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FOR T H E JUNIOR HIGH SCHOOL GRADES 

NEW AND ENLARGED 

WORK BOOKS !I ENGLISH 
USAGE AND COMPOSITION 

By T. W. WOODHEAD 
T H E FIRST T W O BOOKS IN THIS NEW SERIES 
FOR GRADES VII AND IX A R E NOW IN WIDE 
USE IN OUR SCHOOLS AND A R E RECOGNIZED 
AS I N V A L U A B L E AIDS IN T H E CLASS R O O M . 
T H E THIRD BOOK, FOR GRADE VIII, HAS JUST 
C O M E OFF T H E PRESS. 
The aim of these books is to develop clear expression of thought 
through organized practice. To this end the widely varying 
exercises are classified under the following general headings: 

SENTENCE STRUCTURE 
PUkCTUATION AND CAPITALIZATION 
VOCABULARY AND WORD STUDY 
GOOD USAGE 
THE PARAGRAPH 

The exercises on sentence structure deal largely with the different 
methods of combining ideas. Those on punctuation follow the 
demands of the development of sentence structure while, under 
good usage, are introduced many of the grammatical functions 
which must be understood if the student is to possess the power 
of self-ciiticism. Those on the paragraph have in mind the 
application of basic principles to t le larger theme. 

EVERY EXERCISE HAS STOOD T H E T E S T 
OF A C T U A L CLASS R O O M USE. 

• PRICE: Grade VII—Single copies, 45 cents; Class lots, 36 cents. 
" VIII—Single copies, 45 cents; Class lots, 36 cents. 
" IX—Single copies, 45 cents; Class lots, 36 cents. 

J. M. DENT & SONS (Canada) LTD. 
224 Bloor St. W., 
Toronto, Ontario 

Publishers ISCO Robson St. 
Vancouver, B.C. 
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THE B.C. TEACHER GOES TO WAR 
ipOR this issue we (the Editorial Board) thought we would do something 

different. We decided to attempt to show within the confines of forty 
pages what contributions education was making to the winning of the war 
and to the solution of post-war problems. Frankly, the result is not 
entirely up to our expectations. The time element and space limitations 
prevented as complete a coverage as we should have liked to have made. 

The cover, for example, was to have been strikingly different. But 
this in\-olved more work than our layman minds ever visualized and our 
artist friends were all busy. There was to have been an exposition of 
some of the more outstanding contributions made by individual teachers 
and groups of teachers in such endeavours as volunteer fire brigades, 
A.R.P., nursing services, and in actual field of combat. The details, how
ever, proved too difficult to collect. At any rate, these are activities with 
which we are all very familiar and which have a very direct and obvious 
relationship to the war effort. What is more important is that we reveal 
the part that edwca/iOM in general can and should play in a nation's war 
effort. We hope that we have done this in some measure at least. 

Teachers, no less than the general public, need to be assured tliat 
education has an important role to play in the winning of the war. Any 
person who has pondered over the question of whether or not there w-as a 
more important job he could be doing should read carefully the convention 
address of Mr. William Griffith, President of tlie National Union of 
Teachers, published in this issue. Here is an article that accomplishes our 
whole task within four pages. .., 

Obviousl}', education could do more toward the wirining of the war. 
With this thought in mind secondary teachers will be interested in the 
article, "Education and War Needs", in which will be found suggestions 
for desirable curricular modifications and adjustments. 
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rjTHtnt WAS 
ROOM FOR US 
ATTOSBACSCI 

It makes vou mad, doesn't it—when a street car or bus 
with entrance jammed but with standing room at the 
far end—passes you by at a street corner. 
So please, when you're a passenger yourself, have a 
heart! Think about the people waiting on corners farther 
along the line (you might be in their shoes tomorrow) 
and help make room for them. 
Your courteny in moving to tho front or rear will help 
U P with tho all-important job of actsommodating every
one who needs a riiie. And you'll usually find a bit more 
elbow room yourself at the front or rear of the vehicle. 

C O . O P C R A T I N Q W I T H T H E A U T H O R I T I E S T O K E E P T R A N S I T R O L L l K C i 
A N D W A R P R O D U C T I O N I N C R E A S I N G . 
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Indeed, when we stop to consider how little our educational programme 
has changed to meet war needs we sliould be appalled. More than that, 
should take immediate steps to see to it that this state of affairs is remedied 
as soon as possible. Basic chanĵ cs in present methods of financing educa
tion and higher salaries for teachers are very necessary. From this point 
of view there is every justification for including in a "war issue" the liigh-
lights of the Federation brief dealing with the problem. Every teaclier 
should familiarize hirasell with this and become a \ ocal advocate of these 
very necessary reforms. 

Just as the main articles havc a war or post-war theme so have most 
of the departments heen given a special "colouring". 

We hope that you will find this issue stimulating and will agree with us 
that our attempt has lieen worth while. 

TIIE POST-WAR WORLD 
"'T^HE century of the common man", as United States Vice-President 

Henry Wallace has called this centurj-, will never develop from 
abstract wishing. And it is idle to assume that the "new world order"_will 
be free from the contradictions of poverty and plenty, of over-production 
and under-consumption, which plagued the old. 

Evidence such as "I'affaire Darlan" and the almost universal acceptance 
of inevitable post-war unemployment reveal a deep confusion of objectives. 
It is well, perhaps, that while such confusions exist we should avoid 
deepening them by bitter and prolonged public discussion at a moment 
when national unity or a lack of it may mean success or failure in the war. 
However, the ordinary citizen cannot help seeing that a time will come 
when the problem must be faced openly. That time is not far off. There 
are many, who, Lotus Eater like, will rationalize themselves from facing 
the eventual issue, "There is confusion worse than death". 

The time for concrete ideas is fast approaching. Nothing could be 
more disastrous than for teachers to pursue an "ostrich-like" policy and to 
refrain from rallying the cause of progress. To reject this proposition on 
the plea of being non-partisan will be to shirk a clear-cut duty. 

In the confusion of ideas concerning the nature of our post-war world, 
teachers should and i H u s t be prepared to stand intelligently for just 
principles. But to stand for principles will not be enough. "By their 
deeds " 

Teachers as individuals and as a bodŷ  have a duty to infomt them
selves, now, in order that they may help mould the as yet abstract "new 
order" with practical, workable suggestions. 

IN a world which has tasted of free
dom there is a communication that 

eludes the censor, radiates from the con
centration camp, and hovers in the verj-
air above the firing squad—FRANCIS 
B i D i i L E , Attorney General of the United 
States. 

TH E purpose and justification of the 
war is not vengeance but the estab

lishment of a just and free order for all 
the peoples of the world.—^Frojji a state
ment issued by the National Catholic 
Welfare Conference. 

file:///


Page 164 Tllli B.C. TliACllliii 

Ramblings of Paidagogos 
HOW FAR INDIVIDUALISM? 

O philosoph)' of education has been more grievously misinterpreted 
~ and misapplied than that of John Dewey. In his name the most 

extravagant theories and the most outrageous practices have Ijeen pro
pounded and carried into effect. I say this a Htde bitterly because I 
believe Dewey's principles to embody die purest educational truth so far 
attained, and it angers me to see them abused. I am weary of hearing 
them turned into high-sounding nonsense or bandied about in an unintelli
gible jargon—and I am ten times more weary of seeing them draggerl 
bleeding and' broken to the defence of every current educational evil. 

Now it has been said by our highest military authorities—and I take it 
these men know what they are talking about—that the most serious defect 
among young Canadians enlisted in the armed forces is their lack of social 
responsibility. This criticism has, of course, been worded in many ways. 
Reference has been made to their dislike of regulation, to their casual 
treatment of leave, to their desire for special privilege. It is not suggested 
that these young men and women are inferior in mentality or physique to 
any others in the world. It is simply pointed out that they are victims of a 
misdirected education, of an education that has cultivated their individ
ualism at the expense of their social consciousness and social duty. 

Is this impeachment justified? For my part I believe it is. I believe 
tlie tendency toward self-importance and self-assurance has been evident in 
our schools for lo tliese many years. The war has merely forced it on our 
attention. 

But let us go back a little. In this matter as in almost all others, the 
outcome must be accredited to circumstances radier than to individuals. 
The present emphasis on the development of confidence is a reaction 
against the old emphasis on the development of conformity. Our Georgian 
schools are iii the naUire of an expostidation against Victorian and 
Edwardian schools. Because the latter were repressive and authoritarian, 
we have made the former expressive and libertarian. V/here children 
were rather shy and backward we have assisted them to be rather bold and 
forward, and where they were a little tongue-tied we have encouraged 
them to be articulate. 

To make a very flat statement, there is a definite limit to the personal 
importance of any human being. And for every man—except perhaps for 
one in a generation or one in a century—that limit is reached almost at 
once. Our importance,' that is to say, is not personal but social. It rests, 
not upon our inherent and isolated worth, but upon our value to society. 

Again, there is such a thing as over-expression. Expression does not 
begin and end with its author; it impinges upon the social group to which 
its author belongs. Its very nature and purpose is to go out from its 
source and affect other people. And this applies to every form of expres
sion under the sun. It is consequently ia the highest degree desirable that 
expression should convey something of genuine interest to the recipient; 
it should inform or inspire or entertain. 

Would it be an exaggeration to say the world suffers from a super
abundance of commonplace and even worthless expression already? Have 
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TFAf^ 'HfFRS ' ^^'' '^ DESTRUCTION has boon caused by tho present 
• war than any in recorded history. 

e 
When this insanity will cease no one knows, but everyone knows that it Is not only 
necar.sary but it* is also our duty to PRESERVE and CONSERVE everything. 
Strong, durable Covers for preserving your scholars' books, printed with interesting 
and educative facts regarding Canada and Canadians, and also valuable Information 
concerning the building and maintaining of a heallhy body, can be had FREE. 

e 
V/rlte, staling how many of these covers you would like for your pupils, to 

LOVE-THE FLAVOR MAN I^OTO^'TK"* 

we not our full quota of bores? Are we not pretty will submerged under 
a "weak, washy, everlasting flood" of so-called oratory, literature and art? 
Is it necessary to cultivate in our children so powerful an urge to self-
expression—irrespective of anything they may have to communicate—-that 
these conditions are made fifty times worse? Believe me, if we carry this 
course to its logical issue we shall have a world in which everyone is show
ing off and no one attending, in which everyone is talking and no one 
listening, in which everyone is leading and no one following. 

Then how far individualism? As far, I would say, as it is consonant 
with the vastly inore imperative demands of social and national life, as far 
as it marches with social responsibility and with the discipline necessary to 
the execution of a: common enterprise. Not only the war but all human 
experience bears witness to this. The essence of morality is a reasonable 
abnegation of self in the general interest—which is also the essence of 
patriotism and of industrial achievement and indeed of every successful 
social undertaking. 

Let me be clearly understood. I wish for no return to the traditional 
school with its watchwords of silence, obedience, and immobility. On the 
other handv I am sick to death of the progressivism that makes expression 
an end in itself, and exalts individual importance above social value. 
Neither John Dewey nor any other sensible philosopher has supixirted such 
one-sided theories—as anyone might know, since these theories are unable 
to survive a ten-minute analysis. 

What then ? This surely. Our schools have a two-fold aim: to develop 
individual potentialities truly, but in such a way that these will function in 
the social interest. The j'ears before us—years of war and years of recon
struction—require the utmost efforts of a socially responsible people. Thus 
a pressing task of the schools is to reinforcei the social attitudes: in place 
of self-assertion, modesty and reserve; and instead of Ijlatant individualism, 
teamwork and recognition of authority. 

''E need technology to win the war, but technolog)' will not win it. And 
technology alone will not establish a just atid lasting peace. What 

will the war and establish a just and lasting peace are educated citizens. 
— R O B E R T M . H U T C H I N S , president, the University of Chicago. 
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B. C. T. F. and Kindred Associations 
Nnvs for this department of "llie B. C. Teacher" should he sent lo 

Mu. IIARKY CUAKI.KSWORTH, General Secretary, 
ijoo Robson Street, Vancouver 

R E P O R T OF C H A I R M A N , U. C. T. K. 
C O M M I T T E E O N T O T A L W A R 

January 11, 1942. 

TH E 1942 annual meeting of the 
B. C, T. F. passed a resolutioij calling 

luianimously for total war against the 
Axis. In October, 1942, a committee was 
appointed to act on this resolution. Since 
a chairman could not be found in the 
south, ou December 24, the undersigned 
was asked to act as chairman from 
Prince Rupert and steps are being taken 
to get the committee iunctioning. In the 
meanwhile the following is submitted for 
your consideration. Comment and sug
gestions from any teachers will be ex
ceedingly welcome. 

"Total war" is a phrase that is on 
everybody's lips. What docs total war 
demand of us as teachers? Total war 
demands of us that wa shall be an active 
part aud continuation of the fighting 
forces of our country. Dieppe has shown 
that to be a high standard. Til l we 
reach it we shall not have lived up to the 
resolution of our annual meeting. 

How is this standard to be att<-iined? 
First, we must survey and evaluate the 

contribution British Columbia teachers 
are already making as a guide to further 
action. Our schools are producing and 
have produced men and women more or 
less possessing the attitudes, habits, and 
ideals befitting a democratic people, will
ing and able to defend their v.-ay of life 
and above all to improve it. This is the 
basic contribution. The extent to which 
we have been responsible as teachers for 
success or failure in this must be fear
lessly and honestly examined. 

Such direct aids to victorj' as selling 
war stamps, cadet work, salvage drives, 
and so on, will prove simpler to survey. 
It should be pointed out, however, that 
these results are principally of value 
where they show an miderstanding of the 
war on the part of the pupils. And 
large areas where, for example, war 
stamp sales are still negligible indicate 
this understanding is far from general. 

Secondly, wc must decide together 
what is needed to be done on our part. 
Searching discussions by British Colum

bia teacliers, through regular B. C. T. F. 
clianuels, would be of iuuncuse value 
here. In addition, we have a great deal 
tu k-aru from the experience of our 
fellow-teachers in England, Russia, 
("hiua, and other lands, and this informa
tion is being obtained. It is suggested 
that war conferences of teachers be held 
ill as many districts as possible. 

.Apparently, one obstacle to all-out war 
ill British Columbia schools is confusion 
and lack of understanding of the nature 
1)1 this peoiile's war on the part cf hun
dreds of British Columbia teachers, a 
confusion which greatly handicaps the 
work of hundreds of other teachers who 
have a good understanding of the issues 
involved and have been living up to what 
is demanded of them. Such confusion 
retards the development of that fighting 
unity of British Columbia's 4000 teachers 
which will characterize total war. 

It is not felt tliat unwillingness is the 
major obstacle. What is needed is an 
understanding of what is to be done and 
why. This committee should bend every 
efIort_ towards developing that under
standing. 

The time must surely come soon when 
the B . C . T . F . and the Department of 
Education will confer to work out a 
concrete war programme for the schools. 
This programme would be contingent 
upon keeping the schools open and fuiic-
tiotiiug at high efficiency, which, in turn, 
implies a decent provincial, salary scale. 
If there is one thing that could under
mine the ability of the teacher to under
stand and teacli what we are fighting for 
it is the continuance of $15 a week 
salaries and impossible teaching con
ditions. 

There is a greai d':al of talk about 
social legislation and building better 
worlds. There may be a difference of 
opinion as to who shall own and control 
industry and commerce, and legislation 
on these lines might create disunity. But 
the education of the youth is the direct 
responsibility of this province, and Mr. 
Perry can make a contribution to war 
morale by bold and courageous legisla
tion for the betterment of schools >ind 
teachers. It is not suHicieut to visualize 
post-war educational programmes — the 
lime for action is now. 
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Meanwhile, the teacher must stay on 
the job. If any teacher is dislieartened 
l)y low salaries and difficult teaching con
ditions let him here join hands with her 
fellow-teachers in an organized struggle 
to improve both. Leaving teaching for a 
better-paid occupation offers an indi
vidual solution onlj', and perhaps a tem
porary one at that. It does not compel 
the Rovernmcnt to make proper provisions 
for the children who suffer. For the 
sake of the people's war, teachers must 
stay in the profession and fight if neces
sary till tlie government is compelled^ to 
make proper provision for the developing 
of sound minds in sound bodies through 
the schools of this province. 

Our fellow-teachers in Norway arc 
perishing in Arctic _ slave-camps. The 
.•\xis persecutes with barbaric fury 
teachers and children tiircmghout occu
pied Europe and Asia. Let Hitler and 
his fellow-guttersnipes know that the 
more they destroy, the more wc will 
rebuild, 

B. MicKLEBUHCH (Chairman) 

E D U C A T I O N A N D D E M O C R A C Y 
C O M M I T T E E 

TH E committee as a whole has had 
two meetings, one in October and 

one on January 16th, to map a program 
of activities for itself that will be of 
service to member associations of the 
B. C. T. F. In the meantime a sub
committee has been working on prepara
tion of a brief to be p.-esented to the 
British Columbia Government's Post-war 
Rehabilitation Council, of v/liich Hon. 
Mr. Perry is chairman. The brief is not 
yet complete, but the sub-committee has 
made considerable progress. 

It is the conception of the committee 
that what we arc about is to study 
present trends of social progress and 
organization; to come to a considered 
agreement as to the type of society we 
want in the future; then to discover how 
well or how poorly our educational pro
gramme and philosophy is fitted to the 
creation of that type of society. 

Thai programme means a lot of study 
and research and careful consideration. 
We are of the opinion that the various 
local associations could well set up study 
groups on the general subject of Educa
tion and Democracy. _ There is already 
one such group carrying out a fine nro-
grammc among the women of the Van
couver Elementary Association. A report 
on the work of this committee is being 
prepared by Miss Dickenson for the 

March i.ssiie of The B. C. Teacher. Mr . 
Ilngh Creelnian will alsohave an article 
in the .same issue describing a group he 
has in Victoria. Miss Dickenson's report 
will inchidc a list of suggested topics for 
study and a bibliography. Watch for 
these reports; they shouhl be most help
ful in the setting up of your own 
committee. 

-Since our work is concerned with 
British Columbia's philosophy of educa
tion, the committee is shortly to invite an 
official of the Department of Education 
to attend one of its meetings to give us 
a clear idea of what that philosophy 
now is. 

It is our hope that many local associa
tions will presently have groups engaged 
in .1 study of this kind, and that we can 
then act as a central learning house and 
organizational hcadtpuYters. It is im-
porlaiit to bear in min;; tlis.? a study 
group need not lie large: some of the 
most valuable work may well be done In' 
T̂OMp.̂  of as few as four or five teachers. 

Committee: 
W. R. McDougall, 
Miss E . Dickenson, 
A. Spragge, 
F. A . Armstrong, 
H . W. Creclman, 
C. D. Ovans. 

. ' \TTENTION, T E A C H E R S 
Re G. A. Perijnssow Memorial Fund 
1. Nominations are kindly requested 

for the Eleventli Annual G. A . Fergusson 
Memorial Award. 

2. Nomination of candidates for the 
award may be made by anj' Federation 
member or by any Local Association of 
the Federation. 

3. Nominations must be received by 
t!;e undersigned at the Federation Office, 
1300 Robson Street, Vancouver, B. C , not 
later than Saturday, March 27th, 1943. 

4. Each nomination shoidd be accom
panied by a description and supporting 
evidence of the work for which the 
av,'ard is claimed. Meritorious work on 
behalf of the Federation, or any Associa
tion, may rightly be included. 

5. The conditions provide that the 
award shall be made annually to the 
Federation member (or ex-member who 
is no longer eligible for rnembership), or 
to a Member-Association, who (or 
which) has made, in the judgment of 
the Trustees, an outstanding contribution 
to education. 

6. The Trustees particularly desire to 

file://'/TTENTION
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Iiave for such an outstanding Iioiioiir, a 
good list of nominations, truly repre
sentative of all teachers of the province, 
and they therefore urge that all Asso
ciations and members give this matter 

their early and serious consideration. 
Ou behalf of the Trustees, 

(Signed) HARRY CHARL; SWORTH, 
I-Ionor,-'.r .• Secretary. 

R. T. A. Statement 
By T H K R. T . A . EXECUTIVE 

January 20, 194.f. 

TH1-; Rural Teachers' Association 
Executive has before it a copy of 

the minr'-j of tlic B. C. T. F. Executive 
meeting ., ' December 28-29, 1942. We 
(iiul in the minutes a statement of 
Objective and Prograiinne of Action on 
the Salary Problem as endorsed by the 
\i. C. T. F. Executive for immediate 
action. 

The R. T. A. is very happy to register 
its approval of tbis 'statement and to 
solicit once more the full support of all 
teachers in the province for the B. C. 
T. F. in a programme of action. 

For the past two years, with increasing 
force, the R. T. A. has been consistently 
hammering for action non: It has been 
the task of the R . T . A . to put forward 
constructive proposals for action and at 
the same time to rouse a strong mass 
opinion among the teachers of the prov
ince that the B. C. T. F. must do more 
than enunciate policies—that our provin
cial org,inization, through its Executive 
and Consultative Committees, must take 
aggressive militant action. 

The R. T. A. has fearlessly denouuceil 
what it considered to be prolonged and 
inexplicable delay in action. It has 
openly urged teachers to express their 
determination to get action. It has 
openly advised all local organizations to 
elect to the B. C. T. F. Executive repre
sentatives who would take action. Time 
;ind circumstances have vindicated the 
whole programme of the R. T. A. during 
the past two years. 

The R . T . A . has broadcast throughout 
the nrovince on many occasions a ringing 
challenge on behalf of democratic educa
tion in this province. It has persistently, 
as a lone voice crying in the wilderness, 
denounced the undemocratic nature of 
the prevailing system of education. Ii: 
has placed the emphasis on educatiou as 

s the bulwark of democracy and on the 
r. teacher as the vital factor in that bul

wark.' Hence the R . T . A . has insisted 
upon a_ decent status in security and 
economic remuneration for all teachers 

in the province. It lias argued tbat, 
in war-time or peace-time, education 
is a vital reslionsibilily of the state and 
that the provision of an adequate com
petent personnel in t l i ; teaching service 
lias first demand upon state resources. 

Ill doing this difficult organization and 
educational work during the iiast two 
years the R. T. A. has realized tb.-it it 
was doing a valuable work but a duty 
which should never have devolved upon 
a subordin.^te branch of a provincial 
teachers' organization. However, now 
that the B. C. T. F. Executive has eii-
ilorsed a strongly progressive course of 
action with a clear-cut objective in line 
with what the R. T. A . has been advocat
ing in connection with salaries, the 
R. T. A . is happy to commend the B. C. 
T, F. action and to urge full support for 
it by all teachers. 

But the R . T . A . organization must 
continue to function. .As yet we have 
but a series of resolutions—however 
conimendable they may be. These reso
lutions must be followed up by prompt 
and connnensuralc action. The strong 
mass opinion which has been fosleretl 
and organized for action must be k^iH 
alive aud read}' to carry on if the need 
arises. Electing a B. C. T. F. Executive 
that would pass such a splendid pro
gramme of objective and action as was 
endorsed on December 29tli is but the 
first step—the real fight for justice is 
only beginning. The President of the 
B, C. T. F. reported that "very definitely 
they are determined to have action now". 
The "they" referred to are the rural 
teachers. This manifest determination is 
the result of two vears of hard work and 
activity by the R. T. A. This spirit of 
determinaiiou must be kept alive There 
must contimie to be an org.-r*: ^tioii 
through which this spirit nu'v find 
prompt and effective action. The R. T. A. 
Executive is realistic C^OURII to under
stand that the real struggle lies ahead. 
Present gains are at best nierelv prepara
tory to the big drive. The R . T . A . 
Executive pledges its full support to the 
B. C. T. F. Executive in aggressive action 
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Educational Services, Canadian Legion 
War Services Inc. 

By E B . C R U T E 

TPIIL average educational level of the 
men and women of the Armed 

Services of Canada is not above 
Cradc V I " . 

"There are too many men in our y\rniy 
Trades Training Classes who are badly 
handicapped by lack of the necessary 
knowledge of arithmetic". 

"Illiteracy and near-illiteracy is a bigger 
problem than most people think". 

The foregoing are statements e-vpressed 
by some Educational Officers of the 
Armed Forces. Even if the first is 
slightly exaggerated there is no doubt 
that they describe existing conditions. 

What is being done to remedy the 
situation? Are British Columbia teachers 
doing anything to help? 

The Educational Services, Canadian 
Legion War Services Inc., recogm'zing 
the need, prepared a special course in 
Elementary English. This course con
sists of four work booklets entitled 
Army Days, Army Times, A Soldi^r nf 
Canada, and The Canadian Soldier. The 
illitCTate begins with Army Days and 
reaches the Grade V I level when lie com
pletes The Canadian Soldier. Tw-o sup
plementary readers. Red Joins Up and 
A Lively J^eave, accompany this course 
which mclndcs reading, writing and 
spelling. 

Instructors' Manuals accompany each 
booklet of this course thus making it 
possible for the man to be tutored by an 
educated man of his own unit. Wherever 
possible classes are organized under 
trained teachers not only in Elementary 
English but in Elementary Arithmetic, 
which is, also, a four booklet course. 
Classes are being held in schools in 
Vancouver, Victoria, New Westminster, 
Nanaimo, Prince Rupert, Vet non, Chilli
wack and Prince George. These classes 
are being instructed by volunteer teachers 
of the teaching staffs of these cities. As 
one example of the results attained, a 

to implement the programme of the 
December 29th meeting. We urge upon 
all teachers, bnt particularly appe.il to tlie 
ma:iy hundreds of teachers who have 
supported the R. T. A . movement in the 
past, to throw their /iiW support into the 
present B. C. T. F. proposed line of action. 

te;ichcr reports of one proud student 
who, for the first time in his life, h.?.d 
written a letter saying: "She must have 
been able to read it because 1 havc just 
read her reply". Such training not only 
makes these men more efficient soldiers 
bnt opens up a new world to them. 

The rapid expansion of the Armed 
Forces in British Columbia has increased 
the demand for unit office staffs. The 
result is that often men and women with 
little experience must do the clerical 
work. Hence classes have been organized 
where Typewriting, Shorthand and Book
keeping are tanglit. Here again our 
teachers ha\'e willingly come to the aid 
of onr "brothers in arms". 

Classes for Active Service men and 
women are meeting twice a week in King 
Ed\v-ard High School, Vancouver, and in 
the high schools in Chilliwack, Vernon, 
Prince Rupert, Prince George and 
Nanaimo. French, Russian, Spanish, 
German, Italian and Japanese are being 
taught in C. L . W. S. classes in Van
couver and Victoria. Two Schools of 
Commerce in Vancouver and one in New 
Westminster have classes in typewriting 
and shorthand for the Armed Services. 
One private school in Vancouver is 
giving tutorial assistance in .Science, 
Mathematics and English on the Junior 
Matriculation level to more than twenty-
five men and women of the Navy, Army 
and Air Force. 

The largest part of tlie Canadian 
Legion Educational effort consists of 
correspondence courses in all the subjects 
of the Elementary and High School 
grades; namely, English, Mathematics, 
General Science, Social Studies, French, 
Latin, Physics, Chemistry, Biology and 
Music; Business Arithmetic, Shorthand, 
Bookkeeping; Practical Elecf-idty, Me
chanical Drawing. Principles of Radio, 
Automotive Engineering, Diesel Engi
neering, Marine Engineering, Pilotage 
and Navigation, Elementary Navigation, 
Advanced Navigation, and Sheet Metal 
Work. For the man who is looking to 
the future the following -.•ocational 
courfcs are offered: The Business of 
Farming', Soils and Field Crops, Poultry 
Raising, Livestock and Dairy Farming, 
and Economics of Agriculture. Each of 
the foregoing courses is contained in four 
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liooklcts of five sets of papers witli 
(lucstions am! exercises at tlie end of 
each paper. A written examination at 
the end of the second hooklct, tenth paper, 
and another at the end of the fourth 
liooklet, twentieth paper, determines the 
standing granted the student. .MI the 
above mentioned coiirses were donated 
and adapted to suit the particular needs 
of service men by the Departments of 
Education. Hence the Departments of 
Education throughout Canada and New
foundland accept the standings granted 
by the C. L . E . S. instructors, many of 
whom are members of the Correspond
ence Branches of the Departments of 
Education. 

To meet the urgent needs ot Air Eorce 
ground crew men who wish to qualify as 
(luickly as possible to become members of 
,'\ir Crews Special Courses in Pre-Air 
Crew English, Pre-Air Crew Mathema
tics and Pre-Air Crew Science, have 
been published. Each of these is con
tained in one booklet of fifteen sets of 
papers. Practical Trigonometry is an
other special service course. 

None of the courses nienlioncd goes 
beyond the Junior Matriculation level. 
Therefore, to meet the needs of the men 
who have reached that level before en
listment, the C. L . E . S., with the willing 
co-operation of nine of the universities 
of Canada, publish a bulletin which lists 
correspondence courses offered by these 
universities to Active Service men and 
woinen. These courses starting at the 
Senior Matriculation level lead to the 
B. A. degree. To men, certified by their 
commanding officers as being on "opera
tional duties", these courses are free; the 
fees being paid by the C. L . E . S. 

Libraries are furnished units on re
quest. Over 75 unit libraries of carefully 
selected reference and supplementary 
reading havc been provided by the 
C. L . E . S. Pacific Command Librarian, 
Mr. K. S. Robinson of Vancouver City 
IJbrary. A magazine service was organ
ized in the early part of 1942. Some 
British Columbia schools were invited to 
"adopt" an Active Service unit or station 
by providing one or more yearly subscrip
tions to selected educational type maga
zines; namely, Car.adian Geographical 
Journal, Cr.nadian Aination, Popular 
Mechanics, Science Digest, etc. The 
response was more than generous; 16 
Vancouver schools gave 75 magazine sub
scriptions to 27 units, while J.2 Victoria 
schools gave 32 magazine subscriptions 
to 10 units. Many of the Naval aiid 
Air Force stations and Army camps in 

the more or less isolated parts of onr 
pro\ince have received v c y welcome 
reading of a type not otherwi-r: provided. 
One officer writes, "Wc arc glad to 
receive the three magazines. They arc 
doubly acceptable at this station as read
ing is one of our few means of recrea
tion. Please convey to the pupils of the 
school the sincere tlianks of all ranks of 
this station for their kindness in sub
scribing to these three magazines". 

Another service under the auspices oi 
the C. Î . E . S. by arrangement with the 
Visual Aid of the Extension Department 
of the U . B. C. is a free Film Service of 
F.dncational Pictures. The films are for
warded on request to the Educational 
Officers or Auxiliarj- War Services 
supervisors wherever a 16-mni. machine 
is available. Here again the British 
Columbia teacher is "doing his bit" for 
a number ot the Educational Officers and 
Auxiliary War Services supervisors arc 
tcicliers "on leave of ab.Mnce". 

The Educational Services, Canadian 
Legion War Services, are offered free to 
the personnel of our Armed Forces. The 
correspondence courses are available to 
our prisoners of war in Germany. Com
plete sets of booklets have been for
warded to 105 prison camps in Gerniany 
and in enemy- occupied territory. We 
arc advised that they are proving to be 
of inestimable value in helping our boys 
to sustain their morale and at the same 
time in assisting them to prepare for 
rehabilitation after the v/ar. 

If relatives of prisoners-of-war wish 
to ha.ve these services forwarded to their 
captured relatives this may be done by 
sending all particulars to Eb. Crute, 
Regional Secretary, Pacific Command, 
C. L. E . S., Vancouver Barracks. Van
couver, B. C. 

TOO often the scholar has sought to 
impress rather than to enlighten.— 

LYMAN- BRYSON, educalional director for 
Ihe Columbia Broadcasting System. 

D . G E S T E T N E R 
( C A N A D A ) L T D . 

Manufacturers of 
World's Premier Duplicator 

660 Seymour Street, Vancouver 
Phone: MArine 964* 
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Correlating Teaching With the People's War: 
An Example of How It Works 

By BRUCK MICKLEBURGH, Prince Rupert 

IT was a language lesson, subject—the 
social letter. Now the class could 

easily have written a hypothetical letter 
to Uncle George, thanking him for the 
book which he had sent, or something 
equally useless and uninspiring. Instead, 
the children discussed to whom they 
should write. Enthusiasm was instantan
eous when one boy suggested writing to 
Canadians on active service. Addresses 
were obtained from local women's 
auxiliaries to various units of the armed 
forces, and the class went to work. Any 
attempts at motivation would have been 
superfluous. Each pupil was determined 
to write a perfect letter. One of the 
replies will be found below. Note that 
the letter show graphically the close rela
tion between the school and the fighting 
fronts. The fighting sailor is the product 
of the school. He fights for the children 
in school today. They are impressed by 
his sacrifice and their own work im
proves as a result. The correspondence 
between the sailor and the little girl in 
his old school stimulates both. 

Let no one think that war-conscious 
teaching means allowing outside demands 
on the schools to curtail Iheir real func
tion—the education of the children. The 
above example shows that the actual 
education _ itself, for which the schools 
exist, is simplified and made more effec
tive by relating it directly to the war of 
the people. 

Now, what about several classes each 
adopting an active service unit? The 
pupils could correspond regularly with 
the fighters, sending from time to time 
news clippings from home, photographs, 
greeting cards for Christmas and birth
days, and perhaps such useful items as 
razor blades and other welcome gifts. 

Letter received 6y a Grade VI ptifil in 
Prince Rupert from a Sailor on the 
Atlantic Convoy, in answer to a letter 
written during language period: 

Wm. Bremner, L./Tel. , V1S09S, 
H.M.C.S. LaMalbaie, 

c/o Fleet Mail Office, 
Halifax, N . S., 29/10/42. 

Dear Irene: 
I received j'our very interesting letter 

yesterday. Although you didn't mention 

so in your letter I assume that your class 
h.is organized something after the nature 
of a Pen Pal Club tor Service Men. If 
you find an opportiniity lo write again I 
should be glad to know more about it, 
I shall be very pleased to answer your 
letters. 

It is nice to hear from someone attend
ing King Edward School. I also was a 
pupil there, bnt it was the high school at 
that time, I very often tliink of those 
days; we used to have rather interesting 
times. School d.iys are really the best 
time in one's life, one has to study sonic 
although school is quite easy for the 
more brilliant of us. However, I think 
it is the other activities connected with 
school that goes toward making school 
days more pleasant and interesting, I 
should like very much to hear of your 
activities at school, Irene, if you find 
time to tell me of them. I think your 
class has done splendidly wilh regard lo 
the purchase of war savings stamps; con
gratulations for realizing such a large 
amount. The purchase of war savings 
stamps goes a long way towards Canada's 
war effort, I might add that I purchased 
a bond in this, our third Victory Loan 
campaign, as did quite a number of my 
shipmates. Onr objective is $3250 and so 
far we have accumulated two thousand 
four hundred and fifty dollars. We 
expect to realize our objective very soon. 

I am sorry to hear about your father's 
illness. I hope he will get well very 
soon. Please give him my best wishes 
for an early recovery. 

I dare say the black-outs_ you have had 
created a good deal of excitement. How
ever, we can be glad there have been no 
enemy aircraft pass over Rupert as yet. 
I like to think of the welfare of my 
family also, because after all my home 
is in Rupert, consequently, I keep hoping 
the enemy will never reach the shores of 
Western Canada; in fact, I feel sure 
they won't. On this coast we feel the 
effects of war a little more probably. 
However, this is so only at sea. That 
effect is due, of course, to the enemy 
submarine menace. They are known to 
sneak very close to the shores of Eastern 
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Canada and sink sliips actually within 
close sight of land. That is where this 
navy and air forces conies in on the 
scene. It is our joh to overcome that 
menace, and we will. In so doing we 
are glad to know that you people at home 
are thinking of us. Therefore it's thumbs 
up because it will be all over some 
day soon, 

1 would like to tell you of onr activi
ties iu the navy, Irene, but as you un
doubtedly are aware, we can't as we 
might be giving away military secrets. 

so we can only write about things ol a 
more or less general nature. 

In closing, I will .say the weather here 
keeps quite fine although indications of 
approaching winter are apparent, so w" 
can prepare ourselves for rough days at 
sea for the coming few montl-.s. 

I am enclosing a picture I have of 
myself so you can sec what the fellow 
looks like that you are writing to. It 
was taken on the foc'.sle of our ship. 

Your scrihbliuK sailor, 
Rll.!.. 

"More Savers For Victory"—February 
School Slogan 

By MISS ELIZABUTH A . WALLER 

AL L those iu age groups from si.x to 
eighteen are being called to the 

colours during February in an effort to 
bring the School Savings Service in 
British Columbia up to fighting strength. 
Plans to increase the percentage of savers 
is already afoot and special efforts in 
this direction will be made iu all schools 
throughout Canada. There is a place 
for every penny iu Canada's War Effort, 
and each boy and girl saving a little will 
help swell the total of Scliool War 
Savings. 

TEACHE3!S SALES PROMOTION EXPERTS 
The January issue of the School Sav-

im/s Bulletin, which has been mailed this 
week to every school in the province, 
cites many effective methods used by 
teachers and pupils to keep alive the 
interest in regular savings. These should 
be studied carefully and the bulletin 
tacked up in a prominent place for all to 
read. Reasons of economy prevent it 
being sent to every teacher. 

IDEAS FOR PLAYS OR PLAYLETS USF.P 
IN U . S. A. 

With the objective of more pupils 
saving, ideas for School Savings pro
grammes will b,". in demand. Tlie fol
lowing are some which have been suc
cessfully used in the United States 
schools: 

MESSAGE FROM MARS 
This could be of interest toElementary 

or High School students: Build an over
size radio cabinet of cardboard, large 
enough so that players can emerge from 

it aud present their mnuber. The story 
is that the owner has built his radio iu 
the hope of hearing messages from Mars. 
He finds instead that he gets voices of 
people all over the world. He tunes in 
voices from (for example) France, the 
voices become louder, and finally players 
step from the cabinet and tell the 
audience how much Frenchmen would 
give for the opportunities Canadians still 
have to fight for freedom, and to invest 
ill War Stamps. (Voices can also come 
from Germaiij', etc., including perhaps 
both Nazi voices and voices of Germans 
who hate Hitler). 

"WU.L1E WAR STAMP" 

Junior grades could develop a charac
ter known as "Willie War Stamp". 
"Willie War Stamp" generally appears in 
the form of a child holding (or wearing 
sandwich fashion) a big drawing of a 
War Stamp. "I may be only a little 2Sc 
War Stamp", Willie is always saying, 
"but you ought to see what I can do". 
Suiting action to the word, Willie pro
ceeds to show his admiring audience 
what he really can do. Willie does this 
assisted by a sheet, a light bright enough 
to cast a good shadow on his sheet, 
assorted war materials (which, Willie 
explains grandly, he can buy) and a few 
generals, admirals, soldiers, sailors, 
marines, war workers, nurses, and so 
forth, who make or use the things 
he buys. 

In other words, Willie describes his 
exploits by standing beside a sheet while 

(Continued on page 184) 
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The School Library in War Time 
By AIiss JI:AN WOODKOW, Librarian, King Edward High School 

I F our School Library is going to be 
(as it should be) the mirror of the 

times in which we live, what tbcu 
should the Librarian do about keeping 
in touch with the subject of the present 
war, the factor which looms largest in 
the life of everyone, with the iiossihle 
exception of the smallest pupils? 

Amid the flood oi books ou the war 
which is pouring from the presses these 
days, the Librarian with little to spend, 
and less time to make a judicious choice 
among all this wealth of material is going 
to find herself in a bit of a ([uandary 
unless something in the waj' of a guide-
post can be found. It is with the idea of 
providing one or two signposts along the 
way that tbis short bibliography is given 
—with apologies for the stress on 
secondary school material I I have in
cluded a few titles for elementary schools 
and have starred those which would be 
of interest to both, hut have not so far 
explored the field of such books for 
\'ounger pupils only. 

There arc three main types of book 
which should have a place in our collec
tions at this time. 

(a) General hooks ou the Army, Navy, 
Ai r Force and Merchant Navy. 

(6) A few elementary books on the 
technical aspects of the war. 

(c) Books showing the effects of war 
on people (fiction or the best of 
the journalistic records). 

In addition to these we should try to 
include some of the best poetry and 
plays inspired by the time. (Sherwood 
"There Shall Be No Night", Miller "The 
White Cliffs of Dover", Pratt "Dunkirk 
and Oth^r Poems", to mention three out
standing examples). And more books ou 
scientific and mechanical subjects, to 
satisfy the increased curiosity of liiosc 
students who are already planning to join 
one of the services in a scientific capacity. 

The following list does not claim to be 
complete in any way—it can only claim 
to be somewhat representative. A longer 
and more detailed bibliography is in 
preparation and should be completed by 
the beginning of the year.' If any 
Librarian would care to have a copy, he 
or she may write to me at King Edward 
High School and I shall be glad to mail 
one. (Please enclose stamp). 

B I B L I O G R A P H Y 
. • \KMY. NAVY, AND .'\IR FORCK 

(iorman : 'I'hc Army of Today: Blackie. 
The story of the Army, its orgauizatiou, 
its work, and a description of the life 
aud training of its personnel. Plentifully 
illustrated with photographs. Grade VIII 
;UK1 up. 

lidwards : The Navy of Today; Blackie. 
.\ compauior. volume to the above. 
Oescrihcs the various classes of ship, 
weapons used, methods of defence, offi
cers and men, and organization of the 
.Vavy. Grade V I l l and up. 

Admiralty: Manual of Seamanship; 
H . M . Stationery Office. A handbook'of 
essential knowledge, invaluable to sea 
cadets and others interested in bcits and 
their handling. Gives information ou 
nautical terms, ensigns, navig-ition, the 
compass and its use, knots and splices, 
.\forse code, rigging (to mention but a 
I'ew of the topics covered). Grade IX 
and up. 

Howe: The MerchanI Sen-ice Today; 
O-xford. Types of ships, trade routes, 
administration, docks and harbours, 
marine insurance aud the .VIercliant 
Service at War. Grade X aud up. 

Thursfield: .-Iction Slalions! Black. 
Sub-title, "The Royal Navy at War". 
The various kinds of ship used by the 
Navy and the specific work done by each, 
with illustrative anecdotes, e.g., the sink
ing of the Bismarck Illustrated with 
some really fine photographs. High 
School. Lower grades with good read
ing ability w;il enjoy it, too. 

Winston: AircrafI Carrier; Harper. 
Life and work aboard a carrier. Illus
trated with 100 photographs. 

Zim: Snhmarines; Harcourt. Traces 
the development of undersea craft from 
the earliest experiments, tells of their role 
in modern warfare. Illustrated with 69 
photographs, also diagrams and drawings 
in black and white. There is a com
panion volume on "Parachutes" by the 
same author. Both suitable for Grade 
VI I aud up. 

Ayling: R.A.F.—The Story nf a 
Fighter Pilot; Holt. To my mind, this 
book gives the best picture of life in the 
R . A . F . of any recently published. Tells 
the actual adventures and experiences of 
an English Hurricane pilot. The author's 

file:///forse
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facts are accurate, as they have all been 
gleaned from actual letters of various 
iiyers. 

Clevenger: Modern Flight; Oxford. 
A beautifully-produ:cil book with de
tailed explanation of the various steps in 
learning to fly. Generously and clearly 
illustrated with sketches and photographs. 
For older high scliool students. 

Law: Eighling Planes of the World. 
One of Random House's beautifully-
illustrated productions. However, it can, 
of necessity, only present a few of the 
leading typjs of planes. Illustrated in 
cDlor. 

. Oldham: How To Fly a Plane; Wav-
orly. A simply-written book, much of it 
in the form of dialogue between in
structor and student, designed to prepare 
the prospective flyer for his new ex
periences at training school. Well-illus
trated with drawings and diagrams in 
black and white. Grade X I and up. 

Shepherd: The Air Force of Today; 
Blackie. _ The story of the R. A . F., its 
organization, its work, the life and train
ing of its personnel. A companion vol
ume to the above two on tlie Army and 
Navy. Grade VIII and up. 

TECHNICAL BOOKS 
Hcssel, Martin & Hessel; Chemistry in 

Warfare; Hastings. The role o f chem
istry in feeding, clotliing, sheltering and 
arming the soldier. The longest and 
most interesting chapter deals with poison 
gas, smokes and incendiaries. A chapter 
on machines describes the development 
of tanks, planes and battleships. Another 
deals with guns, bombs, shells, etc. This 

book will be of greater value and interest 
to the student who has had at Icist a year 
or so ol' chemistry. Grade X I and up. 

Ley: Bombs and Bombing; Modern 
Age. A fascinating book by the leading 
authority on the subject in the United 
Stales. Also better-suited lo the senior 
student, it describes the development of 
bombs, the various types (high explosive, 
incendiary, gas) and finished with two 
chapters on the purposes and methods of 
bombing. Written in an interesting 
manner, not too technical to be under
stood by any student from Grade X I up. 

THE WAR AND THE PEOPLE 
Mann: School for Barbarians; Modern 

Age. Children and education under the 
Nazi regime in Germany. Of interesl to 
secondary schools only. 

Bollome: Mansion House of Liberty; 
Little. One of the best accounts of the 
people ot Britain under fire. Includes 
many stories and anecdotes ot courage 
and cheerlulness among the ordiiirir:, 
people. Excellent. Grade X I and up 

Strange: I:<lo the Blitz; Macmillan. 
The story of the author's journey to 
England by freighter during one of the 
worst months of the submarine menace. 
He was also in London in one of the 
heaviest of the rajds, and records his 
conversations with all sorts of people 
during that time. Grade X and up. 

White: Journey for Margaret. The 
journey of a child from the slums of 
London to the freedom and peace of 
America. Pathetic and amusing are her 
first experiences of many of the amenities 
of civilized life in an American family. 

C L A S S R O O M D E C O R A T I O N S 

HA V E you a drab room, loo? Let us 
brighten it up a bit. First we'll get 

the children to ask their mothers or 
friends for house plants for our win
dow's. It is usually easy to get slips of 
begonias, geraniums, foliage plants and 
creepers. They will probably come in 
tin cans but cover the can with wall
paper or colored paper, etc. Of course, 
i f your school is as cold as mine you will 
have to take them home in winter. 

Here is where the winter bouquets 
have a place. To make vases use nicely 
shaped bottles, put a spoonful of enamel 
paint inside, roll it around until the 
inside of the bottle is all covered and 
then let it dry. Decorate the outside 
\vith a brush and paint or paste on 
cut-outs. 

If you can't get a bouquet of Japanese 

lanterns and silver dollars how about 
pine and red berries or a sheaf of wheal 
which has each grain covered with tin-
toil.—From the Nova Scotia Bulletin. 

Do It Today 1 
We know you have been 
intending to join the Medical 
Services Association. We in
vite yon to act now. 
Write for an application 

blank, to 
Medical Services Association 

1300 Robson Street 
Vancouver, B. C. 

file:///vith


FEBRUARY. 1943 Page 175 

Trade in the Post-War World 
By F R A N K W I L S O N , Chilliwack 

WE are probably all optimistic view of the present. The result has often 
enough to hope to live in the post- been that peace treaties appear to be made 

for the war previous to the war 
which they are intended to settle. The 
statesmen of Europe after the Napoleonic 
wars completely ignored the vital forces 
of their own time; and the splendid 
national spirit which was invigorating 
most European peoples and the desire for 
free self-governing states in which men 
of enterprise might have some scope. 
They put bad: onto their ancient thrones 
the moth-eaten Koyal Families which had 
been chased away during the war years, 
with the result that Europe spent'most 
of the century in bitter struggle undoing 
the damage that had been done. 

When the chance came to make a 
European peace in 1918 the diplomats 
had learned tliat lesson. They were 
determined not to make the mistake of 
1815 again. And so they designed a 
peace based upon national aspirations and 
the self determination of peoples. The 
treaty of Versailles would have been 
grand for 1815. But the world had 
changed. In 1918 the world economy was 
still based upon foreign trade, and all 
these small new nations had boundaries 
vyhich appeared to cut right across the 
lines of trade. And there were customs 
men at every boundary. Once more the 
result was disastrous. 

What I am afraid of is that we have 
learned the lesson of 1918 so well that we 
will once again ignore the change which 
has taken place in tlie world situation, 
and in particular the pronounced swing 
away from an international trading eco-
Tjpray which has taken place and which 
is continuing at an ever-increasing rate. 

in ' the fact that many influential people I? or<lir to understand what is hap-
nourished in the great liberal tradition of P^n^S " J? necessary to see the picture 

1. -— r_,. „ in perspective. I w U try to outline -very 

' 'E are probably all optimistic 
enough to hope to live in the post

war world. We are therefore all con
cerned with the economic problems of 
that post-war world. We all recognize, 
too, I think it safe to say, that tlie world 
as it will emerge from the war will be 
verj' different from the world as it went 
in ?nd that the economic problems which 
will face us will not be quite the old 
familiar ones. It is my intention to 
throw a little light upon one particular 
aspect of this change which is, I tliink, 
of supreme importance; and one which is 
being very largely overlooked. 

I can state what I shall attempt to 
show somewhat bluntly in this way: By 
the end of the nineteenth century the 
Western world had built its economy 
upon international trade. International 
trade had become the very foundation of 
prosperity and the keystone of the eco
nomic system. Since ttat time there has 
been a steady and remorseless swing 
towards domestic self sufficiency which 
is still continuing aud is being immensely 
speeded by this war. This swing to self 
sufficieiiiy has little to do witli the delib
erate policy of statesmen, but is the result 
of forces beyond our control. The dis
location of the last twenty years may be 
largely explained as the result of this 
transition from one type of economy to 
anoAer. Our institutions in the Western 
world were based on world trading and 
the decay of world trading has quite 
naturally caused painful dislocation. 

What is important today is that we 
recognize the trend towards a new type 
of economy and make the necessary, 
adjustments. There is a distinct danger 

the nineteenth century are looking for a 
rebirth of international trading as the 
solution of our economic troubles and as 
the foundation of post-war prosperity. If 
we allow nostalgic desire to return to 
the good old days of the nineteenth cen
tury to dominate our policy instead of 
examining the facts of the present 
world we shall have many more unhappy 
years until the facts drive us to. a more 
realistic attitude. 

It appears to be an unfortunate char
acteristic of diplomats and statesmen 
that they learn their lessons from the 
past while omitting to gain a clear-sighted 

in perspecti\ . , 
breifly and very imperfectly how the 
world economic system has developed in 
the last hundred years. 

About a hundred years ago there was 
only one_ important industrial area in the 
world with well developed factories and 
that was in the North V/est of Europe. 
Great Britain was unchallenged in the 
lead. This workshop for the world 
shipped manufactured goods to every 
corner of the world 'and accepted raw 
materials and agricultural products in 
return.' 

Since labour was very cheap, and 
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profits were very large the manufacturers 
found themselves with ever growing sup
plies of capital to invest. They therefore 
did the logical thing and invested in the 
development of the more backward parts 
of the world. They built harbours and 
railroads, they established plantations, 
they encouraged colonization so that 
their markets for manufactured goods 
expanded along with their supplies of 
raw materials. 

This profitable business naturally bred 
competition. Other nations began to play 
a part. And as the profits of enterprise 
were reinvested in the development of 
new countries the world's frontiers rolled 
back. The industrial nations began to 
crowd each other, a competition for the 
right to develop new countries became 
intense and what is now Icnown as 
Iniperialism began to grow. Imperial 
rivalries led to international tension and 
to the growth of armaments, but at least 
economically the system continued to 
work fairly well. "The new countries 
needed and had to have the manufac
tured goods, and the old nations needed 
and had to have the raw materials and 
agricultural products. There was a division 
of labour between the new countries and 
the old and each complemented the other. 
So long as capital could be invested in 
the development of new countries a mar
ket could be found for the goods pro
duced and there was no need to consider 
the purchasing power of the worker at 
home. In fact, the less he was paid the 
better was the competitive position of 
the manufacturer in his battle for world 
trade. 

About 1900, and this date must be 
taken as a very rough approximation, a 
new tendency began to be marked. The 
geographic expansion of the world slowed 
almost to a stop. The United States of 
American came to its last frontier. There 
were no new countries to open up. But 
the industrialists still had to find profit
able investments. And so they began to 
export; not only goods, not only capital, 
but industries. Britain established cotton 
mills in India and sold textile machinery 
to Japan. Investments from the older 
countries began to be used to industrialize 
the new countries. What has happened 
to Canada in the last forty years illus
trates the trend perfectly. 

Alxjut 1900 Canada was an agricultural 
country with a few domestic industries. 
Today she is a highly industrialized 
nation able to provide for herself every 
kind of basic manufactured goods. Iron, 
steel, automobiles, locomotives, diesel 

engines, textiles, farm machinery, rubber 
goods, electrical products, minerals and 
paper are all manufactured efficiently hi 
Canada. The same thing in varying 
degrees has happened to India, .Australia, 
China, Japan, Argentina, Chile and 
Brazil. No longer are there a few in
dustrial nations acting as the workshops 
for the world and exchanging manufac
tured goods for raw materials. Every 
nation of any size tod.iy has its own 
industries and has no particular welcome 
for manufactured goods from elsewhere. 

In the 1920's we had the dismal spec
tacle of nations trying to force their 
goods upon other nations which did not 
want them, by selling- at less than cost, 
by dumping, and by the aid of govern
ment subsidies, while the other nations 
defended themselves by embargoes and 
tariflfs. The nineteen twenties marked 
the last desperate effort of the nations to 
preserve the iiiiieteenlli century system 
of getting rich by selling to others. In 
1930 the whole system collapsed until the 
nations began to repair their domestic 
economies and to consider the purchasing 
power of their own people. This was 
the situation until the hectic preparation 
for war drove back the shadow of de
pression for the time being. 

As the new lands developed their in
dustries tbe older exporting countries 
found their markets shrinking and so 
they were comi)';Iled to grow more of 
their own food and to get along with 
fewer imports. Thus self sufficiency 
|;rew on both sides. And the present war 
is speeding I'p the trend, Canada is 
enlarging its industries and Great Britain 
is producing more food. 

You probably noticed an announcement 
in the papers recently that Britain is now 
producing two-thirds of the food which 
she requires whereas before the war she 
produced only one-quarter. There is 
solid n.ison to believe that this process 
will not be reversed when the war is 
over. Before the war the value of 
Britain's imports was greatly in excess 
of her exports and services to other 
nations. This excess was paid for by the 
interest on her foreign investments which 
bad been accumulated in happier times. 
But nearly all of those foreign invest
ments have been liquidated to pay for 
war supplies, Britain just won't have 
them after the war and she will be 
unable to aiTord imports on the old scale. 
The significance of this for Canada 
cannot be ignored. 

There is Miother force at work which 
is increasing this swing towards self 

4 
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sufEiciency. I refer to the work of the 
scientists and in particular the synthetic 
chemists and metallurgists who are daily 
developing substitute materials which in 
many cases are superior to the products 
they displace. 

Silk used to be produced in some half 
dozen well marked areas in the world 
and had to be imported from there by 
anyone else who wanted it. Twenty 
years ago the chemists gave us an in
ferior artificial silk which they have 
steadily improved until today we have 
Nylon, which is in many respects superior 
to silk itself. And Nylon can be made 
anywhere in the world from the simplest 
raw materials. 

Rubber used to come from tiie East 
Indies and the Malay States. How long 
do you guess we shall have to wait for 
a synthetic rubber which will be just as 
good and just as cheap? Once we have 
it, it can be made almost anywhere, for 
the remarkable thing about these syn
thetics is the simplicity of their raw 
materials. 

Cotton grows only in certain sub
tropical countries, but good rayon can be 
made anywhere that cellulose can be 
obtained and that means anywhere that 
plants grow. 

Nitrates for fertilizers and explosives 
used to come from Chile. Today they 
can be made right from the air, and the 
air is everywhere. 

Within the last twenty years a whole 
range of plastics has been developed. 
They are made from the commonest of 
materials, they can be molded into any 
shapes and tlieir properties arc almost 
infinitely variable and under the direct 
control of the chemist who builds the 
molecules. The plastic airplane chassis 
we have already, the plastic auto body is 
in the experimental stage. Transparent 
unbreakable plastics are already taking 
the place of glass. And this is only the 
beginning. 

On the side of agriculture, the scientist 
is showing how the yield from land may 
be increased immensely and how poor 
land may be brought under cultivation. 
The horticulturist is developing new 
strains of plants which will flourish 
where they could not live before and all 
this reduces the need for one area to 
import from another. 

I Sugar used to come from the sugar 
cane which ĝ rcw only in certain parts of 
the tropics. Today the sugar beet is 
growing in every part of the temperate 
zone and one more import has become 
superfluous. 

The cheapest gasoline still comes from 
the petroleum wells, but excellent (piality 
motor fuel is made from coal and from 
alcohol distilled from potatoes. And 
research still continues. Sometime soon 
we may expect the synthetic gasoline to 
be as cheap as the petroleum gasoline at 
a reasonable distance from the wells. 

I don't wish to overstate my argumei 
My point is not ihat there will be no 
world trade after the war but simply 
that relative to the whole system the need 
for foreign trade is shrinking, and that 
to depend for future prosperity upon 
foreign trade is therefore to lean upon 
a broken reed. The post-war economy 
will be what might be described as a 
domestic economy enriched by foreign 
trade. 

Northern nations will still want citrus 
fruits, tea, coffee, cocoa and spices. 
Special metals such as nickel, radium, 
tungsten and the like must still be 
shipped to where they may be needed. 
Luxury goods characteristic of certain 
localities; Havana tobacco leaf, French 
champagne, Camabert cheese will all be 
wanted in various parts of the world, and 
other special quality goods of world-wide 
reputation will appear in international 
trade. But the idea that a nation can 
get rich by keeping its own people poor 
and basing its prosperity on what it can 
sell abroad must die. International trade 
in the common goods of everyday life is 
on the way out. 

I do not think that wc need to regret 
the passing of the foreign trade era. It 
worked not too badly when the world 
was clearly divided into a few manufac
turing nations and a large area of agri
cultural land. But even then it kept the 
workers in the depths of poverty and led 
to Imperialism and war. During the last 
twenty years the attempt to maintain a 
foreign trade economy has been disas
trous. It has led, throughout the world, 
to exporters in practically every field 
offering goods at less than cost and im
poverishing themselves and their nations 
to persuade other nations to accept goods 
which they do not really need. It has 
blinded our politicians and industrialists 
to the elementary fact that only a pros
perous population of workers will keep 
the factories busy and has kept alive the 
myth that if only the workers are kept 
poor enough it may still be possible to 
make goods cheap enough to capture a 
world market. And worst of all, the 
attempt to maintain our economic system 
upon world trading has bred a bitter 
hopelessness. How can man grapple with 

<3 



Page 178 THE B.C. TEACHER 

and reform an economic system wlien 
most of it is out of liis own control, wlicn 
it is dependent upon the :>.ctions and 
policies of people half \Yay across tlic 
world. 

If, out of this \yar, areas, groups or 
nations emerge which are large enough 
and sufficiently well balanced to bo 
largely self supporting, they will be able 
to tackle tbeir economic problems with 
intelligence. They will have to face up 
to the problem of keeping their own 
lieoplo prosperous in order to keep their 
industry and agriculture busy. And 
since their prosperity will not' depend 
upon prying some other nation out of a 
foreign market, they may be well able to 

stay on friendly terms with other nations. 
Once foreign trade sinks to the edge of 
the system instead of being its centre the 
causes of international bitterness and 
warfare will have been reduced im
mensely, and the chances of a solution of 
our economic problems will be corre
spondingly increased. 

In any case, whether we like it or not, 
it is a hard fact that the trend is 
towards self sufficiency and we had 
better adjust ourselves to that fact. If 
we try after this war to found prosperity 
upon foreign trade once more we shall 
he headed for disaster. We cannot put 
back the clock. 

The Nation's Schools: the Present and the Future 
A Convention Address by MR. W I L L I A M G R I F F I T H , President of the 

National Union of Teachers of England 

LA D I E S and Gentlemen,—^Tliree years 
ago we met at Llandudno, AVc 

hoped, then, that the threatening clouds 
of war would be dispersed. During 
those three years the British people have 
undergone many trials and tribulations, 
endured many dark and anxious hours, 
seen many disasters, few bright days, 
and fewer victories. Never has the 
nation been put to so severe a test. Our 
cities have burned, schools have been 
demolished, homes destroyed, and fami
lies uprooted. But out of the welter of 
destruction, one thing has emerged, clear 
and plain for the world to sec and won-
der_ at—the sterling character of the 
ordinary mar. and woman of the British 
people. 

We pay our tribute to tlie girls in the 
nursing and fighting services, to the boys 
of Dunkirk, and the army of the Nile, to 
the gallant heroes of the merchant ser\'ice 
and of the Navy, and the boys who won 
the Battle of Britain. Who are these 
boys and girls? They were with us in 
our schools a-few years ago—the over
whelming number are the products of 
our elementary and secondary schools. 
Local Education authorities and teachers 
are proud of them. I esteem it an honour 
to belong to the profession that has 
played a part in the upbringing of young 
people of such character. 

SERVICE IN THE EMERGENCY 
With tlie outbreak of war, we saw the 

exodus of our children from the evacua
tion to the reception areas, the uprooting 
of children from their families to new 

homes, and however iiiadcf|uate the pre-
Ijaratioii of the educational facilities may 
have been, we admire the interest, care 
and love shown hy the foster parents in 
the new homes. Both children and 
teachers showed adaptability to settle 
down in their new homes and in their 
new educational environment. During 
tliis phase, there seemed to be a danger 
that the President cf the Board might be 
pushed into the background by the more 
vigorous elbows of ministerial colleagues. 
Instructions to local authorities and to 
teacheis emanating from other depart
ments were all too frequent. It is with 
relief and gladness that we have noted 
the Board's re-assertion of its rightful 
authority over the control and direction 
of the welfare of the schools and the 
youth of the nation. 

The schools have undertaken a com
plexity of tasks which, in peace time, 
might be considered outside their scope. 
The school was the institution through 
which many government departments 
thought they could carry out some of 
their functions most easily. Schools 
have been called upon to carry on with: 
Training of War Workers, War Savings 
Schemes, War Weapons Weeks, Salvage 
Campaigns, Distribution of Clothing, 
Coupons for Clothes Rationing, Food 
Production, Help for Farmers, Distribu
tion of Milk, Feeding of School Children, 
Air Training Corps, and other.activities. 

The School in War-time has shown 
that it is a social institution of the first 
order. Its activities are as wide as the 
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needs of the national life. Never have 
its activities been more socially useful 
than during the stress of war. But there 
were signs that the demands on the 
schools were threatening to curtail the 
real function of the school—the education 
of the children. In addition, these tasks 
were not made easier by the introduction 
of a multiplicity of forms to be com
pleted by the teacher. The task of the 
school is to aid and guide the child to 
form its mind and character—not form 
filling. The nation must be careful not 
to overload this important social institu
tion. Education must remain its chief 
function. Nor must we as a nation 
neglect the education of the children now 
in the schools. Repair to material 
damage can wait. It is possible to repair, 
in the future, a building so that it is 
stronti^r aud more beautiful. But neglect, 
or damage done now to the living child 
is a lery different matter. That will be 
very difficult, if not impossible, to repair 
in thi! future. 

EDUCATION AND THE NATION'S NEEDS 
During the stress of war the nation has 

been examining its way of living. There 
is agreement that we shall not return to 
pre-war conditions—with distressed areas 
and two to three millions of our man
hood unemployed. It is clear that a sub
stantial part of our income from overseas 
investments has gone—and there will be 
no large importations of cheap foods. 
Our standard of living will depend on 
what we ourselves can produce, together 
with those things that we can afford to 
import. Our imports will depend on the 
quantity and quality ot our exports. We 
have but few raw materials for export 
except coal. Therefore, our exports 
must consist of those things that a 
highly technically trained nation can pro
duce. It follows that future national 
productivity in agriculture, as well as 
industry, will depend on a great im
provement in our technical knowledge— 
and the growing up of a generation of 
trained workers who can apply that 
knowledge. This can only be done 
through our educational institutions. I 
do not mean that we must train a gener
ation of technical robots.- The cheap 
importations of pre-war days showed 
that a democratic nation cannot hope to 
compete in a world market as robots. 
Our technical skill must have a wider 
range. Not only the engineer but the 
artist will be required. Our contribution 
to worid trade must be those products 
that only a highly skilled and intelligent 
nation can produce. This means a 

variety iu our education, the "Bcvin 
Bias," as well as the creative, the imagi
native, and the inventive. We must have 
the necessary skilled technicians, skilled 
planners, and skilled administrators—the 
Arts as well as the Sciences. It is sig
nificant that in Russia all college students 
—those of the Arts as well as Science-
even in the midst of this titanic struggle, 
are asked to remain at college to com
plete their courses. 

The future of the British people de
pends on the quality and sweep of the 
Education Service. There is only one 
service that can increase the mental stat
ure of the individual. There is only one 
service that can increase the mental and 
material stature of the nation—the Edu
cation Service. 

PLANNING AND THE PUBLIC SCHOOL 
The post-war world must be a planned 

world. In such a world a plan fo.-
education must play a vital part. A uni
fied system of education does not mean 
uniformity, regimentation or rigidity. 
Our Infants' Schools—to be found in 
every town and almost every village— 
have shown that State education docs not 
mean uniformity or rigidity. I will be 
as bold as to say that there is no school 
—public or private—that has shown more 
adaptability, more experiment, or more 
educational progress, and less rigidity, 
than our Infants' Schools. Our Junior 
and Senior schools, too, are hives of 
initiative and industry. In my opinion, a 
unified system of education is necessary. 
I would like to ask the Board of Educa
tion whether it has a plan for the educa
tional requirements of the nation or only 
for a part, I suggest that if in the class
rooms of our future State schools we 
should see the son of the dustman sitting 
side by side with the son of the duke, so 
much the better for both. 

One of the things that stand iu the 
way of social and educational unity is the 
so-called Public School—and there is no 
school more private. It embodies and 
organizes within the nation a privileged 
class, not only in the sense of extended 
educational facilities, but also in economic 
and social advantages to those who pass 
through the Public School. It is of no 
usp in these days v/hen the democratic 
spirit is surging and awaiting expression 
to preserve privileges that in a true 
democracy would become obsolete. I need 
hardly remind you that the children of 
the well-to-do are pre-dcstined for the 
Public School almost before their mental 
eyes are opened. 

Many fine leaders have come through 
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the Public Schools—leadors who hav; 
made great contributions to tlie British 
Commonwealth. Since 1922 there havc 
been 12 Presidents of the Board of 
Education, all of whom, I believe, came 
through the Public Schools—at least none 
of them came through the State elemen
tary schools. It is true that on occasion 
the Parliamentary Under-Secretaries are 
products ofl the State elementary and 
secondary schools. The product of the 
'.lementary schools is sometimes per
mitted to sit by the side of the driver, 
bnt not in the driver's scat. 

But let us not fall into the error ol 
thinking that State schools cannot pro
vide leadership. I wonder what hcliool 
Mr. Lloyd George, Islr. Bcvin, Mr. 
Stalin, Mr . Chiang K,ii-Shek went to? 
A democratic nation should not obtain 
its leaders from a narrow section. State 
schools should supply all the leaders thai 
the nation reipiires, and there should lie 
no other place to get them from. Th.e 
State school is in direct organic rcl.itioii-
ship with the community and the institu-
lions around it. In fact, it is an extension 
into another function of the whole com
munity. The Public Boarding School is, 
gcneraily, a school apart from the town 
or village community where it is situated. 
VVe shall not call it planning for equality 
of opportunity for the public schools to 
open their doors to a few selected pupils 
from our primary schools. I am not 
convinced t lat semi-monastic seclusion is 
the best atmosphere in which to train 
future leaders of a democratic people. It 
is not the major reform that we look for 
to revitalize this obsolete and decaying 
institution by a transfusion of blood from 
the more robust primary school. 

RECONSTRUCTION OF THE SYSTEM 
The post-war world will make great 

demands in rebuilding and planning. In 
order to fulfill the tasks it is imperative 
that there shall be a longer school life. 
With a diminishing birth-rate each indi
vidual child becomes more precious. We 
should begin to make real provision for 
the two-year-olds—nursery provision to 
the age of S. The future calls for the 
raising of the school leaving age to 16 
at the earliest possible opportunity after 
the end of the war. There is no em
ployment better suited to the needs of the 
chiid or the needs of the nation than 
fuil-time employment at an educational 
institution up to the age of 16. If the 
nation makes up its mind, the school 
leaving age can be raised to IS during the 
first year of peace, and to 16 within three 
years*. 

We welcome the suggestion that the 
education of children of 11 plus will be 
in schools where there will be similar 
standards of stafling, buildings, and 
general amenities We trust that the 
provisions for primary schools will at 
least be equal to those in secondary 
schools. What reason is there for lower 
standards in buildings, staffing, and size 
of classes in our Infants' Schools? 1 
hope the nation will be intolerant of the 
present distinctioii.s and will sweep them 
away. A sound secondary system can 
only be built on the solid foundation of 
a sound primary system. 

With the raising of the school leaving 
age and equality of conditions I ask for 
a complete overhaul of the examination 
system. Although the Secondaryscliopis 
examination system may be a side line 
for university professors and lecturers, it 
dominates our present secondary schools 
like a dark cloud. It has an evil in
fluence on the Primary school and even 
in the Infant.s' school it calls the child to 
hurry to the Junior school—to hasten to 
its shadow. The University should be a 
beacon for the whole education system. 

Enuc.\Ti0N NOT A BURDEN 
How much is tlie nation prepared to 

spend on thi service of education? Let 
it never be fi^rgotten that such expendi
ture is real s-iving, in that it creates 
wealth. It builds up the effective capital 
of the nation; capit.'d found in the well-
being of our citizens and in our material 
equipment for effective production. To 
starve education is to cripple all those 
elements which make for economic and 
technical advance. There will be people 
—as after the last war—Geddes, May 
and Ray—who will say that we cannot 
afford to spend, and who will want to 
cry halt. I warn the nation that it was 
that mentality that had too much in
fluence after the last war. It thought in 
terms of returning to the past; it believed 
that prosperity lay in creating scarcity, 
in closing mines, factories and shipyards, 
and it brought tlie nation to the verge of 
ruin. Our Geddes, Mays and Rays are 
not in the true line of national progress. 

LEGISLATION Now 
Legislation for educational advance

ment is the kind of legislation that can 
profitably be undertaken now. Parlia
ment, during war-time, has passed im
portant legislation for the improvement 
of old-age pensions, which, we were told, 
we could not afford in times of peace; It 
is right and proper that those who have 
carried the burden of industry during 
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the last haU-centiiry should be provided 
(or in the autumn of their lives. It is 
also right and proper that the legislature 
should make provision for the future 
welfare of the youth of the natioii. I 
would say there is urgency in this. There 
may be a difference of opinion as to who 
shall own and control industry and com
merce, and attempted legislation on these 
lines might create disunity. But the 
education of the youth of the nation has 
been, and is still, the nation's immediate 
and direct responsibility. I invite the 
President of the Board of Education to 
make a contribution to the maintenance 
of national morale, by bold and coura
geous legislation now. It is not sufficient 
to visualize in imagination our post-war 
educational programme—the time has 
arrived for action. The President of the 
Board can, I am sure, command the 
active goodwill and support of trade 
unions, the political parties, the churches, 
and indeed all those people and organiza
tions who have the welfare of our 
coimtry at heart, in securing a bold step 
forward. 

This is our first public conference since 
war began. Britain has survived. She 
has survived through the devotion and 
heroism of her sons and daughters, the 
majority of whom were nurtured in the 
schools of the common people. Britain 
has survived—but youthful Britain per
sistently asks "What Britain?" Through
out the factories, throughout the Forces, 
this question is insistent. It must be 
answered. Our national morale in war
time depends upon the answer. There 
can be no new world without equality of 
opportunity. That equality must be 
found in the classrooms of the nation. 
We, as teachers, can and must play our 
part in securing this real democracj'. 
Events will compel us to unite for safe
guarding our professional interests. But 
wc shall never safeguard these interests 

imless we demand and secure die rights 
of the common child. This Union, large 
aud powerful as it is, must become the 
voice of a completely united profession. 
It must also become the most powerful 
force for educational advance. Wc are 
teachers: we are also citizens. Wc must 
exercise both these experiences for 
leadership in a new world that must arise 
out of the ashes of the old. We must 
demand a real democracy where jioverty 
is no more; where insecurity is hauisbcd; 
.md where every child shall have the 
chance to grow to the full stature of his 
nature. 

We must all sacrifice for victory, but 
to achieve that victory it is youth who 
will make the greatest sacrifice. There 
can be no recomiiense for the sacrifice of 
youth unless out of the travail a new 
world is born. In that new w<5rld the 
foundation stone must he "Equality of 
educational opportunity I'or every child 
in the land". 

PR I V A T E control of the means of 
production, whatever might be said 

for it on other grounds, cannot be 
described as an essential liberty of the 
British people. Not more than a tiny 
fraction of them ever enjoyed that right. 
—SIR WILLIAM BEVERIDGE, British eco
nomist. 
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Education and War Needs 
By J . H . S U T H E R L A N D 

T) D A Y those interested in edncation 
must be prepared to arouse the 

public and governments to the vital role 
oi the school in Canada's war effort. 
Otl'erwise, the only reply to the demand 
for overdue reforms in education will 
continue to be the statement that any 
change or expansion in education must 
wait tin the war is ended. 

The American Town Plall of the air, 
recogr.izing the fundamental character of 
education in any approach to the war 
program, organized a forum not long 
ago. The speakers were: 

1. John W . Studebaker, United States 
Commissioner of Education. 

2. Stringfellow Barr, President, St. 
John's College. 

3. Mary B. Gilson, _ Consultant, War 
Manpower Commission. 

The subject under discussion was 
"How Can Education Keep Pace with 
War Needs?" 

The following extracts from their 
addresses merit serious reflection. 

1. JOHN W . STUDEBAKER. 
"Cliildhood education requires em

phasis upon mental security, physical 
healtli and development, and the acquire
ment of the tools of learning. During 
this war, all American children must 
continue to receive their birthright ot 
educational opportunity. It can be done. 
There is neither any wartime need for 
curtailment of elementary school terms, 
nor for ' any unusual change in the 
curriculum. 

"Certain expansions of the services of 
elementary schools to young children are 
called for—nursery schools and kinder
garten.'; and beforc-and-after-school re-
cieational programs—for children of 
working mothers in war production 
centers. 

"For the sr-condary schools, however, 
war needs demand important curricular 
modifications and adjustments. A l l but a 
small percentage of the boys graduating 
from the high schools next year will go 
directljf into the armed forces. Girls in 
increasing' numbers will go from high 
school classrooms and shops into war 
production industries or into essential 
service occupations necessary to maintain 
the civilian and home front. As a result. 

high schools face two major responsibili
ties : The first is to train young people 
for their part in meeting manpower 
ne»ds, in winning this war for survival; 
the second is to continue the long-term 
task ot general education by which the 
cultural heritage of American democracy 
is transmitted from one generation to the 
next. Both responsibilities can be 
discharged. 

"Let me be more specific concerning 
needed high school curricular adjust
ments, the general pattern of which has 
been suggested to the high schools of the 
Nation in connection with the organiza
tion of students in the High School 
Victory Corps: 

1. The high schools must provide 
intensive physical conditioning and health 
improvement programs. Strength, stam
ina, endurance, functional vigor, and 
the absence of physical disabilities and 
illness are demanded above all else in 
wartime. 

"2. The higjh schools must adjust 
courses in physics, biology, and chemistry 
to wartime needs. Modern war is based 
on technology—and science is the founda
tion upon which technology is built. The 
high schools must see to it this year that 
larger numbers of pupils gain a more 
thorough mastery of the science subjects. 

"3. The high schools must make cer
tain that every youth is well grounded in 
the basic tool subjects: mathematics, 
reading, language, and study' skills. 
Thorough-going mastery of fundamen
tals, the ability to read, to express one's 
self clearly and concisely, to perform 
basic mathematical operations—these are 
prerequisite to any specialized training 
tor the armed forces. 

"4. The high schools should provide 
specialized pre-induction training courses 
for the arme_d_ forces to the limit of the 
available facilities and personnel. Pre-
flight aeronautics, fundamentals of elec
tricity, of radio, automotive mechanics, 
and practical shop courses—one or more 
of tl hese should be studieJ: by every 
qualified boy in the junior and senior 
years of our high schools. 

"5. The high schools must provide 
preparatory training for civilian occupa
tions and services to whatever extent is 
practicable. Home nursing, child care, 
nutrition, conservation of foods and 
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clothing are important for many girls. 
So are vocational courses for botli boys 
and girls in welding, sheet-metal work, 
lathe operation, agriculture, and other 
courses in preparation for work in war 
production industries or on the farms, 
typing and shorthand, and other subjects 
preparatory to work in stores and offices. 

"6. The high schools must not, nor 
need they, neglect their continuing re
sponsibility for the training of youth for 
citizenship in a democracy. Genera' 
education need suffer no eclipse during 
tlie war. It must emphasize the origins, 
problems, and issues of the war. Through 
the arts, English, and the social studies, 
youth must be made to see the basic 
values which underlie a democratic 
civilization—values for which this Nation 
fights, for which it has given and is 
giving of its blood—values which are 
represented by free institutions, by the 
recognition of the dignity and worth of 
each human personality—values which 
we cherish not alone for ourselves but 
would make possible of achievement by 
all peoples everywhere," 

2, STRINGFELLOW BARR, 
"Education can best keep pace with 

war needs in the same way that it could 
have kept pace with peace needs; it can 
provide the basic disciplines of the human 
mind which our schools and colleges 
havc increasingly failed to provide. The 
war is merely showing up a failure that 
had already become a graver and graver 
threat to the institutions of a free people. 
Our Army now reports that many college 
men cannot analyze or interpret a para
graph of plain English and know what 
is in it, and therefore make sorry officer 
material. Our Navy reports that 60 per 
cent of a total of 4,200 college freshmen 
who applied for officers' training failed 
the arithmetical reasoning test. The 
head of the bombardier instruction re
cently complained that the greatest single 
obstacle to training bombardiers was 
inability to handle common fractions. 
What is being recorded here is the 
breakdown of a system of liberal 
education. 

"Four years ago, the President of Har
vard University reported to his Board: 
'From all sides, academic and non-
academic, wc hear complaints of the 
inability of the average Harvard grad
uate to write either correctly or duentlj'.' 
li there are Yale men present who are 
attempted to murmur, 'It can't happen in 
New Haven,' they had better make sure. 
The fact thit "this public confession 
emerged from Cambridge may be due. 

not to the unusually low literacy rate of 
Harvard, bnt merely to its Latin motto: 
Veritas. 

"An educational system which cannot 
teach the young to write their mother 
tongue fluently after fifteen to sixteen 
years of schooling, cannot keep pace with 
the needs of war, or with the needs of 
peace. Nor can it keep pace with the 
needs of the professions, nor of business, 
nor of industry, not of a free press, nor 
of the suffrage, 

"Faced with the present crisis, the 
colleges of liberal arts havc quite simply 
abdicated the educational leadership of 
our coimtry, which indeed, our Army 
and Navy had a right to demand that 
they should not abdicate. Observing the 
con\ersion of factories, our schools and 
colleges have patriotically decided to con
vert. Manufacturers who formerly 
turned out yo-yos, now turn out gun-
stocks. So colleges which formerly 
turned out courses that would be useful 
in business, whether or not the graduate 
coidd write a business letter either 
fluently or correctly, are now determined 
to turn out soldiers (whether or not they 
can write an army order). I spy con
fusion," 

3. MARY B . GILSON, 
"If more of our academicians had 

realized the unmistakable tact that the 
world is inextricably close-knit and that 
its interdependence made a global war 
unavoidable, we might have saved the 
youths now fighting for us an endless 
amount of confusion and onr hospitals 
might not have had in them so many sad 
p3j-Jiopathic cases, 

"I do not believe that Pearl Harbor 
has cleared up the confusion. There is 
too much evidence to the contrary, 

"Besides learning how to read and 
interpret inescapable facts, some exper
ience out in the cold world might be 
good for the cellophane type of scholar, 
and by that I mean work with manual 
workers. Nature did not separate man
kind into two categories—thinkers and 
doers. Human beings with even a modi
cum of physical and mental equipment 
can be trained, if caught early enough, 
both to think and to do. The present 
crisis demands both, and more and more 
persons must be capable of both. Educa
tors as leaders of youth should show 
their capacity for both. Contacts with 
the so-called imeditcated would open 
their eyes to many facts of life from 
which they have too often been shielded. 

"In conclusion, let me reiterate that, 
although we havc had a noble minority 
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ol college presidents like Ncilson of 
Smith and Conant of Harvard and my 
friend, Mr. Stringtellow Barr, and of 
professors wc could mention who, with 
Guiseppe Borgesc, have known that 
'Truth and Goodness have never been 
won by silence,' we have also suffered 
from a distressingly large number of 
indifferent, cautious, and fearful mem
bers of the academic fraternity—persons 
who have remained quiescent and 
'tolerant' in the onrush of brutality and 
tyranny. My proposal in this educational 
crisis, therefore, is to iustitiue a system 
of adult education for re-educating the 
minds and emotions of the educators". 

While the speakers differed in many 
ways in their approach they all agreed 
that there must be placed in the armed 
services aud in war industries: 

1. Men and women who understand 
the issues involved in the conflict. 
Such an understanding is essentia! 
for morale. 

2. Men and women with a sound edu
cational background which covers 
the years to the end of Pligh School 
at least, men and women who can 
express themselves effectively and 
read effectively and who have been 
trained lo think. 

3. Men and women with a sound 
training in the technological skills 
and tecimiques essential for modern 
warfare. 

Now the strange anomaly, which gov
ernments don't seem to appreciate, is that 
successful British aud Canadian com
manders agree with the three funda
mental factors outlined. 

In the succcssfid British armies of 
today "discussion groups" play a funda
mental part in the building of morale 
(a lesson learned from the Spanish 
Republicans, the Chinese, aud the 
Soviets). 

Where the educational background of 
the recruits is not high enough the 
armed services tlicmselves try to make up 
the deficiency after enlistment. 

In 1941 alone Canada had to train some 
140,000 men and women to provide 
trained personnel for the war indu-stries 
and armed services. The training period 
of many of these, in addition, was 
greatly lengthened because of the educa
tional deficiencies to be overcome. 

A l l these factors should be provided 
for before the boy or girl leaves school. 
Failure to do so is not only costly in 
time and money but it is also_ delaying 
the Nazi defeat. And more important 

StiU it is going to prove more costly in 
human lives—the lives of our youth. 

Do governments realize these facts? 
Does the public? 

(Continued from page 172) 
his aides-de-camp dramatize in panto-
luime his great deeds. Shadow plays are 
good because they are mysterious. Cus-
tumes need be no more elaborate than 
whatever will throw a good shadow. The 
same goes for props. A first-class tank 
can be cut out of a magazine ad or pic
ture (use a profile picture) pasted on 
cardboard which is tlicn trimmed down 
to the picture. What Willie shows off 
about is up to the class, which will not 
lack for ideas. 

* * * 
STARS ON T H E I R CERTIFICATES 

Templeton Junior High School has 
sent in samples of the grand stars the 
students have made in art class for their 
Merit Certificates. They are large and 
made of light cardboard covered with 
red, silver and gold paper—half the fun 
is m.aking them and the other halt in 
rousing the class to the SO per cent, 75 
per cent and 100 per cent participation 
in War Savings which will merit their 
use on the Certificate. Templeton has 
swelled the School Savings total by $1100 
since September. 

* • * 
Here are some reports for September-

December term which did not arrive in 
ime for the Bulleiin: Argeiita School, 
100 per cent pupils saving, $32. These 
children hoard their pennies for War 
Stamps and think of the boys and girls 
in Europe before spending money on 
themselves. Fort Steel, 99 per cent sav
ing, $21.90; Pouce Coupe Central, 100 
per cent saving, $24.25; Nicomen Island, 
85 per cent saving, $24; Atlin, 99 per 
cent saving, $21,75; Duncan Junior-Senior 
High, 66 per cent saving, $1180.50; Daw
son Creek, $227.75; Parksville, 100 per 
cent saving, $94. 

* * * 
JOIN T H E M A R C H TO VICTORY 

Every school can sign up recruits by 
concentrating during the ner.t month on 
increasing the number of savers. If 
ideas or suggestions are needed—if a full 
length play on War Savings is required 
for elementary grades—just write to 
Miss E . A . Waller, Director, School 
Savings Service, National War Finance 
Committee, 1227 Vancouver Block, 
Vancouver. 

. A 
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Lesson-Aids Committee 
All correspondence in connection with Lesson-Aids should he addressed to' 

the Honorary Secretary-Treasurer, MR. HARRY G . BOLTWOOD, 
34S6 West Second Avenue, Vancouver, B. C. 

W I N T H E W A R — A N D T H E P E A C E 

LESSON-AIDS notes this month liave 
a more personal touch than is usual. 

I have been asked to indicate how 
Lesson-Aids can help in the special pur
pose of this issue. At first sight, Lesson-
Aids seem to have very little to do with 
war or with reconstruction; and yet 
education along the right lines is perhaps 
the only way to achieve the double pur
pose of winning both the War and the 
Peace. Surely Lesson-Aids fit in here, 
for tliey are designed to help teachers to 
give the kind of education that should be 
given to our youth. I think this is all I 
need say to justify the inclusion of these 
notes on the Lesson-Aids page. 

We know that throughout history 
winning a war has often meant no more 
than winning a succession of physical 
struggles, without much thought being 
given at the time to what was to follow. 
But, if we analyse any of the greater 
struggles we find that some sort of 
reconstruction did follow—whether for 
the betterment of the people or not 
remains debatable. 

The great events of the Crusades led 
to a tremendous upsurge in the education 
of the people, mainly consisting of a 
better understanding of the peculiar 
characteristics of others; a knowledge 
that others had perhaps better ways of 
living than they had. So, alt national 
calamities had their aftermath; but was 
there any real reconstruction? 

Many years ago I had the opportunity 
to search through some long-forgotten 
chests in an ancient church "Priests' 
Hole", in one of which I came across an 
old sheepskin register that gave a fairly 
complete account of the changes brought 
about in that district as a result of the 
visitation of the Black Death. Depleted 
ot population, money, homes, of almost 
all except the desire to make their con
dition better, this community set about 
their work of remaking their village. 
Disease at war with a people; a people 
attempting to conquer their terrible 
enemy. Was anything done to prevent a 
recurrence of the plague? Was any sort 

of sanitation introduced? The register 
was silent on that point. The changes 
brought about merely reinstated what 
had been there before. Much ot the 
reconstruction related to the past rather 
than to the future. "Their energies were 
concentrated on rebuilding their homes, 
their church; not much reconstruction ot 
the social life of tbe people was under
taken. Where improvement did take 
place, it followed naturally upon the 
improved conditions, without much con
scious effort. I could take you to 
numerous villages in England where the 
church (rebuilt at that period) has a 
seating capacity of six to ten times the 
whole present population of the place. 
They rebuilt according to the needs of 
the people before the calamity, having no 
vision of what future trends might 
require. We must avoid any such mis
takes wdien we set about winning the 
peace after the war. 

I remember living for many days in 
an artillery observation post located in 
what was left of a churchyard vault in 
Guillemont, on the .Somme, the only 
stones left standing in position in that 
devastated area. \Var—the living sleep
ing where tlie dead had slept; frantic 
instructions being transmitted from the 
grave back to the battery behind the 
lines. (And curiously enough, that vault 
was tlie property of the Waterlow family, 
famous English printers). After the 
war—reconstruction. In the course ot a 
few short years the village of Guillemont 
was rebuilt, from funds raised by the 
schools and the people in the city in 
whicli I was teaching—a French village 
rebuilt by English people around the 
ruins of an English grave in a French 
churchyard. I almost hear someone say 
that it was a perfectly romantic situation. 
Maybe; but the new Guillemont was 
mainly just a replacement of the old. 
Newness of streets and building was 
almost the only improvement. The life 
of the people was as it had been; tliey 
even remade their ancient wooden 
ploughs, using oxen traction. Much of 
northern France was reconstructed in the 
same way. 'Shall we again make this 
mistake? In the reconstructed London it 
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will not be so, nor will the British social 
fabric be rebuilt without careful thought. 
It can never again be as it was. This 
applies equally to us. 

In the course of my teaching career I 
have watched the children's reaction to 
war three times. I have noticed that in 
each case there was a very definite 
chang.;—a change of ideas, and a change 
of ideals. The end of the Boer War saw 
an important alteration in the school 
syllabus, which tended to make the 
children more self-reliant, more amenable 
to discipline, better thinkers. After the 
First Great War the children began to 
think more about themselves and their 
future; self-government was the order 
of the day; they became better planners. 
Teachers had very much to do widi this 
development. I sometimes wonder what 
will be the reaction after the present 
conflict. 

.A.fter 1902—the desire to tiiink and 
resolve; 

After 1918—the desire to look ahead 
with vision; 

After 194?—tlie desire to change vision 
into reality f 

That is what I believe will happen. But, 
as I have already said, we shall have to 
see that the reconstruction after the war 
must be no mere replacement of what 
was there before. 

It is our duty as teachers to guide the 
coming generations so carefuUy that they 
will wish to change their present dreams 
of what we should like to be into what 
must be, and what shall be. The lessons 
of 1902 and 1918 must not be lost. 
Teachers must learn to understand how 
children are thinking nowadays. They 
are so grown up, so soon. They think so 
much more deeply than we did at their 
age. We must not fail them. The 
teachers' part is to study the wonderful 
changes taking place in the outlook of 
our children, and to see that they are led 
in wisdom and understanding to construct 
(not so much to reconstruct) a new order 
of tilings, to make a new world, fit for 
the new generations to live in. That 
being so, the future will be free of those 
recriminations and regrets which are so 
often a part of our present-day thoughts. 

A new order, or an old order rebuilt? 
Replacement, or reconstruction? 

Make a special point of reading our 
notes in the next issue, in view of the 
approach of Easter. 

FILMSLIDES FOR 
DEFENCE 

TRAINING 
• 

Automotive Mechanical Training Kit 
Set No. I.—Describes how the automo
bile works. Used in the United States 
Army In training. 35 slidefilms. 

Automotive Mechanical Training Kit 
Set No. 2.—Doscribos tha care and 
repair of passenger cars and motor 
trucks. 35 slidefilms. 

Pilot Training Kit Set. — Complete 
Pilot Training set with carrying case 
and explanatory Index. Excellent for 
Air Cadet Training. 24 slidefilms. 

Basic Aircraft Metal Skills Kit Set. 
Complete with case and manual. 1 1 
slidefilms. 

Basic Electricity Kit Set.—Complete 
with carrying case and explanatory 
Index and manual. Excellent for radio 
training and electrical shops. 12 
slidefilms. 

Benchwort Kit Sot. — Teaches the 
Benchwork faster. 10 slidefilms. 

Machi.ning Kit Set.—16 slidefilms and 
case. 

Aircraft Mechanic Kit Set. — Three 
complete series of fllmslides. 

First Aid Kit Set. —Seven slidefilms. 
Ideal for school and First Aid In
struction. 

Acetylene W.ilding Kit Set. Fifteen 
slidefilms. 

Also filmslide Kit Set on "Principles 
of Physics", "Chemistry", "Science" 
and "Biology". 

• 
Wnte for prices and descriptive 

literature to: 
Exclusive Canadian Disfribuiors 

General Films limited 
570 DUNSMUIR ST.,VANCOUVER, B.C. 
REGINA TORONTO MONTREAL 
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Our Magazine Table 
By A R T H U R B U C K , 3780 Eton Street, Vancouver, B. C. 

AG A I N we ask you to relax for a 
few miniUes and gather around 

"Our Magazine Table". During these 
busy days of " A l l Out for Victory" there 
arc many of us who get very little time 
to read any magazines, let alone pro
fessional ones. However, in a world of 
rapid changes we should keep abreast of 
the news and also abreast of professional 
changes. 

* * * 

T HE A. T.A.Magazine (official organ 
of the Alberta Teachers' Associa

tion) is a good association magazine. An 
interesting feature of this publication is 
that more than half a dozen pages are 
devoted to news from tlie various local 
associations. 

• * * 
from 

V E R Y interesting little magazine for 
^ all teachers of English (and who isn't 

one?) is Correct Englisit; ?2.80; pub
lished at 838 Custer Ave,, Evan.ston, 111., 
U . S. A . The Question and Answer page 
is helpful. Eor example, which i.s cor
rect : The Government is, or, the Govern
ment arc?_ (Answer: both are correct— 
sec magazine lor explanation). 

* » • 

• H A V E reviewed the Modem Instructs: 
• before (School Aids and Te.xt Book 

Publishing Co., Ltd., 1935 Albert St., 

our friends in the South is the San 
Diego Teachers' Association Bulletin. 

AV E R Y interesting little magazine lor This Bulletin has a very spicily written 
allteachersof English (and who isn't "Wli.it Your Friends Are 

iJomg", which would be of even greater 
interest to members of the S. D. T. A . 
One cannot help but quote this humorous 
anecdote—and yet perhaps, d e a r teachers, 
it has its pathetic s i d e : A small lad 
sobbed bitterly after completing his first 
di.y at school. The teacher asked him 
K i n d l y what was the trouble. 

"Mamma says I've got to stav in school 

I H A V E r e v i e w e d the JlfodmiyHj(n(c/i; 'til I'm 18". 
before (School Aids and Text Book "Well, cheer up. Sonny; I have to stay 

„ here 'til I'm 65". (Note: Write Super-
Regina, Sask;'?2.0b per year), but it is annuatiou Department for further 
such a practical magazine that I mention details), 
it again. Such useful topics as "Life in • * * 
IListeni CJinada Before and After the 
Coming of British Rule", "How Man 
Prepares for Winter", "S ' lOrics About 
Indians and Cave Men", "The Cinadian 
Army", and many others can be of great 
value to all teachers. There is a good 
formula for a Hectograph in the January 
issue; (Here's hoping you can get all the 
ingredients). . ' 

* * • 
WE have on one pile of books on 

"Our Magazine Table" compli
mentary copies of various publications 
of teachers' associations. TIte Bulletin 
(published by the Nova Scotia Teachers' 
Union), contains an instructive article on 
Glass Picture Painting. The t y p e in this 
magazine i s very easy to read; (similar 
to the way we aim to publish The B. C. 
Teacher some day). The Educational 
Courier, official organ of the Men and 
Women "Teachersl Federation of Ontario, . 
contains, i n addition to articles and p r o b 
lems of interest to teachers, bright say
i n g s of "Sally Scrum". Here's one: "If 
I ever hear of a teaclier about whom not 
a single parent has the smallest complaint 
to make, I'll k n o w where to look for her 
—tindcmeath a tombstone". 

WE L L , by this time weary teachers, 
you will have fallen asleep with 

The B.C.Teacher on the floor, or else 
g ine back to the more thrilling occupa
tion of marking Composition and Gram
mar exercises. So au revoir. Pick up 
the old quill and write something about 
magazines. We even got a letter all the 
way from Nova Scotia; so come on, 
British Columbia! 

J O I N THE • 

B I G P U S H 

http://Wli.it
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Highlights of the B. C. T. F. Brief on the 
Present Situation Regarding Education 

in British Columbia 

1. Public education in Canada is, by the British North America Act, 
assigned to the jurisdiction of the Provincial Governments. 

2. In common with other Provinces, British Columbia has delegated 
many of its jwwers regarding education administration to local School 
Boards. 

3. Throughout tiie years, many methods of financing public education 
have been initiated, but except for the early years (1S77 to 1888) when 
the Province met the whole cost, the general method has been one iiy 
which the local school authorities have been mainly responsible for such 
financing, with the assistance of Provincial Government grants. 

4. From time to time these Provincial Government grants have varied 
considerably, and tlieir relation to the total cost of education in the 
Province has shown similar fluctuations. In general, tlie percentage paid 
by the Province has steadily declined (from 100% to 32%). 

5. A still more important and serious variation, however, lies in the 
fact that the School Districts of the Province differ greatly in their 
respective amounts of taxable wealth. 

6. The prevailing urgent problems in education arise very largely from 
the present system of educational finance under which such conditions as 
the following exist: 

(a) Wide divergence in the incidence of local taxation to meet the por
tion of educational costs which must be borne locally. 

(i) Excessive taxation on land and property in poorer School Districts. 
(c) Strong opposition to progressive education in such districts not 

because of lack of desire for modern educational facilities, but due 
to inability to pay local costs involved. 

(d) Wide divergence in educational facilities and educational oppor
tunities in the various districts. 

(e) Wide divergence in salaries paid to teachers with similar qualifi
cations, similar experience, and doing similar work. 

(/) The inexperienced or least experienced teachers are generally 
called upon to teach in rural, districts where teaching conditions 
and problems require the gr*;atest knowledge and teaching skill 
and, in almost all cases, to do so for the lowest salaries. 

{g) Rural Districts are being used as training grounds for teachers to 
be employed later by municipalities and cities. 

7. These conditions all arise from the fact that the l̂ rovincial Govern
ment has delegated its educational responsibilities in large measure to the 
School Boards of the various School Districts, without in any way guaran-
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teeing tliat all such districts would be able to secure the necessary finances 
with which to meet the same standards of educational efficiency. Thus it 
prevails that u child's educational opportunities and his future depend very 
largely upon the place of residence of his parents during his school years. 

8. Such a condition can in no way be justified. The jurisdiction for 
education is Provincial, therefore education should be on a Provincial, 
and not a district basis. The Province must surely have the same obliga
tion for one child as for another. They are all' children of British 
Columbia and British Columbia has assumed the responsibility for all of its 
children. The fact that it has delegated some of these responsibilities to 
School Boards and School Districts does not relieve the Government of its 
responsibility to all children, irrespective of school districts. Surely it 
follows constitution;illy and legally that if any school district does not, or 
cannot, provide adequate educational facilities for the children of such 
district, it is the bounden duty of the Province itself to see to it that such 
facilities are provided, either through its delegated body, the School Board, 
or directly by tiie Government itself. 

9. Commissions, surveys and repoits for many years have clearly 
defined tlie problem, and have suggested various remedies. In every 
instance, there has been a definite recommendation for a fundamental 
change in our system of educational finance, so that the cost of education 
may be evenly distributed over the Province as a whole, and the local costs 
may be on a uniform basis in accordance witli ability to pay. 

10. Furthermore, there has been remarkable unanimity on al! sides that 
there must be a large measure of relief on land and property as far as local 
educational taxation is concerned. 

11. Public opinion, we believe, demands two definite things: 
1. That this Province shall provide sufficient money to ensure that 

every child in British Columbia: shall receive such educational 
opportunities as will enable him to develop his capacities and 
abilities to the utmost limit in order that as a future Canadian 
citizen he may make his maximum contribution to Canadian pro
gress and society. 

2. That this Province shall establish such a sysrem of educational 
finance as will provide for an equitable distribii'ijn of educational 
costs on a just and uniform basis for all school districts. 

12. Factors such as the following could be made effective: 
1. The extension of Larger Administrative Units; 
2. School Consolidations; 
3. Grouping of adjacent school districts for financial and administra

tive purposes; 
4. Dormitories in connection with central High Schools, etc.; 
5. A uniform school mill rate as a basis of provincial finance. 
13. All tliat has been said previously deals with the permanent and 

V normal situation, and any solution of the difficulties should naturally be 
centred around the normal situation. However, the war has brought about 
new conditions which, because of their urgency, cannot be ignored. 
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It probably will be argued that because of the financial situation arising 
from the war, and because of the prime necessity of focussing all of our 
energies on the war effort, it is inopporttme and inadvisable to interfere 
with any of the established methods of Government finance, including those 
for education. 

This, of course, is a simple method of disposing of difficult and 
embarrassing problems, but it does not solve them. On the contrary, it 
only adds to the difficulty of providing an ultimate solution. 

This method of postponement concerns itself only with one factor; 
namely, money. It ignores entirely the human, educational and national 
efficiency factors. 

14. It should be realized that a progressive educational policy will fit 
into the needs of our war effort. Thereby, time, money and lives can be 
saved and victory, consequently, brought closer. 

15. Such things as the following are required of our educational 
system right now: 

(o) Specialized training for armed services; 
{b) Specialized training for war industries; 
(c) Increased efficiency on the part of school graduates in almost every 

possible profession and vocation; 
(rf) The services of many of the best teachers, particularly as instruc

tors in active and auxiliary services and cadets; 
(c) The use of school facilities in many districts, 
16. The war has produced the following additional handicaps for our 

educational system: 
(a) A shortage of efficient, fully qualified teachers. 
(6) A shortage of proper school equipment, 
(c) A shortage of adequate school buildings, 
(of) A shortage of proper health facilities. 
17. The cliildren and youth of today will have the difficult task of 

building, and living in, the world of tomorrow. As adults, we must have 
some realistic idea of the complications and complexities with which they 
will be faced. With the finest educational opportunities at their disposal, 
their task will be hard. Without sucli opportunities their task \y;.ll be 
hopeless. We must and we can win the war without sacrificing our 
children's future. 

18. A long-range policy of revision of educational finances must pi-o-
vide for immediate and drastic improvement in present teachers' salaries. 

The present gross discrimination between teachers in different school 
districts must cease. There is great dissatisfaction among the many 
teachers of the province whose salaries are unfair, unreasonable and 
totally inadequate. ' 

19. As a result of the deplorable salary situation, we are faced now with 
a steady stream of people leaving the profession for other jobs. We have 
too few recruits now in training. We cannot expect to attract into the 
teaching profession young people of the highest scholarship. There is an 
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acute shortage of qualified teachers. A number of rural schools have been 
closed for lack of teachers. Many larger schools are short-staffed. This 
situation is a logical result of past policy, and it will grow steadily worse. 

20. There is one, and only one, way to meet and conquer the teacher 
problem in British Columbia. All teachers must be assured of a decent, 
adequate living. Teachers' remuneration must be commensurate with their 
training and experience. 

21. It is significant that Great Britain has increased its total expendi
ture for education each year since the war began. 

22. The all-important issue is concerned with, and centred upon, the 
child. In these critical days it is imperative that those persons specially 
fitted to carry out the arduous and important duties involved be attracted 
to the teaching profession and retained permanently in our school system. 
Otherwise it is inevitable that the immediate future will see a further 
lowering of our standards of education, particularly in the rural areas 
where the standards have never been satisfactory. This means that 
thousands of our rural children with abilities equal to those of our cities, 
will be still further handicapped and will be prevented from attaining those 
positions in life to which they have a right to aspire, and from making 
their best individual contributions as Canadian citizens to Canada's 
progress. 

23. Canada's future is insolubly linked with the development of its 
tremendous rural areas. Rural life must be made attractive. Rural 
conditions, both economic and social, must be given parity with those of 
the cities on a basis of rural needs and requirements. The rural .school 
must function as the centre of the rural community. It must provide and 
produce leadership. Its teachers must be s[x;cially trained and personally 
adapted to give such leadership and direction to the pujjils and to secure 
the sympathetic understanding and the effective co-operation of the parents 
in the development of a real rural programme. 

24. Obviously, this is impossible, unless we have drastic changes. Such 
a programme can not be developed by under-paid, untrained, poorly quali
fied, inexperienced teachers, whose service in any area is so frequently 
limited to one year or even one term. Yet, it is apparent that many rural 
areas, even now, can obtain no other type of teacher; and the number of 
such i.s, and will be, constantly increasing. 

25. This being so, it is apparent that British Columbia children in such 
areas are being deprived of their birthright, a birthright which the Province 
of British Columbia is constitutionally, legsUy and morally bound to 
restore and protect. 

26. The members of the British Columbia Teachers' Federation with 
their first-hand knowledge of the situation, feel it encumbent upon them as 
a professional duty to bring home to the Legislature, to all public bodies 
and the public generally, the gravity of the present situation, and they have 
pledged themselves to work increasingly to the end that as far as is 
humanly possible there may be "Equality of educational opportunity for 
all children of the Province". 
A. T. AL S B U R Y , 

President. 
HA R R Y CH A R L E S W O R T H , 

General Secretary. 
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The Question Box 

AF T E R an absence of one issue The 
Question Box comes back witli some 

questions and some answers. 
A letter from Miss New of Gibson's 

Landing reads in part as follows: "I was 
interested in many of your own questions 
in the December magazine. In some I 
have idc'.s of my own and in these and 
others I would like to hear the opinions 
of those with wider experience than 
myself. 

"Poetry. Pieces 1 memorized in school 
(some years ago) that I had to, e.g., as a 
punishment for being late, I have for
gotten. Poems I have memorized by 
constant repetition and because I liked 
them I still remember. These are like 
Wordsworth's daffodils, a joy in other
wise empty moments, or a solace or in
spiration ill times of stress. 

"Corporal punishment. If any teacher 
of lower grades has not met during one 
year at least one youngster that definitely 
needed a spanking, and was better for it, 
her experience has not been like mine, 
and I would like to hear about it, 

"Specialists. I would much like to 
hear the question about Art and Music 
specialists discussed. I think small chil
dren with good voices often have their 
voices ruined by over-zealous non-expert 
teachers and over-proud parents. On 
the other hand, the number of Music and 
Art Specialists is so small, especially 
now, that if those of us who have some 
small appreciation and ability in these 
subjects don't do what we can with the 
children, tlicy won't make any progress 
at all—except the few children of genius 
tiiat nothing can keep back. 

"Continuity. Another question I'd like 
to read about. I was talking to a retired 
teacher who had taught certain subjects 
in a large platoon school in several dif
ferent classes of the same grade. She 
said she felt she had missed something 
in teaching as she never saw her pupils 
enough to get to know them. In teach
ing several grades, I have found that 
having the same children a second year 
or even a third, one gets to know them 
better, and the greater understanding 
makes for greater helpfulness. However, 
three years with the same teacher should 
be enough. 

"Here is a question: Would someone 
write on the topic of how to handle a 

primary room efficiently (three grades) 
without spending almost every waking 
hour in preparation?" 

This letter should provide enough pro
vocative subject matter to keep this 
column filled with useful material for 
several monilis if some of the .specialists 
and teachers of experience in different 
types of schools will write in answers or 
opinions. One point in particular seems 
worthy of comment. Is it true that 
teachers actually use the memorizing of 
poetry as a punishment? This seems 
almost incredible. A teacher who would 
not do that would no doubt make the 
pupil paint a picture or sing for half an 
hour after school for making spelling 
mistakes. If there is any way better for 
killing an appreciation for poetry than 
using memorization as a punishment it 
can only be being a pupil in the class with 
a teacher that would do that. 

From Miss Anderson of Hays School, 
Gundj', B. C , comes a letter asking .about 
Phonics for Grade I and_ II, and whether 
ill a school where there is only one pupil 
in each class it might be possible to 
combine them for this subject. 

An experienced primary teacher gives 
it as her opinion that it would be unwise 
to try to combine children in Grades I 
and II in phonics. It would probably be 
better to combine older classes and assign 
seatwork to them so as to have time to 
deal with the beginners separately aud to 
give them personal attention. " A Phonics 
Work Book" by Jessie Fisher would be 
of great help as the work from it can be 
put on the blackboard or, in the case in 
question, two copies would be all that 
would be required. Any book dealer 
would be able to get copies and forward 
them by mail. 

It is quite important that children be 
pvcn a good foundation in phonics what
ever method of teaching reading is being 
used, as the ability to spell and to identify 
and pronounce new words depends on 
this groundwork. 

Miss Anderson asks as a further ques
tion how to combine tlie Elementary 
Science in Grades I, II and III. 

At the moment, it is not possible to 
contact any teacher who has had ex
perience in combining grades in this sub
ject but a plan that works well in^the 
Iiigher grades might be possible here, that 
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is to take the Grade 1 work with all 
three grades the first year, then the 
Grade II work with all three grades the 
second year, and so forth. This requires 
a little planning as the work should he 
presented so that the younger pupils are 
able to understand it and yet be suffi
ciently interesting to hold the interest of 
Grade II and III. Little assignments 
might be given graduated in difficulty for 
the different grades. It is important to 
rcmetnljcr that if you use this plan you 
should.make a note of it at the end of 
the year so that if you should not come 
back to the school, the next teacher may 
be able to follow up the work correctly. 
Science in the lower grades should proli-
ably be made as concrete and as close to 
the material within the experience of the 
children as possible. 

If teachers who have found plans for 
carrying out any of the subjects ques
tioned would send a note to the Question 
Bo.x explaining their ideas or containing 
lists of books, the editor and the writers 
of the qUvStions would be greatly 
obliged. 

By the way, if you have any (luestions, 
would you please send them in as soon as 
possible as it takes some time to contact 
people who have experience in some of 
the cases asked. Of course, if you could 
write a question that has troubled you at 
some time .nnd then add the solution that 
you found, you would be doing a real 
service to teachers with less experience 
.Tiid to the British Columbia Teachers' 
Federation. 

E A S T E R C O N V E N T I O N 

TH E Easter Convention this year wilt 
he held either in the Kitsilano or 

King Edward High Schools. Associa
tions and Departments are asked to send 
in their meeting plans as early as possible 
so that the programme may be drawn up. 

The deadline for resolutions this year 
will be March IStli. Any resolution to 
be considered after that date must be 
presented from the floor of the Con
vention. 

G. H . F. JoiiNSON, 
Chairman, Convention Committee. 

XTETE know now that it is futile to 
VV think of half the world as happy, 

content and prosperous and half the 
world as idle, angry and poor.—SIR LOUIS 
BEALE, /iffld of the British Supply Coim-
cil in North America. 

Ediication Series 

sixteen books covering 
every phase of aeronautics 
for high school students, and 
correlating social studies, 
biology, mathetnatics, litera
ture, geography, meteorol
ogy, and industrial arts. 

Some of the tities are; 
S C I E N C E O F P R E - F L I G H T 
A E R O N A U T I C S $1.50 

E L E M E N T S O F P R E - F L I G H T 
A E R O N A U T I C S $1.15 

H U M A N G E O G R A P H Y IN 
T H E A I R A G E .75 

P H Y S I C A L S C I E N C E IN 
T H E A I U A G E .90 

S O C I A L S T U D I E S F O R T H E 
A I R A G E .70 

G L O B E S , M A P S A N D 
S K Y W A Y S .55 

T H E A I R W E L I V E IN .50 

B I O L O G Y O F F L I G H T .76 

M A T H E M A T I C S IN 
A V I A T I O N .75 

Write for ftdl details 
of titles and contents 

The Macmillan Company 
of Canada Limited 

70 B O N D S T . T O R O N T O 2 
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What We Are Reading 

STUDY OUTLINES ON CANADIAN PROBLEMS 
C A N A D A : T H E W A R A N D A F T E R 

IS S U E D by the Young Men's Com
mittee, National Council, Y . M . C. A . 

Published by The Ryerson Press, 
Toronto; 1942; price $.60; pp. 78. 

This book was prepared by a special 
sub-committee of the National Young 
Men's Committee of the Y . M . C. A . in 
Canada. The Preface, by Murray G. 
Ross, Secretary for Adult Programme, 
National Council of Y . M . C . A . of 
Canada, points out that the publication 
of Canada: The War and After marks 
both a response to a demand and an act 
of faith. The demand sprang directly 
out of the unexpectedly generous response 
accorded their part publication, We 
Discuss Canada. Addressed primarily to 
the needs of study groups in Y . M . C. A's. 
it was used, nevertheless, by groups in 
churches, labour and farm organizations, 
army camps and air fotce stations. This 
second venture is the_ outcome of ex
pressions of opinion by individual readers 
and professional and non-professional 
leaders of groups. The act of faith con
sisted in their raising at this time certain 
basic issues for discussion. It is imlikely 
that morale can be engendered or main
tained among free men if it is based ou a 
spurious uniformity^ of opinion. Morale 
iu a democracy springs direcUy out of a 
firm conviction that we are all fighting 
for clearly-defined and democratically-
agreed-upon objectives. Such clarity of 
definition and widespread agreement can 
be reached only by a full, free and open 
discussion. To raise the questions is 
therefore an act of faith in the demo
cratic process itself, an act of faith in the 
use of democratic means to democratic 
ends. • 

In a democracy the Government does 
not work far ahead of public opinion, 
and if those who represent Canada at the 
r^hcc-tablc^ are to make use of the wis
dom the inter-war years should have 
given them, they will need to have behind 
them an intelligent public opinion. 

Joseph McCulley, Head Master, Picker
ing College, Newmarket, Ontario, has 
written an excellent introduction to 
Canada: The War and After. Mr. Mc
Culley feelsthat in an all-out war effort, 
it is vitally important to maintain a sense 

of true values. There is no doubt that 
we are fighting for our lives—"for the 
survival of those institutions, those prac
tices and that way of life which we deem 
to be worthy of man's highest nature". 
While exerting every effort to bring the 
war to a successful conclusion we must 
not forget that there are other duties of 
equal importance. Wc must make cer
tain that t!;e fundamental values on which 
our civilization is based are maintained. 
It is also incumbent U|)on us to insist th.it 
when the war is over such a peace shall 
be formidated as will ensure the trans
mission of those values to future 
generations. 

One of the purposes of this book is to 
suggest in detail what the values are that 
wc believe to be of sufficient importance 
to justify the present struggle. 

McCulley suggests that there are three 
closely associated tasks of equal aiul 
paramoimt importance before us now— 
To win the war, to maintain and 
strengthen the fundamental principles of 
our democratic way of life, aud to 
ensure the transmission of those values to 
subsequent generations, 

Canada: The War and After presents 
four articles by prominent educationalists. 
The aim ot each is to provide factual 
information on a luuuber of topics which 
are being discussed today. Each article 
is followed by a number of thought-
provoking questions to be used as a basis 
for discussion. Tlie Committee believes 
that the information brought together 
here is not readily available elsewhere 
and should prove valuable in widely 
divergent groups. 

The introductory article, "The Issues 
at Stake", is divided into sections. The 
first, "The Situation We Face", by 
W. E. C. Harrison, Department of His
tory, Kingston, suggest the nature of 
those things which the youth ot Canada 
ought plainly to have set before them. 
Fascism and Nazism are discussed fully 
and we are made to realize how our 
democratic countries were perilously 
drifting toward disaster. Professor 
Harrison feels that each individual must 
play his part by endeavouring to under
stand the issues at stake and "see that 
those whom we elect to _ govern in our 
name shall be as determined as we are 

4 
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that Canada shall not betray the genera
tion for vdiom this war is not an end but 
a great beginning". In the second, "The 
World We Fight For", Neil M . Morri
son, Toronto, explains that in addition to 
knowing clearly what we are fighting 
against, we must have a "burning faith" 
in something worth fighting for. With
out such a faith, and lacking an under
standing of the basic issues involved in 
the present struggle, wc may be unable to 
create those conditions that are essential 
if the evils we fight against arc to be 
destroyed. He endeavours to define 
exactly what it is we are fighting for and 
concludes with eight "Essential Condi
tions of Victory". 

The second article, "Canada's War 
Effort", by R. G. Anglin, MacLean's 
Magazine, Toronto, discusses in detail 
such topics as the Canadian Army, the 
Royal Canadian Navy, the R . C . A . F . , 
Munitions and Supplies, Canada's Indus
trial War Effort, Organizing and Financ
ing Industry; Industry, Food, and 
Financing the War Effort in Canada. 
Mr. Anglin points out how a new Canada 
is arising from tliese great exertions. 

The third article, "Problems in Post-
War Ginada", is written by J. F. Parkin
son, assistant_ Professor ot the Depart
ment of Political Economy, University ot 
Toronto, Toronto. Professor Parkinson 
discusses Problems of the Post-War 
World, Tho Outlook for the Post-War 
Period, Post-War Reconstruction, Wil l 
There Be a Slump After the War?, and 
International Economic Problems. 

The last article, 'The Special Obliga
tions of a Christian in a World at War" 
by Paul M . Limbcrt, Professor of Edu
cation, Springfield College, Springfield.-
Mass., was written because some disap'f 
pointmcnt was expressed at the omission 
from We Discuss Canada of any specifics 
reference to the role of the Christian in 
a world at war. Dr. Limbcrt's article is 
intended both to meet this criticism, and 
to implement the Committee's feeling 
that many_ Christians need to re-think 
their convictions and obligations in the 
light of changed social conditions. 

There is no doubt that Canada: The 
War and After will be welcomed with as 
much zeal as was We Discuss Canada. 

—^LILLIAN COI-K. 

IT is easier to be united in the face of 
a common disaster than to be united in 

the face.of a common victory—DOROTHY 
THOMPSON. 

STUDY 
OUTLINES 

O N 

CANADIAN 
TOPICS 

CANADA. THE WAR 
AND AFTER 

Prop«rod by fhn National Young 
Mon't Committao, Y. M . C . A. Just 
olf tho press—a sorios of study out
lines, planned as a sequel to those 
in Wo Diicusi Canada, which 
quickly wont into a second edition. 
Subjects discussod are: The situation 
wo face; tho world wo fight for: 
Canada's war offortj problems In 
post-war Canada; tho special obli
gations of a Christian in a world 
at war. 60 cents. 

WE DISCUSS C A N A D A 
Prepared by the National Young 
Men's Committee. Y. M . C . A . A 
challenging series of study outlines 
containing numerous statements of 
fact and opinion to form a back
ground for discussion of tho ques
tions raised. The outlines c'eal with 
social services, labour, agriculture, 
civil liberties, political and ocono-
mic problems and Canada's place 
in the post-war world. 75 cents. 

THE RYERSON PRESS 
TORONTO 
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T H I S IS C A N A D A 

T HIS Is Canada, by M . P. Toombs; 
School Aids and Text Book Publisli

ing Company Ltd., Regina and Toronto; 
1942; pp. 312; (no price given). 

This Is Canada has been based on the 
elementary school curriculum of Saskat
chewan for Grades V and V I and is a 
correlated history, geography and citizen
ship reader. In British Columbia schools 
it is a useful book, both for the teacher 
and the pupil, in Grade V geography and 
Grade V I history and citizenship. 

The subject matter of the book is 
logically arranged from a general view 
of Canada today through a scries of 
stories of the discoverers, explorers, 
settlers, administrators, politicians, trad
ers and even troublemakers, to another 
view of Canada at work and at play. 

This material is presented concisely yet 
interestingly with anecdotes, classroom 
discussions, stories written in the first 
person and short plays adapted to the 
reading abilities of Grade V and VI 
children. Al l of this is illustrated with 
well annotated, up-to-date pictures. 

Throughout the book Mr. Toombs asks 
the children thoughtful questions. In 
addition, he constantly avails himself of 
every opportunity to challenge the pupils 
directly with their responsibility of citi
zenship in their Canada.—M. A.' R. 

F A R A W A Y P E O P L E 

FAR Away Pco/ilc, by Marion J. Mc-
Veety; School Aids and Pnbliishing 

Co., Regina; 1942; pp. 224; (no price 
given). 

The new Canadian publication, Par 
Awav People, is a compact and very 
worthwhile text for use in Grailes III 
and IV, Social Studies. It contains in
teresting material for a comprehensive 
study of life in desert, equatorial, and 
cold regions, in thickly populated Asiatic 
countries, and in the Netherlands, which 
are all but two of the suggested units for 
Grade III in the British Columbia Pro
gramme of Studies. For Grade IV also, 
there are valuable descriptions of the 
Sahara and Nile, the Congo district, and 
Life in Norway; as well as Caqjidian 
modes and routes of travel to the dif
ferent regions and continents. 

The ensuing description of each "visit" 
includes appearance of people, clothing, 
homes, foods, important occupations and 
transportation which are illustrated by 
authentic photographs. As well as pro
viding a fine source ot reference material 

in a single volume, there are man\- prac
tical related activities suggested, also 
thought-giving assignments and objective 
tests of factual knowledge which accom
pany each unit. 

Since the reading level is suitable to 
Grade IV and advanced Grade III pupils, 
it would make an excellent workbook 
when a great deal of silent study is 
necessary in these subjects. It is par-
tictdarly adaptable. 

This new text creates a Canadian 
background for the children from which 
they can set out to gain an understanding 
ot the world and its people.—D. E . B. 

TOETRY C H A P - B O O K 

F OR This Freedom Too, by .Mary 
Elizabeth Colman; The Ryerson 

Press, Toronto; 1942; price ?.60; pp. 16. 
Miss Colman's work, whether in fiction 

or poetry, is marked throughout by an 
alert and broad sympathy, especially 
towards childhood and towards those 
"strangers within our gates". For This 
Freedom Too measures up to her usual 
standard. 

The first two poems of the four are 
short narratives animated by the author's 
love of individual freedom, and her 
disgust at Hitler's brutal revival and 
enforcement of some of the cruder bar
barities ot the Mosaic laws. The stories 
are forcefully and convincingly told by a 
writer who possesses a distinct gift as a 
raconteur, and a wholesome contempt for 
those who not only preach the doctrine 
of a "chosen people" but enforce their 
superiority by suppression of speech and 
by torture. 

The challenge to write of man's suc
cessive attempts under the goad ot 
hunger, to control his environment is 
more than successfully met in "Hunger". 
The contrast between the tremendous 
achievements in tbe various fields ot 
science, the precision and power of the 
scientists and his implements on the one 
hand, and the eternal frustration and 
disillusionment at the meagre results 
obtainecl by man's inability to distribute 
and enjoy the enormous wealth he has 
created, on the other, gives momentum 
to the author's writing. 

Miss Colman has the gift of combining 
the skill of the story teller with the art 
of the painter. Tlie range of her sj-m-
pathies is wide. 

It has been a pleasure to handle a book 
so beautifully produced—a real textual 
and pictorial acin'evement of the Ryerson 
Press—A. V . MCNEILL. 
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Letters To a Country 
Teacher 

Februarj'-
My dear Niece: 

So you want to know liow you can 
help to win the war? I thought that was 
what I had been writing to you about all 
this time. For this war, like the battle 
of Trafalgar, will be won by every man 
doing his duty—and Miis is a case where 
"every man" embraces "every woman". 

But you are wondering i i you shouldn't 
join the Army or maybe the Ai r Force, 
which would be glad to have you. I 
think the answer to that is that the 
Government knows where you arc and 
what you are doing, and if it thinks that 
there is something more important for 
you to do, it is quite able to send for you. 
And the same applies to those war-time 
jobs, such as welding, which offer so 
much better pay than your meagre $900. 
You cannot take one • without deserting 
your post—for you know that if you 
leave, the school must close up. 

So I must advise you to stay and do 
your duty where you are. It is not so 
glamorous as wearing a uniform, or so 
profitable as welding, but it is necessary, 
and there is no one else to do it. And 
there are compensations: the coming of 
peace will not make you one of the 
Unemployed, and if what happened after 
the last war is any criterion, teachers' 
salaries will stay at a reasonably high 
level, probably for as many years as you 
want to stay in the business. So stay at 
your post. 

But the same advice docs not apply to 
all your pupils. There are too many big 
boys who could be doing a man's work, 
stagnating in school because their parents 
want them to get an education. I think 
you could do some missionary work 
among the parents, encouraging them to 
take their children out of school at 
fifteen, unless the children themselves 
really want to learn. Even if the 
younger children are kept at home to help 

' novf and again, don't make a fuss over it 
as some teachers do. It breaks up your 
class work, but it helps the supply of 
food. Only make sure that they work, 
hard, while they are at school. 

Ever your loving, 
UNCLE JOHN. 

C O W I C H A N DISTRICT N E W S 
Paldi P. O., V . I., B. C , 

January 12, 1943. 
Editor, The B.C.Teacher: 

At the December meeting of the 
Cowichan District Teachers' Association 
it was decided to act upon your sugges
tion and appoint a correspondent to send 
you reports of our meetings and any 
local items of general interest. 

The December meeting was largely 
taken up with a discussion of the pro
posed plebiscite on the affiliation of the 
B . C T . F . with the Trades and Labour 
Council. The sentiment of the meeting 
appeared to be largely in favour of 
affiliation. 

Following this, Mr . Ozard gave a brief 
review of a circular on British Colum
bia's ability to pay the costs of education. 
It was suggested that the Editor of the 
local paper be approached with a view to 
publishing this circular either in whole 
or in part in the local i)aper. A letter 
was also to be written to the Publicity 
Committee embodying several further 
suggestions for advancing this very 
necessary work. 

Congratulations were extended to Mr. 
J . Meredith and Miss- H . Pottinger on 
their forthcoming marriages. Miss Pot
tinger, now Mrs. E . Tait, will make her 
new home at Powell River. 

In closing I might add that this year 
our organization seems very enthusiastic 
and that we anticipate many more inter
esting meetings and a larger membership 
in the B. C. T. F. 

Yours sincerely, 
(MRS.) BARBARA CHRISTIAN. 

Press Correspondent for C D . T . A . 

L A N G U A G E S C H O L A R S H I P S 
The University of British Columbia 

Office of the Registrar 
January 14. 1943. 

Editor, The B.C.Teacher: 
The accompanying information was 

received from the University of Western 
Ontario and we thought it of sufficient 
interest to warrant insertion in The B. C. 
Teacher: 

"The Carnegie Corporation has allo
cated the sum of $2500 for each of the 
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years 1943, 1944 and 1945, tojje used for 
the support of 'Language Scholarships' 
in the University of Western Ontario 
Summer School for French and English 
conducted at Trois-Pistoles, Quebec. 
Under this plan, two scholarships of $18.̂  
V 11 be granted to the University of 
r.riiish Colmnhia. .Mlhongh the major
ity of scholarships across Canada will 
probably be awarded to undergraduates, 
the privilege of going to Trois-Pistoles 
is open to younger teachers in high 
schools and to jtmior instructors in uni
versities. The Committee for the selec
tion of those wlio arc to receive awards 
i? to be appointed by tlie University, 
tlicrefore any teachers interested in this 
project should apply to the Registrar, 
The Llniversity of British Columbia." 

Yours very truly, 
CIIARI.KS B . Woon, 

Registrar. 

POST-W. \R P R O B L E M 
2334 Balaclava St., Vanconvcr, 

January 10, 1943. 
Editor, The B. C. Teacher: 

The education and general care of the 
children—many of them orphans—in 
Germany and the Axis dominated coun
tries will be a major post-war prolilem. 

Last time wc won the war and lost the 
peace. If we are to win both iiiis time, 
the educational systems of Ccuinental 
Europe now in 'Axis hands must be 
iakeii over for at least a generation by 
the United Nations. And it must be 
done at once—as soon as the last gun 
ceases firing. 

The logical people t? plan and under
take this work are tlic teaching bodies of 
the United Nations, especially of the 
English speaking countries, and most 
cspcciall\' of Canada and the United 
States since they have been spared the 
ravages of war. 

To lead and epitomize the work tliire 
should be set up an International Com
mittee of Educators who would havc 
authority and prestige to appro,-ich the 
governments of the United Nations so 
that when an armistice is signed educa
tional and social service field units can 
immediately take over and begin at once, 
in conjunction with the Red Cross and 
other wel fare bodies, the 'work of teach
ing the children. 

I liercliy call on the Canadian Teachers' 
Federation to take the lead in this matter, 
and begin now to make the necessary 

plans which include, besides the setting 
up of an International Committee, selec
tion and training of personnel, the 
stressing in teacher and social service 
training of the necessarj- languages and 
psychology, and the efficient use of the 
knowledge, ideas and goodwill of the 
indi\idual teachers now in service in the 
countries of the United Nations. 

Yours sincerely, 
MARY E , COI.MAN, 

H. C. TEACHER S P A C E 
3fi0 Caimsmore St., 

Duncan, B , C „ 
January 18, 1943, 

Editor, The B. C. Teacher: 
,'\t a recent meeting of Cowichan 

District Teachers' Association the fol
lowing resolution was passed: 

"Resolved that tlii^ meeting go on 
record as favoring th'i- principle of allow
ing constructive critid-sir, and opinions as 
expressed hy any loc-I or by the R . T . A . 
to appear in The 0. C. Teacher on the 
grounds that such criticism is beneficial 
to the b'oderation. This meeting sug
gests that those offering and answering 
criticism be rctiiicsted to eliminate any 
tendency towards recriminations". 

Yours sincerely, 
EVA \'AN' NORMAN, 

Secretary, C. D, T, A , 

' V K ) tell people they can do as they 
please, to give them in democracy 

free speech, free press, free assembly, is 
not the solution of the problem. That is 
the problem,--RKV. HARRY EMERSON FOS-
niCK, Riverside Church, Neiv York. 

PAY CHEQUES 
CASHED 

You ar« under no obligation to 
buy when you cash a pay cheque 
at our stores. 

ARMY 8C NAVY 
DEPARTMENT STORES 

Vancouver - Now Westminster 
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News, Personal and Miscellaneous 
F O R E W O R D 

THIS dcparlment, in keeping with the 
<!ecision of tlie Editorial Hoard, is 

in this issue primarily concerned with 
material which tends to deal with a rela
tionship between education and the war. 
Education has had and is having its turn 
in afTecting the outcome of the world 
fronts. Now and in the future the, war 
must have its turn in affecting the trends 
of education. Just how widely it will 
make its exigencies felt, or how far into 
the future it will cast its shadow is a 
matter of conjecture, but changes must 
and will arise. We know already what 
forms some of these changes are taking, 
but again we can only hazard a guess as 
to what distance their gathering momen
tum will carry them even a year from 
now. If, however, we can be so optimistic 
as to assume that the world is too 
rational to repeat former errors, then we 
may also be so bold as to predict that the 
greater number of the trans fori nations to 
come will be for the better, j'f 

The past has told us of th>, present, 
and tlie present murmurs of Jie years 
to come. Perhaps there is prediction in 
these words to us on educational trends 
from here and there: 

E D U C A T I O N A L R E F O R M 
A letter written to the London Times 

and quoted in the Sclwolmaslcr and 
Wovtan Teacher's Chronicle states a 
sentiment closely parallel to our own 
demands for educational reform—"Edu
cation policy is a field in which public 
opinion has been expressed with an im
pressive measure of unanimity.^ The 
leading educational, political, and indus
trial bodies have demanded with one. 
voice an extension and reorganization of 
tlie educational system which for the first 
time will establish, so far as education 
can, genuine equality of opportunity, will 
make possible the fullest development of 
all the varied types of ability in the 
nation, and will create the essential con
ditions for vigorous and enlightened 
democratic citizenship. To achieve these 
ends bold and statesmanlike action is 
necessary. No greater proof could be 
given either of "assurance of victory" or 
of determination toniake victory fruitful 
in the highest sense than to begin without 
delay to make firm plans for the future. 
To make it evident that Britain is defir 

nitely cunimitted to a thorough <lemocra-
tization of its educational system would 
be a convincing refutation of those mis
givings which are still often expressed, 
i)otli at home and among our Allies, as to 
tlic strength of our democratic purpose." 

M E S S A G E TO S C H O O L S F R O M 
SIR S T A F F O R D CRIPPS 

In an Armistice Dav message to schools 
Sir Stafford Cripps," K.C., M.P., said: 
"Hard work lies before you. You have 
two tasks, to help win the war and to 
make the world happier and better alter 
the war. AU that you do now towards 
\ictory will also help to build a finer 
world in which you can afterwards live 
out your lives. . . . You must learn to 
know and understand other peoples of the 
world. Our brave .-Mlies in America, 
Russia, and China, our brothers in the 
great Dominions and Colonies and in 
India, our friends in the persecuted and 
suffering countries of Europe. With 
these people you will have to work and 
build after the war, as world citizens 
looking far beyond the narrow boundaries 
of your own locality, or even of your 
own coimtry. This job of work that you 
are called on to do—this double job of 
winning the war and rebuilding our 
country and the world after the war—is 
the greatest adventure which ever faced 
the human race. It calls upon you to 
make the greatest effort—but it will bring 
you the joy and happiness of a great 
achievement i f you persevere. Those 
whom we commemorate today, many of 
them your relations, died that we might 
live. It is our responsibility to see to it 
that their sacrifice was not made in vain". 

F R E N C H S C H O O L M A S T E R S A N D 
T H E N E W O R D E R 

Writing in the German-controlled 
Oeuvre, Marcel Deat complains that: 
"The secondary schoolmaster has to be 
won over from A to Z. In no other 
circle are ideas more false, or the obsti
nate refusal • tp understand tlie present 
situation in France and her European 
future more tenacioiis. . . . This quasi-
unanimity in non-collaboration, in anglo-
mania, ingermanophobia, in admiration 
for America, is all the more remarkable 
in view of the fact that secondary 
schoolmasters are individualists'and that, 
as a rule, they show themselves tradi
tionally rebellious to any kind of ortho-

file:///ictory


Pace 2U0 

doxy"—an iiiteresling admission tliat to 
\K oitliudox in present-day France means 
to be aiUi-(ierman and pro-British. 
".Vational Soci.ilisl Germany", the Nazi 
scriljc continues, "wliicli isgivimij hirtli 
to . . . the civilization oi tomorrow, has 
appeared to tliese erudite, sensitive, yet 
naive souls as the quintessence of vul
garity and barbarism". 

In L'Universite Li lire, the underground 
paper of university and school teachers, 
we read: "The University of France 
knows what this so-called "collaboration' 
means in its own domain: onr teaching, 
our publications, are siibmitted to the 
German censorship; the German authori
ties, through their Vichy government, 
have introduced into our universities a 
racial doctrine which revolts our reason 
and runs counter to our human traditions. 
They presume to preach to the youth of 
our country contempt for intelligence and 
worihip of brute force. That is why the 
defeat of Germanyw'ill be the victory of 
the Mind. 

"French teachers in school and univer
sity, united above parties, will work to
gether with all other Frenchmen at the 
side of our Allies to hasten the day of 
resurrection of Free France". 

rilL B.C. TEACHER 

defense is an emergent but a temporary 
objective, ami there is a real danger that 
we may overlook that fact." The fore
going article is extracted from the 
Teacher.'!' Hullclin. It is but one of the 
many cautions \re must heed in our in
terpretations of the curriculum of the 
near and later future. 

C A N A D A N E E D S S C I E N T I S T S 
"According to information supplied 

from Government sources Canada needs 
4000 scientists within the next jear. 
There isn't much wc can do to suiiply 
the immediate need, but as science 
teachers wc should see to it that those 
who come under our iiitiiience are given 
a liking, an interest and a grounding in 
science that will provide a potential 
supply of scientists for future years. 
And don't forget that you can't make 
scientists without mathematics. 

We should make it known that the 
governnient is ready to give financial 
assistance to those students in high 
schools and universities who are lookinj^ 
forward to or havv: enrolled in courses of 
science and en£;ineering". We publish 
this matter of especial interest to science 
and mathematics teachers with acknowl
edgement to the Teacher.':' Bulletin. 

M A T H E M A T I C S A N D T H E W A R 
"It is our opinion that the present 

situation, as well as general underlying 
trends independent of the emergency, 
creates a need for an increased supply of 
young men and woinen with training in 
mathematics through various levels 
beyond the junior high school grades. 
At all stages of secoiidary mathematics 
wc recommend emphasis on applications." 
This statement from the War Prepara
tions Committee of the American Mathe
matical Society and the Mathematical 
Association of America is rellccted in the 
opinions of every educator, , industrial 
leader, and military leader today. The 
regrettable aspect of-the whole situation 
is not merely the small number of mathe
matically trained .students that we have 
turned out but the dubious value of 
much of the mathematics that we have 
been teaching. That we have been 
caught in an ciiibarrassing position is 
undeniable. ' Two ' considerations, how
ever, seem to stand out. One is that we 
have .'ijot to get r into our matliematics 
courses a body of vital and worthwhile 
"applications". The other is that we will 
be making a very disastrous mistake if 
we allow the present wartime popularity 
of .our mathematics course •' to lull us 
into a false sense of satisfaction with 
onr present curriculum. Mathematics for 

C A N A D I A N A I D T O RUSSIA F U N D 
One of the most important divisions of 

this enterprise, and the section in which 
teachers can be of the most service is in 
the collection oi clothing. At present 
stores and warehouses are being em
ployed as depots,' but there is no reason 
why schools could not be added to this 
list. All useful clothing is acceptable, 
and should be sent to divisional head
quarters, which, in Briti.sli Columbia, are 
located in Vancouver. 

B R I T [ A I N 
DELIVERS THE GOODS; 



GEOMETRY is a MUST subject in Army, 
Navy and Air Force, and also in many war 
industries. . . . 

KOTOBOCJsr^' OEOJIEBTRV E Z I i B C I S S S A N D W O B K B O O K 
•wUl Bupply Bound foundational w o i * for Grade Itlna. . . . 
Price 40c. l l b a r a l dUconnt fo r orders of 12 or more ooples. 

WRIGIEY mmU COMPMY LIMITED 
576 Seymour Street Vancouver, B. C. 
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