial subject, even 
though it is not definitely applied to any one particular 
industry, not definitely vocational or technical—that is to 
say, it is not necessary to make it partake of the nature of 
Commercial Art, Furniture- Design, Lettering, etc. All 
of these branches of 'Drawing spring from the roots of 
Form and Colour, a;;u it is from a series of graded exer­
cises in these two "roofs" that the young shoot will 
emerge. And the natim of the soil is the measure of 
ihe knowledge and intelligence of the teacher. 

Growth will come where the teaching is sound and in­
telligent. Faulty tei-'djing, like stony ground, will stul­
tify and perhaps kill the growth. 

Drawing and design in the Public Schools of Van­
couver is definitely based on the root of form and color, 
and the endeavour is made to have the subject taught in 
such a way that a pupil's sense of proportion and appre­
ciation of form and colour is "developed. 

In teaching form and comparative method is adopted, 
because there is no other method of teaching Drawing. 
Since all Drawing is form, and that form is definitely 
confined by pure line or more loosely confined by tone, 
it follows that Drawing is the science of comparing pro­
portion of one pure line to another, either as to dimension 
or slant or comparing the relation of oue tone to another. 

Now a comparative sense demands observation, and 
observation of the keenest, and who is there who will 
deny that observation is a fundamental in all bnm;;n 
activities. 

It has long been recognized that if you wish to know 
a thing well, draw it; by so doing you will not only have 
increased your own knowledge but you wil l have served 
your'purpose''in life by becoming a social creature, for 
drawing is a link between the thought of one man and . 
another. If you are in doubt as to this, ask any trades- ; 

man, manufacturer, scientist or professor.' 
In beginning the teaching of form, attention is given 

to sensing the static lines, horizontal and vertical, con­
current with observation of simple proportion. 

From the observation of these elemental lines and pro­
portion pupils go on to sensing the slant of lines and 
the curvature of lines, again concurrent with observation 
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of proportion. Proportion is, or should be, stressed, be­
cause without proportion there is no drawing. 

A mere ability to draw a line is not drawing, any 
more than an ability to write or talk good English implies 
possession of an idea, although in both cases the one 
sometimes masquerades as the other. 

In these exercises the drawings are made from the 
actual object, natural and manufactured, whenever this 
is possible. 

Iu the senior grades this exercise of proportion and 
sensing of direction ami curvature of line is added to by 
the study of light and shade—what is technically known 
as tone values. 

All of these activities arc of course freehand drawing; 
that is to s?//. drawing with hand and eye alone. 

In the study of Design, there is a combinational exer­
cise of drawing with ruler, set-square, compass, color and 
freehand line. The pupil is led by easy stages to the 
proper use of ruler, set-square and compass, to an appre­
ciation of to*'.c and colour harmonies and also to the 
elements of simple design. 

The utility value in the use of ruler, set-square and 
compass, with its accompanying lessons in accuracy, 
cleanliness, etc.. will be apparent to every person who is 
working for a living in this work-a-day world: the neces­
sity for'instruction in colour harmony and the elements 
of design may be less evident. Yet it is no exaggeration 
tn say that questions of colour combinations arc continu­
ally coming before every man, woman or child, either in 
the home or the workshop, and it is in the solving of these 
nuestions wherein lie not only happier and more beauti­
ful lives, but also bigger dividends. People, are attracted 
by beautiful form and beautiful colour, and he is a wise 
business man who recognizes that fact, and she is a 

competent wife wdio takes notice of the same fact in 
home decoration and iu dress. 

It is not possible within the confines of this short 
article to argue the case in rieni!, but the qualities of pro­
portion and dimension, neatness and cleanliness, static 
s'.'nse. sense of slant, tone values, colour values, colour 
harmonies, elements of design, use of ruler, set-square 
and compass might all be argued on to prove the virtue 
of drawing as a subject worthy of respect in the curricu­
lum of today, and that on the lines of industrialism alone. 

It is perhaps less necessary to argue its case as a 
means of awakening the sense of beauty which is within 
all of us to a more or less degree, for if drawing and 
painting is the vehicle for the expression of beauty and 
drawing is but observation of form, then surely that 
observation will lead to a deeper and keener appreciation 
of those beauties that have been handed down from the 
past. 

This cultural value of the subject is not lost sight of. 
inasmuch as lantern lectures are given to many of the 
senior classes when pictures by the old and modern mas­
ters are put on the screen, witii brief talks which attempt 
to link up the thought and history of a period with its 
artistic manifestation. 

A distinctly weak point in otir system here is that 
pupils of second and third year High School receive no 
instruction iu drawing or painting, no matter whether 
they have strong desires or exceptional talent. The re­
sult is that seed well sown in the early years does not bear 
the full blossom. 

It is the hope of the writer that this defect will be 
soon remedied, and also that a School of Art will rise to 
foster and nourish Drawing and Design in such a manner 
that the Arts and Crafts of British Columbia will 
flourish for aye. 

EDUCATION AND INTERNATIONAL FRIENDSHIP 
Address by Mr. N. R. Mackenzie (I nspector of Schools, New Zealand) 

Mr. Chairman. Ladies and Gentlemen: Reforc T 
speak on the subject of the evening, I would like to 
convey to the teachers of British Columbia the greet-, 
ings of the teachers of New Zealand. For many years 
before I joined the Inspectorate. I was an officer of 
the New Zealand Institute, which is a body corre­
sponding to your B.C. Teachers' Federation; and it 
is extremely interesting to see you tackling so many 
of,the problems that we used to have to tackle in the" 
day's gone by on the other sitle of the world, and I 
niay say tackling them in very much the same manner. 
I have had the very great pleasure of attending con­
ferences of teachers in no fewer than five different 
States; It is remarkable how similar the problems are 
'n each of those different States. One cannot help 
.thinking that educatiimat problems have,become more 
'-T less' standardized. oThe teaching"'profession. I 
sunpose, tends very largely to become standardized 
•Tid internationalized. . I would like to;say that I do 
"ot know that I have ever 011 any occasion seen the 

professional side of the work tackled in a more earnest 
and thoughtful way than it is being tackled at this 
Conference. 

I have been specially detailed to present the view-; 
point of New Zealand; and New Zealand. I suppose, 
•may be taken as more or less typical of the great 
British nationalities that have sprung up in the 
southern hemisphere. Our own little country is a 
strong illustration of the effects of education in 
strengthening the bonds of empire. .It is from that 
point of view that 1.shall deal with the question ••main­
ly... To berjin with, we are mostly, almost entirely, 
an Anglo-Celtic community. T h e original , settlers 
were people wi th more than the average education: 
people, that--.you might describe as practical idealists: 
people in a wav .of the same type as the Pilgrim 
Fathers.-with whom yon are'so. familiar. Two of mir 
set dements. I ma v mention in illustration of this 
point. 'The part that we call Otagan. the. .extreme 
south of our Dominion, was settled by Scotch settlers. 
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members nf the Free C h u r c h of Scot land, who left 
Scot land as soon as the Church movement was in 
d i s rup t ion , when many of the Presbyter ian faith left 
the Established Church and formed the Free Church 
of Sco t land . O u r settlers out there were not content 
w i l h breaking away from the old church at home, 
but they moved out by congregations, by settlements, 
out to the newer land, where they could start a newer 
life, or where they could start a newer Scot land free 
from the trammels of the older condi t ions. T h e y 
started their educational system almost at once. 
One- th i rd of the value of all the land in the country 
was devoted to education. So that they had U n i v e r ­
si ty education at a very early stage of the settlement. 
These settlements are provinces wi th their own 
government . T h e y had complete government in 
the early days. Fur ther north another province 
was established, called the Canterbury Prov ince . 
These people or ig ina l ly were all Eng l i sh , members 
of the A n g l i c a n C h u r c h . T h e y came out there­
to form a typical E n g l i s h communi ty in the new 
land, away from the evils that surround the older 
c iv i l i z a t i on in the old countries. T h e y Drought wi th 
them every th ing typica l ly E n g l i s h . T h e y even 
brought out an E a r l ; but the E a r l did not stay very 
long , and went back to Eng land . T h e y brought a 
B i shop , and the Bishop d id stay, and his ecclesiastical 
progeny are there to this day. T h e y devote one-third 
of their land to education. T h e y , too, spend a very 
large proport ion of their income on the C h u r c h : and 
the first t h ing that strikes you when you go to that 
c o m m u n i t y is the clerical educational aspect of the 
coun t ry . T h e chief c i ty is called Chr i s t church . The 
town square is around the cathedral . E v e r y street car 
starts from the cathedral. There wc have that very 
tvp ica l ly Eng l i sh c iv i l i za t ion . In other parts of our 
D o m i n i o n we have other bands of idealists from other 
parts of the Br i t i sh E m p i r e . T h e settlement that 1 

• w a s - i n came from Canada, and formed a settlement 
of their own , which is typ ica l ly Eas tern Canadian to 
this day. Hence, we have, to begin wi th , a settlement 
of people who. in the main,' are B r i t i s h , representing 
all the different types of the B r i t i s h , from what was 
then a l l the different parts of the E m p i r e . N a t u r a l l y , 
the education took on a Br i t i sh type. T h e U n i v e r s i t y 
professors, for very many years, were invar iab ly 
obtained from the O l d Coun t ry . T h e h igh school 
teachers, for very many years, also came from the 
O l d Coun t ry . T h e ordinary teachers of the older 
fenera t ion • most ly came from the O l d Coun t ry , too 
T h a t accounts for the fact that I have the mark of 
the beast i n my o w n accent, so thev tell me here. 
N o t on ly had we then E n g l i s h teachers, but N e w 
Zealand, being a comparat ively sma l l , place, wc got 
some from the O l d Coun t ry , some from Aus t r a l i a , and 
some from Canada. .We get a fair amount from the 
U n i t e d States, wh ich we almost c l a im as being a 
B r i t i s h country, under the. B r i t i sh flag. W'e do not 
a l low anv dist inct ions out there. A l l these influences, 
natural influences, educational influences, have been 

at w o i k throughout t h e h i s lo rv of our D o m i n i o n . 
T h e result is, that we have developed a v n y strongly 
Imperial is t ic spir i t . F r o m our infancy we are taught, 
not so much that we are New Zealanders, but the fact 
that we belong to the great Br i t i sh Empi re . W e 
recognize the Un ion Jack as ou flag. T h i s fact is 
impressed upon us in a great variety of ways, a:sd we 
perhaps go further even than the Canadians in that 
respect. W'e do a very great deal of salut ing the flag. 
W'e believe that symbols count for much. W e do 
not underestimate the value of symbols and ceremon­
ials. One great psychological professor discusses this 
question, " D o we smile because we are happy, or are 
we happy because we smi le?" If you smile in a 
ceremonious sort of way it probably makes you 
happy. That is a question in which there is more than 
a l i t t le t ruth. W e feel that these ceremonials and 
these symbols are a great deal, and we are developing 
a proper Imperial spiri t . W'e require all B r i t i sh 
subjects entering the country to take the Oath of 
Al leg iance to the K i n g . Not so much to the K i n g as 
a person, al though we respect h im very h igh ly as a 
person, but we look upon the K i n g , as, 1 think, do 
most people who understand the Br i t i sh posi t ion, as 
more than a person. He is a symbol . H e is the 
personification of the Br i t i sh race, and it is from that 
point of view that we arc taught to revere h im and to 
treat h im in a measure as the Br i t i sh E m p i r e . 
It is symbol i sm carried a l i t t le further. 1 th ink people 
whose mode of government is different from ours 
hardly realize the fact that our K i n g is not at al l on 
the same footing as any other ruler on the face of 
the earth. W i t h o u t this symbol I do not th ink the 
E m p i r e would hold together for twenty-four hours. 
A l t h o u g h it docs not appear on the surface, probably 
wc are as sentimental as any people on the earth. 
O u r E m p i r e is held together by sentiment, and wc 
cannot afford to ignore the great issues in the education 
of our children and the education of our grown-up 
people. N o w the fact that we arc so strongly imperial-
is'.i'- does not mean that we are unfriendly to any nation. 
W'e arc not unfriendly to any people, unless lhoy 
become unfriendly to us ; then we cannot help it W e 
believe in Internationalism of the r ight so r t : but we 
do not believe in that flabby k ind of Internat ional ism 
that would d e n y your own country. We th ink if a 
person is go ing to be a decent International c i t izen, 
he must first become a good ci t izen of his o w n country . 
Tha t part icular point. 1 think, can best be i l lustrated 
by reference to the W e l s h and Scot t ish people. A r e 
there any people more loyal to their country than the 
W e l s h , or Scotch? A n d where can you find more loya l 
Br i t i shers? D e a l i n g wi th that question. I th ink I 
w i l l f i v e you an incident that occurred some veais 
a i ro: It is a rather amusing incident which occurred 
at the School of M a n u a l T r a i n i n g in Swi tze r land . A 
lecturer at that school used to lecture in three 
languages: E n g l i s h . French and German . T h e students 
were 'classified as E n g l i s h , F rench and German . T h e 
Scot t ish students went in a bodv and objected, and 
would not be classed as E n g l i s h at any price. T h e 
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upshot, of course, was that they were classified as 
British, and that satisfied all concerned. 

Now in regard to the methods which we should 
use in education, 1 think the first thing we have to 
do is more or less an indicative one. We should 
expunge from the hooks in the schools all reference 
to ancient quarrels. What is the use of quarrelling 
with the ghosts of uld follies? As a matter of fact,., 
the British people only ruled the country since the 
Reform Bill.. That is only a hundred years ago. 
Before that the country was ruled by the King, or 
the land owners, and not by the people. Why should 
we continue the quarrel of those people with whom 
we had little to do? We should try to induce the 

.people of other nations to take the same view, too. It 
is only certain people who, for the time being, had 
authority in the country, who were responsible for 
these quarrels, ami more often than not they were 
n ot backed by the rank and file of the people. The 
Vast majority of the people were not even consulted. 
•Me.know that there were places in England sending 
-Members to Parliament, without one single inhabitant 
living in the district. The owner of the land could 
Put whom .he liked, into power. Immense cities, like 
I'inninglnini or Manchester, had no member of Par­
liament at all. and it was only the Reform -Bill ..that 
I'lit that right, and it is only since then that democracy 
canie ino-its own. I think if this were •understood on 

both sides of the ocean it would help a great deal 
in promoting International friendship, and we should 
emphasize that in our schools. 1 think, too, that we 
might as well get rid of our jingo-istic songs. I don't 
think there is any need at this time to get up and 
sing, "We will light ygain and again." I don't think 
songs of that kind should be encouraged in our or­
dinary school, or at all. There are other conquests 
more g.'oriuus than war. As Milton says, "Peace hath 
her conquests far more renowned than war." We 
try to practice down in our little country a spirit ~>i 
good fellowship. We should lay stress on tlie, songs 
oi our own country and songs of the Empire, and the 
songs of other peoples and races—National song^. 
The songs of a race express the soul of the race more 
than anything else. If we get our children to under­
stand the songs' of other people, we will be doing 
something in the direction of getting them to under­
stand the souls of those people and, after all, under­
standing is the beginning of wisdom ; in this case it 
is the. beginning of peace. We do not "quarrel with 
people.we understand.' W'e generally quarrel with 
people we do not understand. Somebody has said, 
"Let me make the songs of the country, and I care 
not who makes the laws." Thcre> is some truth in 
that, too. W'e should train our young people to 
look at things from the other person's point of view. 
Among mv duties, when I am at home.' I lecture to 
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w o r k i n g men o n co oiomirs al our Univers i ty . < >ne 
[join! J a lways make al the beginning o i each session 
is i b i s : l l you are going lu undcrs tami economies at 
a l l , if you are :'i workman , you musi try to look at 
the problem from the eapit i i ' is i ' s -point of v i e w ; anil 
if yon ;;te a capitalist , you have to look al. it from the 
laborer 's point of view, l l y o u don ' , look ril the thing 
from every point of view yon are never going l o get 
at the truth. T h a i is sometning that we tnttsl learn 
ourselves, and we must, leach to our children and 
y o u n g people as they are g rowing up. Von all know 
the story of the two people standing on opposite sides 
of a shield and quarrel l ing as to whether it was made 
of gold or s i lver , and when some pa.sscr-by came a long 
be told them one side was gold and the other was 
si lver . A great many of our quarrels take place in 
that way. YVe see only one side of the question. If 
we saw the other side we would be perfectly satisfied 
and the quarrel would never take place. W e must 
also be very careful about a very t r i cky psychological 
phenomena called ra t ional izat ion. It means that if 
there is a subject in which you arc peculiarly interested 
and in which your emotions are stirred, you ,io not 
reason about that subject at a l l : yon jump at a conclu­
sion and then you create reasons to suit that conclu­
s ion. There is a very great deal of tha i , in our inter­
nat ional views. There is ~ very great deal of-that in 
our opin ion of our neighbors and our estimate of other 
parts of the E m p i r e , perhaps. W e attribute to a 
person certain characterist ics and we proceed to prove 
to our own satisfaction by what we think is the logical 
l ine of reasoning, that this statement is true. N o w . 
tiiat type of fal lacy we should avoid all a long the l ine. 
It is most important that we should gel that th ing 
put out of the way. W e , in the younger countries, 
have another special trouble all our own . W e have 
remarkable freedom. 1 notice wherever I go in the 
younger countries, and 1 have had the privi lege of 
seeing a great many of them, the customs are pretty 
much the same. A man is free to do pretty well what 
he l ikes . T h e conventions of the older wor ld do not 
bo ld to the same extent. W e have persuaded our­
selves into the belief that we have discovered freedom. 
YVe have done noth ing of the k ind . Freedom was 
discovered by our ancestors when they were runn ing 
half naked in the forests of Europe . Tha t love of 
freedom has run through the races from that time 
to this, though at t imes s t rong oppressors have tried 
to put us down, and have succeeded more or less. 
YY'e have not discovered freedom; we may in part 
have recovered it. W e should give credit to the race 
to which we belong, and for the matter of that, to the 
human race of the O l d W o r l d , a l any rate, for hav ing 
in parts of the O l d W o r l d preserved the seeds of 
freedom. . T h e y are g r o w i n g belter, that is because the 
condit ions are more congenial . T h a t is-another point 
where, wc must «Hve credit to other people for what 
is jus t ly due them. There is no c iv i l i zed nation any­
where that has not made some contr ibut ion of value 
to the c iv i l i za t ion of the wor ld . In this connection. 
• wide reading is necessary. T h e reading of the l i tera­

ture of i m i own part icular part o i the world and the 
h ic ra turc of every other part of the wor ld that we can 
gel bold of. T h i s wide reading is vcr\ essential. 
Modern educationalists are recommending this very 
same th ing for the ordinary exercises of the schools, 
for other mot ives ; so we have every reason to encour­
age ib is type of reading that wi l l put us in possession 
of ihe viewpoint of other people, whether of our own 
race, o r otherwise. A n o t h e r point we might well not 
forget; K a r l l l rook tells us that no man can live to 
himself alone. That is one of the points on which 
Social is ts and Capi ta l is ts w i l l agree absolutely. T h e y 
d o not agree on many points, but they do agree on 
that. N o w , why should we feel, in view of these facts, 
jealous, if another country or another part of our 
Empi re is prospering? Exchange of any k ind is based 
o n tlie pr inciple of exchanging the superfluous for the 
necessary. W e should lay considerable stress on the 
fan that the prosperi ty of oi l ier people is our pros­
per i ty . ' The prosperi ty of the iv- jr l i f is our prosperity. 
The part can never be greater .than the whole. W e 

should also try to impress-upon;our young people and 
our middle-aged people anc'l our. old people, too, that 
we must get a better scale of Values than the scale 
so commonly given now. Or. this.-cpntincnt. stress is 
laid on. the question of service. T h a i is a scale we 
want to spread throughout the length and breadth of 
the wor ld . Jf y o u w i l l a l low me I w i l l close wi th an 
approprpiate text : " A s ye would that men should do 
unto y o u . do ye even so unto them." 

Christmas | 
Cards I 

N N O U N C I N G the finest display 
we have ever shown! 

If you wish character and indi­
viduality in your cards — printed or 
engraved to order—you should ask to 
see our samples. 

Them—compare prices! 
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REPORT OF SUMMER SCHOOLS, VICTORIA, B. C. 
Bv | . \ V . G ibson , Director , P rov inc i a l Summer School for Teachers . 

T H E 1922 Summer School for Teachers was a 
success, some who have been in attendance at a l l 

of the s ix previous schools have pronounced it "the 
best yet." O f course that is nothing more than we 
should a im at, and any th ing less wou ld be unsatisfac­
tory. So many have been heard to remark "there is 
such a fine spirit in the S u m m e r S c h o o l " — and 
cer ta inly that helps very much to insure success. T h i s 
school spir i t is something that every good teacher 
values most h igh ly in his own school and is something 
that the instructors in the V i c t o r i a S u m m e r School 
rejoice in from year to year. 

Tt would not be entirely correct to say that the 
instructors make the school, but every student w i l l 
agree wi th me if I say that the fine personal i ty, 
backed up by the genuine professional ab i l i ty , of each 
of the instructors, has had a great deal to do in 
w i n n i n g for the V i c t o r i a Summer School its good 
reputation. O n the other hand, every instructor w i l l 
heart i ly endorse the statement that the dil igence and 
also the whole-hearted enthusiasm of the Summer 
School students themselvs have contr ibuted very 
largely to the success of the various courses and have 
helped in every way to make the S u m m e r Session 
enjoyable as well as educat ional ly successful. It now 
seems as if a great many of our B r i t i s h C o l u m b i a 
teachers are forming the Summer School habit and 
no th ing could be more in keeping wi th the spiri t of 
the times and also the needs of the hour. T h e g r o w i n g 
teacher is the on ly one that can help the teaching 
profession. Stagnat ion soon becomes retrogression 
and whi ls t the Summer course is by no means the 
only means of prevent ing this, it is cer ta in ly one of the 
most potent, and also' one of the most enjoyable, 
means afforded in prevent ing such a ca lami ty . T saw 
the steady increase in the number of Br i t i sh C o l u m b i a 
teachers in attendance at the S u m m e r Schools both 
in V i c t o r i a and Vancouver , and also at outside points 
augurs wel l for the high standard of education which 
we shall presently have in Br i t i sh C o l u m b i a . W e 
have had good Summer Schools in Br i t i sh C o l u m b i a 
for the past eight years, and a fair attendance each 
year, but what we want in future is better Summer 
Schools wi th a much larger attendance. 

The number of students registered in the various 
classes was as fo l lows : 

Rura l Science IH 
Pr imarv Grade 5f> 
A r t .15 

M a n u a l T r a i n i n g IS 
Home Economics 25 
M u s i c K 
H i s t o r y and G e o g r a p h y . . . 21 
Li te ra ture and R e a d i n g . . . 40 
Phys ica l T r a i n i n g . 20 

T o t a l 250 

O f these, 54 took the special course in Phys ica l 
T r a i n i n g , and 109 of the special course in W r i t i n g and 
Penmanship in conjunct ion wi th other courses. 

It is not too soon to begin to plan for the 1923 
Summer School . In response to a request which I 
made for suggestions for the improvement of the 
Prov inc ia l ' Summer School in the columns of the 
" B . C . Teacher" through the courtesy of the editor, 
a few valuable and t imely recommendations were 
received. T h e Department w i l l again welcome many 
more such suggestions in the hope of so o rgan iz ing 
the courses as to make them of most value to the 
teachers of the Province . Teachers who have not yet 
attended a Summer School ih V i c t o r i a (about 2.000 
altogether) may wish to see classes established in 
connection wi th subjects in which they wou ld l ike to 
receive the assistance of a specialist . Teachers who 
have attended one or more Summer sessions may 
wish to see some modification of courses already 
taken, or see new courses added. W e shall welcome 
a full and free discussion of a l l phases of Summer 
School work . 

A s a matter of general interest the names of the 
teachers who attended the 1922 Summer School in 
V i c t o r i a and the school in which each was engaged in 
June last is herewith submit ted. 

B I G N E W S 
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E A S T E R C O N V E N T I O N R E P O R T S 
M U h c r sectional r i 'pnvts w i l l a p p ' ' h r i n October issue) 

I . — H ' / G H S C H O O L S E C T I O N 
The fol lowing resolution w;ts sent in by ihe H i g h 

School Section : 
"Whereas there has been considerable criticism direct­

e d against t h e present curriculum o f t h e l l i g h School, 
with regard t o t h e lack- o f provision m a d e f o r t h e e d u c a ­

tion of those who u p o n entering t h e H i g h School h a v e 

no intention of proceeding t o a course i n t h e University 
or X c r m a l S c h o o l : and 

"Whereas t h e present course provided in t h e c u r r i c u ­

lum for candidates f o r t h e Normal School d o e s n o t a d e ­
quately provide for instruction in certain subjects w h i c h 
such candidates arc called up.-n to teach; 

" l i e it resolved that we. t h e H i g h School teachers of • 
t h e Province here assembled (Easier Convention. V a n ­
couver. 1922) are of the opinion t h a t , in the interests of 
education, a survey of the present H i g h School curricu­
lum would b e advantageous." 

I V . — P R I N C I P A L S A N D S E N I O R G R A D E 
S E C T I O N S 

The fol lowing resolution was passed unanimously in 
the joint Pr incipals ' and Senior Grade Sections at the 
recent Convent ion: 

"Resolved, that the Department of Education be ask­
ed, through the P>. C. Teachers' Federation to have an 
educational survey, in the modern technical sense of the 
term, made of the Province of Bri t ish Columbia, and that 
the Department be 'asked to have the fol lowing points 
given'consideration, in relation to said survey: 

1. That the surveyors be trained surveyors of unques­
tioned standing. 

2. That the survey include a general investigation of 
the educational problems which the Province shall be at­
tempting to solve. 

3. That it include a detailed study of the system of 
organization and admh.'stration. both central and local, 
and that the surveyors have full liberty to examine into 
efficiency of the organization and administration, hoth 
central and local, and that it be their duty to recommend 
whatever improvements or changes they consider neces­
sary. 

4. That the survey include a study of all the educa­
tional institutions under the authority of the Department 
of Education. , 

5. That they be asked to report upon the duties of 
principals. / > 

T E A C H E R S A T T E N D I N G S U M M E R SCHOOL 
F o r F u l l L i s t Sec I'age 23 

9.—PHYSICAL T R A I N I N G COURSE 
Armstrong. Francis A . , South Vancouver. 
Barron. Elizabeth A . F . , Gi r l s ' Central . Vic tor ia . 

'Bel l . Elizabeth M . , Van Anda . 
Bert rand, Clemence, Soda Creek. 
Cathcart, Isabella. Oak Bay, B . C . 

E d w a i d s . U l i y s I ' . , C o l u m b i a G a r d e n - . 

H a m i l t o n , F l o r e n c e ( »., S o u t h \ a n c n t i v e r . 

l le rk ins . l l i l d r e d Margaret, b'ernie. 
I loulilsworth, Florence. .MacRnnie. S a s k . 

I logan. E . M a u l . I'ernie. 
Irwin, L i l i a s , \ L , North Vancouver 
Lett ice. Edi th , Prince George. 
Mason, E m i l y M . . G i r l s ' Central, Vic tor ia . 
Mtt i r . John M . . Swift Creek. 
M a c K c c . Josephine M . , Greenwood. 
MacKenzie . M i l d r e d . Keat ing, Saanich. 
M c K i n n o n , F lora . Tranqui l lc . 
M c C i l l . Win i f r ed . Vic tor ia . 
M c M o r r i s . El len E . 
Pike. Evr. St. C . Bowser. 
Ra.nsay. James, Sidney. 
Simpson, Frederick I.. N e w Westminster. 
Tingley, A . Laura , Ocean Falls. 
Yerreau, Marie I.. Creston. 
Walker , Bertha. Prince Rupert. 
Wal ton . Jean C . Edmonton. Alberta. 
Wcst l ing . T . Melv ia . Point Grev. 
W i l k i e , A d a . Edmonton, Alberta. 
Worswick, 1. W . 

REPORT OF POOLING OF E X P E N S E S FOR 
E A S T E R C O N V E N T I O N 

Tota l amount promised $2,559.00 
To ta l amount required' (W/, of above) $2,303.10 
Number of teachers who promised con t r ibu­

tions . . . , 872 
Amoun t received to September 21st. 1922. . .$2,014.65 
Number of teachers who have forwarded 

promised contr ibut ions 726 
Amount s t i l l outs tanding $ 2SR.45 
Number of teachers who have not yet for­

warded promised contr ibut ions 146 

"So ye brother M i k e ' s got a job as night watch­
man. H e ' l l save moncv ." 

" P h w y so?" 
"Shnre . he can slape all day an ' save bis board and. 

work a l l night an ' save his lodg in ' . " 

13— = 13 

S C H O O L D A Y S 
M A G A Z I N E 

Contains Interesting Subject Matter for Your 
School Work. Beautifully Illustrated. 

ONE D O L L A R A Y E A R 

Address: School Days, Seymour School,.Glen 
Drive, Vancouver, B.C. 
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THE SCHOOL AND INTERNATIONAL RELATIONS 
(Hy Dr . H. T . J . Coleman. Dean o f the Faculty o f Ar t s . University of British Columbia.) 

I might call your attention to the fact that moderns 
education particularly may be viewed in three separate 
aspects. W'e all realize that education has a certain 
universal or particularly human aspect. There is nothing 
about any subject of education which can be said to 
belong to any one country, to belong to any one age, as 
compared with another age; to belong to any one class in 
the community as contrasted with the other class. E d u ­
cation is a human process. It is universal, at least as 

• wide as the human race. W e are human because we are 
capable of education, and we are human also because we 
need education. A very distinguished' philosopher has 
said that education is the conscious evolution of the 
human race. So we hava this broadly human, or this 
universal aspect which we are called upon to deal with ; 
and that furnishes at the same time a basis for unity, a 
basis for co-operation at the very beginning. Natural 
science knows no international boundary, and wc in 
Canada have learned much and wi l l continue to learn 
much from other peoples differing from us in speech anil 
social traditions. There is no particular geography and 
no particular historical location, and no particular racial 
affiliation in the principle of the multiplication table. W e 
have a vision of unity and co-operation with our fellow 
teachers and fellow workers in other countries and in 
other times in this very fact. Then modern education 
particularly has the national point of view. I say modern . 
education advisedly, Ixxause it has only been within the 
last one hundred years that the nationalistic element of 
education has made its appearance; and that has been due 
to the fact that in these great social organizations, in­
fluences have been growing up steadily and surely by an 
inevitable law and have inevitably come to that point of 
self assurance where they realize the possibility, i f not the 
actuality, of conflict with other nations, and are beginning 
to develop a national self-consciousness which at times in­
volves enmity and possibly misunderstanding of other 
peoples: and so we have the development of national 
systems of education. T h a t on the whole is not to be 
deplored because it was inevitable. Our schools are for 
better or worse, national.institutions. ,1, said the.multipli­
cation, table knew no international boundary; but when 
we come to certain parts of our arithmetic we recognize 
national peculiarities; because in that wonderful country 
which Mi le Doriot represents here tonight, the teachers 
are paid in one denomination and in New Zealand, that 
country from which we can learn so much the teachers 
a r e paid in another denomination ;.aud here in Canada 
we are glad to \K paid in good .Canadian-dollars, which 
are rapidly .approaching in value1 the good American 
dollar. N|ow there are, of course, other national dist inc­
tions, and .sometimes we think of certain studies as being 
definitely designed tn contribute to a national system. 
I he •making, if you please; of good Canadians, so far as 
Canadian ventures are concerned, and good Americans, o r 

good Frenchmen or good Englishmen or good Germans. 
W'e think of a specific nationality in the educational sys­
tem of various modern people, so we think of geography 
as being in the main the national study; and I am afraid 
we are teaching geography in a rather narrow national 
fashion. It is an i l luminating thing to take geography in 
our Canadian schools and see just how large a proportion 
of the rather meagre text book is devoted to Canada, and 
how small a proportion to the rest of the world. Of 
course we are not sinners above all other people in that 
respect, because if one takes American geography and 
notes the mode/it portion reserved for the largest half of 
the American,continent in the matter of area, one finds a 
few pages. I think probably that the defect on our side 
and the defect on the part of our Amer ican cousins wi l l 
be corrected in the near future. W e wi l l preserve, if you 
please, the national effort, because with all the narrowness 
in that age which is called the Victorian Age , there was a 
great deal of wisdom in the dictum of the Court poet 
laureate "That man is good that loves his country best." 
So we are not going to teach less Canadian geography, 
but rather more, and what we are going to teach is going 
to be geography. That is, it is going to be up to nate; as 
there is no deader thing in the world than a dead fact; 
that is, one that has ceased to be a fact. There is a 
mortality among facts which is most alarming, so we are 
going to revive our geography, which we have been 
teaching in the schools for twenty years. W e are going 
to do that even at cost, in order to keep our schools 
efficient. What is the use of having our children stay 
longer hours in those none too comfortable scats ,unless 
wc are going to have something worth while when we get 
them there? So the crux of the matter is in the teacher 
and the text book, the two combined. Not one con­
trasted with the other, bin the subject matter on the one 
hand and the vital human spirit on the other. W e must 
have both. A n d then how aliout our history? O h well, 
that is always a live question,.and has been, a particularly 
live question here in Vancouver I believe. I wil l go so far 
as to say that we in Canada have been particularly for­
tunate in the fact that wc have been able through certain 
fancies, which of course were not a l l of our own 
creation, through what we can call o u r history, we 
are fortunate in the fact of hav ing had a continuous 
relationship wi th the Mothe r L a n d . A s we reail the 
great and .mov ing story • of. h'loddcu F i e l d of 2.000 
years ago, and of those great things in our h is tory we 
have profited by in a very genuine sense; every boy 
and gi r l in the elementary school feels that great 
mov ing panorama of Eng l i sh his tory anil it gives 

.^tJieu^.caj«sc_to rejojee in the fact that he or she speaks 
the same tongue as Shakespeare spolfe and the same 
tongue as M i l t o n . I •would not deny the great Republ ic 
lo the South of us the :uniquc. advantages they have 
had in bu i l d ing up a c iv i l i za t ion , as it were, from the 
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very foundat ion; but yet, as a Canadian, J am 
pr iv i leged I" say lhat I prefer l lu- his tory, accidental 
though it may lie, which has kept Canada definitely 
and -with increasing avidi ty in tnuch wi th the Mother 
L a n d . 1 am glad Gi lbe r t K . Chester ton tells its what 
is a significant story of l l ie young lady crossing from 
New Y o r k lo L i v e r p o o l , who when they came wi th in 
s i g l u of the B r i t i s h Isles remarked to h im, as he was 
s tanding beside her near the ra i l , know it seems 
as if we were get t ing home." A n d M r . Chester ton re­
marked , " M y dear y o u n g friend, y o u are get t ing lo 
the home you have been away from for about two 
hundred years." W i t h o u t w i s h i n g to push the argu­
ment of blood relationship too far, 1, as a student of 
his tory, have felt again and again du r ing the last four 
or l ive years that a very large and important part of 
that great family wh ich we find bard to name but 
whose relationship we feel exists, thai a large and 
important part of that family has come home in the 
sense that we are forgett ing lo a large degree these 
miserable l i t t le squabbles and cons ider ing the large­
ness of our common tradit ions, and the largeness of 
our future des t iny; these miserable differences that 
have kept us apart for so long . W e have in the past 
exploi ted t r ivia l i t ies and we have argued about l i t t le 
ski rmishes which took place a long the St . Lawrence 
R i v e r , unt i l we do not know what d id take place. Y e t 
we are beginning to see things in a truer perspective, 
and we in Canada and our friends and cousins to the. 
South are beginning to realize our common heritage in 
the great wor ld of social culture and tradi t ion we have 
in the Br i t i sh people. W e have the national element, 
but there is also the internat ional . 1 shall not speak 
of that except to note that it is our duty, 1 think, 
and our privi lege, as w e l l as our increas ing opportun­
i ty , to spread abroad the gospel of education. W e aie 
beg inn ing to realize that every element in our national 
life, his tory, geography and culture, has an interna­
t ional bearing, because education has been throughout 
the centuries an international enterprise. W e can 
take our schools, and 1 think f could take this, that 
and the other ins t i tu t ion, and show.how every nation, 
more or less, has contr ibuted its quota. T a k e for 
instance the kindergarten, where d id : it come from? 

f i o u i the o l d Germany that h a d n o t b e e n poisoned 
by mi l i t a r i sm. The kindergarten came from the < >ld 
Germany o f poetry and romance and ph i losophy . T h e 
monetary system, where d i d it come from? I ta ly , and 
if I begin to enumerate t i l l that w e o w e France it 
would take me another fifty minutes , because Ave o w e 
to France the emphasis which she litis placed upon 
the human studies. France , throughout the centuries, 
has emphasized the truth that J 'npc put s o well in 
that line, " T h e proper study o f m a n k i n d is m a n , " and 
France has not vil if ied the cul ture of the ages, iias 
not heaped cheap sarcasm upon L a t i n and Greek, be­
cause France has realized that the c iv i l i za t ions of 
Greece and Rome are the very mainspring.-, u f our 
Empi re ' s c iv i l i za t ion and culture. T h e n to the U n i t e d . 
States we owe at least one th ing, a m o n g many others. 
W e borrowed a great many things in all our piofes-
sions from them and never gave them any credit, 
because they moved ahead of us ten or fifteen yea.-s 
all through the century, and they have been admir­
able experimentations in themselves. W e have profiled 
by their success and w e have profited also, ] hope, by 
their mistakes, and there have been at least a few. -
W e have borrowed this not ion of a free oppor tun i ty 
in education. T h e school is for the t r a in ing of chi ldren, 
not for life, but in l i v i n g . Educa t i on is an interna­
tional enterprise, and education has an in ternat ional 
function. 

L o o k i n g towards the future; we are l o o k i n g to the 
teacher not only to heal the an imos i ty that has been 
engendered, but we are l o o k i n g to the teacher to bui ld 
thai br idge carefully, pa inful ly , to bu i ld that bridge 
that is to carry us from this old chaotic, war- r idden 
c iv i l i za t ion in which we have l ived hi therto, over to 
that br ight and better humani ty which realizes the 
power of brotherhood. 1 am grateful for this oppor­
tunity of .speaking here, and I am grateful for the 
honor which has been given me to stand alongside of 
those representatives of different countries, and in two 
cases, of older c iv i l i za t ions . I hope, s incerely that we 
w i l l al l stand for this increas ing brotherhood in senti­
ment and ideal, and that bond between the teachers 
of al l countries, for what the teachers think and what 
the teachers do todav. mank ind w i l l do tomor row. 
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N A M E S O F S U M M E R S C H O O L S T U D E N T S 

1. — R U R A L S C I E N C E C O U R S E 
Beattie, .Mabel Violet, Enderby. 
Bell, Ralph Kennedy, Armstrong. 
Bertraud, Clemenee, Soda Creek. 
Godson, Mabel, Central School, New Westminster. 
Gordon-Cumming. R. R., I'incview, Prince George. 
Greig, Alex. M. Drummond. Ellisby, Vanderhoof. 
Heap, Dora Eve, Camp .3, Headcpuarters. 
Jones, William, New Michel. 

. Kelly. Charlotte, Cobble Hill. 
Klein. Grctha. Victoria, r. 
Lawrence, Kathleen, Kamloops. 
Morten. Elizabeth M., Duncan. 
Nickolson, Rhoda C . Champion Creek. 
Ramsay, James, Sidney. 
Sykes.. Wm. A. M. Gleneden, Salmon Arm. 
•Wilson, Isobel, Chilco. 
Wright. Gertrude Constance, Craigflowcr. 
Wright, Mary Edith. Nimpkish River. 

2. — P R I M A R Y G R A D E C O U R S E 
Abcy, Olive Valentine, Nelson. 
Adams, Edith Lilian, Selkirk, Revelstoke. 
Apps, Kathleen N. G.. Selkirk, Revelstoke. 
Ashbume, Rosa L. E. R„ Central, New Westminster. 
Baillie. Annie Taylor, Union Bay. 
Blackwood. Isahelle Kennedy, Slocan. 
Blake, Mabel Nellie, School for the Deaf, Vancouver. 
Brown. Ida Maudclla, Beaton, Arrow Lakes. 
Cnates, Jos. H. L., Bridesville. 
Cobeldick, Elsie .Mae, Seymour, Vancouver. 
Cruikshank, Winifred Grace. Victoria. 
Cummin. Geraldine V., West Vancouver. 
De Cew, Ida Lois, Vancouver. 
Elliott. Kathleen Marie, Summerland. 
Feakcs. Harry Jatr.es, Keiowna. 
Fleming. F. Evelyn. South Vancouver. 
Floury. Ida Mae. Fort Steele. Cranbrook. 
Fraser. Marie C. RidgewayV North Vancouver. 
Harris. Edith L.. Burnside. Victoria. 
Henderson. Laura. Cranbrook. 
Hibhard. Helen M./'P rince Rupert. 
James, Elsie May.'Chilliwack Central. 
James, r ilias O., Edmonds St,, Burnaby. 
'•ning, D. R., Victoria. 0 
I-aing. L.M. ,Victoria. 

•Long, Elizabeth C ..East Gabriola. 
I ongworth, Grace Taylor. Sunnyside Cannery. 
' orden, R; E. G.. Victoria.. 
Lvnn. Annie. Tappen Valley. 
Maloney, Rita A. . Prince George. 
Merrix. Albert Ronald, Lennoxville, P.O. 
Milne. Eleanor E.. Vancouver. 

,.;..Minckler, Cora F... Parson's Hill, Chilliwack. 
Morden, Mary F.velyn. Lonsdale. North Vancouver. 
Motili'on. Muriel Emma, Lord Kelvin. /New Westminster. 
•Munro.Mary ••Ann-McLean. Rossland. '4 
MacDonald. S. Bertha.,.South Wellington. 
McDonald. Sivri>Meari' ;Wellington. 

McKee, Josephine Margaret, (jreenwood. 
Parker, Mona I., Howe Sound. 
Payne. Eva I-\, Lloyd George, Kamloops. 
Peel, Verna 15. Chase, Kamloops. 
Perry, Alice J. . Prince Rupert. 
Postill, Eleanor A., New Westminster. 
Robinson, Elsie R.. P'dmonton, Alta. 
Rogers. Victoria Elizabeth, Quennell, Nanaimo. 
Rylett. Mary E.. Cascade. 
Sheepy, Janet, Grenfell, Vancouver. 
Smith. Ruby. North Kettle River. 
Steele, Marion M.. South Ward, Nanaimo. 
Turner. Phyllis W.. North Bend. 
Waites, Aldyth M.. Quadra Primary. Victoria. 
Warner. Gertrude. Bay view School. Vancouver. 
Wilkinson, Lillian, Victoria. 
Withers, Ida Savers, Vancouver. 

3.—ART COURSES 
Colnian, Alice Jean, Cumberland. 
Douglas, Norma Pearl, Fernie. 
Edwards, Rhys T., Columbia Gardens. 
Etter. Enid, Central School, Nelson. n 
Faulkner. Phyllis D., Merritt. 
Ferguson, Hazel Ina, Bassano, Alberta. 
Forster. George, English. Richmond. 
Garner, Robt. Johnston, Armstrong. 
Herkins, Hildrcd M., Fernie. 
Hogan, Etta Maud, Fcrnic. 
Jessop. Edith, Nanaimo Indian Bay, Nanaimo. 
Jones, Dorothy May, Hollyhtirn.- West. Vancouver. 
I.ettice. Edith Beaverly, Prince George. 
Marshall, Christine R. Alexander Robinson. Maple Ridge. 
Marshall, Millicent P.. French Creek. Alberni. 
Martin, Ella G., Hardwicke Island. 
Mercer, Clara M., Medley. 
McCotmell. Hazel F... University of B.C.. Vancouver. 
McDiarmid, Florence L. Hendon, North Okanagan. 
McEIwain. Lena M., Hunter Island. 
McMurray, Margaret, Extension. Cranberry. 
Pollock, Thressa, High School, Rossland. 
PotU'VvWinifrcd A., Golden. . 
Re^i'-.v'!J«v'ia. Stony Plain. Alberta;. 
Ro(>V>ivJohn G , McLean, Rossland. 
Simpsoii, Fred. John,'High School, New Westminster; 
Stewart. Ruth (")., Granby Bay. 
Stuart, Jessie A.. Grand Forks. 
Thomas. Isabel A., High School;-Penticton. 
Thomson. Charlotte McG., Pender Island. 
Weils.-Winifred, Provost, Alberta. 
Wcstling. Tyra • Melvia. Point Grey. 
Whittaker, Helen H.. Coal Creek. : ":• 
Widdowson. Lilj' A., Campbell River. 
Williamson. Elsie E., Capilano, North Vancouver. 

4 . — M A N U A L T R A I N I N G C O U R S E 

Beiinctt;-';'Jubn\V.. Calgary, Alia. 
Burgess, Albert Iv, Nanaimo.- " -ot 
Condon, John E., Armstrong. 
CunlilTc, Win., I.adner. ' " •>•• 
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l l i l l . H e n r y . I o l d I . i s icr . N e w W i s t u i m s i e r . 

J u n e - , G e o r g e . N o r t h L o n s d a l e . X l i t l h X ' a n e o u v e r . 

K i t c h e n , C h a r l e s I L . S e y m o u r , X ' a n e o u v e r . 

M c L e a n , l 'eter R o s s . X ' a n e o u v e r . 

R i p p o u . J o h n J . , Technical H i g h S c h o o l , X ' i c tor ia . 

R o s s . D o n a l d . 

S a g e r . J o h n K a r l , Chil l iwack. 
S i e v e r s . C e o . XX'm.. Burnaby. 
Stewart. Carrol l A l e x . . X ' ictoria. 
T r ipp , X". Edward . Lo rd Lister, X e w Westminster. 
Watson. J o h n H e n r y . Q u e e n M a r y , l 'oint G r e y . 

Whitelaw, James, Richard M c B r i d e . New Westminster. 
Wi l l i ams , W i n . J o h n . Central S c h o o l , T r a i l . 
XX'ishart. Al f red . Central S c h o o l . Summerland. 

5 . — H O M E E C O N O M I C S C O U R S E S 
I'.lankenhach, Mar ian Ethel . X'ictoria Central. 
Briand, Annie , XX'illowvale. E'ort Eraser. 
Bromley, Mercy G . , Ciranhy May. 
Campbell, Helen L . . X'aneouver. 
Darl ington, E l l a , Tofino. 
Davidson, Janet P. , Duncan. 
Finlay. Vera Irene, X'aneouver. 
Grant, Mary . X'aneouver. 
G r e g g s . Edna Mavv, X'aneouver. 
Hague, Eleanor. Port Moody. 
James, Vera Alexandra , Ladncr. 
Juniper, Annie Pi., New Zealand. 
M a r t i n . Charlotte, Spr ing Ridge. X'ictoria. 
Mar tyn , Anna L . , Charles Dickens. X'aneouver. 
MacEachcrn . Mary , Calgary, Alberta. ' 
M c K i n n o n , Annie S., Sooke. 
M c K i n n o n , M a r y H . . Sooke. 
Pike, E . . St. Cla i r , P.owser. 
R ich tc r , Juani ta L . . Ingram M o u n t a i n . 
Russell, Elizabeth A . , Bassano, Alberta. .:*.••> 
Sainsbury. F lo ra G. , Burnaby. 
Sargent, Bessie M . . Chil l iwack. 
Strceter, Catherine, H o w a r d Avenue. Burnaby. 
Swann. Eve lyn . Queen Margaret 's School. Cowichan. 
Thompson. Winni f red E . . Eholt . 

6 . — M U S I C C O U R S E 
Ander son , Chr i s t i an S.. M i t c h e l l B a y . M a l c o l m Is land. 

. P.ossi. Olga L . . X'ictoria. 
Geldart. Vivicnne Minnie . Pender Island. >;-
Keatley. Nora K . . Salmo. 
Mercer . Annic< M . , L o r d Lis ter . New Westminster. 
Preston. Mary , Calgary, Alberta . 
Stuar t . E d n a M . , Grand F o r k s . v, ''.>.• 
Verreau. Mar ie J . . Creston. « 

7.—HISTORY.*AND G E O G R A P H Y C O U R S E 
- B i r d , Margaret. Kamloops. 
Bissett, Marguerite C , Fernie. 
Blankcnbach, M . M . , Cranbrook. 

- Gampion, F lo ra I., Camp Lister. . Cnpston. 
Carter, Audrey A . . Toplev. 
Cur ley. E l l inor I L . Fort Steele, Cranbrook. 
Forslund,"Freda M. , -Edgewood . 
Hins ley . Gladys. M „ Point Grey. 

• I r w i n . L i l i a s M . . Nor th Vancouver . 
M i l l s , Sarah A . . Prince Rupert. 

S i p l e i i i b c f , | . , j . ' 

M o i i i g . i i u t r \ . H e l e n II. . k e v e U t o k e . 
. M o o r e \ er ic , ( r e - c e n t X a l iev . 

M n i r . J o h n N . , S w : f : ("ic-k , B . C . 

Machines, Grace I., Cliemaniii.-. 
Mcln tyre , XX'. E . , X'ictoria. 
( ("Connell, Daniel Patrick, Francois Lake. 
Shotton, Annie I... L l o y d George. Katuloops. 
XX'illiams, J o h n , Lumby. 
Wilson, Emelinc A . , Armst rong . 
XX'oodland, A m y , Cranbrook. 
X 'ork, Al ice M . , Alert Bay. 

8 . — L I T E R A T U R E A N D R E A D I N G C O U R S E 

Armstrong, Francis Al l an , Nonpiay. South X'aneouver. 
At i l t . Kathleen S.. Courtenay. 
Bekker, P. C. II.. North Dai ry , Saanich. 
Boyer. Alonzo Louisa, Courtenay. 
Cathcart, Isabella. 
(Teelman, Laura May, Revelstoke. 
PJuncan, Jeane Mae, Quadra . X'ictoria. 
Eckardt. Harold Alex . , Miss ion . 
Fraser, F . J . S., Rossland. -
Gibson. L . Grace, Edmonton, Alberta, -y. 
Gilley, Helen F . , Edmonds St., Burnaby. 
Greenwood. Marie . Broadview. Salmon A r m . 
Hamilton, Florence ()., Nonpiay School. S. X'aneouver. 
Hard wick, Margaret S.. Strathcona. X'aneouver. 
Harr igan. Margaret E . , Grand Forks . 
Lane, Ar thur R., South XX'ellington. vv 
Lucas. Edi th Ethel, Bnrgoyne Bay, South Salt Spr ing Js; 
Malcolm. Mabel, Revelstoke. 
Matheson, Cbas. XX'., f lowland Har lx iur . 
Munro . lanet L . , Central School. T r a i l . 
Murray ." Paul . E lk Bridge. 
McGregor , Marjor ie I L , Hume. Nelson. B . C . . j 
Mackenzie, M i n a E . , Fruitvale. r... ;• 
O 'Br ien , Alice I.. Red Deer. A l t a . 
Parbery, Nina . Keat ing. Saanich. . \\ 
Preston, Margery. Denman Island. Cottiox. \\ 
Roberts. Jessie C , X'ictoria. • 
Robertson, Agnes."Cassidy. ' 
Robertson. Archibald P. , Kimbfcrlev. 
Russell. Annie C . Prince of XX'ales. l 'oint .Grey. 
Sanson. Margaret H . , S i r James Douglas." X'ictoria. 
Seaton. Bessie. Vernon, m O 
Seater, Jean. Revelstoke: /. 
Sjolander. Agnes. Craigflower. Saanich. 
Stubbs; XX'm. George. Courtenay. 
Trembath. Hazel M . , Rossland. 
Turner. Janet Carr . X'aneouver. 
Van Kle'cck. H . Ruth . T r a i l . 
XX'ilson, Margaret M c D . , Central School. Nelson. 

Names of Phys ica l T r a i n i n g Course on another 
page. 

Q U E E N ' S U N I V E R S I T Y S U M M E R S C H O O L 

M r . E . S. Grant, Vancouver. // 
M r . G.- S. -Ford,' N e w Westminster. if: 
M r . P. H . Sheffield. Fernie. ' : 


