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Cm^ohiani Tloticel . . . 
To All General Shop Instructors In ouv Junior 
High Schools, to Teachers who are developing a 
Course in the Industrial Arts in Grades VII and 
VIII, and to High Schooh offering instruction in 
Farm Mechanics. 

We have secured the distribution rights in Canada from 
The International Text Book Company for 

HOUSEHOLD MECHANICS 
I N D U S T R I A L A R T S FOR T H E G E N E R A L S H O P 

By B E D E L L A N D G A R D N E R 

This book contains more than 100 practical jobs for the 
General Shop which introduce pupils to the Industrial 
Arts through participation in problems which arise in 
the home. Parents are enthusiastic about instruction of 
this nature being offered and its interest appeal for pupils 
is self-evident. Below are listed the chapter headings in 
this valuable book: 
Chapter 1—The Care of Plumbing Fixtures. 

2— T̂he Gare of Doors and Windows. 
?>—Electric Appliances in the Modern Home. 
4-—Metal Working. 

6-
7-
8-

-Woodworking. 
-Wood Finishing. 
-The Care of Tools. 
-Using Rope and Twine. 
-Using Concrete, Mortar and Plaster. 

List Price, $1.90 

J. M. DENT & SONS (Canada) LTD. 
224 Bloor St. W., 

• Toronto, Ontario 
Publishers 1300 Robson St. 

Vancouver, B.C. 
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WHITHER OUR EDUCATION? 
nPHIS treatise is headed with a question; it will jje punctuated with 

question marks throughout its course, and shall terminate with one. 
Tliese questions have arisen during the recent past and the present—they 
are not being answered today, and it is becoming more and more irrevoc
able that they must be faced in the near future. 

We are confronting our school boards and approaching our government 
with demands for a new basis of educational finance. Certainly there can 
be no cause for stating that these demands are not just or not necessary. 
But have wc based our requests on! their appropriate pedestal? Have we 
revealed them in their true light and their proper perspective? Have we 
mustered all the resources at our disposal in our demands ? Are there not 
questions arising today whose solution must reveal the teacher not so much 
as a creature in physical need of increased remuneration as a member of a 
profession whose skill and resiKinsibility warrant an elevated financial 
status ? 

In order to find these questions, let us attempt to follow and analyze 
the multitude of social and economic changes which during the past 
generation have wielded their influences in our schools. 

The factors which twenty years ago forced the î ersonality of a child 
were almost entirely the home or the school Almost without exception 

. he was withdrawn from the influence of the one only at such times as he 
was immersed in that of the other. Attractions of such a nature as to 
entice the adolescent and the teen age from the home were few, and 
transportation facilities comparatively slow and rare. The dance-hall was 
a social gathering place, the restaurant a means of quietly satisfying hUi.^cr 
at meal-time, and the theatre still a novelty. The boy and the- girl, as they 
grew up, generally found their vocation near home. The core of custom 
and usage was the home, adapted to and modified by the diverse needs of 
three generations. 
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BABY YOUR ELECTRICAL APPLIANCES 
Your p r e s c n E , electrical appliances must last for the 
duration. 
With new equipment all but impossible to buy, 
replacement parts restricted, care of your electrical 
appliances is a inighty important item. They can 
serve you best only when kept in tip-top shape. 

Toasters, irons, cords—whatever they are—handle 
them with care, inspect them often, have minor 
troubles repaired before serious damage results. 

And you'll havc more time lo give to your war >vork 
with time saved by well kept electrical servants. 
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What has happened (kirins the intervcninĵ  _vears is coninion knowledf̂ c. 
Inventions and innovations have followed so rajiidly, tlie one after and 
inlcrmeshinĵ  with the otlier, that llie possiiile combination of effects has 
arisen ont of all ])roportion to the length of time involved. The aiitomoliile 
has hecome a standard possession; highways have been extended and 
modernized, and iiires and attractions to the motorist have siirun.g up along 
their lengths. Tiieatres have been jiromulgated tliroughout tlie land; 
restaurants have become cafes, with the added inceptions of the soda 
fountain and tlie juke box. There has been during tlie passa.ge of a few 
brief years such an economic fluctuation in the earning power of the family 
that few are the children who have not seen other members of the home 
leave jit increasingly early ages to seek employment beyond their native 
locality. 

With economic factors at home saying "Go", and .social and recreational 
factors without saying ''Come", the home as the core aliont which is fuseil 
the traits and characteristics of the child i.s passing from existence. 

The breakdown in the liome-centeied environment is assuming a num
ber of forms. One is that the child is today often working at jolis and for 
wages which until quite recently were classified as definitely adult in their 
nature. In connection with these jobs he is often called upon to make 
decisions, and is treated in a manner which we generally consider to be the 
decisions and manners pertaining to an adult. Where twenty years ago 
the advice of parents and grandparents would have been consulted and 
given—today, all too often, the boy or girl has no other counsel to draw 
upon than his own. Socially, economically, and, to some extent, mentally, 
he is an adult, but biologically he is still a child. Again, the inability on 
the part of the parent to impart counsel and to arrive at decisions becau.se 
of the absence of the child must necessarily result in a proportional 
deterioriation of the assumption of parental responsibility, i If the parent 
cannot advi.se, he cannot feel himself responsible for judgments arrived 
at or actions executed by the child in the absence of his advice. 

From generation to generation both these propensities have become 
aggravated in their eflfects; the first as social and economic changes disrupt 
the family physically, and the second as the results of the disruption make 
themselves felt to an increasing extent uixin human behavior. 

Now to turn again to the question: For how long into the future are 
these cataclysmic changes to continue, and at what end])rocess are the}' to 
culminate? How much more of its waning influence is the Iiome to lose 
before the waning halts? What measures are educators to take to popu
larize the home. Meanwhile, who is to assume the responsibility <'f 
replacing the depreciated influence of the home, and with what measures? 

Whatever other answers may come for\vard, the school must necessarily 
be one. The school is already feeling the results of the changes that have 
taken place. It is inevitable that children carry to the school the atmosphere, 
of disruption and foresaken responsibility found in so many homes. It is 
inevitable that the atmosphere must seep into the conduct and the attitudes 
of the child. It is equally inevitable that not only the brunt of his conduct 
and these attitudes, but also the onus of analyzing and prescribing for them 
will fall upon the teacher. 

And here again appears the question. Are the precepts on which we 
base our demands for educational reform the most pre-emptory or the mo.st 

http://becau.se
http://advi.se
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pressing of its needs? By not disclosing the social, the human, but merely 
the economic side of the problem, are we perhaps not only omitting, but 
also seriously depreciating our policy in the pursuit of our cause? In 
larger terms, are we perhaps not attempting to paint a sunset with the 
omission of any tints of rose, or riding to battle on an ass or a goat instead 
of a steed? 

Ramblings of Paidagogos 
SHADOW FOR SUBSTANCE 

'T^HIS is the story of Jefferson Peer.s, 
Who piled up money for thirty years ; 

And then, at the age of fifty or so, 
Got all dressed up with nowhere to go. * * * * * 
For thirty years in pursuit of.pelf, 
Jefferson had devoted himself 
Exclusively to the brewing and sale 
Of Peers' Unparalleled Nut Brown Ale. 
For thirty years he had been content 
With his very substantial emolument, 
And never had cared in the least degree 
For music or art or philosophy— 
In fact, would have thought it unspeakahl\- r l r o l ! 
To do such a thing as invite his soul. 
I know he was frequently heard to own, 
"A fella don't live by bread alone", ' 
But all he meant was to make it clear 

- That bread was dn'in the absence of beer. 

At the age bf fifty or thereabouts, 
Jefferson Peers was assailed by doul)ts. 
He met, it seems, at a Mountain Inn 
—An exclusive place and expensive as sin— 
A man of wholly superior clay. 
With a haughty air and a broadened A, 
Wlio expressed himself in a sumptuous way. 
This Damon Trevelyan, exuding good taste. 
Was a connoisseur in everything chaste— 
Architectonic, symphonic, dramatic. 
Subtle or natural, modern or Attic. 
And Jefferson Peers, whose life had been wanting 
In human exotics, found Damon enchanting. 
He gaped, and listened .with mounting awe 
As Damon expounded aesthetic law; 
Till turned at last on this cultural lathe, 

/; He lost his simple Rotarian faith. 
* : * * * * 

And now a singular change began 
In Jefferson Peers, the business-man. 
His conversation, becoming austere. 
No longer crudely alluded to lieer. 
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But was rather more apt to impinge upon 
The Paradise Lost or the Parthenon. 
Where formerlj' Jefferson's interest lay 
Among markets and profits and rates of pa\-, 
It now related peculiarly to 
Filigree, lacquer, and ormolu. 
'Tis true he lumped in the self-same class 
Correggio's gold and Picasso's brass— 
But why on earth should the purists bother, 
.Since he couldn't distinguish one from t'other 

* * * • * * 
As time went by, and Jefferson's mind 
liecame less certain and more refined, 
Ue memorized arty phrases that he 
.Afterwards garbled mnst hideously. 
And with facts and follies burdened his brain 
Till the baffled organ reeled again. 
For Culture and Art and Music and such 
Abode with Jefferson overmuch; 
And as for sculpture and drama and song. 
His soul had awaited them overlong. 

* * * * * 
The moral, my friend, is abundantly clear: 
A nylon purse from a porcine ear 
(In spite of our infinite modern resource) 
Is a sheer molecular tbur de force. 
For homespun truth has a better shape 
Than the flaunting sham of the sedulous ape ; 
And JelTerson's place on the cultural scale 
Depended—in truth—on his brewing good ale. 

TEACHERS! 
MAKE YOUR ART CLASSES MORE IN
TERESTING BY MORE DIRECT RESULTS 
WITH 

Simplified Drawing 
BY CHARLES CARLSON 

Water Colour Painting 

BY CHARLES CARLSON 

WRITE FOR LIST OF BOOKS 

ARTISTS SUPPLY C O . 
.LIMITED 

16 GOULD STREET. TORONTO 

® Science) 

LONDON UNrVERSITY 
X K e a k o v e d e g r e e c a n n o w L e oktatned 
t l i rougk examinat ions k e l i l i n cer ta in 
C a n a d i a n centres. R e g u l a r e n r o l m e n t 
at a u n i v e r s i t y is not necessary . 
D e t a i l s o f c o n d i t i o n s an<i sy l l akuses 
o f courses o f t ra in ing t y k o m e s t u d y 
m e t k o d s , us ing s tandard t ex tkooks , 
•wil l ke f o r w a r d e d g l a d l y . 

A course is a lso a v a i l a k l e for . 

LONDON MATRICULATION 
CANADIAN INSTITUTE OF SCIENCE & 

TECHNOIOOY, IIMITED 
13 CHESTER BUILDING, 219 BAY STREET 

Toronto 

C O U R S E S I N E N G I N E E R I N G A R E 
A L S O A V A I L A B L E 
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B. C. T. F. and Kindred Associations 
News for this department of "The B. C. Teacher" should be sent to. 

M R . H A R K V C H A R L E S W O R T H , General Secretary, 
I SOO Robson Street, Vancouver 

R I C H M O N D A R B I T R A T I O N 
A W A R D 

SA L A R Y increases aggregating S7500 
were awarded Ridimond school 

teachers by unanimous decision of a 
board of arbitration under Judge A . M . 
Harper, recently. 

Increases asked by the teachers would 
have amounted to $9900, and those 
granted ran from $40 yearly in the case 
of the least experienced up to $420. 

In addition, the board recommended a 
.sciiediile of yearly increments as follows: 

High school teachers, basic $1200, in-
Vcrease yearly of $75 up to $2100. In this 

case the school board had offered in
creases to $1900, and the teachers asked 
$2250._ 

Junior high teachers, basic $1100, in
creases of $75 up to $2000. Tiie school 
board had offered increases up to $1700, 
and the teachers asked $2150. 

Elementary teachers, basic $960 (pres
ent basic is $900) with increases of $60 
up to $1560. The teachers had asked the 
increases up to $1620, and the school 
board bad offered $1400. 

In some cases j-early increases were 
.larger than the teachers asked for, 
although the maximum salaries were not 
so great. 

Arbitrators were Judge A . M . Harper, 
•chairman; Edgar Brown for the school 
board, and Harry Charlesworth for the 
teachers. 

Mr, Fiank Wilson presented the 
teachers' case. 

N O R T H O K A N A G A N T E A C H E R S 
M E E T I N G 

EQ U A L cdticational opportunity for 
all British Columbia children was 

the kej-note of the speech by Mr. R. 
Stibbs of Kelowna, vice-president of the 
British Columbia Teachers' Federation, 
given at the regular meeting of the 
North Okanagan Teachers' Association 
in Vernon on January SOth, Some rural 
and other areas have suffered because of 
taxation and other inequalities, he stated. 
He suggested that teachers' salaries were 
only a part of the large problem facing 
education in this province. Local School 
Boards, Mr. Stibbs insisted, were a most 
necessary pari of our school system, and 
the British Columbia Teachers' Federa

tion had never advocated their dissolu
tion. He felt that some relief should be 
given these boards in the field of finance 
and that the first move should be to 
establish a salary schedule for teachers 
with increments guaranteed by the De
partment of Education, He informed the 
meeting that the British Columbia Fruit 
Growers' Association had forwarded to 
the proper authorities a resolution de
manding equal educational opportunities 
for all British Columbia children. 

Mr. P. Kitley, geograpliical representa
tive on the B, C, 'T, F., and past president 
of the O . V . T . A . , also addressed the 
gathering. He urged the teachers to 
have greater faith in their organization, 
as he felt that only by united effort could 
educational conditions in the province be 
improved. 

The Publicity Committee made its 
report, outlining the contacts that it hat! 
made during the past few weeks. It had 
attempted to inform the public of the 
acute shortage of teachers, of the need 
for improved conditions in rural areas 
and of its advocation of a Provincial 
Salary Schedule for teachers. In carry
ing out its programme, the committee had 
met the local member, the Hon. K. C. 
MacDonald, and had discussed the whole 
problem with him, Mr. J . Prior, presi
dent of the N , O, T, A,, had spoken to 
the two service clubs of the city. An 
address had also been given to the Lumby 
Farmers' Institute who had endorsed the 
movement for improved educational con
ditions. The Vernon News had been con
tacted and had co-operated splendidly. 
Astrics of articles prepared by the com
mittee appeared in the paper outlining the 
problems in education. These were fol
lowed hy a full column editorial in the 
issue of January 21, 

P R O V I N C I A L E L E M E N T A R Y 
ASSOC, C O N V E N T I O N P L A N S 

TH E following teachers met as a com-
r-ittce to discuss plans for the 

P, E .T .A . ' s part in the Easter Conven
tion : Miss G. Owens, Miss E . Unsworth, 
Mr. G, Rogers, Mr . H . Boltwood. Mr. G, 
Johnson, Mr . W. E, Whatmoi'gh, Mr. 
C, Ovans, and Mr. J. Drummond. 

It was decided to forego the usual 
demonstration classes this year as the 



Vancouver classes have already lost a 
great deal of time and it would lie iini'air 
to ask them to speiul more lime in 
demonstration preparation. In place of 
the demonstration clasiies a tlioronuli 
demonstration of \isiial edncation has 
heen planned under the chairmanship of 
Mr. G. Rogers. 

It vvas decided that Miss (j. Owens 
would coiuact the secondarx- school 
representatives with the idea of ohtaining 
speakers who would speak on topics com
mon to both elementary and .«;ecomlary 
schools. This would help eliminate the 
overlapping of speakers during the con
vention. Mr. H . Boltwood will organize 
a display of Lesson-.^id5 material. 

The next meeting will he held on 
Saturday, March 6th. 

— J . DHUM.MONMI. 

E A S T E R CONVENTIO.N-

DE L E G A T E S to the 194.1 Convention 
will find several changes in pro

gramme as they asscmhle in \'ancouver 
during Easter week. 

In an effort to focus teacher attention 
upon the problems which face the 
B . C. T. F. and affiliated .Associations, the 
number of sectional and association meet
ings, notably Provincial Elementary sec
tions, have been sharply reduced. 

By resolution of the Consultative Com
mittee, the Annual Dance and Rally 
Lunclieon are to be abandoned this year 
as programme features of the Conven
tion. Both functions in the past have 
suffered declining teacher attendance. 
This fact, coupled with doubtful atten
dance this j;ear and increased costs for 
accommodation and catering, have deter
mined their omission from the program. 

Tiie Convention Committee hopes to 
make .irrangements with some local 
cabaret or hall so that teacliers may meet 
their friends at a get-together dance, but 
this arrangement will not restrict public 
attendance at such a function. 

It is expected, too, that Convention 
sports will not be organized since bad
minton and table tennis supplies have 
disappeared from the civilian market. 

Elsewhere in this issue you will read 
of the curtailment of the demonstration 
classes. 

To offset evident shortcomings, the 
Convention hopes to attract a speaker or 
speakers -jf the high calibre of last year. 
The public meeting will be a feature 
again as it was so well attended by both 
teachers and the interested public. 

The New16mm. 
FILMOSOUND 
\ V l i i l e rihnosounds are avail
able only to the armed forces 
:ind to .soklicTS of the produc
tion front, this new model is 
indicative of "l icttcr things lo 
t'onic." 
T h e ncv.' " V " IGmin. Filmo-
soiaid is typical of the quali ty 
and precision you expect from 
F i lmo products . . . sturdy . . . 
precision buil t . . . easy to 
operate . . . dependable. 

Write for this Catalogue 
Write for your 
copy of the new 
Short Subject 
Catalogue—ovei 
700 rental films, 
.sound and silent. 
23c refunded on 
first rental of any 
of its films. 

ASSOCIATED 
SCREEN NEWS 

^ , L I M I T E D % ; 
M O N T R E A L 

I 3 3 0 B H E R B R O O K E 
S T . vy. 

T O R O N T O 
lOO A D E L A I D E 

S T . W . 
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It is lioped tliat even with the absence 
of several features of the past that 
teachers will find an even greater incen
tive for attending the Convention this 
year to assist in settling the problems 
which confront the Federation at this 
time. G. H . F . JOHNSO.V, 

Chairman, Convention Committee. 

C A N A D I A N T E A C H E R S ' 
F E D E R A T I O N N O T E S 

Survey of Educational Needs in Canada. 

AC O M M I T T E E appointed by the 
Canada and Newfoundland Educa

tion Association to survey educational 
needs in Canada has been very active all 
year. The C . T . F . representative, Dr. 
ICenneth Argus, has made a very compre
hensive report on the teaching personnel 
and salary situation. The final report of 
this committee will be presented to a 
meeting of the Board of Directors of the 
C. N . E . A. to be held in Calgary on 
March 16th. Watch for newspaper 
publicity of this meeting. 

Fees to the C. T. F. 
It is hoped that the time will soon 

come when the C. T . F . can blossom 
forth as a really effective organization 
which will be of tremendous assistance 
to all the teachers across Canada. Before 
this is possible greater financial support 
will have to be given by the provinces. 
Accordingly, all provincial organizations 
have been asked to submit a definite 
statement as to what it considers a fair 
levy from each province. 

.'Shortage of Teacliers 
According to all reports there will be 

a very acute shortage of teachers by Sep
tember, 1943, unless some drastic action 
is taken by the C. T . F. or the C. N. E . A . 
or by both bodies together. C. T. F . offi
cers have been in touch with the Depart
ment of National Selective Service at 
Ottawa and have asked for the establish
ment of aosmall advisory committee of 
teachers who would be in a position to 
assist that body in the selection of male 
teachers for the armed forces and would 
also be in a position to advise as to 
whether it is possible to fill the positions 
of those who volunteer or are drafted. 
Federal Aid to Education 

The Canadian Teachers' Federation has 
always taken the position that Federal 
Aid should be given, but that it does not 
imply Federal control of education. The 
C . T . F . wishes that all teachers, should 
be very careful to make this point clear 
when discussing this question, ' 

High School Enrolment Study 
High school principals who co-operated 

last Fall_ with the C. T. F, in obtaining 
information in regard to trends in high 
school enrolment will be interested in 
kno\ving that this study has now been 
completed, .An analysis of the facts 
obtained shows that enrolment in the fall 
of 1942 appears to have been approxi
mately 20 per cent lower than in the fall 
of 1939, In cities the real reduction is 
over 20 per cent; in towns and villages 
as a whole it is only about 10 per cent, 
Tiie drop has been especially severe in 
technical and commercial schools, 
amounting to about one-third of their 
1939 enrolment. 

T H E A S S I S T A N T G E X K R A I . 
S l ' .CRirrARY'S T R I P T O C E N T R A L 

V A N C O U V I - : R I S L A N D 

AC T I N G on the invitation of the Port 
Albemi and Duncan teachers, who 

had arranged for their respective Parent-
Teacher Associations to sponsor public 
meetings to hear presented the case of 
the B, C. T, F, for a reform of the sys
tem of financing cducalion, I spent the 
week of January 24tli to 30th in the 
central part of Vancouver Island, 

Unfortunately, weather conditions were 
intolerably bad at the time, so as large 
crowds as had been anticipated did not 
turn up. Good representation, however, 
made up for the lack of numbers. The 
teachers had specifically invited various 
public organizations to be present and 
most of these sent along at least one cf 
their number as an unofficial delegate. 
The Port Albemi School Board even 
went so far as to postpone their regular 
meeting so that their members could 
attend the meeting. One of the trustees, 
Mrs, Hamilton, contributed much to the 
discussion tliat_ followed the presentation 
of the Federation brief. 

I found the public very eager to un
derstand the problems of education 
which confront us at this time, and more 
than willing to support any move to bring 
about a solution. It was very encourag
ing, too, to witness the whole-hearted 
support^ the teachers were giving the 
Federation in its campaign to better 
teaching conditions in the province. 

During my stay on the Island I was 
privileged lo talk with the teachers in 
Port Albemi, .Mberni, Nanaimo, Duncan 
and Lcikc Cowichan. Parept-Teacher 
meetings were also addressed in .Mberrii, 
and Lake Cowichan. The fact that the 
Ladysmith schools were closed prevented 
mv meeting the teachers there, 

- C D , OVANS, 
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DRAWING and ARTISTS' 
MATERIALS 

G21 W . P E N D E R ST. . V A N C O U V E R 

M E E T I N G OF T H E K E L O W N A 
A N D DISTRICT BR.-VNCH O F 

T H E O . V . T . A . 

ON E of the most interesting meetings 
the K . D . B . O . V . T . A . has had this 

year was Iield WednCidav, January 6th, 
194.1, in the Royal Anne Hotel. 

Many invited guests, including mem
bers of the Provincial and Federal gov-
ernmeiUs, representatives from the City 
Coiincil, Kelowna newspaper, and the 
Knral Trustees' .Association, were 
present. 

Mr. J. Logic was chairman of the dis
cussion, "Equal Opportunity and Educa
tion". Messrs. R. Stibbs, and J. Camp
bell presented briefs, the latter emphasiz
ing the jiroblems of rural education, and 
the former choosing as his topic, "Redis
tribution of the Costs of Education". At 
the conclusion of the presentation of 
these briefs, each guest spoke sj'mpatheti-
cally on the matter and pointed out the 
fact that, as men holding public posi
tions, tliey realized the seriousness of the 
situation. 

After I.'stening to these reports, the 
teachers felt that British Columbia has 
done a great deal, it is true, for the 
advancement of education but that there 
is a vital need for immediate changes in 
our present day system, and that it is up 
to us as members most affected to arouse 
as much public interest as possible in 
these problems. 

— M R S . N O R M A CAMERON. 

S U M M E R SESSION 
A N N O U N C E M E N T 

TH E Board of Governors at the 
meeting held on December 21st 

approved of the appointment of the fol
lowing Instructors and Part-time In
structors to the Summer Session of 1943: 

Department of Biology and Botany— 
Part-time Instructors : Dr. V . C. • Hj-ink, 
Miss Ruth E. Fields, Mr, Carson Mc

Guire, B.A. (Br:t. Col.), Principal, Jun
ior-Senior High School, Chilliwack, B. C. 

IJepartnient of Chemistry—Instruct
ors: Dr. R. ?L Clark. 

Department of Economics, Political 
Science and Sociolog)': Associate Pro
fessor G. F, Drummond, Dr. J. A . 
Crumb. 

Departnient of Education: Dr. M. A. 
Cameron; I3eaii F. M . Quance, M.A, 
(Alta.), Ph.D. (Columbia), Dean of the 
College of Education and Professor of 
Education, University of Saskatchewan. 

Department of English—Dr. G. G. 
Sedgewick, Dr. Edmund Morrison. 

Department of Geology,- and Geography: 
Dr. G. Davis. 

Department of History: Professor 
F. H . Soward, .Associate Professor A. C. 
Cooke. 

Department of Mathematics: Dr. R. 
Hull, Dr. A. S. Jennings. 

Department of Modern Languages: 
Dr. Ethel Harris. 

Department of Philosophy and Psy
chology: Professor J. A . Irving; Dr. 
F. H . Tyler; H . G. Townsend, A .B . 
(Wesleyan), Ph.D. (Cornell), Professor 
and Head of the Department of Philoso
phy, University of Oregon. 

CONVENTION "BED A N D 
BREAKFAST" 

AC C O M M O D A T I O N for out-of-
town delegates to the 1943 Easter 

Convention will be sought for those 
who write directly fo fhe B . C . T . F . 
Office by March 31st. 

Reluctance to fully organize this 
service this year is based on the poor 
response by teachers last year to the 
Committee's offer to provide low.cosf 
lodging in Vancouver. 

The Convention Committee cannot 
guarantee a full accommodation ser
vice this time due to the prevailing 
shortage of available rooms in homos 
and hotels. In addition, visitors must 
overcome critical reserve from home
owners who prepared to shelter our 
delegates from outside Vancouver last 
year and were disappointed by the 
lack of response. 

However, the Committee will make 
every effort to help those delegates 
genuinely interested. The previous 
charge of $1.25 should generally pre
vail, although a small increase over 
this cost may be anticipated. 
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Squeezing the Nickels on Education 
OROFESSOR John H\!ghes, head of the education department at MctJiU 

• University, Montreal, had this to say in a recent radio broadcast: "Our 
teachers leave teaching for better-paid jobs, not from personal preference 
or greed for money, but simply from sheer economic pressure." 

Prof. Hughes was drawing attention to the gradual erosion of education 
throughout Canada, where teachers are flocking to join the services or to 
take jobs in war industry. This condition is particularly evident in the 
rural areas of Alberta, and is discussed in the series of articles now appear
ing in The Herald, on the subject of rural teachers' salaries in this province. 

The Canadian people, as a whole, have never taken a generous attitude 
towards education. What is worse, they have never taken a national atti
tude towards education. There is no siicli thing as Canadian education. 
There is Alberta education, Ontario education, Quebec education, and so 
on. Sectionalism and lack of national solidarity are the inevitable result. 

The federal government has left the matter of education completely in 
the hands of the provinces, financially and in every other way. .As a result, 
there are the grossest disparities between the provinces as regards the educa
tional opportunities available for children. Teachers' salaries, especially in 
the rural areas, vary from mediocre in some provinces to disgraceful in 
others. The New Brunswick child in elementary school gets $30 worth of 
education per year; the Toronto child in elementary school, ?100. 

Education, like health, has been the orphan child of Canadian .society. 
Money spent on school and teachers and education generally has been spent 
grudgingly, nickel by nickel, dime by dime, as if education were something 
wasteful, foolish, an extra\'agance. Yet—if we really want to have a 
democracy based upon responsible citizenship—we ought to regard educa
tion as the very foundation of our country, its people and its future. We 
ought to /egard money spent on education as the finest investment of all, 
an investment in the future of our own Canadian people. 

Money spent on education is money saved: for ignorance, in the long 
run, is a great deal more expensive than education. Squeezing the nickels 
on education is a good policy for the tyrants and herrenvolk of this world: 
mass ignorance is wliat keeps them going. But it isn't a good policy for us. 
So long as Canadian education is run on bargain-basement principles, just 
so long will the Canadian schools turn out great masses of bargain-
basement citizens, the product of bargain-basement teachers. 

Teachers in England are getting nearly twice as much as teachers in 
Canada. Fighting Russia's new greatness is founded foursquare on a 
policy of generous educational opportunities for all: a policy whose results 
may be clearly seen today at Stalingrad. Canada can take a tip froin these 
two countries, and start! giving rural teachers the kind of encouragement 
they deserve. The rural areas of our country might then start getting the 
kind of teachers they deserve. 

—-Editorial, The Calgary Herald, November 28, 1942., 
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Soviet Education—The Child and Youth 
(Reprinted from The Scottish Educational Journal, October, 1942) 

AF T E R the Revolution of 1917 tlie 
Soviets were left the tremendous 

problem of education. Tzarist Russia at 
its best had attempted to educate only 
some eight millions of its children. The 
Soviet authorities had to think of four 
or five times that number. T o make 
such a change in normal times would 
have been a staggering task; but with 
the disorganization of the Great War, 
the destruction of the Civil War and the 
chaos of the Wars of Intervention the 
task was next to impossible. For not 
only were there acute scarcities of 
teachers, buildings, desks, chalk, paper, 
etc., but epidemics and famine faced the 
country. The problem-v/as too big; no 
general scheme could be enforced; only 
by a huge collective effort and local 
initiative could progress be made. And 
so a multiplicity of forms came into 
being; a decade of experimenting began. 
Plans were made, plans were changed, 
plans _ were abandoned: everyone was 
experimenting. At this time almost any 
educational crank could find somewhere 
in the Union his own theories in 
operation. 

But out of this confusion grew order. 
Experience! taught the educators. Wild 
experimenting fell from favour. Exami
nations, which had been abolished, were 
reintroduced, though considerably modi
fied. The Project System and Dalton 
Plan were given up. The Brigade Sys
tem was greatly changed. But hy about 
1932 the system was becoming as =table 
as any educational system has: a right-
to be. . V 1 

Education now is free and compulsory 
between the: ages of eight and fifteen. 
Co-education is general. Probably as a 
result of Stalin's work on the National 
Question instruction must be in the 
language native to the child, and more 
than-seventy written languages have had 
to be created for this purpose, since they 
had no written form before. The syllabus 
is laid down in considerable detail by 
tlie People's Commissariat for Education, 
though subject to local modifications. The 
curriculum is similar to our own except 
that no Religion, Latin or Greek is 
taught, and much greater stress is laid on 
Science. Every child over twelve must 

. learn a foreign language. 
Corporal punishment by teacher or by 

parent is forbidden. This is often 

claimed as a great Soviet advance, bnt 
actually as early as 1862 a draft statute 
declared: "Corporal punishment is to be 
strictly forbidden in all schools". Yet it 
is in matters of discipline, control and 
incentive that the greatest difTerences 
exist between our schools and theirs. 
New methods are al work. The Russian 
child thinks of education not only as a 
personal but as a social duty. In their 
parks and theatres one is amazed at the 
care and effort the older children display 
in helping the younger. In their class
rooms and wall-newspapers they criticize 
each other, but in a helpful way. Indi
viduals, classes, and occasionally teachers 
will enter voluntarily into "Socialist 
Competition" to improve discipline, tidi
ness, cleanliness, etc. Class meetings are 
held in which pupils may put forward 
suggestions to and even criticism of the 
teacher. Teachers hold meetings and 
discuss each other's shortcomings and 
try to find ways of overcoming them. 
'Teachers visit other teachers' classrooms, 
listen to the lessons and 'earn new 
methods of presentation from them. 
Parents and teachers frequently meet 
and discuss the child and his problems. 

Since the New Decrees on Education 
fees are charged after the age of fifteen, 
but the better pupils can get these 
remitted and grants are given in cases of 
need. In all the larger towns education 
may now be continued at school till 
eigiiteen. Thereafter the student may go 
io the university. Grants, when given, 
are very generous and sufficient to make 
the student financially independent. Many 
students, in fact, inarry while still at the 
university and live on these grants. 
Married quarters are attached to many 
universities and people of all races are 
to be found there. 

Suci then, in brief outline, is the 
Soviet System of Education. Many 
changes have taken place, and most of 
the objectionable features have been 
removed, e.g., the question on social 
origin f6r university entrance, and the 
open political bias of much of the in
struction before 1932. Some may still 
think that the treatment of religion is not 
satisfactory. But when we compare the 
position today with that of Tzarist times 
wc can only be amazed at the progress 
made, and regret the fact that, as Paul 

(Continued on page 233) 
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Should Married Women Teach? 
By CHRISTIAN SCUIESSER 

NOW that the stress of war has 
brought so luanj' married women 

back to their former occupations we find 
an increasing number of them teaching in 
our schools. Many, of conrre, have hus
bands serving overseas, and are therefore 
I'ree of close home ties. Others, particu
larly in the rural districts, liave re
arranged their lives to take over this 
important task of educating our children. 
While it is clear that many of these 
women will return to their homes after 
the war, it brings before us this vexed 
question to consider now: Under normal 
conditions, should married women teach? 

There are three conimon arguments 
against the employment of married 
women as teachers: (1) What need is 
there for her to teach? She is taking a 
position that should belong to the young 
single teachers. (2) Her place is in her 
home. (3) It is her husband's place to 
support his wife and she is not in need 
of tlie money. 

In the first place, let us consider the 
aim of most school boards in appointing 
a teacher. Surely it is to obtain the best 
teacher available for the children whose 
education is in their hands? This will 
certainly not rule out the employing of a 
married woman. It is appalling to think 
of the number of excellent teachers \o'.'. 
to the profession after only a few year', 
of service, for it is only a few women 
ŵ ho try to return to their former work 
after marriage. It is usually -,vitli a feel
ing of regret that parents and school 
boards see their good teachers leave to be 
married. True, their place can be filled, 
but there is always a feeling that some
thing of value has been lost. It is these 
same parents and school boards who arc 
gladly welcoming back some of these 
married women to their scliools now that 
the war has caused such a shortage of 
teachers. 

In the seconu'place, let us consider the 
question of the family life of the married 
teacher. If she has children, you may 
be sure that she will not' be teaching 
unless she is quite satisfied that .she is 
not neglecting her home and children. 
She will have planned her home life to 
her own satisfaction with someone ade
quately to fill her place during teaching 
hours. Undoubtedly the time between 
school and bedtime will be mostly spent 
with: her family, and school preparation 

reduced to a niinimuin after the clnldren 
are safely tucked away in bed. If her 
husband is at home she will not neglect 
him any more than a man teacher 
neglects his wife in his evenings! 

.Vow let us consider our third ami what 
is usually considered the most telling 
point against the married woman teacher. 
Examine it carelully, you who have used 
this argument so crusliingly in times of 
depression. Of what does it really con
sist? Simply this, that the teaclier should 
be considered primarily as a wage-earner, 
not as a vital factor in the making of a 
better world through education. Too 
often is our viewpoint in life influenced 
by consideration of money-inaking. It 
creeps in like a poison gas through every 
crevice of our newly-growing plan for 
a better social structure for civilization! 
Is our married woman teacher not help
ing by giving us the fruits ot her ex
perience, the broader vision that comes 
often only after the soul-stirring joys of 
marriage and motherhood? Should we 
not rather be persuading sucli women to 
return to their profession after a period 
of marriage? It would give many a 
capable young girl with a love oi children 
an opportunity to serve as housekceoer 
in such a home—perhaps to gair ' 
uable experience of iiomc-inak 
lireparation for her own marriag.. 
better preparation than working ar 
hours in a stuffy officr;, bent o -r a 
typewriter copying out boring letters for 
some soulless corporation. 

In our wild chase after prosperity we 
have been neglecting the essentials of 
happiness, llie only legitimate goal in the 
game of life. It can only be attained by 
the search for contentment in our every
day life and work. A m^iii or woman 
who works eight hours or more at a 
monotonous or tedious task iu order to 
earn enough money to enjoy the remain
ing few hours of waking is not living a 
happy life. The few uncongenial tasks 
that modern science and invention have 
left for us to do should only take a small 
portion of our time, possibly a daily 
average of two hours or less—oiir 
mathematicians could ascertain this 
exactly. The remainder of our time 
should be taken up by an occupation for 
which the individual has special aptitude 
and training and which brings happiness 
and contentment to that person. 

Give us our married women teachers 

4 
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The Reverie of Poor Susan 
By EvERiiTT H U R T , I'anconvcr 

IT is a mistake, of course, to tlucli upon 
a supposed moral in a piece of 

literature. But when the literature con
tains a philosophy related to the common 
experiences of lil'e, as this little poem of 
Wordsworth's does, one is templed to 
think of its meaning in a personal light. 
It sometimes happens that a phrase, a 
line, or a jioem reveals sonic meaning tu 
the random reader unseen by him before 
even in a careful study of the passage. 
.•\t the moment, "The Reverie of Poor 
Susan", by a certain tenderness and sim
plicity unnoticed before, gives a brief 
glimpse of the prori;ndity of Words
worth. It can be imagined that there is 
here a view of personal development of 
rather immediate iiniiortance in one's 
effort to recognize beauty and know its 
importance. "The poem seems to point 
back to the half-mystic impressions of 
childhood. 

Being social-minded today, wc do not 
find it easy to forgive even a poet for 
looking only to the beauty of nature to 
refresh deficient lives. We are inclined 
to feel that more material means should 
be suggested for making the lot of Poor 
Susan a happier one. Nevertheless on 
reflection we know that never can 
material satisfaction be so complete that 
we do not hunger for some "note of en
chantment". The school child needs it, 
and sometimes gets it from nature. The 
shining, snow-clad mountain seen by a 

, boy on the way to school (or better, on 
the way from school) may do more for 
him that day than all his lessons. In the 
mind of the child the thing of beauty is 
expansive, though mysterious. He knows 
only that he wants to run, that the world 
is calling him. It is natural that some 
of Wordsworth's warmest expression is 
through the figure of the child. 

Now, "At the corner of Wood Street", 
Poor Susan has heard the song ofiV:; 

then. They are not teaching unless they 
feel that it is best for them and theirs. 
They must enjoy their work or tliey 
would not return to it. Let- us be glad 
to utilize their experience and tlius give 
our children the best that we can. In a 
world freed from the shackles of money-
making there will be ample room for all 
teachers, young and old, whose happiness 
in lil'e lies in their work. 

thrush; a common experience, I'or tlie 
bird "has sung there for years". There 
is my.slery only in tlie fact that there is 
in the song of the bird a "note ot cn-
cliaiitinent", that i l brings to her IIK-
(Ircain.s of cliildhooil. 

". . . . She sees 
,\ monntain ascending, a vision ot trees; 
Bright volumes of vapour through I.otli-

biiry glide, 
.'\nd a river llous through the vale of 

Cheapside". 
Then, as her vision fades, we arc left 
to wonder about the spirit of nature in 
which Wordsworth believed. It can be 
felt that there are glimpses of memor-
aliK' ijcauty which should be had more 
often, glimpses that the child is likely to 
have as part of his soul's inheritance. 
Here the feeling is uppermost that tlie 
child is prevented by artificial influences 
from building his own visions and 
expressing them. 

The enlivening of the appreciation of 
beauty has long been considered a prob
lem for the teacher. The problem might 
be simplified if onr faith in the anthen-
ticity of tiie \oung person's impressions 
were firmer. 

TRANSPORTATION REFUND .\ 
To be eligible for a share in "pool

ing" thi> year, teachers must have paio" • 
their B . C . T . F . and Local Association 
fees by March 3ltt, 1943. The Con
vention Committee will determine the 
number of sessions to be attended for 
credit at Its next meeting in March. 

CREDIT Unions have made the finest 
record of any form of banlcing dur

ing the depression with respect to the 
repayment of loans made. 

FAclflo 623S Bes,, P A . 4335 

John E. Mecredy 
G Z N E B A K I I T S V B A i r O B 

ALL RISKS — NON-BOARD 

556 Howe Street Vanooaver 

file:///oung
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Physical Fitness and Canada's Greatness 
By DR. E . A . H A R D Y , O . B . E . 

(Reprinted from The Manitoba Teacher) 
S O M E F A C T S 

T T E R E are some facts: 
1. 44 per cent of the first 100,000 

or more recruits for military service in 
Canada were physically unacceptable for 
active military duty. (Hon Ian Mac
kenzie) . 

A writer in the current A'. E. A. 
Journal states that the U . S. A . record 
was even worse. 

2. 50,000 men in our industries every 
day are unable to work on account of 
illness. (Hoii. Ian Mackenzie). 

3. 200,000 persons in Canada are daily 
unable to carry on their usual vocations 
on account of illness. 

4. One of the large cities in North 
America with 100,000 school children 
and with a high record for attendance 
and punctuality has annually total ab
sences of over 1,000,000 school days, 
which equals 100 empty class rooms every 
school day of the year. Most of this is 
due to illness. 

5. Statisticians estimate the cost of 
sickness in Canada to be at least 
$300,000,000 per annum, a very large part 
being preventable. 

6. _ Statisticians estir,iate that the cost 
of sickness and untimely deatlts means at 
least one billion dollars per annum to 
Canada largely preventable. 

7. To combat this dreadful toll of 
disease and death waste, Canada spends 
about $7,000,000 a year in prevention 
measures. Oi that seven millions the 
Dominion Government spends about one 
million, the province of Ontario about 
one million, and the balance is distributed 
among provincial and local governments, 

s5. The 27 cities and 3 urban townships 
of Ontario spend about $2,100,000 per 
annum for the public health services, 
covering 1,775,000 people, i.e., an average 

t per capita of say $1,20 per annum, or an 
average of about one-third of a cent a 
day for each person, 
'These are the progressive municipali

ties of the province, away ahead of the 
800 other municipalities in regard to 
public health. 

By: contrast the average worker in any 
of these municipalities is sick from 3 to 
5 days and industrial statistics indicate 
9 days for the worker in industrial plants. 

S O M E C O N C L U S I O N S 
Now add up these facts just noted and 

do they make sense? Canada possesses, 
presumably, as intelligent a population as 
exists in the world. But is there much 
evidence of intelligence applied to the 
problem of sickness in the above facts? 

The annual income of Canada may 
reach the unprecedented height of six 
billions this year. And out of that we 
are spending huge sutiis for war pur
poses. And we are talking at>oiit a billion 
dollars in the third Victory Loan sub
scriptions. Such a response to the call of 
the country in its hour of need would be 
magnificent. 

But here we are, year after year, losing 
one billion in sickness and timely 
death, much of it preventable, and ap
parently doing little or nothing about it. 
Does that make sense? 

S O M E SUGGESTIONS 
1, Every teacher and every teachers' 

organization should become informed oti 
this health situation. The Ministers of 
Health at Ottawa and all the provincial 
capitals will send you, on request, the 
annual reports of their Departments and 
answer your questions about the most of 
sickness and kindred topics, 

2. Every teacher should be thoroughly 
in formed as to tlie relation of food to 
health. A l l the leading nutrionists today 
believe that health is dircctlv related to 
food. They believe that health may be 
good, better or maximum, largely through 
proper diets. You can't have maximum 
health without the proper diet for maxi
mum health. 

It is perfectly obvious that every 
teacher should so revise his or her diet 
that he may Jiave as nearly maximum 
health as possible. 

3. In communities of any size there 
should be some organization to challenge 
the attention of the community to this 
appaling waste of sickness and untimelv 
death. 

Every municipalitv hss a Board of 
Health and a Medical Officer of Health, 
A local organization should build up 
around the M . O. H , a strong support for 
the extension of public health services to 
the limit of that community. 

4. Public health consciousness on the 
part of the general public would arouse 
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Canada to action so that achanccd legis
lation would be passed, nationally and 
provincially. It may be taken for 
granted that every government will re
spond to active pnblic opinion and that 
every government is anxious to lead in 
advanced legislation for public welfare, 
if they can be sure of public support. 

Resolutions in support of advanced 
I)ublic health legislation should be sent 
from every organization in your com-
numity to the Prime Minister of Canada. 
These resolutions should be supported by 
some personal letters from individual 
members if possible. A flood of such 
resolutions and letters descending on the 
Prime Minister would assure him of the 
readiness of Canada to approve of ad
vanced health legislation. 

S. The Canadian Teachers' Federation 
at its annual meeting in Toronto last 
August gave a cordial reception to Dr. 
Gordon Bates, General Director of the 
Health League of Canada, as he pre
sented his message in regard to the 
health of Canada. A resolution , of 
approval was passed and another resolu
tion suggested that teachers throughout 
Canada might lead in the formation of 
local branches of the Healtli League of 
Canada in their communities.. 

There are branches now in Vancouver, 

Ottawa, Toronto, Montreal, Quebec, 
Shcrbrooke, London, St. Catharines, 
Niagara Falls and Welland, and other 
cities in Ontario are giving consideration 
to forming branches. 

But there are many other cities and 
many towns and other communities 
throughout Canada where branches could 
be organized if some one would inform 
himself or herself on this great problem 
and take an active lead. Write the 
General Director, Health League of 
Canada, Dr. Gordon Bates, 111 Avenue 
Road, Toronto. 

A W O R D I N C O N C L U S I O N 
Two great facts may be noted in con

clusion: First, Canada must do its utmost 
to win the '.\ar. Second, Canada must 
be prepared to be one of the active lead
ing nations in world reconstruction. Is 
there any other nation in the world which 
is better situated to help in guiding the 
destinies ot the new world to be? 

Here are great, solemn and inescapable 
facts. Can any Canadian teacher fail to 
see them, and fail to act? And can any 
individua! teacher fail to see his responsi
bility for building up a Canada so 
physically fit that it can render a maxi
mum ser\'ice and eliminate all possible 
wastage of human and material resources? 

University of British Columbia 

Snnuner 
NOTE DATES 

JUNE 28 —AUGUST 13,1943 
For further information, consult the Registrar 

i 
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Western Civilization 
.'In Attempt at Definition, by F R A N K W I L S O N of Cliilliwack 

CI V I L I Z A T I O N " is a great packing-
case of a word full of such a 

variety of meanings tliat it can denote 
just about whatever the user wishes. It 
is therefore a dangerous word and 
rightly suspected by students of semantics. 

To say, then, that Nazism is an attack 
npon "Civilization" and a return to 
"Barbarism" is to say nothing ycry defi
nite. We need first to know what those 
two words mean when we use them in 
this way. To recognize that many of the 
same forces which produced Nazism in 
Germany have been and still are in 
operation in the democratic nations, is 
to become conscious of a danger; a 
danger to our Civilization. But wliat 
does that mean? 

I have a profound belief that the 
central task of our schools is to act as 
tlie custodian and conductor from gener
ation to generation of the principles and 
ideals of our Western Ci\'iliz;ation. But 
if I make that statement alone every one 
of my readers may apply his own concept 
and come to a different conclusion as to 
what I am saying. 

Such considerations suggest that a 
little clarification is in order before I use 
that word again, for it happens to be one 
that I like. What, then does "Civiliza
tion" mean to me? This is a personal 
quest and my answer ivill not satisfy 
everyone; but if I can arrive at a degree 
of definition then at least I have the right 
to use the word. 

First of all, "Civilization" implies such 
a degree of organization, co-operation 
and technical skill that the struggle for 
existence does not use the whole of man's 
energy. A degree of surplus energ>' and 
leisure, to permit the search for knowl
edge beyond immediate necessity and the 
pursuit of excellence for its own sake, is 
fundamental to all civilizations. A 
written language, so that the discoveries 
of each age may be recorded and trans
mitted and the energies of young people 
relie.'ed' from verbal memorization, is 
equally necessary. This, too, has been 
coniimon to all civilizations. 

It- is hardly at this level that Nazism 
represents an attack upon civilization, 
although it has crippled' the disinterested 
pursuit of knowledge in every direction 
except tliat of technical science. We need 
to go a little further and consider the 

nature of our Western Civilization. 
To mc. Western Civilization is the 

result of a merging of four great streams 
of inllnence, namely: the Greek, the 
Roman, the Christian, and one which is 
a contribution of our own. Scientific 
Research. 

The Greeks were humanists beyond all 
else. They bclie\-ed in reason, measure 
and proportion, and they believed that 
the human mind by honest discipline and 
inquiry could attain to wisdom. They 
recognized the unruly nature of the 
human passions but believed that "gooi! 
wisdom should be charioteer over all". 
They respected craftsmanship and tech
nical knowledge but believed that of far 
greater importance was knowledge of the 
"good". They placed knowledge of 
"ends" above knowledge of "means". 

They extended the aesthetic ideal to 
every activity of man and delighted in 
harmony, balance and proportion wher
ever they found it. They recognized 
beauty in the wise and disciplined soul, 
in the trained body of the athlete, in the 
excellence of buildings as well as in the 
works of scidptors and poets. To the 
Greek the creation of beauty, the scaich 
for wisdom and the attainment of a 
gracious temperance and serenity of spirit 
were the proper aims of free man. These 
classic ideals have nourished and en
nobled choice spirits in every generation 
of the Western world, and have contri
buted an irreplacable element of gracious-
ncss and restraint to that world. 

From Rome has come our concept of 
order and security based on law. The 
idea that man should be governed by law 
rather than by rulers is a tremendous 
thing. It is the greatest guarantee of 
human dignity and freedom that we have. 
The rules of the game are established 
and the obligation to respect the rules of 
the game is laid on all. Within these 
limits man is made free and secure. He 
cannot be victimized or interfered with 
according to.the whim of the powerful. 
He can only be punished after due trial 
for breaking the established and ascer
tainable "rules of the game". This is 
the foundation of the concept of the 
"rights of man" which has played such 
a great part in Anglo-Saxon and Ameri
can history. 

A civilization is based upon order and 
harmony. That order may be imposed by 

- > 
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coercion and the naked use of force; it 
may be based upon oppression and per
sonal tjxanny or it may be based upon 
the understanding and willing co-opera
tion of the citizens. One of the glories 
of onr Western civilization has been its 
attempt to found order upon the willing 
acceptance and the loyal supjiort by the 
citizens of a system ol law and a code of 
morality. 

Freedom and security represent one 
side of the shield on the other side of 
which is loyal respect for the law and a 
profound sense of social obligation. 
Unless citizens gladly accept and loyallj' 
carrj; out their obligations to the com
munity all chance of freedom is lost. 
Order must prevail and if loyalty and 
respect for law will not suffice, then 
force must be used. From this point of 
view the measure of a civilizalion is, hozv 
little foree is required to muiiitaiu order 
and how much public loyalty may be 
depended upon. 

From Christianity comes our belief in 
the infinite worth of human personality, 
and from this springs our determination 
that eveo' child shall have his chance; 
that he shall not be crushed by malnutri
tion, lack of sunshine, lack of education, 
or exploitation. Out of this belief comes 
the battle against greed and the desire to 
exploit humans for profit. This battle is 
a never ending one, but it has not alto
gether been in vain. There are not mEr.;' 
persons left today wlio dare openly 
advocate among us the denial of decent 
conditions of life to any class of the 
community. In spite of setbacks and in 
spite of human frailty, callousness and 
greed, the belief in the fatherhood of 
God and tlie brotherhood of man has 
played a big part in all that is best in our 
Western civilization. 

Our own characteristic contribution to 
Civilization, the method of scientific 
research, is two edged. In one sense it 
is an instniment and, as an_ instrument, 
is neither civilized nor uncivilized. It is 
uite impartial. One of its most obvious 
ruiis is that command over the forces 

of nature which is often called "know 
how". And "know how" is just as 
effective for the barbarian as for the 
civilized man, as the Nazis have well 
taught us. '/r-', 

But in another sense. science is a real 
contribution to civilization. Its techniques 
give us dependable information regarding 
what might be called "the nature of 
things" and knowledge of the "nature of 
things" is the beginning of wisdom. It 
has given man an intellectual discipline. 

which, within its own limits makes the 
mind an instrument of precision. It has 
freed mankind from dark ignorance and 
fear ridden superstition and so has in
creased human dignity and power. 

What is of supreme importance is 
tliis: that the immense powers of science 
should be controlled only by those who 
have thoroughly assimilated the other 
three parts of our heritage. Science 
alone will not produce the civilized man. 
It merely gives man great knowledge in 
certain fields and great power to do. The 
knowledge and power arc needed if man 
is to escape from the tyranny of want 
and the constant struggle for existence. 
They are the promise of a better world. 
But if they are controlled by barbarians 
they promise nothing lint infinite 
destruction. 

The Greek faith in the perfectability 
of human wisdom by discussion and the 
free use of the intelligence unites with 
the scientific' faith that dependable 
knowledge emerges only from constant 
questioning and the controlled testing of 
all propositions, to insist upon intellectual 
freedom. Only in a world where ques
tions may be freely asked, where dogmas 
may be freely put to the test and where 
statements may be freelj' challenged and 
discussed is growth in wisdom and in 
knowledge possible. This conviction has 
become one of the firm foundations on 
which Western Civilization has built. 
We have come to value intellectual free
dom, quite rightly, as the assurance of 
our future growth and of our ability to 
solve new problems as they arise. Wc 
believe that apart from such freedom a 
civilization becomes encased in dogmatic 
ignorance, stagnates and perishes. 

If, then, this is what we mean by 
Civilization, we may use the word once 
more with some assurance. 

A consideration of our own social and 
political condition in the light of these 
principles is rather disturbing. Thu long 
and miserable period of "appeasement" 
in Great Britain, the collapse of France, 
the growth of Fascist movements in the 
United States and Eastern Canada, the 
marvellous popularity of Huey Long 
and Father Coughlan. and the awful 
docility of the voters in the face of the 
constant encroachment of bureaucrats 
and poliU'cians upon the basic rigiits of 
the citizen, suggest that our generation no 
longer holds firmly to these principles. 

The barbarians without have a fanati
cal faith in their barbarism. They must 
be met by a deep and steady faith on 

? 
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our part in the central principles oi our 
way of life. Is not this the great task 
around whicli all the work of our educa
tional system should be integrated? 

Our schools need such a unifying aim. 
Foi too long they liave drifted chaoti
cally at the mercy of conflicting tlieoristo 
and with teachers concerned too greatly 
over method and not sufficiently clear as 

to end. The real task of the school is to 
lie the custodian and conductor of our 
civilized heritage. 

We need lo educate men who belong to 
the civilized tradition, who have taken 
hold of and possessed the values upon 
which our civilization is l.>uilt; for only 
such men are fit to use the sharp tools 
which modern science has given them. 

Group Discussion 
By E M E L Y N D I C K I N S O N 

' " ' O O D A Y much is being said about 
X democracy and all it implies. The 

air is charged with an emotionalism that 
has led many to pay to make a supreme 
sacrifice. Surely those of us who go 
about our peace-time occupations, little 
hindered by the actual batttle, can give 
of our leisure to the actualization of our 
democratic way of life. 

Chief among the implications of de
mocracy is tlie right to discuss public 
issues freely. The individual avails 
himself of that freedom but he gets 
nowhere. Tlie group, on the other hand, 
organized for intelligent, honest and 
well informed discussion, is a force to 
make itself felt. That is why the 
teachers of British Columbia have asked 
for leadership in the matter of forming 
study groups all over the province to 
discuss "Education and Democracy". 

The Women's Group of the Vancouver 
Elementary Teachers' Association is 
already at work upon a course of study 
and discussion along these lines. Realiz
ing clearly that any new programme of 
education wiil be based, of necessity, on 
the needs of the post-war world, it has 
planned to learn first what the post-war 
world may be. Topics chosen are as 
follows: 

1. The Meaning of Democracy—Its 
Political and Educational Signifi
cance. 

2. The Atlantic Charter. 
3. Plans for Reconstruction— 

Economic: The Beveridge Report; 
Oiurch: Malvern Conference and 
Philadelphia Conference. 

4. Education in the New Social Order 
—Philosophy. 

. —Practice in Child and Adult 
Education. 

A convener and small committee oi 
two or three is responsible for the origi
nal presentation of each topic after which 

the other members arc free to discuss 
any aspect of the subject. 

There are definite principles to be 
observed in successful group discussion.. 
Perhaps a brief review of these would 
be timely. First, the members of the 
group must understand what is involved 
in the subject ior the next meeting. He 
will liave some ideas about the topic 
alreadj'. These he must appraise care
fully and, where he finds his knowledge 
inadequate, must collect furtlier informa
tion. Then only can he form a tentative 
opinion, tbe result of his best thinking. 
But each member will have an opinion 
to express and these opinions, if the 
group be well constituted, will differ. It 
is the duly of the members and of the 
chairman as host, observing a slightly 
formalized method of good conversation, 
to integrate the opinions put forward and 
to form a group decision. This con
clusion may not be the best in the eyes 
oi an expert but, ior the democratic 
group, there is no such thing as the best 
solution of a problem in any absolute 
sense; the best solution is that whicli 
gives most satisfaction or, better perhaps, 
least dissatisfaction all round. 

It is hoped that this discussion, brief 
though it is, will prove helpful to other 
groups at work along the same lines. 
May wc hope to hear from them through 

. the pages of r/i(? 5. C. Ti^ac/icr. 

NO person should be permitted to 
play with the destiny of boys and 

girls. Teaching is a responsibility too 
important xo leave to the amateur. It is 
no place for the unemployable or unsuc
cessful in other fields.—Alonzo G. Grace, 
Commissioner of Education for Connec
ticut 

npO begin with the Credit Union is the 
X first sustained, scientific effort MI 

history to eliminate usury. 
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On the Application of Intelligence to Education 

By D O N A L D C O C H R A N E , Ocean Falls, B. C. 

WA R is a stress that tests every-
tlting, and shows up weak spots 

that were unnoticed in other times: 
wealoiesses in national character, in 
political or enonomic arrangements, or in 
the individual's physique and mental 
development. What weakness has it 
shown in our schools ? 

I'he war finds us desperately short of 
men, and women, who have learned to do 
anything in particular. The reason is 
that the schools have been careful not to 
teach the young anything in particular, 
but only everything in general, and veo' 
little of that. This is the result of basing 
our system on tradition instead of intelli
gence. Admitting that British Columbia's 
system is tlie best in the English-speaking 
world, it is still based on the tradition 
of "culture"—an antique tradition that 
has to be propped up with all sorts of 
rationalizations, labeled "objectives". 

From time to time a little intelligence 
seeps into the schools, pushing always 
against the dead weight of tradition. It 
seems to have started at the primary 
grades (with the teaching of phonics 
before the alphabet) and worked up 
against ever-increasing resistance. The 
Junior High School is in essence an effort 
to work a little intelligence into the 
system, not because it was more needed 
there than elsewhere, but because the gap 
between Elementary and High School 

Was a joint in the reptile's armor through 
which the virus of common-sense might 
be injected. It was hoped that the in
fection might spread all through the 
creature, but the forces of stupidity have 
rallied nob'.y, and kept the trouble pretty 
well localized. Technical schools are 
based on common sense, but even in some 
of them you find stupidities such as not 
allowing a girl to learn how to dam socks 
because her drawing i is not up to 
standard. 

But the,greatest stupidity of all is 
University Matriculation. Here is a boy 
who has gone through the technical 
school, learned the electrician's trade, 
passed with very high marks in science 
and mathematics—but the university wi l l 
not admit, him to the study of electrical 
engineering, because he has not learned 
his irregular French verbs. Why should 
French verbs be essential to an electrical 
engineer? Nobody pretends to know 
except the professors, and one has a 

dark suspicion that tliey profess French 
because tliey don't know anything else. 

-And here is a perfectly lovely girl 
who enjoys literature, history and French, 
but is as the beasts that perish with 
regard to mathematics. (Do you know 
who confessed to that defect? Rudyard 
Kipling: he could never have matricu
lated). 

And here is another with no particular 
ability or interest, but a sponge-like brain 
that soaks up all subjects equally because 
it has no preference for any of them. It 
the university receives gladly, as a 
butcher receives a sausage-casing: stuiTs 
with a general mixture of this and that, 
and finally offers (half-baked) as an 
educated human, or facsimile. 

It's worse than that. We have High 
School Graduation certificates for those 
who do not want to take the complete 
academic course, but you cannot even get 
one of those things unless you pass in 
Wordsworth—and when you get it, what 
good is it? No hospital, business man 
or normal school will look at the thing, 
and I don't blame them, because nine 
times out ot liin it is simply a certificate 
of not being good enough for Matric 
I know the original intention was that 
each school should build up its ov,m repu
tation, but has anyone seen any signs of 
that yet? 

It did not matter much in peace time, 
when school was just a device to keep 
children out of niischief. It did not seem 
to matter during tlie depression, when 
high schools were crowded with adoles
cents smattering^ along at this and that, 
and the longer it took them to learn it 
the better, because they-had nowhere else 
to go. But now, under the stress ot war, 
those young people have to be taught arts 
and crafts, even science and mathematics, 
that they could have learned in school. 
Against us are nations spending on edu
cation a small fraction of what we spend, 
but getting real results for their money, 
bj' using intelligence instead of tradition. 

So I think the best thing that any 
school can do to win the war is to teach 
everybodj' something that he can u.ie. 
Knowledge that you can use is the only 
true knowledge. 

TH E R E is no longer any possible 
question of the drrability of the 

Credit Union. 
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Teach Democracy in the Schools 
By A . B . C u s H i X G 

Ti l l " , most eiUluisiastic siiMiorters and 
advocalc-!; of '.lie nciiiocratic way of 

life, cxeinplifctl liy tlie <icmocratic mode 
of govenimeiit in various countries, and 
more especially in British Cotnnioiiwcaltii 
of Nations and in the United States, will 
nii-inestionably admit that such examples 
uf this way of life leaves much to be 
desired. 

Lord Bennett in his recent address in 
X'ancouver and with his characteristic 
dear and forcible manner laid liarc sonic 
.shortcomings of our democracy in Can
ada. This one-time I^rcinier of the 
Dominion is probabiy the most able liv
ing exponent of Democratic rule, its 
licnefits and its shortcomings in present 
practice. 

But in the writei's carefully coii-sidcrcd 
judgment, there is one very important, 
in fact, the most important, defect in the 
working out of Lincoln's great dictum— 
"Governnient of the people, by the people 
and for the people", and a defect that 
neither Lord Bennett nor most, if any, of 
the reform speakers and writers, lay the 
necessary emphasis, namely, that the 
principles of ideal Democracy have no 
relatively important place in the curricula 
ol our schools and colleges. 

Someone has very pertinently said that 
what you wish the people to believe and 
practice yoi( must teach in the schools, to 
the youth of the land. Any theory of 
government, any ideology as to human 
welfare, in order to become an actuality 
must be taught in the schools. People 
must be taught in their youth how to rule 
themselves for their own good. 

Perhaps the most outstanding example 
of what school teaching can do toward 
icilizing a particular form of govern
ment is Germany. For the last one 
hundred years the teachers there have, 
taught the subordination of the indivi
dual to tbe state, that government iiy 
the people is not the ideal government. 
Their schools teach that despotic mon-
archj', or, as in Hitler's case, a dictator
ship backed up by the all powerful 
military clique, is the ideal government 
for the German people. Because the 
youth of the land havc this ideal firmly 

' established explains all the trouble that 
German people have caused the world 
since the days of Bismarck and William 
n, and the much aggravated trouble 
they are causing now. 

The adult people now living can hardly 
cure the ills of democracies, they were 
not taught in .their youth to know and 
practice the cardinal principles of ide,-il 
democracy, principles that they must 
work for and Vnc for, w'licn they tool.-
over the management from their fore
bears. 

lint it is possible and very necessary 
that the young people now in the schools, 
or in the immediate fulure to be there, 
shall forthwith begin lo study and learn 
what every boy and girl in the land 
should know, namely, mailers pertaining 
lo government and social well being in 
the democratic slate. 

I f the reader agrees, as I feel sure he 
niiisl, that wc arc dealing with a mailer 
of onlstanding importance, at least two 
Iiertincnl qiicslioiis will .it once arise: 

(1) What is lo be taught? 
(2) Who can teach? 
To answer these questions in detail is 

l)e\ond the scope of this article but in a 
general way an ajiproacli lo the answers 
can be outlined. 

First: W'liat is' to be taught? The 
fundamentals of the ideal democracy are 
the teachings of Christ as recorded in the 
New Testament. To inculcate these 
teachings in the mind and affections of 
people, young and old, has been consid
ered the dul.v of the Clirisli<in church. 
But for various reasons, the chief of 
which is the disunited character of the 
church, this foundation stone on which 
our democratic institutions arc or should 
be supported is directly unknown to the:-
great majority of boys and girls wlio 
crowd our public schools. 

Il is urgently desirable that textbooks 
suitable for lower grades and especially 
for higher grades be prepnret'; by com
petent educationists from vy.'iicli the 
learners may learn tmder competent 
tutors the basic principles of Christian 
democracy. Such textbooks before being 
authorized should be reviewed, endorsed 
or amended by a commission composed 
of capable men and women appointed by 
the various bodies of christian churches 
—Roman Catholic, Protestant, and, per
haps, Jewish. Such textbooks would be 
prepared especially for public schools but 
should be adaptable for all schools 
throughout the whole Dominion. This 
does not mean an attempt to teach reli-
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gion or ilieology in the pnblic schools, 
hilt it does mean the teaching of morals, 
it does mean the fashioninc of upright 
characters. 

Further, these textbooks shonld include 
tlie.lata necessary to teaching the set-up 
of '.he present governing bodies of tlu-
Dominion—The King, the Governor-
General, and Lieutenant-Governors; the 
Dominion Parliament, Provincial Legis
latures, and the Municipal Councils, and 
the character of the legislation with 
which each governing body is entrusted. 
The school youth should learn also from 
such textbooks outlines of the History of 
Rule in Canada before .nnd after tlie 
founding of the Dominion, and to under
stand wherein the constitution set up for 
government of. by and for the people 
has proved by trial to be defective, and 
to learn also the causes for defects. In 
general, textbooks are reriuired to give 
the knowledge required for people that 
undertake self government. 

As to the second question: "Who shall 
teach?" The answer is, of course, the 
school teachers in all grades of public 
and high schools and university. The 
task of training the present teaching 
staffs to make tliem capable of guiding 
the youth to become worthy citizens will 
Iji. .liffiailt. The establishment of special 
I'unmer schools and night schools, con

ducted by the education department, would 
seem to be the best if not the only solu
tion of the probleiii. Univer-sity pro
fessors in social and political science, 
principals and professors of church col
leges, and statesmen might be called to 
furnish instructions. 

Then those in training for teachers 
now and in future should be provided 
with special instruction and be made 
capable of giving tlii.s special service 
required of them. In the course of tw-o 
or three years the curricula of all schools 
shall provide for teaching the subject 
under consideration and a teaching pro
fession qualified to teach. Further, what 
we suggest for public or government 
schools should obtain also m church 
schools, in private schools and in so-
called separate schools in provinces where 
these are provided. 

Rule by the majority can only be right 
when that majority is made up of people 
who are able, each for himself, to under
stand what the ballot he casts stands for. 
He will vote for the candidate, man or 
woman,; who has the qualification and 
character necessary to be a legislator, not 
only because said candidate belong to a 
political party. Democratic rule cannot 

dispense with party |iolitics, biU when tb.e 
party managers know that the;- niu.st put 
lip properly qualified candidates to obtain 
the support of an intelligent electorate, 
then corrupt practice at elections will not 
obtpin. Moreover, the elcctois will know 
"how to vote" when in the schools they 
have learned the responsibility of the 
electorate and bow to cxvrcise the 
franchise. 

Another important observ.Ttion is that 
our high schools and universities should 
provide training for specialists in the 
science of government. This training 
being provided, then young people who 
aspire to bo M.P.'s, M.L.A.'s or coun
cilors mnst show graduation diplomas tor 
such profession. In the same way as 
teachers must show credentials to be 
tcichers, or as doctors, or lawyers must 
fir.st pass their scholastic examinations 
before they can practice, .so shall the 
would-be legislators require requisite 
(lualifications before bccomiitrj a candidal,-
for the votes of the electors, l-ord 
Bennett believes in compulsory voting, 
after the oxamplc in Australia. But 
how much better would it not be to have 
an educated clei''.o.-;atc in case compulsory 
voting were adoited. Being able to read 
aiid_ write slioiib.l not constitute an 
eligible voter. 

"Teach Democracy in the Schools" 
might well be the watchword for obtain
ing a fuller and better life tor our 
people; in short a Freeman'.? Education. 

GOOD N E I G H B O U R S 

NE W S of British Columbia schools' 
good work in War Savings has 

.gone far afield. The other day the School 
Savings Section ot the National War 
Finance Committee received a letter from 
the Editor of School Arls Magazine in 
Worcester, Massachusetts, as follows: 

"News of School Savings in The B. C. 
Teacher prompts me to enquire it it 
mij2;lit be possible to obtain a copy of the 
British Columbia School Savings Bul
letin. 

"The writer handles the advertising 
for one of the local savings institutions, 
which has_ been working shoulder to 
shoulder •'•itli the schools, teachers and 
pupils in this city, hence any information 
or ideas from you would be ver>' 
valuable, 

"This year shall be one of success and 
may it bring victory, for which we are 
striving with all our energy, all our man
power, and all our wealth". 

The comnlcte kit ot school material 
was sent to tbem. 
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School Library Experience in Switzerland 
By M A R Y E L I Z A B E T H C O L M A N 

TH E first scliool library of my ex
perience was limised in the tower of 

a medieval castle. "Le Chateau de RoUe" 
was built beside Lake Geneva by the 
D'nkcs of Savoy when both shores of tlie 
lake were part of the duchy. 

It is of typical Norman architecture, 
built around three sides of a cobbled 
courtyard which '•ontaiiied a fountain. 
The fourth side was closed by a high 
stone wall, the only entrance a strong 
portcullis. At each angle of the castle, 
and at each end, stood a tall tower, while 
a smaller one jtitted out into the lake 
joined to thp. •r.ain building by a nai-row 
corridor guarded by an' iron door. This 
little tower w.is the ancient prison of the 
Dukes, of Savoy, and contained an 
"oubliette"—a trapdoor in the floor under 
which flowed the deep waters of the 
lake. Sharp iron stakes fixed to an out-
jutting shelf of masonry made certain 
that ail inconvenient prisoner was well 
and truly "forgotten". 

When the people on the eastern shores 
of Lake Geneva revolted against their 
crueL overlords and after bloody battles 
joined the Swiss Confederation as the 
Canton de Vaud in 1803, the Commune 
de Rolle became owners of the castle and 
put it to peaceful municipal uses. 

The moat became grass-grown; the 
meadows, starred in spring with butter-
coloured primroses and white violets, 
were cut by municipal employees and the 
cured hay sold by auction; the portcullis 
was rusted permanently open and good 
sized windows replaced the narrow glass-
less slits of the middle ages. 

The castle housed the elementary and 
secondary schools, the law-courts and a 
famous law library, the municipal hay 
crop, the library, the jail, the cure and 
the caretaker, whose family consisted of 
his wife and a daughter in the last stages 
of consumption. There were besides 
many great vaulted rooms left to the 
rats we could hear scampering away 
when we went there to play at recess time 
in bad weather. It was said that a ruined 
tunnel joined the chateau to another 
castle half a mile away. I never saw its 
entrance, and am inclined to doubt its 
existence, but in those days we spent 
many a happy hour searching for it and 
had high hopes of discovering the family 
silver of the Dukes of Savoy which they 

were said to have hidden in the tunnel at 
the time of the War of Independence. 

The library, which served both the 
school and the community, occupied the 
second story of the north-west tower. 
Diiylight entered by two narrow slits and 
was supplemented by a single electric 
light bull) dangling in the centre of the 
room. A breast-high shelf afiixcd to the 
central pillar was the librarian's desk, a 
large leather-bound ledger, pen <ind ink, 
his etiuipment. 

.\11 around the walls, from the floor to 
the high ceiling, shelves had been built, 
and the stepladder which gave access to 
the top shelves lurked in a shadoxvy 
corner to trip the unwary. 

The higher shelve's were filled with 
leather-bound tomes—among them may 
have been ancient and fascinating books, 
but for the thoughtless child that was I 
they held no interest. On the lower 
shelves w'ere to be found the plays of 
Racine, Corneille, Ifoliere; the poems of 
Victor Hugo, Alfred de Musset, La-
martinc, the Swiss Jaques Olivier; the 
novels of Dumas, .'\natole France, Balzac, 
Zola, Jules 'Verne. There were also a 
few children's books: Pinocchio, Bans 
Cocurs (de .Amici's famous book, trans
lated from the Italian), Leila sitr I'Isle 
Deserle (a French imitation of Robinson 
Crusoe), La Pelile Princesse (probably 
the very first "Gr.isutark" novel for 
children), Les Memoirs d'un Anc, Heidi. 
La Corde a Virer le Vent, La Famille 
Pfaffling, are titles I remember. 

The very bottom shelves were devoted 
to whole series of "feuilletons" donated 
by the newspapers of Lausanne and 
Geneva. These novels were first pub
lished in the newspapers as serials and 
then paper-bound to sell at two francs— 
about fifty cents. Invariably they dealt 
with life in America—an America in
habited exclusively by millionaires who 
lived in marble palaces and used gold 
and silver dishes. The daughters of the 
family always became entangled with the 
most undesirable suitors and slunk abotit 
after dark iu concealing' cloaks until the 
inevitable illegitimate baby was born; 
mother and child were then sent to the 
country in disgrace where they met a 
man of simple manners but noble char
acter who married the girl and became a 
father to her fatherless chee-ild. 

file://'/natole
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Besides Ijeiiig alluued to borrow books 
for home reading, we girls were encour
aged to rca<l alou<l whil'j wc knitted or 
sewed two afternoons a week. During 
tlicie times the boys studied Latin, Greek 
and .Algebra, subjects considered inisiiit-
alile for the I'einalc intellect. 

Tbe back of one of the classroon\s was 
set aside for the .sewing and knittiny 
lessons whicli were shared b}' all the 
girls in the secondary school. Each girl 
had_ her own little chair, footstool and 
sewing basket which were stored in a 
large cupboard between lessons. The 
teacher was enthroned in an adiiU-sizcfl 
chair with her back to the wall, her neat 
little feet in high black biittcncd boots on 
;i footstool, and we sat on our little 
chairs in a large circle around her, each 
girl's work-basket on her footstool beside 
lier. While wc worked, one of ns read 
aloud. I was very poor at sewing and 
worse than that at knitting the fine black 
cotton stockings of which we were ex
pected to make a iiair each year, but I 
was the favorite reader. That is until 
I grew so interested in the story that I 
forgot to read audibly, but raced ahead 
in .silence. One afternoon while J. was 
reading one of the yellow-backs about 
American millionaires I reached the part 
where the baby was born. The descrip
tion was both detailed and vividly real
istic. I glanced ahead and fell silent. 

"Mademoiselle Marie," reprimanded 
the teacher sharply, "unless you read 
aloud you must pass the book on <md 
return to your knitting." 

"I don't like to read this aloud . . ." 
1 faltered, blushing, 

"Show me the book," 
I handed it to her and she glanced at 

it rapidly. A l l work ceased as we 
watched her plump, beautifully cared for 
hands turning over page after page. At 
last: 

"Well, young ladies," she said crisply, 
"if when such an experience conies to 
.vou, you wish to discuss its intimate 
details in public, you will be at liberty to 
do so. In the meantime. Mademoiselle 
Marie will continue the reading here . , ." 
indicating the following chapter. 

We took turns in choosing the Iwok to 
be read aloud. When it came to my turn 
I had a lovely time browsing in the 
library and finally brought Lc Crime de 
Sytvcstre Bonnard to the desk. 

The master who taught history and 
geography was also the librarian. He 
took the book and entered its tit!?, and 
my name in his ledger. 

"Ah, Madeiiioisc-lle Alaric," ht said, 
shaking his head srully, "you only take 
this book because you think it is a story 
of crime. You will be disappointed," 
(.All indication of how early in life my 
low reading tiistes were established and 
known), 

Hut t was not disiippointcd, -Anatolc 
i,''rance's little masterpiece ot sentiment 
charmed rue, and i l is re-rcading it just 
lately which brought sharply to mind 
these early library experiences and 
prompted me to share them with you, 
instead ot writing the serious article 
whicli was expoctcil. I hope you won't 
mind. 

P U M P I N G L E A D .AT NAZIS 

RE P O R T S received from 400 I3ritish 
Columbia schools with regard tu 

War Savings Stamp sales for the four 
months of the first term show over 
$9.n,000 invested by the pupils in stamps. 
That amoimt will keep a Bren or Lewis 
gun operating 102 hours, or four days 
and 16 hours, pumning lead at Nazis; 
supply two pilot, with flying clothing and 
equipment; one a.iti-airrraft searchlight; 
one ad\'anccd navy training plane, and 
eight army tents, and one army Jeep, 

From all over the province comes news 
of the increasing number of students 
saving, as emphasis has been put on the 
"More Savers For Victory" idea. At 
Port Albemi the school children arc 
certainly setting the pace. During Jan
uary they purchased over $-i00 worth of 
stamps, thereby exceeding the quota mark 
set for the term. The objective of the 
school was set at $1200 for the year, but 
according to present indications they arc 
out to exceed this figure, with February 
keeping pace with the first month. 

The animal Indoor Track Meet of tiie 
Albemi School on March 4th featured 
four teams, each having a name, such as 
"War Savings", "Red Cross", "Cheer For 
the Soldiers", etc, A selection of posters 
produced by the Vancouver School stu
dents was sent over to decorate the 
Community Hall for the event. 

D. G E S T E T N E R 
( C A N A D A ) L T D . 

Manufacturers of 
World's Premier Duplicator 

660 Seymour Street, Vancouver 
Phone: MArine 9644 
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The Question Box 
Have you a question regarding a teaching probicm you would like aiiszccrcd: 

Send it to MR. E . F . M I L L E R , . /JO IV. 22nd St., North Vancouver 

AN O T H E R (leudlinc rolU around and 
the editor i.s becoming restless and 

wanting to l<now wlicn his copy is going 
to be ready. So it goes. Nobody seems 
to have any problems and nobody seems 
to have sent any suggestions so we shall 
just have to take the typewriter in hand 
and sec wliether there are still any ideas 
around that might be of help to someone 
in the far-away places. 

Some of the following suggestions are 
modifications of methods suggested in 
D. J . Dickie's The Modern Teachini/ of 
Comfosition, a book which is very much 
worth, having, some are ideas picked np 
from friends and some arc jnst lucky 
ideas that seem to have worked. 

We are having a little drive at the 
moment on vocabulary which, by the way, 
seems to have more far reaching possi
bilities than appear on the surface. Whik 
giving spellings I keep a lookout for 
words that have several synonyms. After 
the lesson, I put each of such words on 
the black'ooard in a sentence in which the 
other s\-nonymous words would make 
sense. The pupils then take any spare 
moments they may have to write the 
sentence ont with each synonym. They 
thus have the dictionary practice in find
ing the synonyms and then they have the 
further practice of using each "word in a 
sentence. In senior grades it might make 
the exercise more difficult if the original 
sentence were so arranged that one syno
nym would fit exactly and another would 
not. _ The pupils would thus have to 
discriminate between words of almost the 
same meanine and thereby develop an 
appreciation for fine shades of meaning. 

A _ device for giving drill in silent 
reading which has been found to be 
fairly .satisfactory if the laicher has lots 
of time on liia hands is the following. 
Skipping o'vr." ;y through old ir.agazincs 
one is ablf .. ,• out paragraphs which 
have c o n s - . •• content and yet which 
do not doi.-...,., ;'context to be under
stood. Thfise ;^iay be clipped out and 
pasted on the top half of pieces of manila 
tag cut ,to about four inches by six inches. 
Underneath each paragraph "the teacher 
then writes or types five questions which 
may each be answered in one word. The 
questions may be varied by asking for 
actual points of fact from the paragraph. 

by asl;ing questions which recpiire Ihe 
putting together of several facts in tlie 
p;nagraph to get the correct answer, 1J\ 
asking questions which are answered by 
inlerr.'ice only, or by asking questions of 
general informaiion referred to in the 
paragraph. After a coniple'c set of these 
is made, each card should be given a 
mnuber. The card: in.iy tlien be dislii-
liuted in order, down one row of pupils 
and up the next. The pupils have a page 
ruled into five columns and luimber.s 
down the left side. At the word "start" 
citcli pupil reads his paragrapli and writes 
bis five answers in the five spaces after 
Ihc number corresponding with the num
ber of his card. .After a suitable interval, 
sav two mini'.tcs, the teacher says 
"change" and each pupil passes his card 
lo the next. This goes on until each 
pupil has done all the paragraphs. The 
exercise would probablj' talie too long for 
a large class, but for a small group of 
ten or twelve, perhaps a remedial readint? 
group, it makes a brisk exercise. The 
greatest objection to the plan is that it 
takes a good long evening to find twenty 
or thirty suitable paragraphs inchidiii); 
sections from advertisements, recipes and 
anecdotes, and it takes longer than that 
tn make good questions. 

A variation on ti.e foregoing has been 
suggesle.l This is to have all the pupils 
bring the week-end supplement of the 
paper most commonly read in the area. 
From these the teacher can get ten or 
more copies of the same article which 
may he cut out and mounted on nine by 
twelve manila tag. The ciuestions for 
these can then be put on the blackboard 
and each pupil will have a copy. An 
example of suitable material would be 
the nature articles by "Wildwood" on the 
editorial page of the Vancouver Daily 
Province. Another extension of tbis 
would be to have pupils bring copies of 
•letters to the editor. When a number of 
people are writing letters for and against 
some proposition, the teacher could clip 
out the most reasonable letters on e.icli 
side and have the questions arranged so 
that they require the pupil to read both 
sides of the argument and weigh the 
evidence as presented by the letters. To 
encourage the pupils to think clearly, the 
teacher might clip a news item which;-;, 
likely to bring forth letters to the edit?; 
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Lesson-Aids Committee 
All correspondence in connection zvith Lesson-Aids shon.ld be addressed lo 

the Honorary Secretary-Treasurer, MR. HARKY G . BOLTWOOD, 
West Second Avenue, Vancouver, B. C. 

E A S T E R C O N V E N T I O N 

BY tlte time tliis issiu; is in yonr hands 
tlic Convention will be almost upon 

us. As in former years, wo shall have a 
complete display of units, und members 
of the coniniiltcc will be on hand each 
d;iy to give information concerning lliem, 
11 yon have worked out any special lesson 
plans wliich 3011 would like to pass on lo 
others, please contact the secretary al the 
convention, so that he can discuss them 
with you, with a view to their suhsceiucnt 
publication. Many of onr units arc the 
work of rural le.ichers, who understand 
the special difiictiUics in tlieir work. 
These units have proved to be some of 
our most popular and useful, 

Wc should particularly like lo meet 
teachers who have any criticism of any 
of ihe present units, or who have helpful 
suggestions to make regarding their 
improvement. 

;U the lowest possible, luir the past lour 
ye;irs Lesson-.'Xids have been self-sup
porting, and wc again wiil finish the year 
with siidicienl li.ilancc in hand to carr.v 
un as usual. Wc arc very proud of the 
success whicli has attended our elTorls to 
make Lesson-Aids so popular. We are 
often asked how we can iniblish llioni at 
such low prices. The reason, of course, 
is that leachcrs by their purchases ni;ike 
i l possible. 

P L E A S E R E M E M B E R 

LESSON-Aids are the work ot prac
tising teachers, and are issued to 

help those tc.Tchers who, through lack of 
material or time or opportunity, are un
able lo prepare them for themselves. 
They have been an important feature of 
Federation aclivit.v for several years, and 
get belter every year. The cost has been 
reduced from lime to time until it is now 

and then, when the letters appear, clip 
ont the ones which have missed the point 
or have taken a narro\v interpretation ot 
the article as being the only interpreta
tion. This will take a lot of planning, 
but a collection of large cards with this 
material pasted on could be used over 
and over again in different ways. Its 
advantage over the readers is that it 
contains live, current material which the 
piipil can discuss with his parents. It 
might be wise for the teacher to avoid 
material which involves political preju
dices, but such _ subjects as chlorinatipn, 
treatment of aliens, university educition 
for formerly interned German Jews, one-
man street cars, market control boards, 
and many others offer valuable fields for 
silent reading, weighing of _ evidence, 
vocabidary and language exercises. 

A N N U A L R E P O R T 

COPIES of the Annual Report will 
he available at and after the Annual 

Gener.-.l Meeting of the P. E , T , A , at the 
convention. Please ask for a copy. 

N E W U N I T S 

TH E following is a partial list ot new 
units issued since the last conven

tion, or lo be issued almost immediately: 
Ko. 129. Grade V , South America— 

F.iiterprise Unit; 10c, (This is specially 
good). 

No. 130. Grade VII . /t/nd/ioi:'-Objec-
Test, with Key; 10c. (Prcpnrcd by 

the same teacher wlio was rcsiionsible for 
the very popular lest on Treasure Island). 

No. 131. A l l Grades. Preparation and 
Preservation of Natural History Speci
mens, 6c. (Ver.v useful in rural and 
marilinie districts. Prepared by the 
nircctor of the Provincial Museum at 
Victoria), 

No, 132, Grade VII . June Science 
Tcr.t — tin excellent test on the year's 
work; 3c, 

No, 132, Grade VII I . General Gram
mar Test, 

No. 134, Grade VIII , Mathematics 
^falching Test, (Testing Tables and 
Vocabulary; 2c, 

No, 135, Grade VII , Mathematics 
Matching Test; 2c, (Similar lo above). 

N u 136, Grade VII , Historical P l a y -
Henry VIII and Wolsey; 10c, (Written 
by six children; excellent). 

No. 137, Grade VIII , Mathematics 
Problems Test; 2c, 

No, 138. Grade VIII . Grammar Test 
for January; 2c. 

(Continued on page 238) 
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The Psychology of the Direct Metliod in 
Modern Languages 
By G i i O K G E A . KLINCK, M . A . 

TH E Direct Metliod of teacliing 
modern foreign languages lias long 

lieen in vogue in the countries of Europe. 
The English-speaking countries of the 
world, in their splendid isolation, were 
slower to adopt this jiracticil method of 
instruction. The Direct Method finally 
replaced the classical granimar-transla-
lion in Britain, Australia, and the United 
States of America. It was not till five 
years ago, however, that this method w-as 
authorized in Ontario, despite tin's 
province's proximity to French-speaking 
Quebec. Though there are still several 
inconsistencies to iron out, the Direct 
Method has been heartily acclaimed in 
Ontario as it has been elsewhere. Why 
should this metliod have such an appeal ? 
What is the psychological basis of its 
po))ularity and efficacy? 

The Direct Method, as its name im
plies, involves a direct approach to the 
subject without resorting to the mother-
tongue as a medium of instruction. In 
the words of Gourio, it "consists in 
teaching the foreign language without 
having recourse to tran.slation, by asso
ciating names at once with the realities, 
and using known words to discover the 
meaning of a new one. It is the way in 
which we learn our mother tongue". The 
Direct Method approach is the natural 
approach: hence, it is psychologically 
sound. It is the most economical and 
efficacious method of teaching a modern 
language. Carl A . Krause quotes a mem
ber of the "Conseil Superieur de I'ln-
struction Publique" of France in support 
of this method. This Frenchman stated 
as early as 1912: "I am a sincere believer 
in the direct method which has vivified 
and regenerated our instruction". Again, 
in' Circular 797 of the British Board of 
Education, we read: "The essential condi
tion for acquiring a command of a 
language—both of the spoken and of the 
w;ritten idiom—is to establish the same 
direct association between experience and 
expression as exists in the mother 
tongue". 

It is the application of the principle of 
direct association between the language 
and experience that has revolutionized 
modern language teaching. The ancient 
classical trilogy of "foreign tongue— 
native tongue—concept" has been reduced 

to the direct coupling of the foreign term 
wilh the mental image. The "limp" has 
been taken out ot comprehension. The 
siibstitiile stimnUis has been discarded and 
the student sees that the foreign symbol 
lias a inc.ining ot its own. I l is no 
lunger an invidious curb on his iningiiia-
lion. As Gourio explains it, there is now 
a direct as.sociatioii of words witli 
realities. Il is this fact which makes 
Direct Method instruction both meaning
ful and economical. 

Meaningfuhiess, according to Gates and 
other enlightened psychologists, is a 
prime factor in the psychology of learn
ing. The pupil's absorption in the foreign 
idiom, to the exclusion ot the English, 
makes the language real and meaningful 
to him. The Gouiii method, a popular 
interpretation of the Direct Method, 
emphasizes the importance of associating 
the foreign word with the action which 
it symbolizes. The student learns to 
carry out commands, requests or com
missions in response to the foreign 
phrase. While performing tbe action he 
tells what he is doing and the class re
peats the statement in the third person. 
Problems of tense can also be solved 
meaningfully by this system. The Gonin 
method has the advantage of appealing 
to the_ child's desire for motor activity. 
In this respect it follows out the 
"Stimulus Response" theory of the Be-
haviorists. It also takes into account the 
potentialities ot the classroom situation. 

Objectivists, on the other hand, make 
their instruction meaningful by direct 
reference to the object, Realia of all 
kinds are called into service as concrete 
illustrative material. Classroom objects, 
articles of clothing, parts of the body, 
pictures, charts, and models, all serve to 
give the foreign word an immediate 
significance. 

The Direct Method embodies both pro
cedures, "The author of an article on the 
Direct Method which appeared in the 
New York Times Educational Supple
ment, advocates the presentation of an 
ever widening range of topics within the 
experience of the pupils, the family, the 
street, the village, various trades or call
ings, everyday things in French settings. 
In learning, there must always be this 
natural progression from the familiar to 
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tlic unfamiliar, from tlie real to the 
abstract, if the subject matter is to be 
meaningful and practical. 

This advance from concrete terms to 
abstract thinking may be achieved with
ont recourse to the mother tongue. As 
Gourio s<iys: "Through combinations of 
words, infinitely varied and fretiiiently 
heard, he (the student) arrives at under
standing the meaning of grammatical 
terms and all those other words which do 
not denote sensible objects". New voca
bulary is taught by reference to words 
with which the student is already familiar. 
"Words are drawn up", continues Gourio, 
"not in alphabetical order, but in such 
a succession of meanings that every new 
word, if it allows of it, is defined by the 
words previously learned". Explanations 
are given in the foreign tongue by means 
of definitions, paraphrases, synonyms or 
antonyms. 

Thus, throughout the course, the 
student's mind is kept centred on the 
foreign idiom; he gradually develops a 
feeling for the language; he gains an 
insight into its genus and its structure. 
The pattern becomes clear to him and he 
is able to fit his materials into this pat
tern. _ The student can do completion 
exercises intelligently; he can choose the 
verb form which fits naturally aii<i 
logically into a given sentence; he can 
make adjectives agree with the nouns of 
which they are necessary, meaningful 
adjuncts. In short, he is acquiriug a 
"Sprachgefuhl" which Krause defines as 
"the intuitive, nnconscious and unerring 
feeling for wbat is correct and idiomatic 
in a language". 

A minimum of formal grammar in
struction is given when teaching by the 
Direct Method. Irregular verb forms, 
etc, will, of course, still have lo be 
memorized. This involves a certain 
amount of drill which can be kept mean-' 
ingful by maintaining the relationship of 
the part with the whole. Memorizing no 
longer consists in repeating endless para
digms, but is rather_ a process of mean
ingful repetitions in infinitely varied 
situations. The modern instructor no 
longer seeks to establish well-worn 
memory paths in the minds of his 
students. He tries to get the student to 
see just how and whore the fact to be 
retained fits into the general plan of the 
subject. He gets him to practi.se lii.s 
newly acquired knowledge in meaningful 
situations for "we learn to do what we 
practise doing". Words and phrases of 
high freciuency will not require drill as 
they occur so often in the daily classroom 

discussions and- in the reading matter 
that thei;- relationships will be established 
in the subconscious mind of the student 
with little conscious etTort ou his part. In 
the Direct Alcthod, as in the learning of 
our mother tongue, a working knowledge 
of the language precedes the study of its 
grammatical rules and relationships. To 
quote Gourio: "In the direct method, the 
1,-tngnage is not taught by means of 
grammar, but rather the grammar by 
meaua of the language, which is more 
rational". Florence Baker supports his 
view when she says: " A grammar rule 
should not be given until the need fo it 
or an opening for it has appeared". _ ivnd 
again she affirms: "Grammar is simply 
the handmaiden of the other units of 
study and can only be introduced when 
they are already known". Grammar 
thus becomes meaningful and practical to 
the learner. He regards its logical rules 
as an essential concomitant nf the genius 
of the language. He comes to look upon 
grammar as a convenient, though not 
perfect tool, to aid him in perfecting his 
oral and written cxiircssion. 

Textbooks and readers must be drawn 
up in the same psyclio-Zogirn/ order as 
the oral lessons. The reading matcri.1I 
and the exercises must be_ carefully 
graded in order that the pupil may not 
suddenly find himself beyond his depth 
••nd, in consequence, lose that feeling of 
power and mastery so necessary to con
tinued success in a subject. The law of 
effect, which demands satisfaction in 
work well done, still functions. The ideal 
textbook proceeds ever so gradually with 
the introduction of new voacbulary and 
new terms. Each succeeding lesson is a 
logical extension of the one before it. 
The learner's intellectual horizon is 
gradually broadened, until the now mean
ingful foreign symbols conjure up a 
wliole familiar chain of pictures and 
ideas in his mind. He has now gained 
the power to delve into the exciting 
mysteries of a new world of thought. 

Graded supplementary reading is an 
important feature of the Direct Method 
course. It is hard to discern any tangible 
benefits wiiich may accrue tiirough sucli 
extra reading. Assimilation can be ex
pected to take place to a noticeable degree 
only when the student is actua'ly living 
in a foreign milieu. If a student is 
reading largely for comprehension, he 
will retain very little of tbe_ vocabulary 
and idiom of the text, despite the fre
quent repetitions of a graded reader. 
What he does gain, however, is a feeling 
for and an appreciation of the language 

http://practi.se
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as a wliole. The tiustaltists wuiikl say 
thai he has grasped tlie pattern of the 
bnguage. Above all, supplementary rc;i(l-
ing satisfies tlie aleit sliiileiu's innate 
craving for explorations. Ills researches 
sptir liini on to .attain increased mastery 
of the subject. In this personal, inde
pendent reading lie "finds himself" and 
develops a taste for the literatpre, A 
good student will rcrjuire no urging to 
tackle his siipplemcnlary reading. A 
mediocre student, on the other hand, will 
take a greater interest in his reading, if 
he is provided with a set of meaningful 
(liieations to answer from the text. His 
work is then no longer passive. He reads 
with a purpose and develops a mental 
set which will impel liiin to search 
through the otherwise boring pages of 
foreign hieroglyphics until he has reached 
his coal. His interest will be all the 
more sustained, if he can be led to set 
himself a problem of his own choosing 
or even to accept the one suggested by 
the teacher as his own. We democratic 
people are a stubborn lot and prefer to 
do self-appointed tasks. One must be 
careful not to overburden the child with 
supplementary reading. Such reading, if 
it is to produce worthwhile results, must 
he regarded as a privilege, as a reward 
for diligence. 

Advocates of the so-called Reading 
Method regard comprehension as the 
prime objective of language study, Wc 
may accept this as the main objective, 
however, without in any way detracting 
from the importance of oral instruction 
and oral expression. In learning our 
mother tongue, comprehension comes 
first, then oral expression. Last of all 
wc acquire the ability to read and write, 
skills which are learned more or less 
painfully at school. Direct Method 
teachers agree with Krause that "knowl
edge of the living language is the best 
road toward an intelligent appreciation of 
the literature". By the living language 
is meant the .social interchange of ideas 
through speech and aural comprehension, 
"Snccch comes first", though it mny be 
only a means toward a better comprciicn-
sion and appreciation of the language. 

From the beginning and throughout 
the course strict attention must be paid 
to pronunciation. Correct pronunciation 
is essential, as even in silent reading the 
words echo in the mind of the reader, 
and, if the" echo rings true, he is prac
tising the correct pronunciation as he 
reads. Moreover, a student who has 
learned the sounds of the foreign words 
and has acquired facility in expressing 

them ill their n;iliiral se(|iience will read 
more intelligently anil rapidly than one 
who merely knows the meaning of the 
jirinted .symbol, l i i s niinil will not have 
to stumble over these mental hurdles 
which have been placed in the path of 
comprehension lliron,(;li the insistent 
facnlty of the inner ear tu retiiiii the 
echoes of oral speech. 

Oral expression satisfies the child's 
innate desire for vocalizi.tion. The wise 
teacher will make use of this irrepressible 
urge in planning his language program. 
Give the child the opportunity lo cxjiress 
liimscif freely and frequently in the 
foreign tongue, alone or in chorus, ami 
lie will not feel the need of discussing 
irrelevant subjects wilh his neighbours 
in his mother tongue. After a student 
has overcome his natural shyness al ex
pressing himself in a foreign language he 
gets a thrill ont of speaking it,. The 
ability to speak is a more striking and 
<lenionstrable sign ot mastery than is 
mere comprehension. Correct sreecli 
gives the student immediate .satis 'aciioii 
—a slinuilating sense ot power. Aural 
comprehension and speech shoidd be sel 
np as the first and most immediately 
realizable objective ot language teaching. 

Though it is essential that the student 
sjionld learn the correct pronunciation 
from the start, it is not wise to spend too 
much lime on mechanical phonetics. 
Capitalize on the child's propensity for 
imitation, "The pupil repeats what he 
heard; if one speaks lo him well, he will 
spejik well", says Gourio, Moreover, the 
study ot the language will be more in
teresting, more meaningful and, conse-
quenlly, more effective, if, in the very 
first lesson and from then on progress
ively throughout the course, the child is 
taught meaningful words, phrases, entire 
sentences and paragraphs, which will 

. speedily give him the assurance that he 
is accomplishing something worthwhile. 
F.xponenls of the merits of oral instriic-
lion, notably de Saiize of Chicago, do not 
hesitate to make the sentence the unit of 
instruction. It is a meaningful whole, 
and, according to Gates and his associates, 
the sentence method is the most econo
mical way ot learning a language. 

The singing of French songs and the 
memorization and recitation of significant 
bits of prose and verse are more effective 
wavs of learning pronunciation than is a 
formal study of phonetics, A musical 
composition cannot be interpreted as being 
merely the sum of the notes of which i l 
is composed. It is the inter-relation of 
the notes and their relation to the com-
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position as a wliolc wliicli coiislitiitc the 
melody. Similarly, language is not a 
mere succession ot words, lint rather a 
si>eech iiatlern in which each word tulfills 
a significant function. .X sound or a 
meaning is learned most vcadily and most 
thoroughly, when it is studied in relation 
to its context. I'l.xponeiils of the Direct 
.Method are fully aware of this fact. 
I'iiliug words into their proper categories 
according to sound is a more interesting 
and meaningful e.xercise than studying 
arbitrary symbols for sounds. Phonetics 
can later be brought in incidentally as a 
.scientific test to correct inevitable errors 
due to the previously acquired speech 
habits of the mother tongue. Gates warns 
us that "there are certain accents and 
pronunciations in foreign languages that 
a person has difiiculty in mastering as an 
adult but could have mastered if he had 
begun to use the language as a child". 
In consideration ot this psychological 
fact, the New Brunswick Department of 
I'Zducation recently introduced the study 
of oral French into Grade VII of the 
elementary school. 

The modern trend toward socialization 
and group activity in education, which is 
one of the phases of Direct Method in
struction, capitalizes on the child's natural 
social instincts as well as on his propen
sity for oral and physical activity. 
Students like to take an active part in 
the lesson; they get a thrill out ot taking 
over the class; they like to feel that they 
are contributing something to the group, 
that they belong to it, Like adults, they 
are, consciously or .subconsciously, hun
gry for approval, which is one ot the 
strongest social instincts. Students will 
willingly participate in group projects or 
dramatic presentations. They like to talk 
to one another. Adolescents, in particu
lar, are intensely interested in one another 
and react profitably to group enterprises. 
If they arc allowed this privilege, their 
social instincts will develop and a demo
cratic spirit will be created in the class. 
The student's loyalty to his group will 
impel him to master the language so as 

.to contribute bis fair share to the com
mon enterprise. Socialized study fosters 
a better class spirit, stimulates interest, 
and promotes efficiency in the study of 
the foreign language. 

Aside from its social applications, the 
student's need tor activity has been 
recognized as a strong motive in the 
learning process. As Pintner says: 
"Passivity is a waste of time. Wc do not 
learn by ab.sorption". Only by active 
participation in an endeavour can we 

become truly interested in it. Oral reci
tation and "acting out" the lesson is the 
.surest way to make i l a part of the 
student's personality. Dewey has often 
reminded us: "Wc learn lo do by doing." 
(lales has given us a mure specific version 
f.f this pliychologic.ll fact: ''We le.-'rn to 
do what wc practise doing". Active par
ticipation in the lesson is essential to the 
learning process and Direct Method 
teachers appreciate this fact. "Spoon
feeding" -zn-A accomplish littic. In his 
essay on "Objectives and Methods in 
the Icaclu!;;^ ot French" Stock puts it 
this way: "It is as true in these days of 
soft pedagogj' as it ever has been, that 
the teacher can only teach and that it 
must be the .student who docs the 
learning." 

A wise language teacher will make full 
use.of thc_ potential dynamics of the 
classroom situation. He will endeavour 
through his own eritluisiaslic approach 
and by appealing to the natural instincts 
and proclivities of his pupils to arouse 
and sustain their interest, thus establish
ing that indispensable condition and pre
requisite of learning known as "mental 
set". 
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The Teacher Looks at Parent-Teacher 
Associations 

By DR. S. R . L A Y C O C K 
Professor of Educational Psychology, University of Saskatchczvan ; 

IVestern President, The Canadian National federation 
of Nome and School 

WH I L E Parent-Teacher associations 
have been multiplying and while 

the movement towards closer co-operation 
between home and school has been mak
ing steady progress, many teachers still 
look askance at this new organization. 
They do not give it adequate support or 
effective leadership. Without such sup
port and leadership a Parent-Teacher 
association is ahnosl certain to be a 
failure. It becomes not a parent-teacher 
organization but merely an organization 
of parents. Some teachers give the 
Parent-Teacher association their blessing 
and then wash their hands of it or at 
least have as little to do with it as possi
ble. As tbe teacher is the educational 
leader of the community he possesses 
professional knowledge which the Parent-
Teacher association cannot do witliout. 
Parents need guidance as to what a 
Parent-Teacher association should be. 
They need guidance, too, in the choice of 
suitable topics for study and as to where 
they can get material and help in the 
study of these topics. 

However, apart from the above, a 
Parent-Teacher association is jettisoned 
at once if one of the necessary partners 
refuses to co-operate. The whole essen
tial purpose of the organization is de
feated if the principal and the teachers 
of a school are out of sympathy with its 
spirit and purpose. 

Why do some teachers hold aloof from 
Parent-Teacher associations ? There 
would seem to be three chief reasons: 
0 ) the teacher has an inadeniiate under
standing of the aims and objectives of 
modern education; (2) the teacher has 
an inadequate conception of the part 
which a Parent-Teacher association may 
play in achieving these objectives; and 
(3) a certain number of unprogressive 
teachers, who do not keep anace with 
modern developments, are afraid that 
their professional ignorance will be ex
posed. We -sh.ill discuss these reasons 
in turn. 

First of all, the modern educator has 
a new conception of the meaning and 

. purpose of education. The .old school 

existed to teach "the 3 R's" and some 
facts in history, geography and literature. 
Our fathers thought that these were all 
that were necessary in the preparation of 
a citizen for community life. How in
adequate that conception is has been 
proven by recent events. Wider knowl
edge and greater technical .skill have not 
solved the world's problems. In posses
sion cf both of tlie above our civilization 
totters on the brink of destruction. 

Wc are coming to see democracy not 
as a political s.vstem but as a way of life 
in which new skills ot co-operative liv
ing, new social attl. .es and a new feel
ing about the use of knowledge are 
essential. Knowledge alone apparently is 
not enough. So democracy, fighting for 
its existence, calls out for a type of edu
cation which will put boys and girls in 
possession not of the tools of personal 
power and aggrandizement but of the 
spirit and purpose of living happily with 
their fellows and serving their needs. 

Parallel with the new conception of 
democracy is modern psychology's con
ception of the individual. We are 
remirided that it is impossible for a child 
to bring his brain to school atid leave his 
emotions and social attitudes at home. 
Psychology tells us that the whole child 
comes to school and is profoundly 
affected by ever\-thing wdiich goes on 
there. Pie is not learning basic skills 
and important fact only. His health 
habits and attitudes are being moulded. 
His social attitudes, like his ability to 
co-operate, to make friends, to be a good 
loser, to be a good winner and to play 
fair are being restricted or extended. So 
are his attitudes to folk of other races, 
creeds and color. Emotional patterns of 
shvness, overscnsitiveness, bad temper, 
suilenness, siilkiness or more wlioiesome 
patterns are being formed. Behavior 
traits of bullying, boasting, bossiness, 
di.sbonesty, and truthfulness or their 
opposites are being developed. 

The school, in the face of the above 
and other forces, has come to accept as 
its aim' the promotion of the growth of 
the whole child. It aims to develop him 



MARCH. 1943 Page 231 

into a wholesome personality who has 
sound health liabits, healthy social atti
tudes and mature emotional patterns as 
well as a good repertoire of skills for 
studying and solving problems. 

Every progressive teacher sees the 
above as the aim and purpose of his 
teaching. Too often, his community has 
a different opinion. The parents of his 
pupils still think too often of the school's 
task in terms ot getting high marks and 
ot making rapid progress through the 
grades. How this is affecting the child's 
social, emotional or even his sound intel
lectual growth seems to matter not at all. 
Education is, too often, a cramming of 
facts in history or literature or the 
memorizing of theorems in geometry— 
processes which have no real significance 
to the pupil and are unrelated to his life. 
Many high school teachers are judged as 
to their success by the percentage of 
passes their students attain at the Depart
mental examinations in June. How can 
such a point of view be changed? In a 
democracy the only method is to persuade 
one's fellow citizens of a better way. 
•This can be done only by public discus
sion and study. There isn't much tise of 
a teacher discussing the democratic waj-
of life unless he himself employs the 
democratic method of persuading his 
community of a better way ot education 
for his pupils. Too often he merely 
rails at the ignorance and obtiiseuess of 
the parents. He does nothing to change 
their point of view. The Parent-Teacher 
association offers that opportiuiity for 
public discussion and study. 

The second reason why teachers often 
look askance at Parent-Teacher associa
tions is that they have an inadequate 
conception of how much associations may 
help in promoting the real aims of educa
tion as discussed above. 

The Parent-Teacher association is not 
an organization to take out of the hands 
of the community-elected school board 
and its executive officer the running of 
the school. No organization, organized 
on a voluntary basis, can be allowed to 
do that. The only grievance committee 
in a school is the principal or the board. 
This should be made clear in orgam'zing 
a Parent-Teacher association and re
peated as often as is necessarj-. 

A Parent-Teacher association is not a 
: social organization' to organize whist 

drives, dances and other community 
aflfairs. Most folk prefer to arrange 
their own social life. Certainly it is not 
a teacher's job to be the orgam'zer of a 

conununit>; club. He has plenty to do as 
the educational leader of the community. 

Neither is a Parent-Teacher org-aniza-
tion a general culture club which ar
ranges lectures on China, on the plays of 
Shakespeare or on the reform of the 
money system. There are other organ
izations to do this if needed. 

Further, the Parent-Teacher associa
tion is not a ladies' aid to buy supplies 
for tlie teacher. 7'hat is the job of the 
board. It is not the job of the organiza-
tii);i to raise funds to send the sclii:iol 
team to the next town or to buy libra r\' 
books or even a lantern for the school. 
True, Parent-Teacher associations often 
wish to niak: a gift to the school and 
should do sci occasionally. That, how
ever, must be a subordinate part of the 
org,\nization's work. 

What then is a I'arent-Teaclier asso-
ciatio.T? It is a study club which exists 
for two purpose,"! (a) that the parents 
and teachers of Bil l and Jean should have 
a chance to know and understand one 
another as individuals and (b) that 
parents and teachers may have a chance 
to study ,ind discuss together not only 
the meanii.ig and purpose of education 
but also the nature and needs ot child
hood and methods of teaching and 
organization used in promoting child 
development. 

It goes witliout saying that, i i the 
school aims to develop high grade citizens 
and wholesome personalities, its work can 
be helped or crippled by the infiuence of 
the home. No teacher can guide the 
development of his pupils wisely unless 
he knows a great deal about their back
ground, their homes and their out-of-
school life. In order to understand his 
pupils the teacher will want itc know as 
much as possible about their parents' 
intelligence, education, health, occupation 
and personality. .'\ knowledge of the 
emotional climate of the home, its eco
nomic and moral status, the kind of disci
pline used and the amount of famil.\-
recreation will help the teacher to under
stand the child at .school. So will data 
regarding his early health, his eating and 
sleeping habits, the infections diseases be 
has had, the kind of playmates and 
hobbies he has and his gcner.il behavior 
at home. 

And it works both ways. Parents 
cannot give their best guidance to their 
child unless they know his teacher, 
understand her personality strengths and 
weaknesses, her methods of discipline 
and her philosophy of living. 
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Parents and teachers must, therefore, 
know one another as individuals. This 
could, conceivably, be achieved by per
sona! conferences, though these are more 
time-consuming than most teachers can 
manage. However, most personal con
ferences leave the parent's fundamental 
ideas about education almost unaltered. 
There is need, therefore, for an organ
ization where parents and teachers may 
study and discuss general matters of 
educational policy as these operate in the 
development of children in both home 
and school. That study should take 
place in Parent-Teacher organizations 
and the study-groups they foster. 

What should be discussed in a Parent-
Teacher organization? The answer is 
three main aspects of the problem of 
education. The first is the one already 
mentioned, namely, the meaning and pur
pose of education. Topics like what does 
getting an education mean and what do 
I expect my child to get out of his 
school life, come under this heading. The 
second general aspect of education to be 
discussed is the nature and needs ot 
childhood. Under this heading any pro
gressive teacher could at once list fiftj' 
topics. The nature, causes and educational 

implications of individual differences 
could be discussed tor many evenings. 
Wbat the home and school can do to 
satistj' the emotional needs of the child 
for security, status and achievement 
forms another series. The origin and 
treatment of such behavior characteristics 
as bossiness, bullying, shyness, disobe
dience, bad temper, sulkiness and dishon
esty furnish still another series ot topics, 
Hov/ language develops in a child and 
what the parent can do to help is yet 
another topic. Any good child psycho
logy textbook will furnish dozens ot 
others. 

Finally, parents need to know some
thing of modern methods used in schools. 
They want to understand that, since a 
child learns first by wholes we no longer 
teach reading by the "a, b, c" method. 
They are puzzled over the way we teach 
social science instead of by descriptive 
lists ot exports and imports in geography 
and dates in history. They do not under
stand all the newfangled methods pi 
enterprises and projects and so the topics 
go on almost without number. 

The final reason why a tew teachers 
fight shy ot Parent-Teacher associations 

(Continued on page 236) 

GEOMETRY is a MUST subject in Army, 
Navy and Air Force, and also in many war 
industries. . . . 
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Industrial Arts Project 
{Will someone please write and tell the Editor to zuhom he is indebted for this 

article. It was sent in from the Interior somewhere') 

TH E sliop instructor very often lias a 
difficult time placing suitable mater

ial before a class that will give the 
students a chance to achieve the fol
lowing : 

1. Show their creative ability. 
2. Interest in keen competition. 
3. Give a feeling of accomplishment. 
4. Development of utilitarian articles. 
5. Salvage thrift. 
I have had a splendid response to this 

project. It consists of a suitable display
ing board, 10 inches by 24 inches; two 
burned out fuse-plugs; one plug assem
bled and the other dismantled. These 
are all fastened to one end of the display
ing board. A sheet of paper with the 
following motivation matfrial is appended 
to the centre of the board. 

INVENT 
Have you any ability as an inventor? 

TRY THIS O N E 
D I S P L A Y B O A R D 

A fuse-pli:g is valueless when burned 
out. Can you make it into an object of 
bc?,uty and utility? The new project 
shciyid have a commercial value of at 
least lc. Submit your model and receive 
credit from the instructor. 

Fasten the new inventions on the other 
end of the display board, after giving 
credit in the register. 

I have found the above problem suf
ficient in itself to bring out the student 
response. 

The word, invent, has a stimulating 
effect; allowing a credit inspires competi
tion ; demanding only new; or improved 
models from each student has developed 
some worthwhile articles. 

The following arc some of the articles 
turned in : 

From the glass top—Stbol-leg glides, 
door-knobs, a set of salt and pepper 
shakers, toothpick holder, candle holoer, 
drawer pul's, pin cushions, etc. 

From the metal cuiiar—Bo.x hinges 
and catches, box straps and corners, box 
feet, sandle holders. 

I'roni the porcelain—Insulators tor an
tenna, feet for teapot stands, pencil and 
pen holders. 

From the fuse-wire — Decorations, 
name-plate letters. 

This project should emphasize that 
salvage reclamation can be effectively 
translated into terms ot everyday practi
cability. 

F O R E S T I N D U S T R I E S P U B L I S H 
SECOND B O O K O N FORESTS 

FOR S C H O O L U S E 

T REES for Tomorroiu, second educa
tional book on the forests to be 

published by the American Forest Pro
ducts Industries, Inc., is ready for free 
distribution to schools. 

Like its predecessor, America's Forests, 
the new book is geared to the seventh, 
eighth, and ninth grades. Whereas the 
first book discussed the past and present 
of America's most abundant natural re
source. Trees for Tomorrow emphasizes 
the measures being taken by the forest 
industries to perpetuate the forest harvest 
on a sustained yield basis. It is liberally 
illustrated and printed in well-spaced, 
legible type. 

Trees for Tomorrow will "be supplied 
to all teachers and schools requesting it 
in sufficient quantity for all members of 
their classes. It is intended to be used in 
direct classroom work, to be collected 
after study, and re-used the following 
year. 

TH E fundamental principles of a 
Credit Union are those of mutuai 

help and service, and, because it operates 
among a groun of people known to each 
other, the Union affords greater oppor
tunity to exercise these principles. 

S O V I E T E D U C A T I O N . . . 
(Continued from page 211) 

Winterton pointed out in the News 
Chronicle (11/9/42), and Mr. Wendell 
Willkie in his recent speech, the educa
tion system has to some extent broken 
down in the towns near the war front.— 
G. N . REN.N'II:. 
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What We Are Readmg 
Books for review and correspondence bearing upon book reviews should 
be addressed to Miss ]..ILUAN C O P E , j5po West 22nd Ave., Vancouver 

T H E M O D E R N S C H O O L 

T HE Modern Elementary School, by 
Alexander B. Currie; The Rverson 

Press, Toronto; 1942; pp. 110; price, 
$2.S0. 

The author of tbis excellent little book-
is a Canadian of wide experience as 
teacher and inspector both in Ontario ̂ nd 
in the prairie provinces. As such be 
possesses wide practical experience, which 
he has supplemented with studies in the 
Institute of Education in London Uni
versity, where he worked under Sir 
Percy Nunn and Dr. Fred Clark. Thus, 
in addition to his knowledge of trends in 
education on this continent, he has gained 
much from his contacts with men from 
other_ parts of the Commonwealth while 
studying with them the "British and 
European traditions that have by no 
rneans exhausted_ their potential contribu
tion to the twentieth and subsequent cen
turies," to quote Professor Hughes, 
Chairman of the Department of Educa
tion in McGill University, in which the 
author is now assistant professor. 

With such a background wc may 
expect to find' him a conservator of 
educational values, fic is, but not a 
reactionary. Having examined the tradi
tional school and compared its results as 
they affect child development with those 
of the well-managed "enterprise" .school, 
he is decidedly in favour of the latter. 
This he terms the "modern school," and 
it carries for^vard the hard-won gains of 
the past. These gains will be "applied 
with good sense, judgment, and self-
criticism". 

The enterprise, although selected by 
tlie teaclier as one which will further 
contribute toward a better undcrstandiiig 
of some phase of our civilization, is 
carefully presented, and is accepted by 
the class as one_ which they wish to 
undertake. Working together toward the 
achievement of a common purriose, they 
develon a snirit of co-operation and com
radeship. They become an organized 
society, each one bearing some responsi
bilitv for the success of their enterprise. 
And as any group demands certain 
standards of its members, ("and he is 
indeed an excention. who does not crave 
full membership in his group) civic 
virtue, a sense of social responsibility, 
and sound character are developed. The 

social import of the modern school thus 
1 lecomes apparent. 

.\nyone interested in recent trends in 
elementary edncation should read this 
book.—F. A. -AuMSTRONO. 

C A N A D I A N P R O B L E M S 

T HE Common Problem; Ycndall, 
\V. R.; Ryerson Press; 1942. Price 

$2.00, cloth; $1.00, p,aper. 
The author, born of English parents in 

Detroit, became a manufacturer and in 
1913 moved his interest to Canada. He 
brings the combination of theory and 
pnictical experience to the consideration 
11 f present Canadian problems. The 
Common Problem deals with a dozen of 
the most contentious issues of Canadian 
life, and opinions are supported by 
"facts and figures". Amongst the topics 
discussed are: Capital and Capitalists; 
.Machinery and Unemplo,>inent; Crises 
and Depressions; Money, Employer and 
Employee Relations; Post-war Adjust
ments. 

The book is well written and is in
teresting in that it contains some sections 
111)011 which any reader will agree and 
other sections upon which the reader will 
not. The "problem" is "how are wc to 
get what we want, how are we to be what 
we want to be, within the conditions of 
Canadian life and of Canada's place 
among the Nations?" In answering the 
riuestion the author combines a fine 
idealism with a realistic attitude. He 
suggests that the main clement in the 
technique of progress is the protection 
and the proper use of liberty. Summing 
up his examination of the "problem" the 
author states: "There is nothing in the 
contentious^ issues in current Canadian 
opinion thai need cause an hour's ill-will 
ill any part of Canada, toward any group 
in Canada". Do you agree? The author 
concludes with this paragraph: 

"The choice is before us—whether we 
waste the years in the futile wrangling 
of a dozen 'pressure groups', each striv
ing to unload its burdens on the shoulders 
of others whose burdens are no less than 
their own, or ;go forward joyfully 
together to great happiness and prosnerity 
—as a nation in deed and in truth". 

We commend this interesting and 
thought pro\'oking book.—W. E . RKEP. 

file:///nyone
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C A N A D I A N H I S T O R Y 

BUH.DINC Ihc Canadian Nation, bv 
George W. Brown; J . M . Dent & 

Sons, Toronto; $2.25. 
History tbat reads like story; illustra

tions that keep tbe pages turning; old 
familiar facts presented in a fresh new 
manncr̂ —a real life story of the Canadian 
people that is excellent in every respect. 

The author is a Professor of History 
at the U n i v - - ' ' y of Toronto who is 
regarded in university circles as a great 
man in the field of history and an ex
cellent teacher. The book well maintains 
the author's reputation. 

The language is simple and direct, the 
style almost conversational. Explana
tions are exceptionally clear. Historical 
matter is well chosen and carefully 
presented—main, and more familiar, out
lines placed strikingly against back
grounds of very interesting less familiar 
detail, with everj'where a masterly con
trol of detail. Unusnally vivid impres
sions are conveyed, one of the excellent 
features of the book. 

Illnstrativc material, too, is exception
ally good. It is drawn from a wide range 
of sources and includes maps old and 
new that really explain Canadian develop
ments and relate them to world settings; 
copies of paintings and drawings by 
Canadian artists; copies ot postage 
stamps and old cartoons and sketches, 
old advertisements and contracts; photo
graphs of all sorts—scenes from recent 
motion picture plavs, un-to-the-minute 
pictures by Royal Canadian Ai r Force, 
National Film Board, and Canadian 
Pres. Illustrations are carefully related 
to content. 

The co'ntent covers tlie history of 
•Canada from Columbus to Pearl Harbor 
and Compulsory Savings, and includes 
all the familiar leaders and events, bnt 
empha.iis is placed on the problems and 
development of the people and the effect 
on them of events and leadership. It is 
a picture, not a chronicle; Highlights 
are on the work of each leader, the broad 
setting and results of each major hap
pening, and the effects of environment— 
the building of the Canadian Nation. 
Time sequences are very clear. Surveys 
and summarie.T arc excellent. 

Reading references are as good as the 
rest of the book. • They offer inviting 
lists of plays, novels, adventure stories, 
biography, letters and diaries. 

This is a good book for anyone of any 
age from Junior High School on— 
especially "on".—I. R. W. 

L E t i E N D S A N D M Y T H S 

TH E teachers of Social Studies I V 
will be particularly pleased with the 

new Canadian edition of S. H . McGrady's 
Lcc/cnds and Myitis of Greece and Rome, 
published by Longmans, Green & Com
pany, Toronto; 1942; pp. 142; price $..50. 
This book former!}' appeared in the 
"Heritage of Literature Scries". 

A nice balance between poem and prose 
selections is maintained. Old favorite 
legends such as "The Golden Fleece", 
"Theseus and the Minotaur", and "The 
Fall of Troy" find place with Matthew 
Arnold's "The Gods Look Down", E. B. 
Browning's "Pan", and William Morris' 
"The Race of Atlanta", 

Tlie book deals largely with the Greek 
legends, Onl.v one ot the twenty selec-
tions can be said to lie definitely con-
nected with Rome and that is iSdward 
Brooks' "The Escape of Aeneas", 

The style is simple and direct and the 
usefulness of the books is enhanced by 
the inclusion of brief notes on each 
selection. Black and white illustrations 
are ,idded attractions.—R, J. B, 

D E M O C R A C Y N E E D S E D U C A T I O N 

DEMOCRACY Needs Edncation. by 
Julia Grace Wales; Macmillan; 

1942; pp, 107; nrice $,50, 
This is a small book of fifteen chap

ters. In the first, Dangers to Democracy, 
Miss Wales lists: (a) Ignorance, (6) 
Not striving to protect and perfect the 
good we already have, (c) Indifference. 
"This is followed by a chapter on the 
Princinle of Democracy, five on Democ
racy and Politics, and one each on Work, 
Thrift, Co-oneration. Leisure, Educa
tional Institutions, The Church, The 
Home, Democracy and World Citizen
ship. There are sentences in every chap
ter one feels one must rernember, as, for 
exai'iole. the last sentence in the book, "It 
is the values worth dying for that make 
life worth living, both for the individual 
and for the race". 

Each subject is handled with incisive 
directness. Miss Wales makes expert use 
of simile and metaphor and leaves no tag 
ends of doubt as to her meaning. _ It is a 
book for anvone who enjoys reading that 
challenges thought without being too pro
found, a book for teachers ot Social 
Studies to have by them, a book Tor 
anyone to have at hand when an epidemic 
of autograph alburr- breaks out. 

—J. A . W. 
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Letters To a Country Teacher 
March. 

.My lJuar Kiccc: 
So yoir think that problem cliikhcii 

come from problem p.irents? / J / / parents* 
are probleni.s, more or less difiiciilt to 
sob.-e, more or less dangerous if unsolved. 

The first step is to get acquainted with 
your probicm; you spem to have neglect
ed my advice to get acquaiiUed with all 
the parents as .soon as possible. Parents 
are more or less human, and if you meet 
them first unde- pleasant circumstances 
ihcy are much easier to deal witii later 
en " when unpleasantness arises between 
you and their offspring. They all want 
to c.Kpand their egos in one way or 
another; let them see tiiat they can get 
more expansion as allies than as enemies. 

Some parents hav;; a prejudice against 
the school, dating b.ick perhaps to the 
last teacher, perhaps 10 their own school 
days. Always remember that they may 
be right. There are various things about 
our school sy.stem vvibich I certainly 
would not defend at all, and others about 
which 1 think people might quite prop
erly hold very different oiiinions. .\t 
least, they think tlioj' are right, and \ onr 
endeavor should be to show them their 
mistake in such a way that they can 
retreat without "losing face". "Yes, that 
used to be the law, but they changed it. 
I don't know whether it's any improve
ment, but I just have to go by the regu
lations". . . . "Tommy is one of the slow 
but sure kind; lis needs to go over last 
j-ear's work again, so then he'll know it 
and never forget it". . . . "I'm so glad 
you came right to me about it, Mrs. 
Smith, instead of talking about it to 
everyone else, like some people do". . . . 
"Nina is a lovely girl, but a little quick
tempered some times—she didn't pet that 
from '̂our side of the family, did she?" 
(This leads off to a discussion of the 
psychology of Nina's father, and quite 
away from the fact that you had to 
punish Nina for throwing an ink-bottle 
at another .girl). 

Some teachers take tlic opposite line, 
put the parent firmly in her place (it's 
generally the motiier), and maintain 
their own authority and dignity. But I 
hold that it doesn't do one's dignity any 
good to stand on it, that is does not pay 
to win an argument and lose a friend, 
and that the customer is alw.iys right. 

I suppose your settlement is too small 
to have a iParent-Teacher Association, 

tbougli 1 should think ten mothers would 
be cnongli. When you get drinking tea 
with them (never have a meeting without 
tea; it's both a tongue lubricant and a 
temper-soother), the little iliscontents 
disai)pear, and the gcncrrd feeling of the 
community, to which you had better pa>' 
attention, gets expressed. .\\v\ if you 
intend to (lo something that they or some 
of them wo}i't like, the time to talk it 
over is before you do it. You lan either 
get them to agree, or make some accept
able compromise. If you are clever 
enough, yon can sUite the problem in 
.-inch a way that they will suggest the 
ansuer themselves, and go hoiiu- in a 
pleasant glow about how clever Uiey are. 
;[U(1 how amiable you are about laking 
suggestions. The Inspector when he 
comes around will find people speaking 
well of you, and probably Ri\e >ou a 
good report. 

Kver your loving 
UNCI.I-; IOII.V. 

TIi . ' \CHKK L O O K S A T T A K E N T -
T E A C H E R ASSOCIATIONS 

(Continued from page 232) 
is that they do not keep themselves 
abreast of modern trends by refresher 
courses at summer school and by system-
a;ic reading of new ])rofessiona! books. 
It would be illuminating to know how 
many teachers in Canada have read five 
strictly professional books in the lar.t five 
years. Some who do not read and stud.v 
are afraid of Parent-Teacher associations 
lest they, as the educational experts of 
the community, be asked questions whicii 
they cannot answer. 

In conclusion, every enterprising prin
cipal of any Canadian school wants to do 
things for his school and in his school for 
which his public is not ready. The sen
sible thing to do is not to berate parens s 
but to persuade them that the newer 
ideas are worthwhile. Then their co
operation will be assured. Most parents 
are, after all, vitally iiiterested in the 
welfare of their children and want to 
help the school once *hey see what it is 
trying to do and how. they can be of help. 

Parent-Teacher partnership is an in
evitable corollary to modern educational 
ideas and methods. Many teachers do 
not like the fact but the fact itself is 
inescapable 
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Correspondence 
. IU. \K)R RF.D CROSS 

.'i.i.'i iiiirrard Street, 
\'ancouver, B. C. 

ICdilor, Tlic B. C. Teacher: 
May i lake the opportiinil\', through 

your magazine, ot' extending to tiie 
tcacliers in our British Columbia schools, 
congratulations and thanks from the 
Provincial Advisory Committee of the 
Canadiiiii Junior Red Cross. 

In the past year members of Junior 
Red Cross in this province havc borne 
their full .share of the responsibilities 
which are theirs as members of this 
school .section of the International Keil 
Cross Societ.v. 

With the zest and enthusiasm charac-
leristic of Canadian youth, these students 
from Primary to Universit.v ,ige have 
been ready and anxious whenever called 
upon, not only to answer the many calls 
of wartime through Junior Red Cross 
service work and generous donations to 
their various Junior Red Cross war 
funds, but at the same time to continue 
on the home front peace-time efforts on 
behalf of many needy and suffering chil
dren through their own Junior Red Cross 
Crippled and Handicapped Children's 
Fund. 

Acting as "Voluntary Red Cross 
Workers" in directing the activities of 
Junior Branches our teachers are making 
a contribution to this organization which 
is not only ot tremendous value at the 
present time, but it one which will be 
most far reaching and permanent in its 
bencSts. 

We realize that the spirit and response 
of our Junior Members is largely a 
reflection of that shown by their teachers, 
and we feel that these teachers are 
directly responsible for the splendid re
sults which have been achieved by British 
Columbia Junior Red Cross in the past 
year. 

As at February l,Sth, the names of 
42,729 students in our British Columbia 
schools are on file at Junior Red Cross 
Headquarters, 1314 teachers have volun
teered to direct the efforts of these en
rolled members. These inembcrs we 
hope will increase each day, as new 
Branches are registered at .Iiinior Red 
Cross Headquarters, 

Again, m.iy I thank the British Colum
bia teachers' for the support and co-

r)i)eration which lliey are giving to Keil 
Cross in orgnnizing Jiiiiinr Red Crii>s 
I'.n'uirlies in tlieir schools. 

Sincerely yours, 
W, O, U,\.Nriw.h, 

Provincial Chiiinuai-, 
Junior l?ed f^ross. 

The I'.r'tish ('oUuubia .Innior Red 
Cro.ss .Ndvisory (.'oniniiUee has recently 
been extended to include tlie I'ollowhiir-

.\tr. W, O. Banfield, M,A.Sc. (Chair
man) ; Tlie I-Ion. t-I. C. l \MTy, Minister 
of lulucalion; Dr. H . R. King, PJi.D., 
("hief Inspector uf Schools; Dr. C 11. 
Amyot, M.D„ ll .P. lf . , Provincial Health 
Officer; Mrs. 11. A. l\;uiisdeii. Chairman, 
Women's War Work rnmmittce, C, l̂ I. 
C. S,; Miss t.. th.llriiid, R.N„ 0,B.F.., 
Provincial .Advisor on .Soci,il Welfare 
Policy; Miss J. .Mcl.eiiaglien, B.Sc, Pro
vincial Direclcir of Monie Fcononiics; 
Mr. H . Charlesworlii, Secretary, tJritisli 
Columbia Teachers' Federation; Mr, A. 
Fellowes, Secretary, British Colunibi,-. 
Trustees' A.s.soci.ition; Mi.ss M , B, Car-
rnthers, B..A„ representative ot B.C.T.F.; 
Mr, W. R, MclJiMigall, B,A., representa
tive of B . C . T . F ; The Hon. K. W. 
Haniber, President, llriti.sli Colnmbia 
Division,_C. R. C.S . ; Mr. F. W. Tuffrey, 
Commissioner, British Cfilumbi;! t')iv-isir>n. 
C R . C , S, 

IN A P P R E C I A T I O N 
4396 W, Eleventh .Ave., 

Vancouver, Feb. 4, 1943. 
B. C, T, F, M , S, A, 
Dear Sirs: 

This letter is to express my satisfaction 
with, and gratitude for, the service your 
-Association has given nic during the past 
year. It is my hope that yon may be able 
to use it as an aid in building up the 
.Association's menibership. 

Before I joined the M , S, A,, neither 
iny wife nor J had required the ser\'ices 
of a doctor in any way since tbe usual 
tonsillectomies at the age of 10 or 12, 
We both seemed in the best of health, 
and there' appeared to be no pressing 
need for sickness insurance. We joined 
partly because the M , S, A, scheme seemed 
to lis to be worthy of every teacher's 
support. We thought, moreover, tlunt the 
peace of mind the insurance would bring 
us would be well worth the very moder
ate fee. We definitely did not expect any 
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early profit on onr investnienl. Thai \\as 
in Fcbrmry. 

By the end ol' October my wile liad 
undergone an emergency oper'otiou at St. 
Paul's Hospital. The M . S. A. Ii.i.d fiken 
over for me the task of paying the 
doctors, an anaesthetist and the hospital 
The total tost to the .Association lias 
been in the neighbourhood of $200. Had 
1 Ijcen paying the IJIHS myself the sum 
would have been over $2.i0, since I would 
have been given none of the discounts 
the M . S. A. gets. _ On my salary 1 should 
have been pinching for the ne.vt two 
years to meet those bills. 

The M . S. A. has paid me a 650 per cent 
profit on my investment of one \ear's 
fees. It has saved me from the worrving 
situation of having outstanding bills 
hanging over ine. And the knowledge 
that she needn't worry about the cost 
gave my patient the peace of mind that is 
the first essential for a convalescent. 
Best of all, we arc still in the position 
that we can afford to be sick again. 

I would like to say, especially to the 
teachers whose salaries are lowest, and 
who have no cash reserve nor much 
prospect 01 accumulating one, "You can 
afford to belong to M , S, A,—the truth is 
yon can't afford not to". 

Yours very truly, 
.1. .ALLAN SI-RAGGK, 

B , C , T , F, M E D I C A L S E R V I C E S 
A S S O C I A T I O N 

Editor, The B. C. Teacher: 
AVe have had many eiuiuirics from 

teachers who would like the protection 
ot the B, C.T, F. Medical -Association, 
but who are already members of some 
local hospital scheme. Since the benefits 
of the latter duplicate the provisions for 
hospital services in our own scheme, 
teachers in such districts are reluctant to 
join our Medical A:.sociation, though 
they are keenly interested in it and fully 
approve of it,' We believe that the cost 
ot hospital care is much less under our 
scheme than it is in the usual hospital 
society. We realize, however, tliat there 
is considerable local enthusiasm and 
pressure to support the district hospital. 
Our experience shows that hospital costs 
under our plan are about one-quarter of 
the total paid out in claims; Medical 
Services being three times as much. This 
relation of hospital costs to medical costs 
is coiifirmed by the records of other 
organizations that have similar plans, 
such as the Vancouver Teachers' Medical 
Services and the B, C, Telephone Medical 

Services, W'e are consiilering, thereii.n. 
ulTering a contract for Medical .SV/-t'ic,-,( 
only at proportionately lower rates. These 
rates would proliabl)' be $15 per year for 
inemhers without riepcndents, .$22.51) for 
nienihers with one deiiendeut, and $25.0(1 
for members wit'i more than one de 
pendent. If interested teachers will wrile 
10 us at ouce giving iheir reactions to 
this proptjsal, we can form some idea of 
the sup|)urt it niiglil receive and, if 
necessary, draft Ihe amendments to the 
b.v-laws for presentation at the .Annual 
Meeting. 

Yours truly, 
E, H . i-ocK, 

President, B. C. T. R .Medical 
."services .Association. 

I. t':s S O . \ - AID s-.\ ' I-: w U N I T S 
(Continued from page 225) 
1.3'J. Grade VI up. Decimals 

Test; 2c. 
No. 140. Grade VII. A Set of Four 

Percentage Tests; 2c. (These are in line 
with Unit No. I l l , the best-seller of 
Lesson-Aids). 

No. 141. Grade V l l . Matheniatie.-i 
Problems Test; 2c. 

is'o. 142. tirade V l l . Mathematics 
.Achievement Test; 2c. 

-All of the above are cither issued or in 
active preparation. The tests have all 
been prepared in response to a very 
general demand that rural teachers may 
have access to tests that are set in larger 
.schools, so that they may compare their 
children's progress with that of others. 
VVe are making a special issue this year 
of single sheet tests. Any test issued at 
2c per copy can be purchased in quantity 
at 10 for 12c postpaid, or 10 for 10c, 
when ordered with other units. 

There will jirobably be more new units 
by convention time. 

N E W P R I C E LIST 

THIS will be issued at Easter. We 
hope all teachers who are unable to 

get to the C .nvention will send for a 
copy, mailed free. .Ask your delegate to 
pick up a supply. 

IT is our basic principle which should 
never be violated that the Credit 

Union seeks to make money the' servant 
of man—not man the servant of money. 
—From Cuna Emerges by R. F. Ber-
gcngren. 

4 
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News, Personal and Miscellaneous 
T R A N S ITI o x 

MA K R l l i l ) , at Victoria, oii Saturday, 
Jamiarv 'Jtli, Laiicc-Corporal Em\W 

.1. l^aiilard, K. C. O. C , Signal Mill, 
l^sfininialt, and Miss IJcrnicc linliar, 
llcavcrdell, l i . C . Miss linliar was, nntil 
December, a member of the Armstrong 
Consolidated School staff. 

Born—To Mr. and Mrs. J. 11. Sntlier-
land, in Jai^iuary, a daughter. 

Returning to teaching after a retire
ment following thirty-eigiit years in the 
profession, Mr. Robert Smillie, recenth' 
of Nelson High School. After this wide 
experience in schools reachi.it, between 
such widely scattered jioints as Toronto 
and Dawson City, Mr, Smillie retired at 
the end ol the 1942 school term, only to 
resume his duties in December on the 
Grand Forks High School staff. 

G L E A N I N G S FRO.M H E R E 
A N D T H E R E 

AS I'ar as the teaching prol'cssion is 
concerned, it is a small and 

strangely homogenous world in which we 
dwell. Educational journals from the 
four corners of the globe echo strangely 
similar complaints and cry for remark
ably similar reforms. With educational 
system in no two couiUries entirely 
identical, educational tendencies through
out the English speaking world are 
moulding themselves into similar I'ornis 
and are moving in closely parallel lines. 
The following excerpts read as though 
they might have originated in Alberta or 
Saskatchewan insitead of from the widely 
varying sources fi-oni which they are 
derived. 

Wc are indebted to the Scallisli liduca-
lional Journal for .some discerning re
marks concerning educational reform: 
"One of the great values to be derived 
from conferences on post-war education 
is the cross section of jndilic opinion 
which is generally found. Teachers are 
generally in a minority, and they have to 
listen to the views of laymen on work in 
the schools and on education generally. 
It is not: uncotnmon to find someone 
(generally an employer) who advances 
ideas which were current a himdred years 
ago. The nimble fingers of the young, it 
seems, are still necessary if industry is 
to flourish. Boys Waste their time in 
school after 14—and particularly if they 
are dull. It is amazing how one's own 

interests shape one's educational (iuilonk. 
The claims of industry may still be 
regarded hy some as superior to the 
claims of education. Educational reform 
will not be realized without a struggle". 

Under the caption of "Historical Dead-
l-jid" appears a plci for the translation 
of great German historical and political 
works. .Xmidst the welter of contem-
))orary events the history teacher feels 
like imitating Ajax in the dire extremity 
of the Greeks at Troy—a prayer for 
light that he might see his enemy's face; 
be is indeed aware of the value of, if not 
the dire necessity of, a deeper under
standing of Germany, of that great 
nation'.s political temper and of fhe 
motives of those who have seemed to 
control its destiny. If Germany is our 
enemy of enemies in the twentieth cen
tury as Spain was in the sixteenth, and 
France in the eighteenth, surely it is im
perative to understand the spiritual as 
well as the material resources of that 
nation. And yet the way is barred. Not 
only books on Germany of the middle 
ages, but those of the country at the 
present day, are untranslated, .states the 
article. Some books, such as Bcrn-
hardi's Germany und Ihe Nc.vl IFar were 
printed in Gerinany for their propaganda 
value, ,'.nd translated into English as the 
suppo.sed expression of a morbid jingo
ism. Even .Uein Kampf^ was first made 
available to the vast majority.of readers 
only through the comments ot an array 
of critics. 'The answer, states the Journal. 
lies in tran.slating and making known to 
schools and the public all works, all 
books concerned with contemporary de
velopment or possibly useful in a search 
for co-operation between nations. 

Another pertinent article concerning 
languages comes to us from the Journal : 
"Sn international language is one of the 
most important necessities ot post-war 
.settlement. It will be needed tor the 
busiue.ss ot international commerce and 
for the frcerer interchange ot ideas 
among the nations. A committee ot the 
British .Association has recommended 
that every university should require its 
students to learn an auxiliary interna
tional language. Doubtless the require
ments will not stop there. One can see 
it applying to commerce students, bank
ers, the civil service—and probablj', if the 
movemeit takes hold, to the senior classes 
in our high .schools. One more!" 

http://reachi.it
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Still aiKitlicr arlicK: from a I'c-ceiU 
Miimber of the Juttnial might prove of 
direct interest to some of onr British 
Cohimbia schools and bears the heading 
"Ship Adoption". The plan of adopting 
;i ship has been sponsored by many 
schools, but the case of the St. Ninian's 
High Schols stands out as singular. This 
school in IWO adopted the King George 
V, and has so well provided its foster 
ship with money and comforts that the 
ship in turn has given the school a 
beautiful brass gong made from a shell, 
and later an honour trophy with space on 
it for the name of the pupil who has 
done the most to uphold the honour of 
his school during the session.. 

The Transitional Educational News 
sheds some true beams of light on home 
and the school. There is a natural an
tagonism, the article states, between the 
parent and the teacher, the parent fearing 
being criticized by the teacher, and the 
teaclier often failing to apjireciate the 
difficulties in running a home. Mothers, 
especially, feel that the school steals their 
babies and returns them changed .and 
independent; the teacher sees with horri
ble clearness the mishandling at home of 
many children, and feels irritation at 
over-indulgent or unreasonably strict 
parents. 

Knowing that some form of this an
tagonism exists, wc can deal sensibly 
with the situation. The school, suggests 
the article, is essentially a social centre, 
offering wider contacts than even tlic 
largest families. It c i n help with voca
tional guidance, and offers an excellent 
standard of comparison among students. 
Parents canhelp by lessening the child's 
feeling of inferiority by allowing him 
and encouraging him to do things on his 
own. Both the parent and the teacher 
should determine the child's capacity and 
give him things to do at his own ability. 
If the parent fail in his share, the teacher 
must work the harder, but it the teacher 
succeed in his double work he has ren
dered the home a service beyond compare. 

Physical Education teachers in British 
Columbia might do well to consider their 
subject in somewhat the same light as 
an article in the New Zealand Educatiou 
Gazette deals with it. "Of course, there 
are many aims in physical education, but 
one of the ifiost practical, most definite 
and most likely of realization is that of 
craftsmanship in movement. Already in 
many parts of education, whether in the 
home or in thescliool, we are developing 
craftsmanship in movement—that is, the 
making ot skilled movements for a defi

nite end which shall be satisfactory to 
the eye or, indirectly, the ear. The 
parents teach the child to manipulate 
knives, forks and spoons in an efficient 
and, as l"ar as possible, pleasant-looking 
manner. The teacher leads the child to 
manipulate pencil, pen and brush so as 
to produce tlie_ symbols^ of writing, or 
aritlimetic, or jiictures. The young child 
learns chiefly through movements. It is 
becoming an increasingly accepted idea 
that movement has an important part to 
play in all education, at least at the top 
of the post-primary school." 

N A T I O N A L F I L M B O A R D 
1942 C A T A L O G U E S U P P L E M E N T 

TH E National Film Board ot Canada 
in Ottawa announces the publication 

of its 1942 catalogue of 16-mm. film re
leases and will be glad to forward copies 
un request. Information concerning the 
recently organized volunteer projection 
service" lor showing war films in urban 
areas is included, as w êll as a revised 
list of regional libraries from wdiicli 
.National Film Board productions may be 
obtained. 

In order lo facilitate their use tor 
functional and instructional purposes 
films in the supplement have been classi
fied under various headings, i.e., Agricul
tural Films, Health in Wartime, Aid Raid 
Precautions Films, etc. In the latter 
category certain British produced films 
describe methods which have stood the 
test of experience tinder fire and a num
ber of these are now available in Cana
dian libraries. 

Films in the "Canada Carries On" and 
"World in Action" series recently re
leased in 16-mm. include "High Over the 
Borders" which tells the story of bird 
migration, and a revised version of 
"Inside Fighting Russia" with a .modified 
commentary designed esjeciailj- for 
school use. 

Although the majority of recent pro-
tluctions fall into the war information 
category, it is the policy of the National 
Film Board to continue production of 
educational films designed to reve.il var
ious geographical and racial aspects of 
Canadian life and a number of new films 
iu this classification, such as "Fur Coun
try" and "IJkrainian Winter Holiday" 
arc now available. 

TH E affairs of the Credit Union are 
administered by a Board of Direc

tors, a Credit Committee, and a Super
visory Committee, all elected by and from 
the members in open meeting. 



Sand for free material on Dental Health 
and Good Grooming far your Progromi 

T J R O M the classrooms to the military 
camps of our country, training jn 

physical fitness and personal care are 
among today's foremost efforts. In ele
mentary grades, in high schools and in 
colleges, programs on health and 
hygiene are contributing to the defense 
and the morale of a growing generation. 

Created expressly for such projects is 
our educational material, available free. 
So i f you teach any of the groups listed 
(right), or similar classes, you wi l l find 
our wall charts, teaching pamphlets and 
student material interesting and helpful. 
Send for them today. 

DENTAL HEALTH for 
ELEMENTARY GRADES 
HIGH SCHOOL HEALTH 

and PHYSICAL EDUCA
T I O N CLASSES 

SCHOOL NURSES AND 
DENTAL HYGIENISTS 

PERSONAL H Y G I E N E -
GOOD GROOMING for 

HIGH SCHOOL A N D 
COLLEGE CLASSES I N 

Health and Physical 
Education 

Home Economics 
Hygiene 
Commercial Subiccts 
Vocarional Guidance 

Ike the Coupon below to request these Programs now. They wiil be sent to you FREE! 

Brislol-Myers Co. of Canada Limited, 3035 St. Antoine Street, Montreal. 
Please send me the following free visual material: {Check Hems wanted) : following i 
DENTAL HYGIENE (For any grade) 
"Why Do Teeth Ache?" wall chart....n 
Class Hygiene Checkup Record and 

Certificateof Aw.trd for Dental Care • 

PERSONAL GROOMING 
(For High School or College) 

"Perspiring is Healthful, but" wail chart 

Teacher's Pamphlet "Little Thinss Count—p_. 
E>ea in MCartime" LJ 

Student leaflets and Good GroominK Guides^. 

"•• ' Groornins for the Job wall charts.... ; j 
(.Grat/es Otic through Six) (,/or I'ocjtioiint ctasses) 

Name Name of school or college 
(\i''here you teach) 

• School Street Address City Province 
(Check:) Elementary? Jr. High? College? Other? 
Subject Taught Number of Classes I teach 
Grade Number of students enrolled in one class: Girls Boys 



SCHOOL SUPPLIES 
T H E L A T E S T IN 

EQUIPMENT — STATIONERY 
and 

VISUAL EDUCATION 

• 

MIMEOGRAPH — DITTOGRAPH 
MACHINES and SUPPLIES 

• 

LABORATORY APPARATUS 

• 

KINDERGARTEN and PRIMARY 
MATERIAL 

SCHOOL SUPPLY HOUSE 
Stationers, Printers and Bookbinders 

550 Seymour Street Vancouver, B. C. 
Phone: PAcific 7311 


