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J U S T P U B L I S H E D ! 

A M O S T I M P O R T A N T T E A C H E R ' S A N D STUDENT'S T E X T B O O K 

W O R L D HISTORY 
T H E G R O W T H O F W E S T E R N CIV IL IZATION 

By Ralph Flenley and W . N . Weech 

Price, $3.50 

(Cloth, xix, 757 pages) 

This important book traces the growth of western civilization 

historically from the dawn of history to the present day. The text 

is illumined by a clear style, and featured by four coloured illus

trations, 32 coloured maps, and over 300 illustrations. W e recom

mend the book unreservedly to all teachers of history. The volume 

is not merely concerned with the rise and fall of empires, but it 

also lays stress on religious, scientific, and artistic development, as 

elements in human change, as well as on the increasing unity of 

world history in our own day. 

A W O R L D G E O G R A P H Y 
F O R CANADIAN SCHOOLS 

By V. I. Denton and A . R. Lord 

Price, $1.80 
(Cloth, xiv, 527 pages) 

This is an up-to-date and modern text admirably suitable for 

reading both by the student and teacher. The aim of the authors 

is to enable students to gain information from the text, and to 

form judgments, as well as to stimulate them to search for further, 

material. There are 307 diagrams, maps, and photographs. 

Orders for our Publications should be sent direct to IRELAND & A L L A N LTD., 
649 Granville Street, Vancouver, who are now acting as our distributors. 

J. M. Dent & Sons (Canada) Ltd. 
PUBLISHERS 

224 Bloor St. W . , " ^ ^ ^ ^ P ^ 1300 Robson St., 
Toronto, Ont . ^Qjgfi*^ Vancouver, B. C . 
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T P H I S issue of The B. C. Teacher has gone to press earlier in the month 
than is usual, in order the more usefully to support the aims and 

activities of Education Week, February 23rd to 29th. 
* * * * * 

Whether or not we are all convinced that the observance of a special 
Education Week is the wisest means of attaining the objectives sought by 
its advocates is at present somewhat irrelevant. The idea is sponsored by 
the Canadian Teachers' Federation, of which all teachers enrolled in the 
British Columbia Teachers' Federation are members. If there be a 
dissident minority, it will have ample opportunity to offer suggestions for 
consideration when future policies are being determined. In the mean
time let us loyally co-operate in bringing the essential message of Education 
Week to the whole citizen body of British Columbia. 

* * * * * 
In every community, Presidents of Teachers' Associations or Principals 

of Schools have been requested to convene meetings at which representa
tives of School Trustees, Parent-Teacher Associations, Teachers, Women's 
Institutions,- the Clergy, the Press, Service Clubs and all other bodies 
interested in the welfare of the young, may organize and confer regarding 
local plans. 

* * * * * 
Education Week has the support of the Provincial Departments of 

Education, the Universities and all similar authorities throughout the 
Dominion. Very important among these are the various religious bodies. 

It is expected that in practically every church the clergy will, on 
Sunday, February 23rd, stress some aspect of the broad subject of Train
ing in Right Living. Last year complaints were made that many teachers 
were conspicuous by their absence from the Sunday services in Education 
Week. It is improbable that this criticism was justified by the facts. 
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In this Mount Vernon (N Y.) school room a single 
100-watt bare lamp on a drop cord gave 15 foot-
candles directly underneath and 1.6 foot-candles 
average throughout the room. 
Thirty-one pairs ot eyes—including the teacher's— 
were subjected to torture and certain impairment. 

A lighting engineer succeeded in installing four 
300-watt diffused lamps, giving an average intensity 
of 12 foot-candles. Instead of crippling the children's 
eyesight for life, this school made learning easy 
and comfortable. , 

Better lighting pays. 

B . C . E L E C T R I C R A I L W A Y C O M P A N Y 
H O M E L I G H T I N G D E P A R T M E N T 
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However, the Executive Committee of the British Columbia Teachers' 
Federation has requested The D. C. Teacher to urge upon its readers the 
desirability of making manifest the respect we all have for the educational 
importance of the churches and our recognition of them as allies with 
which we are glad to co-operate. 

3{t 3f( ]f( 4-

It is manifestly desirable that all schools and communities should deter
mine for themselves what form the observance of Education Week should 
take, and there is opportunity for the exercise of much variety and free 
initiative. However, the Provincial Committee, under the chairmanship 
of Mr. J . R. Mitchell and supported by Mr. Harry Charlesworth, Director 
of British Columbia Education Week, has been most active in drafting 
suggestions and information in aid of the local workers everywhere. But 
it is upon, the teachers throughout the province that the success of the 
project depends and in responsibility for it practically every reader of 
this magazine may be assumed to have a rightful share. 

* * * * * 
There is a certain shortage of Federation news in this issue. That 

does not indicate that the Federation is not busy. The fact is that just 
at present our people seem to be working so hard that they have no time 
to tell the world about! it. In this as in other cases, there is truth in the 
proverb that no news is good news. 

* * * * * 
Early in the future, members of the Federation will receive printed 

copies of the Draft Bill relating to Professional Registration and kindred 
matters. 

* * * * * 
All the world is hereby reminded that resolutions for consideration at 

the Easter Convention should be at Federation Headquarters by the last 
day of this month. 

It is well for a man to respect his own vocation, whatever it is, and to 
think himself bound to uphold it, and to claim for it the respect it deserves. 
—CHARLES DICKENS. 

When a man's business does not fit him, 'tis as oft-times with a shoe 
..••-rii too big for the feet it will trip him, if too small, will chafe.—HORACE. 

YOU BUY A CAR.—BUT YOU INVEST IN A N 

Fred Deeley Limited 
915 West Broadway, Vancouver, B . C . Phone: Bayview 6861 
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NEWS, PERSONAL AND MISCELLANEOUS 
By M A U R I C K P. DKSBRISAY 

T> E A D E R S may be interested to 
know that the Past President 

of the British Columbia Teachers' 
Federation, who occupies the spot-
ligh this month in our "Who Is 
Wh >" column, comes from a teach
ing family. One of his sisters. Miss 
C. A . Mitchell, teaches at Booth 
Elementary School, Prince Rupert. 

• A younrvr sister, Miss Irene T . 
Mircfall, started her teaching career 
at New Massett, Queen Charlotte 
Islands, last September. 

* * * 
Miss Irene Kelleher, formerly of 

Brilliant, is at present in Matsqui, 
on leave. 

* * * 
Friends of Mrs. Roy S. Keeler 

were grieved to learn of her death 
at Dartmouth, N . S., recently. Mrs. 
Keeler was at one time principal of 
the high school at Mission. 

* * * 
The abolishment of Government 

examinations for Grades IX, X and 
X I is looked on with, favour by 
teachers and pupils alike. Pupils 
in Grade XII, however, were not so 
pleased with the announcement! 

I'll get YOU 

Reminiscences are sometimes 
more interesting than news. The 
closing of schools, January 28, 
moved one of our members to tell 
us how he got a special holiday as 
a boy while going to school at 
Union Bay, B. C. It seems one of 
the sailors from a visiting ship was 
out holiday-making, somewhat in
toxicated. 

"What!" he cried to the boys 
waiting for the school bell to ring. 

"You want a holiday 
a holiday!" 

So our pioneering Pop-Eye swag
gered into the school, picked a fight 
with the unsuspecting schoolmaster 
—and the pupils got their holiday. 

* * * 
Mr. William C . Brand, formerly 

uf Bradley Creek School, Forest 
Grove, has been on the staff of 
James Park School, Coquitlam, 
since the beginning of the year. 

* * * 
Friends of Miss Jean Cantelon, 

Bureau of Measurements. Vancou
ver School Board Offices, will be 
pleased to know that she expects to 
resume work shortly, following her 
recent illness. 

In the Irish Free State, all 
teachers of similar qualifications 
and in similar positions are paid 
according to the same scale, regard
less of whether they are in city, 
town, or rural area. This is the 
only country where such a scale is 
in operation. 

E D U C A T I O N A L 
B R O A D C A S T S 

In co-operation with the Cana
dian Association for Adult Educa
tion, a scries of French broadcasts 
on "Great Foreign Figures and 
Canadian Foreign Policy" are being 
given by Professor Jean Bruchesi 
of the University of Montreal, 
Thursday evenings at 5 p.m. Pacific 
time. 

A series of English broadcasts on 
"Makers and Leaders of the Post-
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War Work!" will be given by Prof. 
F. H . Soward, University of Brit
ish Columbia, on Thursday evenings 
at 7:30, from January 23rd to 
March 12th. 

P R E M I E R A B E R H A R T 
P L A N S C H A N G E S 

Premier Aberhart of Alberta has 
in mind certain educational changes 
which will probably be considered 
by the Legislature quite soon. He 
proposes legislation that would 
overhaul the whole rural school ad
ministration in Alberta. There are 
3325 rural School Districts in that 
province, and he believes they can 
be grouped into about 45 units, 
these to be administered by a Board 
of five Directors each, elected by 
the ratepayers. The Regina Leader 
in commenting editorially says: 
"Apparently the 43 or 45 divisional 
boards would have general control 
of educational matters in their 
respective districts. Apparently they 
would handle the engaging of 
teachers and perform most of the 
duties now associated with school 
management that local trustee 
boards have been attending to up to 
the present. What is proposed 
might make for less friction be
tween teachers and trustees than 
has been the experience in not a 
few cases under the present system, 
and make for economy and better 
management generally". 

• The Calgary Herald, which has 
not welcomed a Social Credit A d 
ministration in Alberta, says it is 
behind Mr. Aberhart in his pro
posed educational reforms. 

P R I N C I P A L H O N O R E D 

Principal S. A. Campbell has 
just celebrated the 25th anniversary 
of his principalship of the Lord 

Roberts School, Winnipeg. It began 
a quarter of a century ago with 
live teachers and 200 pupils; it is 
now a Junior High School with 31 
teachers and an enrolment of 1225. 

" W H O IS W H O " IN T H E 
B. C. T . I-. 

By M A U K I C K P . UKSHKISAY 

A DDISON'S musical shepherd 
genius in "The Vision of 

Mirza" has a modern counterpart 
in the person of the first vice-presi
dent of the Canadian Teachers' 
Federation—James R. M ; hell. 

Perhaps you would not agree if 
you were to hear Jiminie bursting 
into song; but when it comes to 
invoking a vision . . . . 

"Cast thy eyes eastward," says 
our C. T . F . exponent, "and tell me 
what thou seest". 

Whereupon James proceeds to 
portray a vivid picture of the Edu
cational Bridge across Canada. 
Hardships in drought-stricken areas 
of the prairies—unpaid teachers— 
pupils unable to finance an educa
tion—educators working at cross-
purposes—lack of unity in Cana
dian educational ideals — pupils 
trained for narrow university re
quirements instead of for life—all 
these combine to inspire melancholy 
contemplation. 

But lest the listener become a 
melancholy Mirza: "Look no more 
on education in the earlier stage of 
exist*"* re , but cast thine eye on that 
tliK»« -t:—", and Jimmie then re-
vea •• 'sion of Canadian educa
tion h",: . i happier 'state. Here one 
sees federal aid for emergencies 
such as that in Saskatchewan, 
Dominion relief funds for minds as 
well as for bodies, financial oppor
tunity for every Canadian to 
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u> K i i r c a good Canadian education, 
• i d universities with courses as 
hroad as life itself. 

"Ah, but," you will say, "Mr. 
Mitchell is an impractical vis
ionary". 

Not so. He admits evolution is 
a slow process, but thinks that hard 
work may hasten it a bit. As a start 
he and his national colleagues are 
planning the establishment of a 
Central Education Bureau for Can
ada which will do research work in 
Canadian education and educational 
statistics. 

Bu-; you haven': met Jimmie yet. 
Like so many of our professional 
feeders, he was born in Scotland. 
He came to Prince Rupert at an 
early age lo gel: acclimatized to 
Vancouver weather — and learned 
liberalism. Anyway, he used to 
deliver T . D. Pattullo's newspaper. 
It was in Prince Rupert, too, that 

Jimmie met and married the 
woman who is now the mother of 
two young Mitchell citizens of West 
Vancouver. 

When Mr. Mitchell is not on 
duty as Supervising Principal of 
West Vancouver schools, he may be 
found doing organization work for 
British Columbia's Education Week 
as Provincial Chairman and Domin
ion representative. Sometimes, if 
he is not at home, you may find him 
in the chair at a Professional Mem
bership Draft Bill Committee 
meeting, or at a desk in Dr. Pil-
cher's Philosophy 9 lecture. If you 
are a church-goer look for him the 
evening of February 16 in the pul
pit of St. Paul's Presbyterian 
Church. He likes to haunt musical 
concerts, and has been known to 
play at golf. But wherever he is, 
you'll find with him the vision of R 
better nationalized Canadian educa
tion system. 

KINGSTON, ONTARIO 
Incorporated by Royal Charter, 1841 

Situated in the oldest city in Ontario: annual registration about 3500: twenty-five 
modern buildings; health insurance providod during session; placement office 
gives free service to graduates. 

DEGREE COURSES in Arts, Commerce, Applied Science and Medicine. 
Students preparing for admission are advised to write for a list of scholar
ships and prizes and +o apply at the proper timo for Entrance and 
Matriculation Scholarships in their class. 

EXTRAMURAL W O R K in Arts and Commerce up to 4 courses yaarly available to 
students over 21. It it possible to get a pass degree in Arts or to com
plete three years of an Honours Course through extramural and Summer 
School study. 

Ask for a copy of Queen's in Pictures 
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Subject Committees On Curriculum 
Revision 

Xj'OR the revision of the course of 
studies from Grade VII up

wards tlie Department of Education 
has appointed the following subject 
committees. The B. C. Teacher has 
been asked to announce that the 
chairmen of these committees will 
warmly welcome suggestions from 
teachers not included on the com
mittees, and especially from teach
ers resident at some distance from 
Vancouver. 

As it is the duty of Mr. King, 
Curriculum Adviser, to keep in 
touch with all the subject com
mittees and to attend their meetings 
whenever he can contrive to do so, 
chairmen are requested to let him 
know the date and place of each 
committee meeting. 

JUNIOR H I G H S C H O O L 
C O M M I T T E E S 

Health and Physical Education: Miss 
Jean R. G. Salter, Point Grey Junior 
High School (Chairman) ; Mr. Nixon, 
Strathcona School, Vancouver; Mr. 
G. D. Johnston, Point Grey Junior 
High School; Miss Olive Kilpatrick, 
Scs'mour School, Vancouver; Mr. 
Brandreth, Supervisor, Vancouver;-
Miss E . Breeze, Vancouver (for con
sultation). 

English: Mr. E . B. Broome, Vancou
ver Technical School (Chairman); 
Miss Olive Heritage, Girls' Central, 
Victoria; Miss Weathcrbee, Point 
Grey Junior High School; Mrs. M . A. 
Brown, Kitsilano Junior High School; 
M r . D. R. Jones, Grandvicw High 
School of Commerce; Miss Frances 
Gilley, Herbert Spencer School, New 
Westminster. 

Social Studies: Mr. O. M . Sanford, 

Kitsilano High School (Chairman) ; 
Mr. J. R. Atkinson, Point Grey Junior 
High School; Mr. K. A, Waites, King 
Edward High School. Mr. F. C. Hard
wick, King Edward High School. Mr. 
J . N. Burnett, Aberdeen School, Van
couver ; Mr. J . Chell, Central School, 
New Westminster. 

General Science: Mr. J. II. Mitchell, 
West Vancouver (Chairman) ; Mr. 
E . S. Sims, Point Grey Junior High 
School; Miss M . Agnew, Templeton 
Junior High School; Mr. D. M . Fla-
ther, Britannia High School; Mr. E . 
Lee, T. J . Trnpp Technical School, 
New Westminster; Miss J . R. G. 
Salter, Point Grey Junior High School 
(Health and Physical Education). 

General Mathematics: Mr. C. C. 
Watson, Point Grey Junior High 
School (Chairman); Miss L . M . Now-
lan, Kitsilano Junior High School; Mr. 
H . W . Gamey, Brock School, Vancou
ver ; Mr. O. J. Thomas, Strathcona 
School, Vancouver; Mr. C. H . Corkum, 
King George High School, Vancouver; 
Mr. A . Turnbull, Central School, New 
Westminster. 

Industrial Arts: Mr. H . B. Fitch, 
Templeton Junior High School (Chair-

' man); Mr. D. HazelwoocJ, Point Grey 
Junior High School. Mr. W . Wilson, 
Templeton Junior High School. Mr. 
F. F . Rolston, John Oliver High 
School; Mr. C. Merrick, West Van
couver; Mr. John Kyle, Department of 
Education. 

Music: (Grades 7 to 12, one com
mittee) : Miss M . McManus, Kitsilano 
High School (Chairman); Miss F . R. 
McKenzie, Point Grey Junior High 
School; Miss Hilda Bone, General 
Brock School, Vancouver; Mr. L . G. D. 
Brooks, West Vancouver High School; 
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Mr. F. Waddmgton, Supervisor, Van
couver; Miss J . Woodrow, King Ed-
ward High School, Vancouver. 

Art : (Grades 7 to 12, one commit tec) 
Mr. W. P. Weston, Vancouver Normal 
(Chairman) ; Mr. S. P. Judge, Super
visor, Vancouver; Miss J. Faunt, Point 
Grey Junior High School; Miss M . 
Lewis, Kitsilauo High School; Miss 
J". J . Rollston, Templeton Junior High 
School; Miss U. F. Hall, King Edward 
High School. Miss L . Wilcox, Magee 
High School. Mr. J. Shadbolt, Kit
silauo High School; Miss Frances T. 
Brown, North Ward, Victoria; Mr. 
C. H . Scott, Vancouver School ol Art. 

Library: (Grades 7 to 12, one com
mittee) : Miss H . Creelman, Kitsilauo 
High School (Chairman); Miss B. M . 
Carruthers, Magee High School; Miss 
E. Tufts, Point Grey Junior High 
School; Miss Gladwin. Templeton 
Junior High School. 

French: Mr. A. A. Hards, Templeton 
J unior High School (Chairman) ; Mr. 
A. F. Black, Point Grey Junior High 
School; Miss W . J . Jenkins, Lister-
Kelvin, New Westminster; Miss R. A . 
M . Marin, Kitsilauo Junior High 
School; Miss G. Langridge, Britannia 
High School. 

Latin: Mr. G. W. Russell, Point 
Grey Junior High School (Chairman) ; 
Miss H . C. Crawford, Kitsilauo Junior 
High School; Miss M . I. Buxton. 
Burnaby North High School. 

Home Economics: Miss J. L . Mc-
Lenaghcn, Department of Education 
(Chairman); Miss Allen, Supervisor, 
Vancouver. Miss Rannie, Templeton 
Junior High School; Miss. Maxwell. 
Central School, New Westminster; 
Miss Elliott, Point Grey Junior High 
School; Miss Hutchinson, King E d 
ward High School; Miss Mayhew, 
Nanaimo. 

Commercial Studies: Mr. E . E . 
Barnes, Point Grey Junior High School 
(Chairman); Miss F. B. Brown, Point 

Grey Junior High School; Miss L. M . 
Lane, T. J. Trapp Technical School, 
New Westminster; Miss V . P. Cope-
land, Central School, New Westmin
ster; Mr. W. K. Beech, Vancouver. 

Guidance: (Grades 7, 8, 9): Mr. P. 
\ \ Whitley, Point Grey Junior High 
School, (Chairman) ; Mr. H . T. Gamey, 
Templeton Junior High School; Miss 
J. E . Casselman, Kitsilauo Junior High 
School: Miss M . Agncw, Templeton 
Junior High School; Miss F. S. Mul-
loy, Point Grey Junior High School. 

Visual Education: (Grades 7, 8, 9) : 
Mr. J . R. Pollock, John Oliver High 
School (Chairman). Mr. B. Taylor, 
Kitsilauo Junior High School; Alt'. 
Mcintosh, Templeton Junior High 
School; Mr. W. Aula, Templeton 
Junior High School. 

SENIOR H I G H S C H O O L 
C O M M I T T E E S 

Social Studies: Mr. A. S. Matheson, 
University Hill (Chairman) ; Dr. H . M . 
Morrison, Lord Byng High School; 
Mr. H . D. Dee, Victoria High School; 
Mr. F. M . Painter, Magee High 
School; Mr. R. Straight, Inspector, 
Vancouver; Dr. W. N Sage, Univer-
city of British Columbia. 

English: Mr. W. S. Aihley, Magee 
High School (Chairman) ; Mr. J . Gor
don, Kitsilauo High School; Mr. T. H . 
Adney, John Oliver High School; Mr. 
H. I... Sinitii, Victoria High School; 
Mr. W. M . Armstrong Magee High 
School; Dr. G. G. Sedgewick, Univer
sity of British Columbia. 

French: Miss K . Coates, Kitsilauo 
High School (Chairman). Miss M . W . 
Hamilton, Victoria High School. Mr. 
J. F . DeMacedo, Prince of Wales High 
School; Miss C. B. Rees, Burnaby 
South High School; a representative 
of the University of British Columbia 
to be selected by the Head of the 
Department; Mr. C. D. Smith, King 
George High School. 
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Mathematics: Mr. W. C. Wilson, 
King Edward High School (Chair
man) ; Mr. W. Gray, Inspector, North 
Vancouver; Mr. C. H . Corkum, King 
George High School; Mr. A. S. Towell, 
Nanaimo; Mr. Fraser Lister, Oak Bay 
High School; Mr. W. V. McLcish. 
King Edward High School; Dr. D. 
Buchanan, University of British 
Columbia. 

General Science: Mr. 11. B. Smith, 
Kitsilano High School (Chairman) ; 
Mr. P. E . Elliott, Victoria College; 
Mr. L. Buckncy, Richmord High 
School; Mr. D. Rae, Vancouver Tech
nical School. Mr. G. Darling, Vancou
ver Technical School. Dr. W. J. Allar-
dyce, King Edward High School; Mr. 
C. G. Allin, Prince of Wales High 
School; M r . D. M . Flather, Britannia 
High School; Mr. D. B. Turner, Duke 
of Connaught High School, New West
minster; Mr. J. R. Pollock, John Oliver 
High School; Miss G. I. Mockridge, 
Surrey High School; Mr. D. L . Shaw, 
North Vancouver High School; a 
representative of the University of 
British Columbia. 

Classics: Mr. E . A. Munro, Britannia 
Britannia High School (Chairman) : 
Mr. W . Minaty, Duke of Connaught 
High School; Miss E . B. Bell, King 
George High School; Mr. F. M . Wal
lace, John Oliver High School; Miss 
E . J. Maycock, North Vancouver High 
School; Professor L . Robertson, Uni
versity of British Columbia. 

Physical Education: Mr. W. G. 
Brandreth, Supervisor, Vancouver 
(Chairman). Mr. L. E . Brown, Kitsil
ano High School; Miss F . E . Stephens, 
King Edward High School; Mr. E. 
Lee, T. J. Trapp Technical School; 
Mr. F. C. Corry, Vancouver Technical; 
Mr. M . VanVliet, University of Brit
ish Columbia. 

Geography: Dr. F. N. Black, Kitsil
ano High School (Chairman); Mr. 
R. T. Green, Lord Byng High School; 
Mr. E . S. Meek, Prince of Wales High 
School; Mr. G. S. Ford, Duke of Con
naught High School; Mr. W. Aber-
crouihie, Graudview High School of 
Commerce. 

Guidance: Mr. W. D. Knott, King 
Edward High School (Chairman) ; Mr. 
W. M . Mitchell, King Edward High 
School; Mr. R. H . Bennett, John 
Oliver High School; Miss I. Barton, 
Lord Byng High School; Miss S. 
Movies, King Edward High School. 

Music: , (Grades 7 to 12, one com
mittee). -See above. 

Art: (Grades 7 to 12, one commit
tee). See above. 

German: Personnel of this commit
tee not yet decided. 

Home Economics: Technical and 
Commercial committees to be com
posed of Junior High School com
mittee members together with others 
yet to be appointed. 

PhvsiCS T T S T H A T about your order for this semester? Now is 
' VV t h e t l m e t 0 Place it with us. Remember, we are the 

® only house in Canada carrying complete stocks of 
apparatus and chemicals for all the sciences. Illustrated 

. catalogue)) will be mulled <f you will write us, stating 
OhemiSTry subjects which you teach. 

Biology and LABORATORy paffK SUPPLIES 
General -Apparatus s&fStffl Chemicals 
_ . 119 YORK ST. TORONTO Z ONTARIO 
bCience PACIFIC COAST OFFICE l6JOWi»iGto»tiASf. VANCOUVER. B.C. 
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EDUCATION WEEK - WHY? 
By J . R O Y SANDEKSON, King Edward High School 

TMT^GST of us professionally engaged in education, in looking back over 
our own schooling, would admit the worthwhileness, even of the type 

of education dispensed in the childhood of some of the older among us. 
But I think we should admit, also, that there have been marked advances 
in the realm of education since "those days." 

Personally, as a former city boy, I always have missed from my 
schooling the subjects of Woodwork and Metalwork, and now look for
ward to the years of retirement to catch up in these and other practical 
subjects. What changes there have been in the broadening of the cur
riculum since those bygone years! And even now we are in the throes of 
another curriculum revision far bigger and better than any of its pre
decessors. 

In "those days," and even until recently, public schooling was based 
on the mass production and lock-step idea. Now "individual differences" 
are being recognized, and promotion by subject is being practised. Today 
the conditions of education are being examined, and a beginning made in 
applying psychology to educational practice. The use of force is being 
substituted by that of reason. The attempt is being made to have the 
school organization adapted to the service of human beings rather than 
the opposite—carrying out the idea of the Great Teacher who said, "The • 
Sabbath is made for man, not man for the Sabbath." 

Worthwhile? I think I am safe in saying that thousands of our boys 
and girls, profiting by all that modern schooling offers, are enjoying their 
years in school. 

Is publicity needed? 
Well, if one is prepared to acknowledge that educational methods and 

school curriculum have changed, and that provision has been made for 
individual differences, one will realize that the average adult of today is 
quite unfamiliar with all this. Talk to him of school and, in spite of all 
one's eloquence, school for him means only what he has experienced in his 
own school days. Only seeing is believing, and the publicity of Education 
Week calls for the "seeing." 

Educators, of all people, should know this. Our friends of the Adver
tising business know it, and where they cannot bring the actual goods to 
the attention of the public they do the next best thing—picture them in 
magazines or on the screen. Visual education in some of our schools is 
evidence of the fact that there is appreciation of this value on the part of 
school men; and this method, I understand, will be one of the means used 
for educating the public during Education Week. But, as implied, the best 
method, after all, is to show the thing itself, and our schools, "At Home," 
will provide this 100 per cent publicity. The Manufacturer has resorted 

(Concluded on page 11) 
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British Columbia Teachers On Trial 
T H E M I N I S T E R O F E D U C A T I O N G I V E S HIS V I E W S O N 

C U R R I C U L U M M A K I N G . 

At V E R Y important joim meeting of the committees engaged in the 
construction of the Course of Studies for Junior and Senior high 

school grades was held at the Hotel Georgia, Vancouver, on Saturday 
morning, February 1st. Mr. H . N. MacCorkindale, Chairman of the 
Committee on Secondary Studies, presided. 

The feature of the meeting was an address by the Hon. G. M . Weir. 

The Minister pointed out that the curricular revision now in progress 
is a challenge to the teaching profession. Other sections of the citizen 
body could make valuable contributions, but obviously the teachers them
selves should be better equipped than any others to determine what the 
objectives of our schools should be and how these objectives may be 
attained. 

Social reforms of all sorts encounter many obstacles, chief among 
which are group selfishness and unreasoning resistance to all change. 
Teachers have to fight in themselves the tendency to become static and to 
ignore the implications of educational research. It is easier to settle things 
on the basis of opinion and prejudice and precedent than on the basis of 
dispassionate, scientific inquiry. To combat such handicaps on future 
progress, the schools of tomorrow must teach co-operation rather than 
selfish competition. Their principal task must be recognized to be that of 
socializing the youth of the nation. Ill-informed criticism must be 
replaced by criticism based on knowledge and trained insight. The neces
sity of securing for the state a critical and constructive attitude toward its 
institutions is so urgent that we cannot afford to await the new generation 
whom we hope to equip in the ordinary schools; we must make such 
provision for adult education as will in some measure indemnify the 

E D U C A T I O N WEEK—(Continued from page 10) 
to the Exhibition and the Exposition. Our Schools' parallel is Education 
Week. 

Yes, in our schools we have something worthwhile, with which the 
fathers and mothers of our boys and girls are unacquainted. Our work 
with their children is the biggest work in the world today (which often 
makes me think that the reason some teachers are shy about having the 
public in on it is that they realize the tremendous gap between what ought 
to be done and what, even with our great advance, we have been able to 
do)—bigger than making furniture, clothing, automobiles, or selling any 
of these things, even real estate and stocks. And not only is it the biggest 
job in the world, but it ought to be, and will be, if we go after it hard 
enough, the most interesting of all exhibitions and expositions as far as 
the parents are concerned. 
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present adult generation tor the imperfections of traditional educational 
methods and institutions. 

The revision committees and the teaching body generally must give 
more careful thought than ever before to the cultivation of new and better 
social attitudes. To succeed in these and other connections, we must 
provide for lay co-operation and familiarize ourselves with public 
sentiment. 

Dr. Weir recommended that the contents of the new course of studies 
be stated in the form of units of instruction. At the same time he warned 
against the danger of making a fetish of the unit idea and of drafting 
units that may prove essentially artificial and unrelated to activities that 
can really function in the pupil's life. 

The subject matter must have immediate appeal, as vitally related to 
interests natural in the child or adolescent. It must have social signifi
cance. The units must be so defined as to have real unity. They should 
be comprehensive. Successive units should articulate intimately the one 
into the other. Relevant reading matter and other study materials should 
be indicated. The course should transform the classroom into a Iaboratory 
in whose activities the pupils themselves have obvious opportunity for 
participation. 

At every step in their task, the revisers of the curriculum should be 
thinking primarily of the learner rather than of any of the more or less 
arbitrarily segregated groups of experiences traditionally familiar as 
"'school subjects". The pupil's physical, mental and moral health must 
provide the dominant clues to subject matter and method. At present 
British Columbia is limping in the rear in comparison, say, with Russia, 
as regards physical and recreational education. These are among the 
matters that appeal to laymen, whose sympathetic support conditions the 
success of educational reforms. People can and must be taught to live 
healthfully, temperately, happily. 

From the limitless wealth of human knowledge, material for school 
use must:be selected primarily for its functional value and with social 
utility ever in: mind. When in doubt, the committee should seek guidance 
in the results of scientific educational research. 

The Minister expressed his keen appreciation of the spirit of co-opera
tion manifested by all concerned in the revision of the course of studies, 
from teachers of beginners to members of the University faculty. He 
emphasized the fact that we are engaged in revision from the ground up, 
not from the top down. The University is to be looked upon rather as 
the apex than as the foundation of the provincial educational system. At 
each successive stage in the educational process, instructors and curricu
lum drafters would have to base their work on the matter and method that 
trained and experienced specialists had determined upon as best adapted 
to the stage antecedent. A corrollary of this idea is the accrediting of 
those high schools that can meet and maintain certain high standards upon 
which the proper authorities should strictly insist. Accrediting must be 
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an honour, and an honour always subject to forfeiture if the duties and 
privileges incidental to it are respectively forgotten or abused. 

In closing, Dr. Weir gave once again his credo as to the basic 
importance of Art, Music, Physical Education and certain other subjects 
sometimes described as educational frills. He is convinced that the social 
value of such instruction appeals to the man on the street and to parents 
in general. Art, he described, as man's supreme retort to the ugliness 
of life. 

At the conclusion of Dr. Weir's address, the Chairman invited mem
bers of the revision committees tj ask the Minister any questions bearing 
upon the responsibilities assigned to them. This resulted in an official 
pronouncement of the first importance. 

A member asked whether the Minister of Education wanted the best 
work that the several committees can do, or merely the best work that 
these committees can do by the date mentioned in the letter of appoint
ment. Committees on the Junior high school course had been instructed 
to complete their assignments by June 30th, while reports of committees 
on Senior high school study were to be handed in not later than 
December 31st, 1936. 

In reply the Minister said that he would be glad to have all reports in 
his hands as soon as might be practicable. At the same time, he stated 
very definitely that he was more concerned to have this curriculum 
revision performed well than he is to have it completed by the dates men
tioned in the letters of appointment: If committees needed more time, the 
fact would be recognized, v, 

As Chairman of Central Committee of High School Studies, Mr. 
MacCorkindalc emphasized the desirability of having certain dates in 
mind as objectives, but stated that if the draft course for the secondary 
schools were completed in time to be brought into effect in September, 
1937, that would be as soon as would be compatible with efficiency. 

The first requisite o f a good,citizen in this republic of ours is that he 
shall be able and willing to pull his weight; that he shall not be a mere 
passenger, but shall do his share in the work that each generation of us 
finds ready to hand.—THEODORE ROOSEVELT. 

Japan - China - Philippines 
"Empress of Russia" 

44 Days ALL INCLUSIVE TOUR 44 D a v s 
J • JULY II to AUGUST 24, J 936 Y S > 

Owing to l imited acoommodatioiiB reservations r.bouJd be made as soon 
; •••••• • -tes jcssible. •-

F o ^ P h o ^ ? » l a ^ s • MISS ANNE STEWART ~ 
909 East 28th Avenue, Vancouver, B.C. Phone: Fair. 2855-L 1 



Page Fourteen THE B. C. TEACHER 

G. A. FERGUSSON MEMORIAL AWARD 
To Presidents and Secretaries of Local Associations, and to Al l Members: 

(1) The Trustees of the G. A . Fcrgusson Memorial Fund will meet on 
Friday, April 3rd next, for the purpose of selecting thc recipient of the fourth 
Memorial Award. 

(2) The conditions governing the fund make provision for the awarding of a 
prize of Fifty Dollars, and a Certificate to the Federation Member (or Member 
Association) who has made, in thc judgment of the Trustees, an outstanding 
contribution to education. 

(3) Nomination of candidates for the award may be made hy any Federation 
.Member, or by any Local Association of the Federation. 

(4) Nominations must be received at the Federation Office, 1300 Robson 
Street, Vancouver, not later than Thursday, April 2nd, 1936. 

(5) The nomination should be accompanied by a description, and supporting 
evidence, of the work for which the award is claimed. Meritorious work on 
behalf of any Association may rightly he included. 

(6) The presentation of the award will be made by the Chairman of the 
Fergusson Memorial Trustees, at the Easter Convention to be held at the Hotel 
Vancouver. 

(7) The Trustees particularly desire to have for such an outstanding honom. 
a good list of nominations truly representative of all teachers of the province, 
and therefore urge that all Associations and members give this matter their early 
and serious consideration. 

On behalf of the Trustees, Yours sincerely, 
E . H . L O C K (Chairman) 
S. D. M E A D O W S H A R R V C H A R L E S W O R T H . 
F L O R E N C E E . W I L L I A M S . Honorary Secretary. 

Union Insurance Society of Canton, Ltd. 
(A BRITISH COMPANY) 

W E S T E R N C A N A D A B R A N C H O F F I C E •'-,( 

YORKSHIRE BUILDING, V A N C O U V E R , B . C . 

BRITISH C O L U M B I A T E A C H E R S ' FEDERATION G R O U P 
A C C I D E N T A N D SICKNESS 

A G E N T S F O R T H E S O C I E T Y A N D T H E F E D E R A T I O N 

C R O S S L E Y I N S U R A N C E L I M I T E D 
516 Standard Bank Building, Vancouver, B. C . Phone: Trin. 6516 
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Development Of Education In The Peace 
River District 

By E V E R E T T F . H U R T , Rolla, and J . E . L E A N , DOC River. 

E C O N O M I C stresses and geographic factors in the development of the 
Peace River community of British Columbia have made particularly 

difficult here the educational problems characteristic of many rural 
frontiers. At the outset of the movement of active settlement of the Peace 
River Block the pressing need for the establishment of new homes and the 
planting of first crops inevitably took the first place. When these necessi
ties were attended to as well as might be, attention was given the problem 
of the educational welfare of the children. The nature of the trends of 
educational development should be considered in the light of the story 
of settlement. 

The first influx of settlers into the Peace River Block took place in 
1912. This movement of incoming settlers was not substantially retarded 
until 1915, when the arrival of settlers in the northern frontiers was 
checked by a combination of circumstances arising from the progress of 
the Great War, and by the stimulation of wheat-growing in the more 
developed portions of Western Canada. 

The attempts to develop adequate educational facilities in the Peace 
River frontier of British Columbia, therefore, met with difficulties not 
usual, even in a pioneering district. The first schools of the district were 
opened in September, 1915. These included those of South Dawson Creek. 
North Pouce Coupe (at Rolla) and South Dawson Creek. School buildings 
and equipment at this early stage of the district's development were, of 
necessity, rudimentary. Log shacks served as the first schools, while 
teaching materials were with difficulty obtainable. Teachers came more 
than a thousand miles to conduct these schools, the latter several hundred 
miles of the journey being made by wagon over primitive roads. In spite 
of the difficulties involved in a rigorous climate, poor roads, inadequate 
school houses and supplies, it is reported by teachers who pioneered in the 
Peace River district that the children faced the hardships bravely and that 
the parents in the early days did what they could to promote the progress 
of school-building and educational aims in their midst. In these early 
days, too, the parents and teachers met their first problem of co-operation. 
It was found, frequently, that school attendance could be increased by 
operating schools during the summer months and closing them during the 
severest period of winter. 

In this unorganized district of sparse settlement taxes were inadequate 
to support the schools. The Department of Education aided the settlers 
by giving grants for buildings and equipment and by paying the teachers' 
salaries. The '.-settlers, in turn, co-operated with the Department by 
donating, in some cases, labour and materials for the erection of school-
houses and stables. 

Following the Great War a second wave of settlers arrived in the Peace 
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River district. The first settlements, including those of Pouce Coupe, 
Rolla and Dawson Creek, became firmly established and, to an increasing 
degree, improved, while into the western and northern sections of the 
"Block" settlers moved to advance the frontier. With settlements, then, 
on both sides of the Peace River, and with the romance of first settlement 
worn away, the people settled into the steady business of clearing and 
breaking their farms in preparation for the promised railway—"the coast 
outlet". The increase in the number of schools during this period kept 
pace with the steady growth of settlement. 

The period of greatest expansion of settlement in the Peace River 
Block took place during the years 1927-1929. To meet the educational 
needs created by this expansion new schools were established until there-
are today more than sixty school accommodating 1200 pupils. During the 
early 1920's, Superior Schools were established at Pouce Coupe, Rolla, 
Dawson Creek and Fort St. John. These schools have provided high 
school instruction for a limited number of students within their territories 
and for a few of those students of rural districts who have been successful 
in passing Entrance, and who have found it possible to attend school in 
the above-mentioned Superior School centres. The establishment, this 
year, of High School centres at Dawson Creek and Rolla have made 
possible the handling of Matriculation classes in the Peace River inspect
orate and the accommodation for outside students has been extended. 

Educational development in the Peace River district of our province 
has been coloured by the vicissitudes of interrupted settlement. Yet with 
loyal financial support and careful guidance from the Department of 
Education at Victoria, the Peace River settlers, many of whose economic 
dreams have faded, have seen develop a system of schools in which well-
nigh all the children of a vast . sparsely populated frontier can attend 
expertly administered British Columbia schools. It seems a long cry from 
those days in September, 1915, when Miss Fairweather, Miss Legertwood 
and Mr. Cameron journeyed from Peace River Crossing to conduct the 
three first schools in the Peace River Block, to the present day in this 
district's educational development. One wonders what dreams of the 
future were in the minds of those teachers and what visions were seen by 
Inspector A . R. Lord as he voyaged up the river to Hudson's Hope, and 
by Inspector Gower and by Mrs. K . Easton, Mr. A . Holland, Mr. Gordon 
and other teachers, who were the first to teach .north of the Peace River 
in the days when the D. A. Thomas first brought its wondering voyagers 
up that mighty current. Their successors saw the development which they 
visioned. Under the supervision of Inspectors Harold Campbell, T . W . 
Hall, the late W . R. McLeod and Dr. W . A . Plenderleith, schools have 
continued to be built and educational facilities to improve. To this devel
opment and to the programme of modern road-building within the area, 
this district owes its right to be called a land of progressive newness. 

. The educational and social problems of the Peace River district, there
fore, are inseparably related to the geography, history and economics of 
the region. Some of these factors have rendered awkward and inefficient 
long-tried methods of educational administration, through the medium of 
local control of school business, In keeping with progressive views con-
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cerning educational administration, the most recent development of 
education in the district has been the institution, under the direction of 
Inspector Dr. W. A . Plenderleith, of a consolidated area of educational 
administration, including all but a small number of the school districts of 
the Peace River inspectorate. Our new system is based upon the princi
ples laid down by Dr. Peter Sandiford in The School, April, 1935: "Pion
eering difficulties in connection with education are everywhere best over
come by the erection of a central authority in which wide powers are 
vested". Thus, British Columbia's Peace River is, in a second sense—an 
educational sense—a frontier of Canadian expansion. 

Finally, we would refer with emphasis to the deep developmental needs 
of this and even other less isolated districts of British Columbia. There 
are many lacks in our rural districts. There is, in all but fortunate cases, 
no organized sport amongst the children and young adults of our rural 
schools. Cultural reading and the development of musical and dramatic-
talent is generally at a low ebb; they are not motivated. Further, there 
appears to be a need for stimulation of interest on the part of young 
adults, the beauty and possibilities of their own home and district. There 
is a call, the writers believe, for a form of aduit education which would 
vitalize agriculture in a community where agriculture is the means of life 
and development. The way of thorough education seems slow; yet where 
dissatisfaction and weak interest in community relationships are based 
upon ignorance of surrounding values, surely education receives its 
greatest challenge. 

The application of the larger unit of educational administration is 
opening doors of opportunity for educational help all round. We hope 
its implications will affect deeply the social fabric of the Peace Rivet-
community. Already, night schools are bringing scores of adults, young 
and old, into social groups for mental refreshments and social intercourse. 
High schools are being equipped, and, in one case, a junior high school has 
been instituted. Through the work of the Health Unit of the inspectorate 
a cardinal principle of the "new education" is growing into a force. 

Remembering again that education is slow, we hear a call to teachers 
here in the north, as everywhere, to be loyal, to understand their com
munity, to study and to grow. They are serving a people who have come 
far to find new homes, and, as Lukin Johnston expressed it, in Beyond the 
Rockies, speaking of the pioneers of our most isolated sections: "They live 
hard lives, these people. None of the luxuries of the town-dweller; a 
constant struggle to 'get by', and yet there are so many of them who find 
all the compensation they want in the freedom of the life, in the glory of 
the woods and forests and the splendour of the mighty Peace River". May 
wc all see more of that splendour! 

The entire object of true education is to make people not merely do the 
right things, but enjoy them—not merely industrious, but to love industry 
—not merely learned, but to love knowledge—not merely pure, but to love 
purity—not merely just, but to hunger and thirst after justice.—JOHN 
RUSKIN. 
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SUPERVISION OF SECONDARY SCHOOLS 
A T the beginning of the present school-year the Minister of Education, 

through the Superintendent of Education, sent a circular concerning 
the supervision of the secondary schools to the Inspectors of High Schools, 
the Elementary School inspectors and the Municipal School inspectors. 
This circular set forth ideals and principles which should animate these 
schools and guide administrators in the supervision of them. The contents 
of this circular have been communicated extensively to principals and 
others in various parts of the Province and the circular has been distinctly 
encouraging to progressively-minded teachers who have been made aware 
of it. As the policies laid down in the circular will only gradually be 
brought to the notice of teachers, in the course of inspection during the 
year, and as, moreover, the ideals and principles contained in it are of 
interest to elementary schools also, The B. C. Teacher has obtained from 
the Minister of Education, the Honourable G. M . Weir, his permission 
to print the circular in this magazine. It appears herewith: 

13th September, 1935. 

Dear Dr. Willis: 
Re Inspection and Supervision of 

Secondary Schools. 

1 wish to bring to the particular attention of High School 
Inspectors, the Superintendent of Schools in Vancouver, the 
Municipal Inspectors of Victoria and New Westminster and those 
Elementary School Inspectors who inspect High Schools, Junior 
High Schools and Superior Schools, some matters of fundamental 
educational policy, as well as some matters of routine, upon which 
there should,be a common understanding, policy, and common pro
cedures. The substance of this communication I should like you to 
transmit to the officials concerned and I believe that it would be of 
advantage to send it to the other Inspectors. A copy should also be 
sent to the Teacher Training Department of the University. No 
doubt these matters have not been ignored by any of them, but 1 
think that it will be helpful for them to know the policy of this 
Department. 
1. They should support the principle of the Four-Year High School 

instead of the inadequate Three-Year High School which still 
exists in some places. The Three-Year High School should not 
be viewed as creditable to an Inspectorate except where it fol
lows a Junior High School. 

2. They should encourage the 6-3-3 plan wherever condition, such 
as the building of new schools, makes this possible. It should be 
regarded as a point of merit to effect the organization of a Junior 
High School. 

3. High Schools should be encouraged to develop the High School 
Graduation Course as distinguished from concentration upon the 
Matriculation Course. The liberal options provided in the Pro-
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gramme of Studies should be used to make provision for indi
vidual differences and for individual and community needs. It 
is hoped that Inspectors will be able to report progress in this 
direction at the end of the present school year. 

4. Inspectors should encourage the professional growth of the 
teachers in their Inspectorates. More specifically they should 
encourage: 
(a) The taking of Graduate Courses in Education and in 

Academic subjects. 
(b) The reading of new professional books, especially in Edu

cation, Psychology and Educational Sociology, and the 
experimental studies in the various special subjects. In
spectors should be able to give guidance in the selection of 
new books in these fields. 

(c) Teachers should be encouraged to subscribe to, or to have 
the school subscribe to, the standard professional magazines. 

(d) Attention to (b) and (c) should result in the growth of 
professional libraries in the schools. Inspectors should re
port as to schools which have developed professional libraries 
composed of books which are not obsolete. 

. (e) To make, and to encourage the schools to make, the approved 
use of Intelligence Tests and Standardized Achievement 
Tests, and non-standardized Objective Tests constructed by 
the teachers themselves. 

5. There is reason to believe that the Medical Cards and Cumulative 
Record Cards in many schools are either '.lot made out at all or 
are not kept up-to-date. Inspectors this year should systematic
ally check the keeping of these and other school records. While 
the entering of pupil performance by the so-called percentage 
method has been allowed, this practice should be regarded as 
obsolete and should not appear in the records of any school large 
enough to use letter grades. 

6. As the Department's Examinations for Grades IX, X and X I 
have practically been abolished, Inspectors should themselves 
make use of Standardized Achievement Tests in High School 
subjects. I am aware that this is already being done in the 
elementary subjects by the Inspectors of the Elementary Schools. 

7. Inspectors should regard themselves (having been selected for 
their positions) as the educational leaders of their Inspector
ates. The results of this leadership should be shown in a quick
ened professional interest within the teaching body. The measure 
of an Inspector's value is the extent to which he is a vitalizing 
influence upon the teachers. 
It is hoped towards the end of the school year to call for a report 

upon the progress made in these directions. 
Probably the simplest way of conveying these policies to the 

officials concerned is to send this communicaiton to them verbatim. 
Yours very truly, 

G . M . WEIR, Minister. 
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SOME COMMENTS ON THE KING REPORT 

T H E R U R A L T E A C H E R 

831 B, B. THORSTEINSSON, Pozvell River, B. C. 

T ^ T E V E R before has such an encouraging situation confronted education 
..• in our province as that created by the appointment of a commission 
by the Government of British Columbia to study educational finance here. 
Not because undertakings of a similar nature have not before been 
embarked upon in this province, and not because some of the earlier work 
has not been of an excellent standard but rather because never before has 
there been a government at Victoria so well qualified to determine the value 
of an educational survey. Certainly the educational world of British 
Columbia has reason to look forward to action from a government which 
is honestly endeavouring to apply some form of scientific procedure to 
social problems. 

Few will doubt that the "King Report" is going to exert a far-reaching 
and thoroughly justified influence upon the pending educational changes 
in British Columbia. 

The Report has been off the press for some months now and (for one 
dollar) we have had the privilege of studying its pages. Problems, the 
importance of which has for many yeai ; been recognized by school men 
in the province, are treated in a most able manner. That the recommenda
tions in the report are revolutionary in relation to present day procedure 
here is not in the slightest an exaggeration. 

Opinions from leading authorities have been solicited and many 
quotations have been cited which amply support the views offered. 
Altogether the Report deals most masterfully with the financing of educa
tion in this province on the basis of the present administration system and 
of the reforms which he advocates. 

Teachers will find the Report much more than a financial survey. It 
deals with a great number of our current problems. In the brief review of 
the history of education in British Columbia since confederation the 
Report divides the periods into six, and suggests that the sixth period 
commencing in 1935, might be termed the "Era of Reconstruction". In 
some areas the opening of this period has already brought vast changes. 

Chapter XIII, Administrative Reorganization, ought to be read by 
every teacher. The proposal to divide the province into Educational Areas 
with a Director of Education in each area, would indeed be welcomed by 
teachers in such areas. Instead of occasional visits as at present from the 
provincial inspector the teachers would have the advantage of constant 
guidance from equally capable Directors of Education who would reside 
in the area. Constant supervision—-an absolute necessity to increased 
efficiency in the rural schools—would be effected. The advantage this 
would offer to the areas now considered isolated is almost illimitable. Tn 
many of the larger rural schools in British Columbia economies could be 
effected and enrichment of the curriculum could be brought about if the 
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schools were directly supervised by men with definite knowledge and abil
ity in modern school administration. Many of these schools have too long 
suffered from the absence of direct supervision by qualified administrators. 
The lamentable condition of educational activities in some rural areas is 
attributable to the lack in knowledge of the scope of educadon and its 
modern application to school and community life. 

The exact meaning of many of the recommendations, especially those 
found in the chapter, "Administrative Reorganization", will of course, 
have to be more closely defined. For instance, precisely what is meant by 
the statement that "some" municipalities "may wish to remain outside of 
the reorganization system and it may be expedient to let them be organized 
separately?" The intention may be that any area, if it so desires, would 
have the privilege of making a further investment in education over and 
above the amount provided in the ordinary way, but that for all other 
purposes it would be considered exactly as other educational areas. If this 
is the meaning then no objection is taken. 

If, however, the recommendation is to separate the larger urban from 
the lesser urban and the rural areas, not for the purpose of the basic tax. 
nor for the purpose of general provincial school law, but for such a pur
pose as increased financial independence or, in fact, for any other purpose, 
the recommendation may not be quite so acceptable. Provision for the 
extension of financial independence, oh a democratic basis, beyond the 
basic scheme ought certainly to be open to all areas except such as have 
proven themselves unfitted for such authority. Why the larger areas like 
Vancouver should "remain outside the reorganized system" if this liberty 
is not extended to smaller areas, is .not quite clear; or how, for that matter, 
Vancouver or any other area could "remain outside the reorganized sys
tem" and still .be part of it. This, of course, may be quibbling over terms, 
but the point in mind is that any reorganization which falls short of 
including the whole province in all essential matters would not be popularly 
acceptable to the rural teachers; nor would it serve the best interests of 
education as a whole. Financial independence in one area as against 
another spells inequality, and inequality in educational privileges should 
not be condoned. 

The recommendation regarding teacher promotion is extremely inter
esting. When the whole province is made, in general principle, one field 
from the point of view of teacher promotion or advancement, a great stride 
forward will have been achieved toward improving not only the standard 
of profession but also its efficiency and stability. No longer will it be 
necessary for teachers to devote such time and energy to securing assur
ance against unfair dismissal. On the other hand, as a result of the sug
gested method of appointment and advancement, the inefficient will find it 
increasingly difficult to remain in tlie profession. Under the present system 
it is a fact that such protection from unfair dismissal as teachers do rightly 
possess in British Columbia may serve as a cloak under which inefficiency 
may be protected. The proposed promotion scheme embodies an ideal not 
yet achieved, unless, perhaps, in the Peace River Block. The rural teacher 
sincerely hopes that it will be workable. 

In the chapter entitled "Economy" attention is drawn to the ninety-

4 
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four one-room rural schools where the attendance in 1933-34 fell below 
eight. The suggestion is offered in the Report that a saving could be made 
by closing these schools and substituting in their stead correspondence 
courses. 1 am not yet sure that the early years in the elementary school 
could always be successfully handled by correspondence. Like many others 
I am awaiting with much interest the promised article by Miss Bescoby, 
Director of Elementary Correspondence Courses, who will, no doubt, 
throw additional light on this problem. However, it seems to me that its 
solution should be the responsibility of another department of the govern
ment. When considering cases of this sort the taxpayer might well ask-
why such settlements exist at all; certainly a resettlement plan, concen
trating on these areas, is needed from the education standpoint and from 
others as well. 

Definite recommendations are made concerning salaries and, although 
the suggestions are far in advance of anything the profession has yet seen, 
the difficulties of arriving at a satisfactory scale on the basis proposed 
would appear to be tremendous. Notwithstanding the excellent scheme 
proposed, rural teachers are likely to feel that these recommendations 
have left something to be desired. The only advantage that progressive 
and efficient teachers in the larger rural areas have had over the city 
teachers has been the opportunity the former have sometimes had in bar
gaining with school boards in the matter of salary. Indeed, if it were not 
for this factor many of those now engaged in the rural areas would be in 
the employ of the city school boards. Under the scheme outlined the 
teachers will apparently have the opportunity of progressing only by virtue 
of position. I do not find provision for special salary increments. There 
is a distinct difference. This difference will arise when a community 
wishes to retain an especially efficient teacher or to recognize exceptional 
service. It is obvious that the initiative of the teacher relative to die 
community will not be stimulated to its highest degree under a scheme that 
would make it impossible for the local community to provide the special 
increase required to reflect special appreciation or to,retain the services 
of a conspicuously successful teacher. The financial independence recom
mended in the report for areas such as Vancouver .ought also to be 
extended to other areas. 

The necessity of keeping in touch with local public opinion is not 
overlooked in the King Report. It suggests that in place of school boards, 
as at present constituted, bodies somewhat like Parent-Teacher Associa
tions could represent the ratepayers. One is inclined to feel that1 provision 
for the organization of such bodies ought certainly to be made in all areas 
and that they ought to have some financial independence. They should also 
have the privilege of expressing to the Director of Education their ap
proval or disapproval on educational matters, including the service.-, of 
teachers. 

Not in any sense is this meant, to be an argument in favour of the 
"school board" system as operating at, present. It does mean to suggest, 
however, that many citizens are vitally interested in their chidlren's edu
cation and that machinery for the mobilization of intelligent local opinion 
and interest is of education importance. Administration methods similar 

(Continued on page 33) 
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REGIONAL GEOGRAPHY 
By N O R M A N F . B L A C K , Kitsilauo High School. 

T N British Columbia at present, the senior high school course in geography 
extends through two years and, for matriculation purposes, is alterna

tive with two years' work in any other science. 

In Geography I the first unit deals with maps and map interpretation. 
There follow three or four months of intensive study of physical geography 
as related to the Earth as the home of Man. The pupil is then introduced 
to important bearings that geographical conditions may have upon national 
traits and modes of life and upon the distribution of the world's popu'ation. 
This is followed by study of the major natural and manufactured products 
the interchange of which constitutes the bulk of world commerce. Toward 
the end of the first year attention is centred upon how this interchange is 
effected and upon the consequences and chief avenues of international trade. 

In Geography II, the first half year, or thereabouts, is devoted to 
Regional Geography and the second to Political Geography, with special 
attention to factors that make for peace or war. 

The course is very fascinating, but also rather heavy; probably too 
heavy. As to how its defects should be remedied, it is to be hoped that 
various contributors to The B. C. Teacher will provide practical suggest
ions. The Programme of Studies offers the warning that "almost any 
geographical topic named for elementary or high school classes might also 
appear in a University syllabus" and that "the teacher must therefore 
exercise discretion in the choice and emphasis of details". 

Many of his most intelligent colleagues seem to have hesitated to 
exercise such freedom, but the writer, as one of those most responsible for 
the course as outlined in the present Programme of Studies, has found it 
wise to treat it very freely. This is notably true as regards Regional 
Geography. The author tries to cover the required field, but not at all on 
the basis of the plans originally suggested. This is partly because, as a 
result of further study and experiment, views that he held a few years ago 
have been discarded and partly because the time available for the drafting 
of the geography course as it now stands did not permit the committee to 
work out in detail its own theories of how regional studies should be 
conducted. 

A natural geographical region may be defined as a large area within 
which there is such a degree of uniformity of geographical conditions that 
the district may be treated as a single whole when studied as the home of 
human beings. 

Many different ways of classifying the major",-natural geographical 
regions of the world have been suggested and to such suggestions the 
writer of this article is much indebted; but none of these schemes proved 
entirely satisfactory. Accordingly, he has been led to fra?iie a table that 
seemed to him, to be better suited to the needs of high school students. 
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Reference to the. accompanying world map of Natural Geographical 
Regions will, it is hoped, help the reader who is sufficiently interested to 
read the balance of this essay. 

Polar and subpolar regions consist chiefly of desert and tundra, 
bounded roughly by the isotherm for a mean temperature of fifty degrees 
(Fahrenheit) in the warmest month. This is approximately the poleward 
limit of trees. For certain reasons of convenience the writer includes in 
the "Cold Regions in High Latitudes" the great northern forests extend
ing across North America and Eurasia. 

The most satisfactory boundaries for the Hot Belt are provided by the 
Mean Annual Isotherms of 68 degrees. 

Between the Cold Regions in High Latitudes and the Hot Belt lie the 
Cool Temperate and Warm Temperate Belts. Each of these provides 
various examples of Marginal Regions, both Eastern and Western, and 
of two types of Interior Regions,—Interior Plains and Interior Moun
tainous Regions. 

The Hot Belt is most conveniently subdivided on the basis of precipi
tation: (1) Hot Regions of Persistent Drought; (2) Hot Regions of Per
sistent Rain; (3) Hot Belt Monsoon Regions; and (4) Hot Dry Grass
lands and Savannahs. 

The whole land surface of the Earth may be included in one or other of 
these fourteen types of regions and, in actual practice, the classification 
proves adequate and at the same time quite simple enough for classroom 
purposes. 

Al l regions coming within any one of these groups are treated b)' the 
writer as a single unit. 

British Columbia and adjacent parts of the Cool Temperate Western 
Margin of North America owe the characteristics of their climate and 
natural vegetation largely to the fact that at all seasons they lie in the path 
of rain-bearing westerly winds from the Pacific. Reasons of the same kind 
account for similar climatic conditions in Northwestern Europe, Southern 
Chile, Tasmania and most of New Zealand. It is very convenient and 
suggestive, therefore, to study all these widely separated regions together. 
Comparisons are made on the basis of rainfall maps, vegetation maps, 
isothermic maps, physical maps and economic maps. Where similar con-

''" ditionsThave resulted in similar modes of life, occupations and so forth, 
the facts are noted; where the reaction has been dissimilar, reasons are 
sought. 

Such comparison and contrast of the Cool Temperate Eastern Marginal 
Regions of North America and Asia are most enlightening, When the 
student observes that in area and latitude Manchukuo corresponds to the 
best parts of Ontario and Quebec, New York and adjacent states, he 
understands better why Japan is so much interested in thai new-born 
empire. The question arises as to why one of these regions Js of such 

, enormous present industrial importance and why the industrial and com-
mercial development of the other has<iieen retarded. The relevant explan-

4 



Page Twenty-six THE B. C. TEACHER 

ations are found to be largely geographical,—chiefly matters of precipita
tion and drainage and of whether or not the dominant races are indigenous 
or come from regions better adapted to the development of social traits 
making for progress and free initiative. The limitations of space forbid the 
writer to discuss this alluring topic any more fully at present. 

The regions grouped as Warm Temperate Western Margins are all 
characterized by the Mediterranean type of climate. Owing to the fact 
that in winter they are in the path of rain-bearing westerlies, precipitation 
is fairly plentiful at that season, whereas in summer they are in the so-
called "horse latitudes", with their descending currents (calms), or are 
affected by the Trade Winds, and are therefore characterized by summer 
drought. Such conditions prevail in the Mediterranean lands proper and 
also in the valley and adjacent coasts of California, in corresponding 
latitudes in Chile, in the southwestern comer of Africa and in southern 
Australia. 

The parallels and contrasts between China, to a little south of the 
Yang-tse, and the southeastern part of the United States of America, to a 
little west of the Mississippi, provide most intriguing subjects of study. 
These are Warm Temperate Eastern Marginal Regions. An extensive 
region of the same type is found in South America, and smaller ones occur 
along the southeastern fringes of South Africa and of Australia. 

The Cool Temperate and Warm Temperate Interior Plains include the 
most important sources of most of the chief cereals dominating world 
commerce and of the world's principal commercial supplies of exportable 
meat, wool and leather. The relation of dominant occupations to climatic 
and physical conditions is most interesting. Practically the only Warm 
Temperate Interior Plain with a progressive indigenous race and numerous 
important cities is little Lombardy. The whys and wherefores of this are 
provocative of much interesting reflection. 

The Cool and the Warm Temperate Interior Mountainous Regions of 
the world are of impressively vast extent but of relatively small human 
value, except as mineral reservoirs, as yet, upon the whole, but little 
developed. The native races are as a rule "unprogressive",—which means 
that they have found geographical handicaps too serious to be overcome. 
Instead of mastering their environment they are mastered by it. On the 
other hand, for geographical reasons very interesting to trace, the Cool 
Temperate Interior Mountainous Region of Europe includes some of the 
most highly civilized peoples of the world and numerous important cities. 

The intrusion into the heart of Abyssinia, of the line bounding Hot Belt 
Monsoon Regions, has a very fascinating bearing upon current world 

'' news. That southern Florida, Central America and adjacent regions are 
•:' Monsoon Lands comes as a surprise to most students. O f course, the 

• southeastern section of Brazil, a long coastal section of Africa, Madagascar 
and the northeastern fringe of Australia all have monsoon climates, with 
the characteristically related conditions controlling human life. 

Most of the areas included in the valleys of the Amazon and Congo 
rivers and adjacent coastal regions, together with Ceylon, the East Indies 

(Continued on page 27) 
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Some Suggestions For Physical Education 
In Rural Schools 

By S. OSWALD HARRIES, Williams Lake, B. C. 

T ^ O W A R D the end of the article published in the last issue of The B. C. 
Teacher the writer raised the question as to the form that physical 

education should take. The teacher's method will be guided by the aim 
he has in view. 

Are you trying to develop the youngsters into muscle-bound Sandows? 
Into toe-tapping vaudeville artists or into 100-yard flashes? Or do you 
ask "What are the most natural means of developing a lithe, active, 
healthy body?" 

Every normal young child should be taught to dance, starting with the 
six-year-olds in their games and romps. It is more important that it 
would be better for the sum total of well-being of the universe, if every 
teacher leaving Normal should be properly qualified to teach folk-dancing 
and active games than that they should be able to teach Latin or theoretical 
hygiene by rote. Often do I wish I could take some of my pupils who 
idolize tap-dancing, or a shuffly lope that they call a fox-trot, to see an 
exhibition of dancing by the pupils of Miss G in Vancouver, or, ever 

R E G I O N A L GEOGRAPHY—(Continued from page 26) 

and other islands, are included in the Hot Regions of Persistent Rain, the 
typical vegetation being that of rain forests.. Here again the uniformities 
and the contrasts in human modes of life provide thought-provoking 
questions to the answer of which it is the business of Regional Geography 
to provide clues. 

i f South America, Africa and Australia, vast Hot Dry Grasslands and 
Savannahs border or lie between the Regions of Persistent Rain and the 
Regions of Persistent Drought. These latter are, of course, deserts, 
produced by Trade Winds that have crossed mountains or wide areas of 
land and that, for this and other reasons, are drying winds. Most students 
experience a healthy intellectual shock when they first realize that more 

^ than,one-fifth of the land surf ace of the world is desert. 

This article would grow to dimensions unsuitable for The B. C. Teacher 
if it were made to include any detailed outline of the method of approach 
to the teaching of any of the units suggested above. However, the general 
plan suggested is possibly, sufficient for the present purposes. I hope that 
it has been made evident that, by dividing the land surface of the globe into 

: the Natural Geographical Regions indicated in this essay and on the 
accompanying map, it is possible to offer adolescent students four or five 
months of human ecology in a form that gives new meaning to a phrase 
familiar enough but usually lacking in systematized content.—Regional 
Geography. 
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a source of inspiration and enjoyment to me, to see the graceful beauty, 
lithe strength and agility and incredible powers of endurance of such as 
the Shawn dancers. Vancouver children who took the opportuuuv 
recently are to be envied. Such ideals have been tram f e n 1 i. o m classical 
times to our cities, and at least a few private to... • and other interested 
individuals are spreading such ideals to our rural districts. Two years ago 
I was surprised at the grace ana beauty of a dance put on by some pupils 
of a one-room Cariboo school. 

Dancing of the right kind is the most natural, most enjoyable, and, 
rightiy taught, one of the most effective means of developing a healthy 
body. Involved in such effort is one of the most fundamental principles of 
health building, namely, the development of a flexible spine and the 
resultant smooth functioning of the whole sympathetic system, including 
blood circulation, digestion and the excretory system. 

Dancing has two strong rivals for the attainment of the same objective, 
namely, organized games and systematic exercises. A well selected list of 
track events and such games as basketball, badminton, ice-hockey, tennis, 
baseball, discus-throwing, ball-throwing, and possibly swimming, provide 
teacher and pupil with a wealth of choice. A l l such activities should have 
as their aim, health and enjoyment. Specialization is outside the scope of 
health training in rural schools. 

In track the real satisfaction to many teachers is the widespread interest 
aroused and the good sportsmanship that usually prevails. Pupils drive in, 
over possibly eighty miles or so of rough road, to compete with pupils fresh 
at the start. Schools with little or no likelihood of winning send in pupils 
regularly and they spread enthusiasm into the remote corners. Some 
juniors travelled 150 miles by road, to play a few badminton games, and, 
to the delight of their opponents as well as themselves, returned home 
winners. No prizes, no medals, just friendly rivalry and good comradeship. 

Rivalling dancing and games as a means of health building is systematic 
physical exercises. Usually systematic exercise lacks interest and tends 
to become too mechanical and spasmodic. Hence, as a general ride, 
dancing and games which provide scope for much spontaneous expression 
and natural activity are much superior to formal exercise. The book 
usually provided containstoo many tables of exercises. Too much time is 
taken in teaching and explanation, and too much good effort is lost through 
having to coordinate the movements of the whole class. Yet as every 
army man knows, formal "jerks" can do much in improving physique and 
tone. The main difficulties in rural schools are lack of classroom space 
and the danger of killing interest. Periods for exercises of this type: 
should be short, preferably five minutes taken two or three times daily. 
About three sets of exercises should be learned in each grade and these 
alternated so that not many repetitions of the same group are taken weekly. 
This keeps the mind alert yet does not waste time in the constant learning 
of new exercises. Bending and stretching exercises should predominate. 
Dance or game periods should open with a few running or bending exer
cises to limber up. Five minutes of skipping, not merely the foot shuffle 
exercise, but such forms as toe tapping backward and forward, alternate 
single foot skipping, backward arms swinging, alternate leg forward 
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raised, etc., provide a concentrated form of exercise for short periods, 
aiming to stimulate the lungs and circulatory system. 

To supplement this training of the physical body through dancing, 
games, sports and systematic exercises, pupils should have presented to 
them the most up-to-date knowledge on dietetics, prevention and cure of 
disease, avoidance or correction of physical deformities, and any subject 
or topic bearing directly on improved health. No textbook should be 
placed in the hands of the pupils unless the book contains material and 
style of such interest that a normal child will read it through without any 
force or pressure from without. Far better would it be if such book were 
topical rather than formal and systematic. Are we not tired of formal 
systematic textbooks such as we have in Geography, History and Hygiene ? 
Are we not overburdened with the set routine of bones, muscles, circula
tion, respiration, and the innumerable technical terms that we memorize 
without interesting association? Would not the topical method, or better 
still, the systematic informal method, the need-of-the-moment lesson, be 
more effective? Inspectors could not so readily test that method, but what 
inspector wishes to do so? Most inspectors are certainly intelligent, capable 
and desirous of helping pupils and teachers, but custom has a certain far-
reaching effect and until custom is broken, its obligations must be kept. 

A score of topics of real interest crop up during the school year in 
newspapers and magazines. Why not utilize such material? In dealing 
with body fuel, why not test potatoes and other foods for starch content ? 
Why not use Fehling's test for sugar? Show that the ptyalin contained 
in saliva actually changes starch into sugar. Connect this with photo
synthesis in plants and our sources of starch supply. The following topics 
are suggested: 

1. Is wool better than cotton for clothing and why? 
2. How to test whether clothing is good wool or mainly cotton 

shoddy? 
3. What is in a good dinner pail ? 
4 . Is milk really better than tea or coffee and why ? 
5. Causes and prevention of constipation. 
6. Things that can render the body more or less liable to disease. 
7. Does Canada produce the best wheat and the worst flour in the 

world? 
8. Experiments with Oxygen and Carbon-dioxide. 

,9. The central electrical system. 
10. Stoking the furnace. 
11. Experiments with foods rich or poor in vitamines. 
12. Healthy and unhealthy ideas in house-building. 
Teachers can directly control the physical activity or inertia of the pupil 

during the greater part of the day and although they cannot control the 
feeding of the children, the sleep habits, the bathing or clothing of the 
children, they can set in their minds the latest, unbiased and best material 
available on these topics, and point out, where possible, examples of use 
and abuse. The final test of the teaching of physical education must be 
improved physique, greater resistance to disease, greater enjoyment of 
physical activity, and the setting up of an ideal that a healthy well-trained 
body is as beautiful as it is wonderful, complex and useful. 
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MODERN LANGUAGE STUDIES 
By D. O . EVANS, University of British Columbia 

T N British Columbia, French is simply one subject among a great many 
others on the High School and University curriculum. 1 do not now 

propose to discuss the justice of this position, but merely try to state it 
fairly. It is a reality with which all teachers of French must deal, and no 
amount of theorizing which fails to take it into account can lead them 
anywhere. French, then, is in the schools and in the University of this 
province not a language, but a subject. 

Now this situation places us under a distinct handicap. Granting 
equality of teaching ability (and, as a former French teacher in an English 
school, I want to say that I do grant it), you are not going to achieve in 
British Columbia the results that are achieved in London or Manchester. 
I know that people expect you to achieve them, but I am not impressed 
by their views. Specifically, you are not going to be able to teach your 
pupils to speak French. That is a statement that I am reluctant to make, 
and yet to refuse to make it would be an act of intellectual dishonesty. 
You cannot, under these conditions, and with the large classes organized 
for subject-teaching, hope to attain, in four years or in forty years, a 
command of the spoken language. It is out of the question. 

The other condition which faces us is a-natural condition. We happen 
to live in a society removed from contact, not only with other civilized 
nations, but with our own. Thus by the force of things there has tended 
to develop, and is developing, a growing spirit of self-sufficiency and of 
provincialism. Note once more that I am not attempting to be critical of 
these conditions, but trying to describe them accurately. And I emphasize 
that this exceptional character of our community is another important 
factor governing your work and mine. I do not say that it is not, on the 
whole, the wisest and happiest community; I do say that, intellectually, it 
tends to be the most isolated community in the Dominion of Canada. 

Such are, to my mind, the simple realities which you and I should not 
overlook when considering our duties as teachers, or the objectives and 
methods which we may apply. They are so obvious that hardly ever is 
anyone heard to refer to thenn, an\! the result is that much of the theorizing 
that one hears is a pathetic j.vtt\ futile beating of the air. It is from these 
certainties, not from the Goleman Reports, that you must advance if you 
want to find a solution for »itir particular problems. 

Now, if you consider liens in the opposite order to that which I 
selected, you will at once be sssiick hy the relation of the first condition to 
the second. Because we are H %/rovvncM people, we have little or no need 
(the educator says) of foreign liaagiaagesL Therefore, let us diminish the 
place of French upon the s(_a___ carrir__um. And let us increase the 
importance of those studies wTncih are profitable in the lives of citizens of 
our own community. This, as you know-, \n what is constantly being done. 

Well, that reasoning is a piece of sophistry. The assumptions from 
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which it proceeds are really two. The first is that it is the purpose of an 
educational system to adapt the individual to his environment, to "train 
him for citizenship" as it is usually said. I should be inclined to grant 
that general assumption, subject to a definition which I should require of 
the word "citizen". But the second assumption made is never explicitly 
stated. It is this: that it is sufficient for the citizen to study bis immediate 
environment. That is a purely gratuitous assumption which, for my part, 
I decline to make. Those who make it differ from me in believing that the 
factor which they describe as "environment" is much more powerful and 
more compelling than I think it can be shown to be. They must believe 
that man is the creature of his material environment, without power to 
resist it or to alter it once created for him. Now that is a kind of deter
minism which I am astonished that any person can accept, and remain an 
educator. Of course, my point of view may be a little reactionary. I am. 
often assured that it is. Then let me quote to you a sentence which 
expresses my "Bourbonism" completely: 

"La veritable instruction est celle qui vous depayse".1 

It was written in July last, by that notorious "reactionary", Andre Gide. 
The statement of this educational maxim is not more startling than educa
tional experience itself should be. Since when has education become a 
matter of merely accustoming people to the habitual things of life? Such 
things are in themselves of little educational importance. Education is, on 
the very contrary, an unsettling, disturbing process, destructive of habit 
and routine—riot the senile process of settling down to things as we find 
them around us. Why, then, because we find ourselves placed in an 
admittedly provincial environment, study to make that position worse, and 
actually glory in our intellectual isolation? 

I have no competence to deal with educational policies in general, but 
only with the possibilities of Modern Language teaching. And again, 1 
feel obliged to warn that, viewed in that light, Modern Languages have no 
value whatever, that they are not worth attempting in that way. 

Yet they do have a place in the curriculum, and obscure though it be, 
it can be a most useful place. I shall not theorize with you about object
ives. 1 have read a good deal about them. You have doubtless read a great 
deal more. Cultural values, intellectual discipline, oral and aural training, 
scientific and practical utility—these and many more—are abstractions 
which we shall do well to avoid. Our, business in a country like this is 
with none of them. Our business is to open the eyes of the young people 
that they may see a little further than the boundaries of this province. 
(It is not necessarily our exclusive business, of course. Note, however, 
this). Every subject on the school curriculum can be made the servant 
of the provincial spirit but one. One, and only one, is necessarily cosmo
politan. That is Modern Languages. But let us give up the title of 
"foreign language" teachers. Let us give up the impossible task of produc
ing French speakers, and let the schools on their side give up the fantastic 
idea of producing British Columbians. Let us co-operate together in 
educating1 Canadians, that is, citizens of the world. Is it not pitiful to 

i The true education Is that which takes you out of yourself, out of your 
environment. : 
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watch the efforts made to arouse a consciousness of world unity hy found
ing clubs of international amity when the process of learning another 
language is the natural way to overcome the limitations of the native 
environment? This should be our job, and when we have made it our job, 
we shall find that the status of our subject in the educational system will 
be vastly different from that which obtains today. 

It follows that we must have a new programme of study. The present 
programme, drawn up many years ago by the ablest French scholar that 
this province or country has ever seen, was a splendid piece of work. Those 
who say the contrary condemn in the same breath the curriculum now in 
vogue for English in the French lycee, on which our own programme for 
French is based. Yet it is not a programme that will meet our present 
position, or fit our present objectives. Therefore let it be changed. How 
I would change it I hinted in April of last year. I said: 

"Literature must inevitably be, for young Canadians, the means of 
access to those traditions (of civilization), and the native literature 
cannot be considered enough. It would seem to follow from this 
reasoning that it is the duty of the Modern Language teacher, first to 
provide a thorough knowledge of one foreign language, then to intro
duce his pupils to the works of French or German literature which 
they may be expected to understand with reasonable effort at the school 
age. To this end, the French method of lecture expliquee, now adopted 
in Germany and England, should be followed, and the teacher should 
progress from the more simple type to a more extensive commentary 
on all sorts of historical and cultural matters relevant to the text and 
author. These texts should be chosen from the great writers, and 
supplementary readings should be assigned for independent study". 

The emphasis, as you see, was laid on reading. It is the weakness of the 
present programme that so little reading is done, and that it is the wrong 
kind of reading. 

I am prepared to amplify this proposal. In Grade IX, a First Course, 
of the type of Hedgecock or Nelson's First French Course, should be used, 
with the addition, in Grade X , of a simple reader of the kind published by 
the Oxford Presses, or of multigraphed reading material of our own. In 
Grades X I and XII the study of the forms of language should be com
pleted, and there should be a reading list of three or four books, chosen not 
so much for their literary value as for their interest in French life, passages 
from which will be interpreted in detail by the teacher, while the remainder 
will be covered in the ordinary way, partly in class and partly by the 
student himself. One of these readers should be of French-Canadian 
interest. /It. is right educationally and in every way that charity should 
begin at .'home, but not right that it should stop there. The essential thing 
is that there must be reading, and that the reading must not be superficial, 
and must not be un-French in character. I do ask you to teach French 
and German, not "Basic French" or "Basic German". 

It has been shown by actual examination that 85 or 90 per cent of the 
vocabulary of fifteen common First and Second Year readers is actually 
found among the most common 2000 words of the French lists! I-et us 
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get rid of word lists altogether, and get rid, too, of the lengthy choice of 
readers which no one takes seriously. In the selection of all books, the 
University of British Columbia wants to be guided by the wishes of British 
Columbia teachers. Some of them will profer one method, some the other. 
It does not matter a particle to me. Good teachers must have freedom to 
achieve the best results. What is chiefly essential is that, within this free
dom, we shall have a certain unity of purpose, that we should know where 
we are going, and go there each in his own way. If we are to do this, we 
must stop thinking of ourselves as mere linguistic taskmasters, and remem
ber that we are first and foremost teachers, and that what we have to teach 
is neither French nor "Basic" French, but boys and girls. 

These, then, are my views, and, in the main, those of my associates in 
the Department of French Studies at the University. I need not tell you 
that they are open to criticism. We invite criticism. We get it, in fact, 
uninvited—but might it not be well for our critics to know what they are 
criticizing, and, what we are trying to do ? 

P.S.—Since ihis paper was written, I came across Mr. de Macedo's 
article on "Objectives in French" in the December number. In the main 
I find myself in complete agreement with Mr. de Macedo. His views on 
the prime importance of the ability to read, and on the value of phonetics 
for the teaching of the sounds of a foreign language, are, I feel, quite 
generally accepted by all teachers of French and German. I might differ 
from him in the detail of the readings to be proposed. I should not intro
duce material of "cultural value" until the Senior Matriculation and 
University stage. And I would emphasize once more that the ability "to 
write correctly in French and on the "ordinary activities of life in British 
Columbia" is not now, and must not be the objective of French studies, 
either in the schools or in the University. 

C O M M E N T S O N K I N G REPORT—(Continued from page 22) 
to that under which the local postmaster or local banker performs his 
services may be less adequate in the case of the local teacher, whose rela
tion to the people .and their children is so much more vital and immediate. 

All in all, there is very little in the Report with which rural teachers 
will not agree. One could hardly wish for a more comprehensive account 
of the current educational state of British Columbia than that which is 
found within the covers of the King Report. If thc main recommendations 
offered are acted upon there is no doubt but that the educational system in 
this province will be definitely improved. 
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The Entrance Examination As Applied 
To Rural Schools 

By Miss S. T I M A K U S , Corbin, B. C. 

R I ' H E school of which I have been in charge for the past fifteen years is 
extremely rural; painfully so, in fact, since the disturbances of April, 

1935, caused a complete shut-down of the mining camp. 

Ours is a two-room school—a handsome, well-lighted, well-kept build
ing of which we are justly proud. Having been associated for so long 
with the camp, I am naturally very much attached to my pupils. Our 
Inspectors, too, seem to find the youngsters unusually attractive for an 
out-of-the-way mountain camp. We were pleased beyond measure when 
Inspector Manning brought in his wife and a friend for the especial 
purpose of looking at some of the cute little boys and girls in the Junior 
Room, and watching the Seniors drill to music. We have so few outside 
visitors that I am always interested to observe the reaction of my children 
to strangers. They were delighted with their new Inspector, because he 
was so friendly. I have not repeated this comment bafore, but I think it 
will be appreciated. 

Last spring my colleague and 1 had between eighty and ninety pupils; 
this year we have fifty-five, with a goodly number of little ones rapidly 
approaching school age, for, work or no work, the stork remains a faithful 
and frequent visitor to the camp. 

Due to the large number of pupils in the primary grades I have to be 
responsible for Grades 4, 5, 6, 7 and 8. The children and I get on famously 
and enjoy our work together, but the bane of our existence is the Entrance 
examination. There is so much to learn and assimilate. The type of pupil 
in my schoolroom only knows what she or he learns inside the schoolroom. 
The home provides no intellectual background. 1 had occasion once to 
ask one of my youngest pupils, who was quite shaky in her tables, whether 
she had had any help with her multiplication homework as it was perfect. 
She shook her curls at me and told me that her mother did not know her 
eleven times table. One of the Seniors repeated this to the young mother 
who was rather indignant with the infant at first but finally got quite a 
laugh over it with me. It often seems to me rather an injustice to expect 
pupils in the Eighth Grade of a rural school, who, at best, can only receive 
partial attention, to write the same examination and obtain the same passing 
total as pupils of a city school who benefit by the undivided attention of 
their teacher. I encourage my Senior pupils to work by themselves as 
much as possible, and have laid in a stock of supplementary textbooks for 
their edification. But they find the British and Canadian History textbooks 
difficult; the language, choice as it undoubtedly is, is too high-flown for 
them; the arrangement of topics puzzles them; they need voluminous notes 
and explanations. The same statement applies in the case of Thorndike's 
Mathematics. I used to feel pretty sanguine about the June examinations 
and seldom had a failure, but of late my pupils have not been able to make 
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the grade. For one thing, I think the examinations are far more difficult 
than they used to be. In Arithmetic not only have the Oral Test Problems 
increased in difficulty, but the allotted time has been decreased by half an 
hour. Then again, the first day is such a strain, with Geography and 
History as the two initial examinations. Tne subjects are too heavy to be
taken in sequence and by the end of the first day the pupils seem hall-dazed 
and can recollect neither question nor answer when approached. 

I really believed I preferred the old arrangement for rural schools, 
when all wrote and none were promoted on recommendation. My enjoy
ment of the delight of those promoted on my own recommendation is 
considerably dimmed by the evident disappointment of those condemned 
to write. They realize that the Inspector and Principal believe the ultimate 
verdict problematical. I was quite distressed by the look on the faces of 
my two candidates as they entered the Junior Room this year for their first 
examination. One of the two boys, I knew, had submitted to corporal 
chastisement that never-to-be-forgotten week in April rather than remain 
absent from school. He looked white and worried and both he and I knew 
he was doomed to failure. It seemed futile to make him write, hut what 
could I do about it? With a total disregard of ethics I told the boys that 
it did not matter whether they passed or not, but to keep cool and do their 
best. However, a few minutes later, on glancing through the first paper— 
the Geography paper—my own temperature mounted rapidly as I pictured 
those poor lads wrestling with some of the questions. 

Then comes the much-needed summer vacation. Just as you begin to 
feel rested, and to forget your school worries, the fatal day dawns when 
the list of successful candidates appears in the papers with the names of 
your pupils conspicuous by their absence. Last July I met, in Nelson, a 
young teacher who had just completed her first teaching year. She was 
enthusiasm and interest personified. At the end of July I met her again, 
looking very tearful; her pupils' names were nowhere to be found in the 
lists just issued. I consoled her by telling her that I was in the same boat 
also. As far as I could judge from the paper, so were a very large per
centage of the rural teachers in the province. That same day I met the 
very promising young principal of an outlying school, who waxed eloquent 
in damnation of Entrance examinations. When he paused for breath I 
ventured to enquire timidly, "What Is the government of China, would you 
say?" He replied inelegantly but rather aptly, I thought, "Search me". 

. I realize that pupils desirous of entering High School must be required 
to furnish proof of their qualifications. But so many children in rural 
schools end their career in Grade VIII. Nevertheless it is required of 
them that they write this same examination, more often than not without 
success. . I wish there were some better way of acknowledging their final 
year of faithful work and industry than by an announcement of failure. 

Could not some kind of Elementary School Graduation Diploma be 
devised? •• It need not imply qualification to proceed with High School 
studies unless endorsed to that effect by the proper authority. 

I do not know how my youngsters will fare in the Entrance examina-
(Continued on page 36) 
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RAMBLINGS OF PAIDAGOGOS 
E D U C A T I O N W E E K 

" ^ 7 " H E N Education Week was first mooted, I imagine that no one could 
have regarded the idea with less enthusiasm or more distrust than 

I did. I can even recall having written what was more of a Rumbling 
than a Rambling on the subject of Weeks in general—with broad infer
ences as to Education Week in particular. The argument, as I remember 
it, was based upon what appeared to be the soundest analogy, and was 
developed with the most earnest conviction. And now—reluctantly and 
clinging still to a few decent reservations—I am brought to recant. 

I recant nothing, however, in respect of Weeks in general. Their 
insipidity, cheapness, and blatant commercialism place them forever—so 
far as I am concerned—in the category of the anathema maranatha. And 
the same condemnation applies to the increasing catalogue of Days. When, 
for example, our observance of the fifth commandment relies for its main 
sanction upon Mother's Day and Father's Day, we are in a sorry plight. 
Sentiment, as has often been remarked, is a delightful thing, whereas 
sentimentality is merely cloying—especially cloying when it is fostered in 
the spirit of the huckster. Indeed, there is room for more than a 
suspicion that certain of our ancient festivals are being prostituted to the 
purpose of trade. 

A strange introduction, you cry out in perplexity, to the subject of 
Education Week! But as my first opinion was founded upon analogy, 
my second must be justified by demonstrating the unsoundness of that 
analogy. The case must be stated before it can be argued. 

Wherein then is Education Week different from Fish Week and 
Paint-Your-House Week and the various other Weeks that have stultified 
the calendar? 

In the first place, it has no commercial aspect—no one is by way of 
making a penny out of it. "Aha!" I hear the cynic exclaim, "What about 
the teachers' salaries? Isn't Education Week a subtle device invented by 
people of the pedagogical persuasion, and foisted on an unsuspecting 
public, for the purpose of increasing the financial rewards of teaching?" 
The point is hardly worth a reply—the argument is altogether too 
exiguous. There is a perfectly straight-forward method of coming at the 
salary question, and the teaching profession has no need to <be devious in 

T H E E N T R A N C E E X A M I N A T I O N S A S A P P L I E D T O 
R U R A L SCHOOLS—(Continued from page 35) 

tions this coming June. We work hard and some of their work is very 
creditable, I think. But my prime endeavour is to keep them smiling. 
There's no money anywhere, no radio, no electric light, no running water 
even, no picture show, no outside contacts. In the schoolroom we try to 

I shut out the bitter problems of life A n d intensive study of too strenuous a 
\v type, and seek a little laughter andfu;i, combined with our work. 
* ft May we hope'that for the testing of it the powers that be may some day 

devise a means less savored with tears than the Entrance examination as 
now conducted? 
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its approach to the matter. Any one who supposes that the preparatory 
and immediate labors of Education Week are supported by so fine-spun a 
hope is sadly unacquainted with the ingenuous nature of the average 
human motive; he is stretching the intellectualist fallacy even farther than 
usual. Moreover, teaching is not a commercial commodity dependent 
upon advertising for the "break-down of sales resistance"—any more than 
children are units of output or patent containers. 

In the second place, Education Week sets out to make no emotional 
appeal: it does not play up the Little Red School-house of ancient and 
cherished memory, nor does it focalize sentiment upon the modern proto
type of that over-estimated institution. Quite on the contrary. Its 
primary aim is to disseminate knowledge as to the essential socializing 
function of education and to direct attention to the way in which the 
schools go about the task which society has laid upon them. 

The trouble is that so much has been written about education that its 
simple outline has become blurred and its plain purpose obscured by a fog 
of beautiful words: so much eloquence has been expended upon it that 
our thinking has become vague and dubious. We meditate upon the 
profundity of education and conclude with sorrow that there is no hope 
of our ever understanding it. No human mind, we comfort ourselves, is 
capable of compassing so va.'.t and intricate a subject. 

Then, in the name of reison, let us devote one week in the year to 
clarity of mind ; let us get down to fundamentals ourselves and make those 
fundamentals clear to others. Let us strip away the verbiage and lay hold 
upon the basic propositions that remain. Having done this, we shall be 
at a loss neither for logic nor for unequivocal expression. 

* * * * * 
1. Education is socialization. 
2. The child is born a savage, and it is only through the continuous 

pressures of his social environment that he becomes civilized. 
3. The purpose of education is to harness his activities to social ends, 

to modify his original nature by the development of such habits, attitudes, 
and sentiments as will enable him to function as a desirable and efficient 
social being. 

4. The school is the chief, though by no means the only agency 
through which this modification is carried out. 

5. The curriculum is a minimal statement of those experiences that 
are essential to the development of a civilized individual. 

6. The teacher is the representative of society, and performs a 
delegated socializing function. 

* * * * * 
All of which may seem far enough away from the title of this essay 

—but in truth it is the very heart and core of the matter. There is only 
one ground upon which Education Week can be justified, and that is the 
diffusion of knowledge as to the nature and purpose of education. We 
have simply set aside seven days for a concerted effort towards the 
attainment of this object—but we remember that there are three hundred 

v and fifty-nine days'more in 1936, and we abate and have abated nothing 
*̂bf our interest in them. 
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"The Modern World, Political and Economic" 
By H U G H M . MORRISON, Lord Byng High School 

The Modern World, Political and Economic. By R. A. Mackay and S. A. 
Saunders. Toronto and Halifax. The Ryerson Press. 1935. Pp. 
xxviii, 558. ($1.95.) 

A T L A S T Canadian teachers of the social studies have something into 
which to bite their teeth. Two Canadians, Doctors Mackay and 

Saunders, have written a book, 77i«r Modern World, which is a pioneer 
Canadian work in the extensive field of the social studies. 

This is the closest approximation, yet produced in Canada, of a real 
study of society. As such the book is truly "social studies." It is rich in 
material for the bona fide social studies teacher, and for the bona fide 
social studies curriculum. Here is a correlated study of the world today 
in its economic, government, and international aspects, with history placed 
in its proper position, as tracing the rise of our present world institutions. 
The first part is concerned with "The Economic Background of the 
Modern World." For example, the rise of power is surveyed from the 
early utilization of wind and water to the modern use of coal, water, and 
oil. From this the natural growth of transportation, communication, 
mediums of exchange, trade, population, and so on, are traced. The second 
part is a study of government, with special emphasis upon democracy and 
"democratic government in Canada," together with a treatment of democ
racy's chief rivals, fascism and Soviet communism. This is an excellent 
section. The third part has to do with the nations in their world relations. 
In the first part of this section Professor Mackay surveys the nationalistic 
aspects, such as nationalism, imperialism, war, and armaments; he then 
branches into internationalism, with extensive treatments of the League 
of Nations and the British Commonwealth—all this with a broad and 
well-directed historical background. The fourth part concludes the book 
with three chapters on the world economy of the present day. and its 
experiments towards economic recovery. 

If our social studies curriculum were properly oriented, the material 
in this book might well be used as a basis for a Grade 12 course in the 
social studies. In this way the course in the final year of senior high school 
would sum up and place in its proper world setting the knowledge of 
history, economics, government, and geography mastered in the previous 
grades. Undoubtedly, this trail-blazing book indicates the new trend; a 
trend toward which our social studies course must be adapted. 

.- Before passing on to the pedagogical weaknesses of the book, one 
more of the many good points must be mentioned. Justice is at last done 
to the real builders of our civilization; men and women whom our poltical 
and military historians have too often ignored in the past. Not only are 
men such as Faraday, Newcomen, and Henry Cort given their due recogy' 
nition, but numerous others such as Peter Onions, Henry Maudsley, 
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Samuel. Brown, Daimler, and Priestman, are mentioned. Strange these 
names are to the majority of us who have nibbled only at the upper 
structures of society instead of attacking the foundations. They will not 
be so strange to the citizen of the future. 

We shall now advance, for constructive purposes, a little adverse criti
cism. The authors have immensely weakened the practicability of their 
book for use in secondary schools by endeavouring to write for too large 
a reader audience—"for young Canadians, from seventeen to seventy." 
Although they have "more particularly" written "for those Canadians who 
are about to leave secondary school and to undertake the grave respons'-
bilities of citizenship". The present reviewer believes they have over
estimated the capabilities of the contemporary average high school pupil, 
especially in view of the fact that we have not yet in Canada a properly 
articulated social studies course. 

Although the authors endeavour to avoid the technical language, some 
of the pages, especially those on the economic subjects of money, banking, 
and exchange, are spoiled by the usual verbosity of the economist. Indeed, 
quite often in these chapters the economist in Dr. Saunders ousts the 
teacher in Dr. Saunders. Incidently, the present reviewer stoutly claims 
that economic theory can be dealt with at the secondary school pupil's 
mental level. It has been done, and it will be done in the future. 

The Modern World lacks all such pedagogical essentials as suitable 
wording, interest-arousing headings, and test and thought-provoking 
questions, such as are to be found in the works of Rugg and others. In 
short, the book is glaring proof of the need of co-operation of the special
ists in the social sciences and in pedagogy. 

Nevertheless, this work of Doctors Mackay and Saunders constitutes 
a real challenge to Canadian teachers of the social studies to follow similar 
lines, and to improve upon them, in their teaching, text-book writing, and 
curriculum construction. In this well-indexed book, containing standard 
and up-to-date bibliographical references, the teachers of history, geog
raphy, civics, and economics, will find abundant suggestive material. 
Indeed; no self-respecting social studies teacher can afford to overlook it. 

In conclusion, we record our complete agreement with the authors that 
"There seems, indeed, to be no alternative for democracy but deliberate 
education for citizenship, and in this respect Canada is no exception." 

Furthermore, we heartily subscribe to Hardy Hill's comments in his 
review of the Modem World in the December issue of The Canadian 
Historical Review, when he declares that "instruction in such problems as 
come within the compass of this book must cease to be the monopoly of 
the universities." 

For The STUDENT! 
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HIGH SCHOOL GENERAL SCIENCE 
By D. C O C H R A N E , Ocean Falls, B. C. 

| ~ \ F all the academic subjects, I believe that General Science is the most 
important. I also believe that it is the hardest to teach. In the other 

subjects there are text-books which the students can study, and so per
suade themselves and even the examiners that they have learned something 
—and if they have not really learned anything it does not matter much, 
so long as they pass their examinations. But Science matters. It deals 
with the substance of Life: how we live, and how we make a living. It is 
the stuff that civilization is made of; the source of luxuries for the com
mon people, such as no ancient emperor could afford. Also, it pays in real 
money. The amount wasted by people who buy Foolish Crystals instead 
of Epsom salts, and the doctor bills of people poisoned by hair dyes and 
hair removers would pay for a lot of test tubes. We must teach science. 

And we must teach more of it. In a recent issue of The B. C. Teacher. 
Miss Mockridge pointed out that our pupils are growing up in disgraceful 
ignorance of the most important facts of biology. She says that this is 
especially bad for the girls who are going to be nurses; a mere male would 
have supposed that it was very much worse for the girls who are going 
to be mothers. At the same time, biology is not taught at all in most 
country high schools; and where it is taught, the course seems to be such 
that only those who are good at drawing can hope to get good marks in it. 
There are some rudiments of it called for in the Ninth Grade General 
Science course, but in most schools this part of the course is slighted to 
give more time to the examination subjects, chemistry and physics. What 
we need, as she says, is a course in General Science running all through 
the high school grades, and carrying matriculation credit. 

Such a course is most needed in country high schools, and could be 
specially adapted to their needs and limitations. It would try to teach 
things that are useful and interesting, rather than intricate and tedious. 
Of course, I am strongly in favor of torturing children for the sake of 
Formal Discipline; but let the Mathematics teacher do it—not me! 

Chemistry, for instance, can do very nicely without Boyle's and 
Charles' laws and the acres of problems built on them. Multiple propor
tions and the methods of calculating atomic weights can wait, and so can 
the processes of making sulphuric acid and soda. Instead we can have 
more organic and biological chemistry, some acquaintance with the nature 
of common medicines, and .simple tests for common adulterations. 

The present course in Physics is so strongly masculine that some 
schools refuse to try to teach it to girls. But there is r;o good reason why 
girls should not learn how to replace a fuse, repair an extension cord, or 
even read a meter. The care of automobile storage batteries, radios, and 
electric heating devices are all useful and interesting topics, as well as how 
to avoid accidents with electricity. The use of lenses in camera, telescope, 
microscope, and especially the human eye and its spectacles, will make a 
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= ". . . . It is a distinct step in the right * r i i *ork". = 
EE direction". ". . . . I believe its adoption would E 
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E Part II contains 39 Exercises with Review Tests and 39 sheets of graph E 
E paper—80 pages in all. E 

E Price, 25c per copy for orders of one dozen or more. Postage extra. = 

1 WRIGLEY PRINTING CO. LTD. 1 
| 578 SEYMOUR STREET VANCOUVER, B. C . | 

r n i i l l l l l l l l l l l l l l l l l l l t l l l l l l l l i l l l l l l l l l l l l l l l l l l l l l l l S M I I I I I I I I I l l l l l l l l I I I I I I E I I I I I l l I l l l l l l l l I I I I I I I ^ 

good course on light. Sound can be studied from the standpoint of har
mony, showing how "the music goes round and round and comes out 
here." They can learn about heat from a gasoline engine, and about 
atmospheric pressure from a vacuum cleaner. 

Soil geology is interesting in farming districts, and mineralogy in 
mining regions. Physical geography belongs here—not at the beginning of 
the geography course. 

Botany: a study of the parts of a plant and their uses; osmosis and 
photosynthesis. 

Astronomy: as in the geography book. On the Coast, study the tides; 
in the Interior, build and observe a sun-dial. 

Meteorology: as in geography. 

Biology: as recommended by Miss Mockridge. 

. For country schools, this course could be divided into four almost 
independent sections, and one section taught to all grades each year. In 
this way the harassed country teacher could give the subject plenty of 

•v time, and the cost would be insignificant.* 

• At Ocean Falls much of the course suggested by Mr. Cochrane Is already 
covered in an elementary way In the Junior High School grades. Mr. Cochrane has 
some mimeographed material which ho would bo pleased to send to anyone 
Interested.—Editor. 
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Edu :: f> ' in The Outposts 
By ISOBKL Bi •• >'UV, -tor s.ie:r.entary Correspondence School, 

••iau-ia.. 3. C. 

" D I L L Y lives in a c- ! ig i tnL.nmse , cnty miles from the nearest landing 
float at which hi.- TS ;;h:-:" loot .replies are delivered. Lawrence is 

a nine-year-old Indian boj :.-v ~ . r -un i-snccs which prevent his attendance 
at a regular Indian re.-ide=ii:;i; -::hoo. iordon lives at Anyox where the 
copper smelter has rec -r.'y t -••r-.l and ; reed the local school to close also. 
Irene travels miles out rom .Briiitee '..i--fge every winter on her father's 
trap-line. George lies i: s •,,ra.st.-r" cas: his Vancouver home, unable to 
write except when lying n •: jma- or back. Yet, Billy, Lawrence, 
Gordon, Irene and George .:• aib mer.r. icrs of the same Grade I class. 
They are receiving their. -!trr»t^cdw^.i tc :ormal education as pupils of the 
Elementary Correspondence H,OI , Eueh child is proud to receive his 
corrected lessons and frier i i /y 'ruler's letters from "his" school in the 
Parliament Buildings, Vic-jri;:. 

These children are just fn.e -f :iii:e hundreds who are enrolled as 
correspondence school pupi'.s.. "3 isr receive lesson assignments which 
follow the provincial Prograrnnr-t: . i i : Studies. Each child is taught 
individually. If he complete- tu:r in each subject per week he will 
complete a grade's work in ten" tsaivoi. w nths. But if his ability and age 
warrants, he may complete hi; l i s s o m tr.ore rapidly. Or he may-find it 
necessary to spend more than onie ;-*dt jjoing some lessons. In any case, 
lessons are submitted to the sebum ncowding to each individual child's 
ability. No lesson less than 90 per -"art; perfect is accepted, so there is 
little temptation for pupils to sccsmSv careless, low-standard work. 
Thousands of lessons per week are -Rrazxad in the School from pupils in 
all remote districts of British GOKESEMI. Sometimes students submit 
several weeks' (and even month='"n •vsnre at onci—poor mail conditions 
preventing frequent contact with the Scjnr.L 

There is a tendency for a Cerrtespi;:iuence School to become merely 
a highly organized office: lessons stent: out according to mail schedule, 
letters sorted and filed, marks recordled according to routine, and reports 
issued. This danger has been thoughtnfuihy avoided in the Victoria School. 
Each teacher in the School is responsible for becoming a personal friend 
of each of the pupils in her grade. 12;- personal letters, snapshots, etc., 
she learns her students' living comhtions. personal interests and school 
background. It is no exaggeration to -ay that many of the Correspondence 
School pupils feel that their teachers ure their best friends. The far-away 
teachers are the children's only contact with the world outside their 
isolated homes. In the Correspondence School, pupils feel that they have 
many friends, not only in the teachers, but also in fellow-pupils. A certain 
amount: of work is exchanged between papils. 

While parents on the frontier are happy to kno.iv .chat their children 
have friends in Victoria, they are even more inter-.ateti to know that 
School by correspondence is successful from an educaiftrazl point of view. 
Today a man came to the School .to ask about the rrrarord of previous 
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correspondence school students. He was considering moving to an 
isolated home for three or four years and would not move if his children's 
education would suffer. He was glad to hear of the many Correspondence 
School pupils who have transferred to other schools and ranked at the 
head of their classes. He was interested to learn that Correspondence 
School pupils may obtain their High School Entrance Certificate by 
recommendation and continue to go to school by mail to the end of the 
Senior Matriculation year. The high standard of work required at the 
School well justifies faith in it from an academic point of view. It is 
interesting that the lessons written for British Columbia pupils have been 
used as models in a number of American States and Canadian provinces. 

Much credit for the success of Correspondence School pupils must be 
given to their Home Instructors. Especially is this true in the Primary 
Grades. The lessons have been written directly to pupils but there are 
also Instruction Sheets to Home Instructors. We are grateful to the busy 
mother on a farm who comes in from planting crops to dictate Johnny's 
Spelling lesson, to the fisherman who sets aside a certain time each day for 
timing Mary's Arithmetic Speed Work. There are some parents who are 
glad to have the duty and interest of supervising their children's school 
work. For instance, one mother writes from Barkerville that our lessons 
are the "light of the home". She, her miner husband and their Grade V 
son live twenty miles from the nearest post office and general store. There 
is little housework to be done in a two-room cabin, library facilities are 
limited, and so the mother is glad to spend several hours per day discuss
ing stories from her son's Reader and helping him with Geography scrap 
books. O n the other hand, there is the lady vith six children in the 
Okanagan who is looking after a farm and trying to keep her older boys 
on the land, off relief. For her to take time even to supervise the 
younger children's "school" hours and the mailing of lessons is a consider
able sacrifice. In a few cases, Home Instructors are not members of the 
pupil's family. Interested friends, for example, help children of foreign, 
non-English speaking parents. 

There is little expense for parents in connection with the Correspond
ence School. Printed lesson assignment sheets, ruled lesson paper and 
other stationery supplies are free of charge. Some textbooks are lent to 
pupils by the Department of Education while a few are purchased by 
students themselves. Where financial circumstances make it impossible 
for pupils to obtain copies of books, the I. O. D. E . usually undertakes to 
provide the necessary funds. The School pays postage one way on 
lessons while pupils pay return mail charges. The cost to parents of 
enrolling children in the Elementary Correspondence School is no more, 
if as much, as the expense of regular school attendance. For the Govern
ment, the total cost of correspondence instruction is relatively low: only 

. about $12 annually per pupil. This sum includes the cost of all supplies, 
S-laries and postage. 

For Correspondence Instructors in Victoria every mail brings 
hundreds of interesting messages. The lessons themselves contain many 
significant notes on pioneer life. Besides, unusual requests for assistance 
give sidelights on pioneer life. There is the woman who does not trust 
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lvjr husband to post her mail and who includes her sealed, stamped letters 
in the children's packages of lessons with the hope that they will be mailed 
in Victoria. There is the enquiry received recently to know "if you can 
teach a person to read The Saturday Evening Post in six weeks". One 
mother wrote to the School requesting better mail service. She lives on 
the coast where the boat calls only once in three weeks. Food supplies 
are often stale before they reach her. Neighborhood squabbles, troubles 
with the Pension Board, and family disagreements are all explained to 
Correspondence School teachers. 

This article has given glimpses of the work of the Elementary Corres
pondence School as it pertains to the children in Grades I to VIII. There 
are as well about two hundred adults enrolled in these grades—from Relief 
Camps, Tranquille Sanitarium, Oakalla Prison Farm and private homes. 
The total year's enrolment of the School to date is about 1100. There are 
thirteen instructors and stenographers engaged at present in the work of 
marking lessons and managing the office. For a complete picture of 
correspondence instruction in British Columbia, one should refer to Mr. 
Gibson's article in the December issue of The B. C. Teacher. 

The Financial Report 
By W . MORGAN, Chairman of Finance Committee, B. C. T. F. 

T ^ O L L O W I N G the publication of the Finance Report in last month's 
issue, enquiries have been made as to lack of detail. The Finance 

Committee is taking this opportunity of explaining that the report given 
is a reproduction of the Auditor's Report, with one exception, due to the 
payment of several outstanding accounts. 

For the benefit of those members of the Federation who would prefer 
to see a more detailed statement, we should like to point out that all 
accounts, big and little, are paid by cheque and covered by vouchers, all 
of which are scrutinized by the Secretary-Treasurer and by the Chairman 
of Finance. In addition, the Assistant Secretary, Miss Clayton, keeps a 
complete set of books, covering all details and these books are available at 
all times to members of the Finance Committee. To print the details 
contained in such a set of books would require almost a full issue of the 
magazine and that is really unnecessary since the Auditor's Report is 
made from them. 

The Finance Committee would welcome any enquiries as to the spend
ing of your money and, with sufficient notice, would be willing to answer 
such enquiries. We feel we have two major duties, first, to define a 
financial policy and, secondly, to carry out that policy, but we never lose 
sight of the fact that the Finance Committee is subordinate to the Execu
tive Committee which, of course, must sanction such policy. 

The Finance Committee, welcoming any constructive criticism, makes-"' 
the above comments merely by way of explanation. We have no reason 
to suppose that all our members could possibly know the careful guards 
that are placed upon the finances of the Federation. We hope and trust 
that such explanation will be of some value to those interested but that 
it will not prevent further enquiries being made. 
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THE "HOUSE SYSTEM" OF ATHLETICS 
By J A C K F O U R A C R E , Physical Education Instructor, 

Nanaimo Junior and Senior High School 

T the outset tlie writer would like to make clear that the, idea of the 
*" House System of Athletics is not his own. As a matter of fact it is 

not particularly new and is in operation in various schools throughout the 
Province. It was introduced by the writer into the Nanaimo schools in 
1932, and has been so successful in fostering athletics for all that an 
explanation of the system may be helpful to others who have to deal with 
the problem of athletics in various types of schools. The advantages of 
the system, how it works, and its general organization, will each be dis
cussed in turn. 

Its chief advantage is that it permits every pupil to take part in major 
sports such as football, basketball, and softball, whether or not he is pro
ficient. He does not feel outclassed, because he competes against boys of 
his own age and ability. 

Under the usual system, it is only the best players who are picked to 
form a "School Team," so that probably not more than 20 per cent of the 
students participate in athletics. These few, and these alone, receive all 
the privileges and derive all the benefits from sports. The remaining 80 
per cent look on. 

Inter-school competition is good and has its place; but the main object 
should be not merely to have the best school team in the community, but 
rather to be the school that has the greatest proportion of its student body 
participating in athletics. The aim today should be to have 75 per cent of 
the pupils taking active part. The remaining 25 per cent will include tho^e 
physically unfit to play, those not interested, and those having out-of-
school duties which preclude participation. In other words, the aim is to 
reach 100 per cent of those who can and will play. 

There should, of course, be no forcing of any pupil; but encourage
ment and persuasion will be needed in cases where he hesitates because he 
doubts his own athletic ability. Once in the game, this hesitation usually 
disappears and the problem is solved. 

The organization in the Nanaimo schools niajr be briefly outlined as 
follows:— 

All boys and girls are divided into three groups called "Houses," a 
suitable name having been selected for each House. (The number of 
Houses will depend on the needs of a particular school.) Each student 
iaking part is placed in one" of these Houses, and plays for it not only 
throughout the year but as long as that student remains at school. The 
purpose is to.,, build up a House tradition and loyalty, and experience in 
Nanaimo shows that this is quickly accomplished. The pupils think of and 
speak about their respective Houses as something to which they belong; 
they compare merits with other Houses; they are encouraged to wear thc 
House "letter: 
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In p^ch House there are three divisions—Senior, Intermediate, and 
junior. A single House may have one or two or more Senior teams, as 
many as are required to accommodate all Senior pupils who wish to play; 
and so also with Intermediates and Juniors. A complete schedule of games 
is drawn up at the beginning of each season. There are no inter-division 
games; i.e., Seniors play against only Seniors, etc. Thus, since the boys 
and girls are competing against others of about the same weight, age, and 
ability, competition is fairer and consequently keener. 

In charge of each House is a member of the teaching staff as House
master or House-mistress, who takes a share in supervision of games as 
well as being a general sponsor for the House. 

A n athletics committee of three boys and three girls assists in the 
management of the system, and on occasion works in conjunction with 
the Students' Council. 

The captain of each team is held responsible for getting his team out 
for all scheduled games, for checking attendance of his team, and for 
reporting absentees so that a close check may be kept. Those who sign up 
for a sport are expected to turn out regularly unless there is a legitimate 
excuse. Second offenders and unexcused absentees are subject to suspen
sion for a period of time. 

The captain is also responsible for conduct and sportsmanship in his 
team. At the beginning of the term so many points are credited to each 
House for sportsmanship. If an offence warrants it, sportsmanship points 
are taken from that House. Cases are dealt with by bringing the offender 
before a meeting of House-masters and mistresses, the athletic committee, 
and the team captains, who decide whether punishment should be personal 
or whether the House should be penalized. Two personal offences consti
tutes an offence against the House, which therefore loses points for 
sportsmanship. 

As stated previously, a regular league schedule is drawn up for each 
sport, and points are awarded, not to winning teams, but to the House to 
which the winning team belongs. At the end of the football season the 
winning House receives a cup emblematic of the school championship in 
that sport; and so with the other games. Cups are held for one year. 

There are also sectional play-offs for the championship of the Senior, 
Intermediate, and Junior divisions, respectively, held at the close of the 
season. Here one "all-star" team to represent each House is picked from 
all players in the section. Cups are also awarded of the sectional 
championships. 

The" popularity and effectiveness of the system is proved by the 
enthusiasm with which the pupils support it. It may be said that there 
has developed a very fine spirit of sportsmanship between Houses. The 
splendid results more than justify the time and trouble involved in organiz
ing and supervising the work. 

(Continued on page 47) 
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RURAL SCHOOL PROBLEMS 
By W . H . K O L T H A M M E R , Canyon, B. C. 

R I *HE B. C. Teacher is a most interesting magazine, but all too often the 
rural school teacher looks in vain for articles that will be immediately 

helpful in connection with his special problem. 
In the December issue there appeared a very interesting article on 

Primary Number Work which stated that "Number work should never be 
assigned as busy work" and that "the allotment of forty-five minutes a 
day to Grade IIB is scarcely long enough to teach the full assignment". 
Yet the rural school teacher, with possibly eight or nine grades and with 
a winter school day of four hours, will probably not be able to secure a 
teaching period of ten minutes per class even when he combines grades to 
the utmost. Moreover, his Grade VIII pupils have to meet in June the 
same examinations that face pupils in more favored localities. Further
more, the average rural school is very poorly equipped. 

We read, with an unbiased mind, but a little doubtfully, that the rural 
pupiMearns to be more self-reliant. This may be true in a few cases, but 
one cannot get away from the fact that in formal examinations the marks 
obtained by pupils in graded schools are almost invariably higher than 
those obtained by pupils in the rural schools. 

Now that the curriculum is being revised, we are presented with a 
suitable occasion for devising possible remedies. 

I am of the opinion that the curriculum for rural schools should be 
much more elastic and better adapted to actual conditions. Certain sub
jects, elsewhere compulsory, might perhaps be made optional and the 
course could be organized around certain simple core subjects. Might it 
not be wise to confine instruction in Art to those pupils who show a natural 
bent for that subject? Nature Study might be limited very.largely to the. 
natural phenomena of the particular locality and to its relation to 
Geography. Health, as pointed out by Mr. Harries in the January issue of 
The 3. C. Teaclxer, is a very important subject indeed, but I fail to see 
what the names of bones and so forth have to do with it. Similarly, our 
school Geography, with its staggering array of facts, should be greatly 
simplified. In connection with Spelling, derivatives of listed words should 
be included in the textbook. Very many of the pupils have no dictionaries 

T H E " H O U S E S Y S T E M " O F A T H L E T I C S — C o n t . from page 46) 

; In conclusion a few figures are subjoined, showing the number of boys 
^taking part in major sports. (The writer has not on hand the correspond

ing figures for the girls'section.) 
Sport Number Playing Number in School Percentage 

Football..... 125 200 62% 
Basketball 130 200 65% 
Softball.. 115 200 57% 
Those playing in one or 
more games 150 200 75% 
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and if the teacher has to supply the derivatives, it is almost impossible for 
him to provide the individual teaching that i s essential. 

lit many localities consolidation of schools would be a great help 
toward the solution of rural school problems, but when such a policy is 
adopted the rural teachers already employed and giving satisfactory service 
should be absorbed in the larger unit. It would be a great advantage if 
rural schools were grouped under supervisors who have had years of 
experience with rural school problems. The writer cannot speak too 
highly of the helpful criticisms and suggestions that he has received from 
school inspectors, but he feels that supervisors specially trained for and 
experienced in rural education, and with more time at their disposal than 
inspectors have for supervisor}' work, would be able to help rural teachers 
to overcome many obstacles that at present seem insuperable. 

When the textbook problem is being faced, the needs of the rural 
school should be the primary concern. Books adapted to city schools are 
often very ill-adapted to rural schools and in the town school there are 
libraries and other facilities which we lack. Even without the best possible 
textbooks the urban teacher may do good work, but in a rural school good 
textbooks are of primary importance. 

Under the guidance of a sympathetic Department of Education and his 
local inspector the rural teacher should be given much freedom in the 
interpretation of the curriculum and allowed to develop the particular 
children entrusted to his care along lines which respect their natural bent. 
Such recognition of individual differences is particularly important in the 
rural schools. The pupil's requirements may be such that a course of 
studies, framed for the so-called average pupil, may not meet his 
needs; and the help which he should be receiving before he is fourteen 
years of age may provide the necessary stimulus to give society an inventor, 
a scientist or other type of citizen of outstanding importance. 

The pupil will be educated most effectively if he is doing or developing 
the thing that appeals to him rather than doing those things which do not 
appeal to his interests and which will be forgotten very soon after he leaves 
school. The liberty for which I am arguing will entail added responsibility 
for the teacher; but, on,the other hand, the pupil will help himself far more 
effectively if engaged in work that is a pleasure and will require less super
vision than when driven to do something at which he will never be efficient 
and, therefore, never successful. 

Rural teachers must never lose sight of the fact that they are doing 
work of outstanding importance. To a very special degree, the Canada of 
tomorrow depends upon them for a healthy, self-reliant, wholesome popy> 
lation. To better their own qualifications and the conditions under which 

• their work is performed must be objectives that are never forgotten. If 
they fight on, without haste and without rest, tomorrow will bring 
its reward. •. > 

If education is to function in life it must be based upon and be organ
ized in terms of life itself.—DR. W . L . W R I N K L E , Colorado. 
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THE EXAMINERS EXAMINED 
p H A T teachers (in their youth sufferers of examinations, in their age 

inflictors thereof) should be interested in a pamphi t entitled An 
Examination of Examinations* is readily understandable. Thai the Literary 
Editor of the London Spectator should insert in his Books of the Day, 
January 3, 1936, a lengthy review of such a pamphlet is, though less 
understandable, highly significant. The significance lies in the fact that 
Mr. Verschoyle, the editor and in this case reviewer, may be regarded as 
representing the large body of well-informed men and women who, 
although not educators, are interested in education as it affects society and 
who are commencing to ask and discuss. 

The pamphlet, An Examination of Examinations, summarizes the 
findings of committees appointed by the International Conference on 
Examinations held in May, 1931, under the auspices of the Carnegie 
Corporation, the Carnegie Foundation, and the International Institute of 
Teachers College, Columbia University. The conditions under which the 
experiments were carried on were those under which examiners usually 
work. The papers used were written by students for various of the school 
and university examiners. The paid examiners were experienced and 
competent. 

Careful investigation was accorded to the marking of four distinct 
sets of examinations: (1) the Special Place Examination (written by 
children; of 10 to 12 on their completion of elementary school), (2) the 
School Certificate History and English papers (corresponding roughly to 
matriculation in British Columbia), (3) the College Scholarship Exam
ination in English Essay, and (4) an oral examination based upon that 
given by the Home Civil Service. The first set of examinations was 
marked by examiners working in pairs with "carefully drawn-up marking 
schemes," the second and third by individual examiners, the fourth by 
two independent examining boards. 

Mr. Verschoyle summarizes as follows the report of the committee 
investigating the School Certificate History Examinations: "Fifteen papers 
which had received exactly the same moderate mark from the original 
School Certificate examiner were marked independently by fourteen 
examiners, who were asked to assign to them both .numerical markings 
and awards of Failure, Pass and Credit. After an interval of a year the 
same scripts, bearing, of course, no traces of previous examination, were 

. sent to the same examiners for re-marking. On the first occasion, though 
/H ê scripts had all received exactly the same mark from the original School 
Certificate authority, they received from the fifteen examiners man.s 
varying from 21 to 70 out of a maximum of 96. On the second occasion, 
the marks varied from 16 to 71. The marks allotted by the same examiner 
to the same candidate on the two occasions were frequently notably dis
similar, in one case the difference being as much as 30 marks. Moreover, 
in assigning the verdicts of Failure, Pass or Credit, in 92 cases out of 210 

• B y Sir Philip Hariop. K.B.K., C.I.E.. and IS. C. Hhoacx, D.Se. (Macmillan. is.) 
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an examiner in judging a paper gave a different verdict on the second 
occasion from that which he had given on the first. In nine cases a can
didate was moved two classes up or down, and one examiner was revealed 
to have changed his verdict in eight cases out of the fifteen." 

Investigation of the corresponding examination in English revealed 
that in only one case out of forty-eight had the seven examiners agreed 
as to the grading (Failure, Pass, or Credit) which each candidate received. 

The College Scholarship Examination in English Essay was marked by 
five independent examiners. The result was that "the average range of 
difference in the marks awarded to a particular candidate was 19.6," 
moreover, that, "though 17 candidates were placed in the 1st class by one 
or other of the examiners, not a single candidate was placed in this class 
by more than three out of the five examiners." 

Although the University History Honours Examination was marked 
on the Oxford 24 grade system of literal m?rk'*ig, and although nine of 
the examiners were university professors, ti: results showed "irrecon
cilable differences of standard." 

The results of the Special Place Examinations, simple papers marked 
by pairs of examiners furnished with marking scales, showed that "this 
method did not substantially diminish the element of chance." 

The two independent examining boards who conducted the oral Civil 
Service examinations came to strikingly different conclusions as to the 
ability of the candidates. "The candidate placed 1st by the first board was 
placed 13th by the other, and the candidate placed 1st by the second board 
was placed 11th by the first. The average difference between the marks 
awarded to a candidate by the two boards was 37 marks out of a maximum 
of 300, with an extreme disagreement between them of 92 marks. In the 
marks awarded to a candidate by the separate members of the boards there 
were differences of up to 140 marks." 

Returning to the Spectator reviewer, important because of the body of 
opinion he represents, we find him expressing the personal belief that 
"examinations today dominate the educational world, and as a result most 
of the professions and careers." This view he may well have entertained 
even before encountering An Examination of Examiners. Perusal of the 
pamphlet, however, convinced him that, in addition, "examinations, as 
they are at present conducted, are always unreliable, and generally unfair 
as tests of rnental achievement." 

How far we, as teachers, concur with the reviewer in his reactions 
and final conclusion will be conditioned by our answer to three questions: 
(1) Do we believe that in British Columbia the examination system oft/jri 
plays an unfortunate part in determining the after-school career of the 
individual? (2) Are our methods of framing and marking examination 
papers, in our schools, at Victoria, and in the University of British Co
lumbia, any less fallible than those proved inadequate in the pamphlet 
under discussion? (3) Are we interested enough in education to work 
for a rapid improvement of examinations instead of merely acquiescing 
in our own indictment if we, too, find ourselves culpable in the respects 
outlined above? 
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HIGHLIGHTS OF 
T P H E appointment of Chas. Mac

Donald of Vancouver to suc
ceed A . E . Planta in the Senate 
gave the parties in that body the 
following standing: Conservatives, 
53; Liberals, 33. 

* * * 
Dr. J . D. MacLean, former 

Premier and Minister of Education 
of British Columbia, became once 
more chairman of the Canadian 
Farm Loan Board on January 2. 

* * * 
A Dominion-Provincial Commit

tee on Finance on January 14 
reached an agreement for establish
ment of a National Finance Coun
cil to coordinate financial policies 
and public borrowings with a view 
to guaranteeing and refusing pro
vincial loans. 

* * * 
Hearing began before Supreme 

Court of Canada on January 15 of 
appeals of provincial governments 
against eight "New Deal" statutes 
of the Bennett1 regime. It is not
able that the arguments to date 
have been based on the contention 
the Dominion trespassed on provin
cial prerogatives, not that the acts 
were not in the best interests of the 
people. 

* * * 
Attorneys-General met at Ottawa 

on January 29 to discuss how Can
ada should proceed to secure the 
ri^ht to amend its own constitution, 
the B . N . A . Act. New Brunswick 
was understood to be still doubtful 
whether it should be given such 

Rudyard Kipling, famous British 
author and poet, died at Middlesex 
Hospital on January 18. 

JANUARY NEWS 
King George V died at Sandring-

ham on January 20. Edward VIII 
was formally proclaimed in London 
the next day. The late king was 
buried at St. George's, Windsor, on 
January 28. 

* * * 
Italy's reply to the request of the 

Swedish government for an explan-
tion of the aerial bombardment of 
a Swedish Red Cross hospital near 
Dolo, Abyssinia, was that Ethiopian 
warriors had sought Red Cross 
protection. 

* * * 
It was reported in Belgrade on 

January 9 that, owing to the in
creasing number of deserters from 
Italy the Jugoslav government was 
preparing a large concentration 
camp for their reception at Tuzla, 
Bosnia. 

The Government of Austria reit
erated to a huge rally in Vienna on 
January 19 its determination not to 
unite with Germany, but since its 
Stabremberg-controlled dictatorship 
can no longer be subsidized by Italy 
it is said to be relying on other 
Central European alliances to en
able it to maintain this policy. 

* * * 
The Government of the Soviet 

Union announced on January 14 
its military budget for 1936 will be 
more than double that of last year, 
to meet the threatening attitude of 
aggressive neighbors. 

* * * 
It was stated in London on Jan

uary 14 Chancellor Hitler had re
served the right to fortify the 
demilitarized Rhine zone if an 
Anglo-French mutual assistance air 
pact is put into effect. 
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Dr. Goebbels, German Minister 
of Propaganda, warned the world 
"the time is coming when we must 
demand colonies". 

* * * 
The resignation of ex-Premier 

Herriot from the cabinet on Jan
uary 17 forced the resignation of 
Premier Laval who on January 16 
had won a confidence vote of 315 
to 251. He was succeeded by Sar-
>-aut, whose cabinet is rather more 
to the left. 

* * * 
The Supreme Court of the 

United States on January 6 ruled 
by a 6-3 vote of the judges that the 
Agricultural Adjustment Act (the 
Farmers' N.R.A.) was ultra vires 
of the federal government, and 
therefore invalid. It is the court's 
worst blow to the New Deal to 
date. 

* * * 
Congress passed the bill for pay

ment of die cash bonus to 3,000,000 
war veterans despite the President's 
veto. Therefore the latter on Jan
uary 30 asked Congress to provide 
the necessary $2,249,178,379 to pay 
it. This would involve new taxes, 
adding to the national debt of 
nearly 35fbillions, or inflation. 

* * * 
The world is taking its hat off to 

Dr. Leroy L . Hartman of New 
York and ! formerly of Victoria, 
B. C , who discovered a new form-

•, ula to banish- dental pain and then 
gave it to i the world instead of ex
ploiting it. It consists of a ; super
ficial treatment of two parts sul
phuric ether, one part ethyl alcohol, 
one and one-quarter parts thymol. 

. * * * 
British troops were being rushed 

to Egypt during the month, three 
battalions arriving at Cairo on a 

. single day(on January 15. 

Revelations and allegations before 
the Senate munitions investigation 
included: 

On January 7, that Woodrow 
Wilson removed obstacles to the 
first of many loans from United 
States to Allied Powers. 

On January 18, by T. P . Morgan, 
that banks would lose heavily unless 
British contracts to American rifle 
factories were satisfactory in 1916, 
and that a projected loan of 
$300,000,000 depended on this fact. 

On January 9, that on August 25, 
1915, Wilson suddenly changed his 
neutrality policy in a confidential 
memorandum to Secretary Lansing 
approving permitting allied financ
ing in. the United States. 

On January 10, that a Morgan 
syndicate made a profit of $9,500,-
000 in underwriting the first big 
Allied war-loan, which it is accused 
of selling to the American public 
by high-pressure tactics. 

On January 14, that Col. E . W . 
House, confidant of Wilson, dis
rupted negotiations for a solution 
of the submarine question by ar
ranging a secret understanding 
with Britain. 

On January 15, that the Wilson 
Administration was thoroughly ad
vised of secret treaties for dividing 
the spoils of war among the Allies 
when it urged Congress to carry-
United States into the conflict. 

* * * 
President Quezon of the Philip

pines on January 16 cancelled 31. 
out of 63 oil exploration permits to' 
save natural resources from "-Ex
ploitation". 

* : * '7 * 
Peace terms in settlement of the 

Gran Chaco war between Bolivia 
and Paraguay were agreed to on 
January 20 and signed the next day 
at Buenos Aires. 



The Vancouver Sun is a home paper in every sense of the 
word—all phases of home life are dealt withl From the 
student's angle, The- Vancouver Sun is a valuable medium. 
Besides the many daily features dealing with educational 
matters The Sun publishes a page each week edited by 
Mr. Reid, a well-known Public School Principal. This page 
deals with matters of informative interest to Teachers and 
students alikel By urging your students to take an active 
interest in this page The Sun feels that their general 
education will be broadened. 

NEWS A N D IDEAS 
Mr. Reid and The Vancouver Sun welcome ideas and news 
of interest to readers of this pagel The Sun is your paper 
—make full use of itl If you have special subjects which 
you feel should be dealt with in this way, please feel free 
to tell usl 

• ORDER "THE S U N " T O D A Y I 
BY CARRIER, 60c A M O N T H 
BY MAIL, 2 M O N T H S $1.00 

E7B5 P p A limited number of specially lithographed portraits, 
suitable for framing, of our lato beloved King George V 

are obtai .able fo r use in your classroom. A card with your namo and 
ichocl address >s all that is required This is a limited offer— 
act fast! 

T H E V A N C O U V E R S U N 
V A N C O U V E R ' S H O M E - T O W N PAPER P H O N E : TRIN. 4111 



Equipping the School 
BLACKBOARD 

BELLS 
BOOKCASES 
CHAIRS 
C H A L K 
C L O C K S 
DESKS 

DICTIONARIES 
DUPLICATORS 
EXERCISE BOOKS 
F O O L S C A P 
GLOBES 
INKS 
JANITORS' SUPPLIES 
KINDERGARTEN 

SUPPLIES 

MAPS 
MUCILAGE 
PAINTS 
PLASTICINE 

TABLES 

THERMOMETERS 

TOILET PAPER 

and TOWELS 

TRIMMING BOARDS 

WINDOW SHADES 
A timely reminder for a check-up on your stock of School Equipment. 

We shall be happy to supply your requirements. 

L I M I T E D 

• THE S C H O O L SUPPLY HOUSE 
Stationers, Printers, Engravers, Bookbinders 

Phone: Trinity 1341 550 Seymour Street, Vancouver, B. C . 


