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FOR GRADE VII 

By T. I. Davis and C. W. Scott (Advisory I-.ditois), G. N. 
Edwards and 1'. S. Rivers; Illustrations by Lloyd Scott. 

This new book oflers an entirely fresh treatment of English 
for Grade VLL It embodies the best of the old and the new 
methodologies and integrates paragraph study, sentence 
structure, grammar and oral and written composition in 
twelve progressive units. A special chapter is devoted to 
class activities such as verse-making, the school play, and the 
school newspaper. 
A recent review in "The B. C. Teacher" says, in part, of 
this book: "A refreshingly bright handling of one of our 
much-discussed subjects—Language, spoken and written. . . . 
Although designed specially for Grade VII, any teacher from 
Grade III on would find this book valuable in the classroom. 
A set of twenty in a classroom would be a delight to teacher 
and pupil alike.... The black and white sketches illustrating 
each lesson are charming." 

Price: 75c net, plus postage. 
A second book by the same authors for Grade VIII is in the 
course of preparation. 

Have You Seen Our New and Enlarged 

WORK BOOK IN ENGLISH USAGE 
For Grade VII by T. W. Woodhead 

This Work Book, which is just off the press, is being received 
enthusiastically by teachers and pupils alike. It offers ninety-
two skillfully prepared exercises under the following head
ings: Sentence Structure, Punctuation and Capitalization, 
Vocabulary and Word Study, Good Usage and The 
Paragraph. 

Price: Single copies, 45 cents; Quantities, 36 cents. 

J .M. DENT & SONS (Canada) LTD. 
224 Bloor St. W., 
Toronto, Ontario 

Publishers 1300 Robson St. 
Vancouver, B. C. 
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SUPERVISED CORRESPONDENCE COURSES 
IT'HE B. C. Teacher is very glad to give space every year for articles such 

as thgt contributed to the current number by Dr. Lucas, spreading 
information regarding services provided by correspondence courses tinder 
the auspices of the Department of Education. We believe that much freer 
use should be made of those services and that the beneficiaries should 
include pupils in the classrooms of many readers of this magazine. The 
idea that correspondence courses are merely for children who liave no 
access to any ordinary school is as obsolete as Ptolemaic astronomy. 

All well informed people know that educational opportunity is very 
unevenly distributed in Canada, as between the several provinces, and 
within each province, as between different sections. Educational penalties 
are imposed on children for living in certain places. A complete remedy 
of that grievance will involve numerous reforms—social, economic, possibly 
political. In the meantime, however, there is much that can be done to 
mitigate the evil. 

The Editor is convinced that the most important immediately available 
means for introducing an incrtasing degree of equality of educational 
opportunity is correspondence courses conducted in ordinary classrooms 
under teacher supervision. 

If advantage is taken of facilities offered by the Department of 
Education through its correspondence courses, any school in British 
Columbia, no matter how isolated or how handicapped for economic sup
port or how small the teaching staff, can offer practically any subject the 
teaching of which is authorized in the official Programme of Studies. 

Numerous British Columbia schools are taking advantage of that fact. 
Very many others that should be taking advantage of it are failing to do so. 
No school is too small for correspondence courses and none is so large that 
it does not need and w.ould not benefit by them. 
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As to the practicability of the scheme there is abuiulant experience. 
Statistical studies indicate that as administrators use supervised corres
pondence courses over longer periods of time they tend to become more 
impressed with the possibilities. As pointed out by Mr. Rex Haight, 
Director of the State Correspondence School, Montana, teachers learn 
through experience when and how the correspondence courses should be 
used and when and how theyf should not be used. The system has been 
tried out in Montana (as eLsewhere) over a now considerable term of years 
and Mr. Haight reports that there are few if any instances in Montana of 
schools that have used correspondence work extensively and then discon
tinued it entirely, though he thinks that there is a saturation point, beyond 
which a given community is not likely or perhaps well-advised to use this 
type of work. 

The problem of correspondence instruction has never received adequate 
consideration at the annual conventions of British Columbia Teaciers' 
Federation, or, for that matter, at the district conventions. Is it not time 
that this were set right ? Last Easter, as on previous occasions, there were 
in attendance probably scores of teachers with experience relative to 
correspondence instruction. They were not given and did not make an 
opportunity for the exchange and consideration of ideas bearing upon the 
efficiency, defects and possibilities of improvement of British Columbia 
correspondence courses. The organization of such a conference might 
very well be undertaken by the Secondary School Teachers' Association, 
though it would interest very many others than merely high school teachers. 
Certainly, the Department of Education will be well advised to arrange 
for a meeting of correspondence instructors and of teachers in whose 
schoolrooms correspondence courses are being carried on. 

WANTED: AN' OFFICIAL REMEMBRANCER 
T^HE reader will recall that, in one of the lands visited by Gulliver, 

teachers, scholars, government officials and the like were so incurably 
absent minded and forgetful that it was necessary to employ a corps of 
specially trusted officers to thwack the aforesaid dignitaries over the head 
from time to time. This was just by way of attracting their wandering 
attention back to their particular jobs and reminding them of what they 
aiid others had previously said about it. 

The Editor is aware that he himself could well engross the disciplinary 
attention of at least two or three such animated Reminders, but that fact is 
irrelevant to the topic in hand; which is that his readers are a forgetful lot 
and that local associations are a forgetful lot and that district councils are 
a forgetful lot and that committee members are a forgetful lot; and that 
that does not express in any adequately comprehensive way British Colum
bia's capacity for forgetfulness of things it has gone to the trouble of 
finding out. 

In the American Library Association there is a very important 
Com.mittee on Committees, ilaybe that is what we need. Somebody to 
prevent waste labour in the re-threshing of old straw, somebody to conserve 
energies by reduction; of overlapping commissions, somebody to insist on 
a committee's staying with its job until concrete and well considered 
recommendations emerge, somebody who knows the history of all kindred 
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committees and their activities, and of what became of their recommenda
tions, somebody to keep ideas alive til' something happens. 

For young ideas are very delicate things. The mortality amongt diem 
is distressingly high. Some such early demises are associated, to be .sure, 
with a cerebral shortage of cortical substance and with economy in the 
matters of convolutions; it is just as well, no doubt, that half-baked ideas 
like those arc likely to die an early death; if they don't they will like enough 
live forever! But the good ideas are almost as easily snulTed out. Gener
ally, nobody but their parents knows or cares very much about them. 
Often their squalling keeps people awake or at least vaguely conscious of 
a disturbing something-or-other that is clamouring for attention nolwdy 
wants to give it. Of course, there are exceptions. A certain number of 
these infant ideas get the very best pre-natal and post-natal care; but, even 
of these,' some are then sent off to the nursery and forthwith forgotten. 
At housecleaning time their remains are found in the attic v whither they 
got nobody knows how!) and are unobtrusively transferred to the Federa
tion Mortuary. There they are left with as little scandal rs possible. No 
formal ceremonies. No funeral oration. No flowers, Ivot even a death 
notice in The B. C. Teacher. 

The writer has personal reason to remember a highly promising 
co-operative study of problems in school administration that was inaugur
ated twenty years ago. The committee engaged in that project laboured 
for nearly three years. It included, besides numerous outstanding teachers, 
the chairman of Burnaby School Board, the chairman of Vancouver School 
Board, the chairman of New Westminster School Board, and other jjromi-
nent and representative personages. The Minister of Education gave the 
committee his official blessing and contributed the preface to its report, 
a book of somewhat more tlian 200 pages. That document explored the 
causes of friction and waste effort responsible for much inefficiency in 
our schools and demonstrated an amazing degree of unanimity among 
educational experts in the British Isles, the United States and Canada as 
to how that friction and waste effort and inefficiency could best be elim
inated. British Columbia seemed ready to listen to those guides. If the 
teachers of New Westminster or Burnaby or Vancouver or British 
Columbia at large had really been interested, great things might have been 
accomplished. To be sure, some of the 88 findings—supported in every 
case by expert opinion and practical experience—were presently embodied 
in the report of the Putnam-Weir school survey; but others equally valid 
have long since been forgotten. Do you know anything about them? 

The occurrence of the school survey of 1925 is to be credited chiefly to 
British Columbia Teachers' Federation and to certain of its members 
acting in their private capacities. The most complete and carefully docu
mented brief presented to the Commission was that of this Federation. 
Very many of the findings of the Surveyors were recommended in that 
document. What did we ask that we did not get? What did we ask that 
we did not get and that we should have continued asking for? What did 
we ask that we did not get and that we should have continued asking for 
2inA that we have not kept asking fori Who knows? 

Ten years later another commission was studying educational finance 
and administration. It will be recalled that Mr. Charlesworth was chair-
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man of its Rc\'ision Committee. The Report on .School Finance in Britisli 
Columbia, commonly known as the King Report, is untloubtcdly the most 
imix)rtant study of its kind that has been made in Canada. Some of its 
recommendations are our recommendation. To what i-xtent has our advice 
been act<;d upon? To what extent wiii that advice erroneous? What step.s 
are we taking to keep continually before the responsible authorities those 
recommendations which we would still endorse and that have not as yet 
been put into effect? 

A dozen years ago, British Columbia high school teachers and the 
Federation at large undertook a serious study of the wisdom and practic
ability of introducing some system of high school accrediting. The year 
1931 saw the publication of the joint report of the British Columbia 
Teachers' Federation Committee and the Committee of the High School 
Teachers' Association of the Lower Mainland on the accrediting of liigh 
schools and reform of the departmental examination system. In October. 
1935, in pursuance of summons issued by the Superintendent of Educa
tion, a second joint committee— t̂his time consisting of representatives of 
the Department of Education, the University of British Columbia nnd the 
Teachers' Federation—held its initial conference; and in April, 1936, it 
submitted its findings. Upon that basis the accrediting system at present 
in operation came into effect. We have now had some five years' exper
ience of its working and, in the main, the plan has justified its proponents. 
However, that everybody or anybody is entirely satisfied with it is open to 
question, despite improvements made from time to time. The scheme as it 
stands embodies some of the findings arrived at by this Federation; some 
of our recommendations, however, were not accepted. Is it possible that 
the scheme might be working still more effectively if certain of our j)ro-
posals were reconsidered in the light of experience? Is our responsibilit}' 
in this connection at an end ? Are we wise in assigning all our old reports 
to the file of finished (and forgotten) business? 

Many other examples could be quoted of good jobs well done but 
without adequate follow-up. One notices, with all the hope compatible 
with experience, that steps have recently been taken to revive old studies 
of such problems as Sabbatical Leave and Teacher Exchange; no doubt 
this will result in the recommendation of reforms that could have been 
secured much more easily when the public and its governing authorities 
were not engrossed in war. 

Year after year we bombard with resolutions a patient Department of 
Education. Generally we get what we ask for, but not always. What 
resolutions of the past ten years were rejected and laid aside by us as well 
as by the Department ? Were these recommendations really without value ? 
Should we be reiterating any of them in the proper ears? 

AND Y E T AGAIN, OUR D E P A R T M E N T A L EXAMINATIONS 
•p VERYBODY concerned wants the departmental examinations to pro-
^-^ vide a fair and effective test of the attainments of the candidates and 
of the efficiency of the instruction which they have received; and, in the 

Simple enough. 
Eh? 
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main, this reasonable demand is pretty well fulfilled. The purpose of 
editorials appearing monthly since last September in The B. C. Teacher 
has been to do homage to those to whom we are indebted for improvements 
that have been made in our system of departmental exarninations and to 
direct attention to respects ir which further improvement is possible. 

Numerous experienced associate examiners bear witness to the scrupu
lous courtesy and justice of tbeir chairmen and to the obviously strong 
desire of the Department's officials to make the provincial examinations as 
fair as pos-sible. Indeed, many teachers' maintain that the tests are often 
made too easy. Students whom they know to be not equipped to proceed 
to university studies, and whom they certainly would not "recommend", 
nevertheless secure matriculation diplomas. Of course, the reason some
times is that given papers miss their aim so completely as to produce scores 
that are very low even in the case of good students. The generous scaling 
of marks that then becomes necessary may jirevent wholesale failure of 
students who have been adequately prepared but it may also result in the 
passing of candidates who properly should have been plucked. On the 
other hand, the attempt to remedy an unfair examination by scaling the 
results may well leave the better students with a sense of grievance. In the 
case, for example, of Senior Matriculation French, 1941, when liberal 
scaling was necessarj' to confine failures to one-quarter of the candidates, 
the better students complained that they had not been given proper oppor
tunity to demonstrate their masterj' of the course as defined in the Pro
gramme of Studies. ' Moreover, the mechanical raising of marks did not 
guarantee that the 25 per cent who failed really corresponded to the lowest 
quartile in the matter of preparation. 

In certain subjects examiners feel that uniformity of marking is a 
practical impossibility because of the fact that the work is shared by men 
and women without experience in the teaching of the particular course 
involved. Such a state of affairs is embarrassing to all concerned,—to the 
examiners who are aware of their handicap and to their colleagues (who 
mâ  include intimate friends) who look upon them as inadequately 
equipped for the particular task assigned them. The Department, it is felt, 
should see to it that Associate Examiners in the several subjects have, in 
every case, taught these subjects to pupils of the grades concerned. Indeed, 
there is considerable doubt regarding the wisdom of including any associate 
examiner who has not actually been engaged as a teacher of the given 
course during the current year. 

A report based upon the examiners' reactions to student resiwnse is 
issued yearly by the Department and it frequently happens that comments 
included in this report are interesting and provide valuable guidance to the 
classroom teacher. This year, for example. Professor Larsen gives a 
Roland for an Oliver iri his remark that "it seems a fair conclusion that 
many of the teachers have not read the Programme of Studies". He may 
be right. Certainly, teachers and examiners should pay more attention to 
tliat document than many of them hitherto have done. "Unfortunately, 
many teachers do not seem_ to have become acquainted with the pamphlet" 
on economic history "published by the Department", says Dr. Sage. In 
French III "the most astounding thing to note is the poor spelling and 
faulty English". With reference to Senior Matriculation composition, 
teachers are told that "move practice in writing and more correction and 
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discussion of exercises and themes are obviously very badly needed". 
In Social Studies \̂  it was found that "too little attention is being paid to 
spelling and sentence structure". A similar comment is made in connection 
with Junior Matriculation English, and the cumulative weight of such 
comments would appear to be insignificant. Useful suggestions are ofifered 
to ieachers of mathematics and other branches of the curriculum. In the 
case Ol a numbt" of subjects, however, either the chairman and his com
mittee failed to draft any comments and suggestions o: else it was not 
thought wise -.lo include them in the pamphlet. 

Often, in times gone by, what may be defined as the dc liaut en has 
tone of tlie yearly dissertation on the shortcomings of British Columbia 
high school students and their teachers has aroused considerable exaspera
tion and discounted the usefulness of comments otherwise welcome and 
helpful. In that respect the 1941 report shows improvement, though there 
is ample room for more. Teachers are aware that they as well as their 
students are being subjected to examination and they are not at all inclined 
to resent it. However, the use of bald phrases such as "frankly terrible", 
with regard to answers to this or that question in a province-wide examina
tion, indicates a defective grasp of practical psychology and a naive uncon
sciousness that, if the epithet {or one like it) be justifiable, the natural 
inference is tliat the question must have been "frankly terrible"—or words 
to that effect. Many of the comments upon the candidates' answers to 
specific questions are valueless, to say the least. 

Nowhere does the report reflect awareness that Junior Matriculation 
candidates writing the June departmental examinations do not constitute 
a representative cross section of the high schools of the province. There 
seems a tendency to forget that relatively few students whom their teachers 
regard as included in the upper 40 per cent of their class sit for the Junior 
Matriculation examination. 

The report contains certain thoughtful comments upon the examination 
papers thein.selves, but upon the whole this is perhaps its weakest feature. 

A familiar epigram of Juvenal {Quis custodiet ipsos custodest) raises 
a question of obvious relevance to a discussion' of departmental examina
tions. Who is to report upon the adequacy or inadequacy of the test 
papers? That the judgment should not be merely, that of the framer of 
the paper himself does not call for argument. 

It seems obvious that a very important function of the Associate 
Examiners should be that of recording (with reasons) their opinions 
regarding the examination paper itself. Upon the whole, it is not evident 
that this functicr. is being effectively exercised. Indeed there is a feeling 
among what seems to be not a few experienced Associate Examiners that 
their honest opinions regarding the question papers are not really wanted. 
They are apparently under the impression that criticism on their part, if 
directed against features of the tests themselves, or if involving educational 
views not at present in official favour, is futile. That this is a misinter
pretation of the official attitude may well be true, but it certainly is an 
impression of which means should be.adopted to ensure the removal. Like 
the author of the given departmental examination and like even those in 
posts of high authority, the Associate Examiners are fallible; but their 
reaction to a paper which they have spent long days in marking should be 
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valuable and certainly deserves consideration. If outstandingly good work 
upon the part of the framer of the questions were alwa\-s duly recognized 
and if attention were courteously called to alleged defects discovered in tlie 
question papers by those who had read the candidates' answers, the [jrob-
ability of securing, year by year, departmental examinations that, with 
growing effectiveness, wil) fulfil their function would certainly be increased. 

OBITER DICTA 
rf^UR exchanges reflect the greatly increased and vei}- earnest attciitioii 

that the problem of religious instruction in schools is at [iresent 
receiving in numerous quarters. The Transvaal Edueational Nczvs, one 
of the most thoughtful and progressive professional journals we receive, 
lias recently devoted a very generous allotment of space to outstandingly 
good articles on different phases of the question. The feeling is abroad 
that perhaps modern education shares in responsibility for the present 
world anarchy by its possibly too great concentration on the training of 
intelligence and tendency to neglect ethics and those concepts that foster 
reverence for things intrinsically sacred. It is argued that, while the diffi
culties incidental to any attempt at the direct cultivation of a religious 
attitude are manifest, and while mere formal instruction may produce mere 
formalism, or, worse still, mere sectarian prejudice, or even a repugnance 
to religion, the difficulty should be looked upon as a challenge to teachers 
rather than as an excuse for evasion. The Chrislian Science Monitor 
declares the decline of religious education in America to be "Education's 
No. 1 Problem" and is at present featuring in its excellent section devoted 
to education a discussion that deserves the attention of readers of The 
B. C. Teacher. 

It -if if 

TT is already evident that there wilF be a serious shortage of teacliers 
before the end of the war and grave danger of the issue of permits to 

unqualified persoris. Are the teachers of British Columbia, esjiecially 
those engaged in high schools, doing what they can in advance to meet the 
situation by acquainting possible prospective teachers with tliese facts and 
with the opportunity it entails *or service to the commonv.'ealth ? 

"ITtTE congratulate The A.T.A. Magazine upon the co-operation which it 
' enjoys, as evidenced in the current issue by the publication of "local 

news" from seventy different local associations. Most of the press reports 
deal with the "regular monthly meeting" and the programmes indicate that 
our Alberta colleagues have no dearth of topics for advantageous discussion. 

Teachers Wanted 
To Try Our Service at . . . 
Buy dependable quality furs „ ^ _ 

on convenient terms. g V 
ESTABLUHED LEAO 7 6 2 G R A N V I L L E S T 

PSON=. MARINE 3 8 3 3 V A N C O U V E R . B . C . 
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Our Magazine Table 
By R O T H G O R D O N 

TE A C H E R S of established "modern" 
subjects can liavc little appreciation 

at times of the strain put upon instruc
tors in tlie classics when, little by little, 
they see their dierislied sulijects being 
displaced on the curriculum liy so-called 
"practical" studies. Every issue of The 
Classical Journal (George Banta Publisli
ing Company, 450 Ahnaip St., Menasha, 
Wis.; $2.25) contains at least one article 
on the subject of tliis displacement. The 
February number has "Curriculum Re
vision and the Latin Course". In the 
section known as Hints for Teachers, a 
constructive thought on the vocabulary-
building value of the classics is pointedly 
brought out in a statement to the efifect 
that a well-trained student of Latin 
would hardly be guilty of certain errors 
found in college papers such as: (a) 
Indigent matter cannot be eaten without 
serious^ consequences, (b) "The dead man 
had wished to be crenisted and the in
crement scattered to the winds," (c) 
"The perfunctory organs arc of great 
help to man." 

* * » 

TH E Conflict of Loyalty and Aflec-
tion" is one of the leading articles 

in the Christmas issue of The New Cana
dian (396 Powel! St., Vancouver, B . C . ) ; 
$4 per year), a newspaper issued three 
times a week by and for second genera
tion Japanese in Canada. Commenting on 
the fact that the obvious treachery of 

. Japan in the Pacific should definitely 
alienate Canadian Japanese for all time 
from the land of their forbears the 
article goes on to state: "Pearl Harbour 
has become the determining factor that 
has placed us on Canada's side of the 
fence, as Canadians. And it's up to us to 
fight for our side, to share the duties 
and dangers of that side, to become an 
honourable part of it. "True, there are 
many Canadians, some sincere, some not, 
who are going to make it tough for us 
to prove that we,too, are Canadians. But 
now that we know just where we are 
going, it's up to us to find out if we are 
big enough to overcome that opposition." 

» * • 

PE R H A P S as a student of Canadian 
art you are already familiar with the 

work of tlie Group of Seven—Carmi
chael, Harris, Jackson, Johnston, Lismer, 
Macdonald and Varley. If you are, you 
may be willing to admit that part, at 

least, of tlie inspiration for tlie formation 
of this group should go to Tom Tliom-
son, paintc/ of the Canadian North, who 
produce] iuch pictures as "Nortliern 
Lights," "The Jack Pine," "Spring Ice," 
and "Spruce and Tamarack." The 
Manitoba School Journal (1889 Portage 
.^ve., St. James, Man.) reviews the life 
of this painter in "Great Citizens of 
Canada" for November. 

* * * 

I H O L D in my hand a copy of a 
teachers' weekly newspaper printed 

less than a month ago in England. On 
my desk is a complete set of this paper 
for some time back. It would appear 
that certain submarines aren't doing so 
well these days. The set goes back to 
September 25, an issue which contains 
an article on "Plays in School." Evidently 
over there life is slowly returning to 
normal. Later numbers contain two 
very interesting features, (1) a picture 
supplement on United States geography 
and history, (2) a series of articles on 
Soviet Russia—the people and their occu
pations. In this same newspaper, always 
ready with a real joke, is the department 
known as Random Reflections. Any 
educator who has marked examination 
papers will appreciate this one: A teacher 
set li"r class an essay on the Normans. 
One boy wrote: "King William had a 
new forest maid and he killed anyone 
who chased his dear." Oh, yes, I almost 
forgot. We have been talking for tlie 
last paragraph or so about The Scltool-
master and Women Teachers' Chronicle 
(Toddington Manor, near Cheltenham, 
Gloucestershire; price, twopence.) 

. * * * 

rr can almost be taken as a.'ciomatic 
that every magazine is materially im

proved by tlie inclusion within its pages 
of well-taken pictures. To be specific the 
magnificently composed "shot" on the 
cover of the January Music Educators' 
Journal (64 East Jrckson Blvd., Chicago, 
111.; $1.50), is per,ectly in key with the 
main theme of this magazine, namely, 
American Unity Througli Music. The 
picture we are describing is of tne Bell 
Tower, Church of San Francisco, Quito, 
Ecuador. Furthermore, the first article 
is "Music for Uiiiting the Americas"— 
from Iceland to Ticrra del Fuego. The 
first pictures shown witliin the magazine 
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are those ilhistra'inu "Soutli American 
Music Pilgrimage." Next to this topic 
we find an article on the subject of 
"Music Education in the Southern 
States." The delightful series of letters, 
"Dear Lucy, This is Strictly Personal," 
is also being continued (long may it 
reign) and each month the less serious 
reader can count on some contribution or 
other written in a semi-humorous man
ner such as "Come Blow Your Horn— 
But Which One?" 

* * * 

TH E picture on the cover of The 
Transvaal Educational Neivs (30-32 

Stemens Bldg., Johannesburg) makes one 
yearn once again for summer. The illus
tration referred to shows a trailer 
("caravan" in South Africauese) with 
real rubber tires. Outstanding article 
for October is "Literature for Children 
of to 10 Years," which, for ease in 
reading, is further subdivided into sec
tions on the literature of action, the 
heroic age, the homely and familiar, fairj-
tales, fables, myths and legends, bible 
stories and poetry, pictures, and structure 
(of stories). In November, as will be 
readily seen from a study of the titles 
of a number of articles picked at random 
the whole issue of tlie News appears to 
be given over to the subject of "Religion 
in Education." Some of the titles are: 
"Christian Foundations of a Post-War 
World," "The Old Testament," "The 
New Testament," and "The Religious 
Education of Young People." 

* * * 
" q p E A C H E R , Take It Easy" is the 

X intriguing title of a little article in 
El Padre (1271 Pine Ave., San Jose), a 
magazine published twice each year by 
the Santa Claia County Teachers' Asso
ciation. The writer of the article in 
question reports that at one time he 
nearly had a nervous breakdown. Now 
when he enters a classroom it is with the 
attitude that he is a spectator. The class 
is titere to please him and do tlie work. 
Such a procedure he finds restful to him 
and educational for his pupils. This same 
teacher points out furthermore that he 
was a Progressive long before the word 
was educationally coined. But the chil
dren do most of the "progressing." 

* • * * 

EN C L O S E D with the December num
ber of The Educational Revieiu 

(Barnes and Company, Ltd., St. John, 
N . B . ; $1.50) is an Index covering the 
five years 1936-1941—a handy reference 
guide. To me the most interesting article 

in this issue is "The Play's the Tiling" 
which gi\-cs advice to teachers regarding 
impromptu dramatizations of such stories 
as "Goldilocks and the Three Bears," 
"The Golden FiF.li," "The TravcUinR 
Musician," "Thi: Three Billy Goats," 
"The Three Little Pigs," "The Elves and 
the Shoemaker" and "The Sun and the 
Wind." 

* * • 

CL I P P I N G , defacing, misplacing and 
stealing books occur in varying de

grees is every busy library. Current mag
azines, bound magazines and reference 
books suffer the greatest loss. Library 
books are carried out of the room under 
sweaters, between textbooks, in handbags, 
coat pockets, and are sometimes borrowed 
by signing fictitious names. Suggested 
cures for such nefarious practices are 
offered in "Book Theft and Mutilation" 
found in the Pennsylvania School Jour
nal (400 North Third Street, Harris
burg, Penn.; $2) for November. It is 
broadly hinted in this connection that 
librarians, teachers, administrators can 
help in this matter by working unitedly 
and untiringly to form habits of library 
citizenship. However, it is acknowledged 
by the writer of this article that it is 
better to lose a book than a reader. 

* * * 
" A R E Canadian Schools a Federal, 

- iA . Provincial or Local Responsibil
ity?" Such is the question asked and 
answered in The Bulletin (201 Bank of 
Montreal Building, Saskatoon, Sask.), 
published by the Saskatchewan Teachers' 
Federation. A somewhat briefer but 
none the less important item on another 
page discusses the present shortage of 
teachers. Two solutions present them
selves: (1) issue emergency teaching 
licenses at lowered standards thereby 
hiring poorly qualified candidates and 
lowering educational morale in general, 
or (2) raise salaries and so keep qualified 
teachers at their desks. 

* * * 

SO many magazines come each month 
to this table that it would be a physi

cal impossibility to review adequately 
each and every one immediately upon its 
arrival. Consequently, as some of you 
have perhaps already noted, we have, for 
some time past, adopted the policy of 
dividing the number of publications ap
proximately into two lots. By this means 
we are enabled within the space of two 
months to mention briefly practically 
every publication that comes to our 
notice. The moral of this little con-
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tession is simply that if you arc looking 
for sometliing lo be said about a maga
zine in which you are particularly inter
ested and no mention is made of it this 
moiuli, there is still every possibility that 
some little something will be said next 
month. In short, w'e avoid writing about 
any publication twice in succession but 
try to do justice to all magazines within 
two months of their appearing on our 
doorstep. 

* * • 
ACCORDING to an advertisement 

inside the back cover of The Bulle
tin (30 Bloor St. W., Toronto), for 
Ontario, tlie Royal Bank ol Canada is 
offering to teachers free booklets for use 
in the classroom. The booklets arc en
titled "Banking Forms and Tlieir Use" 
and "Family Budget Book." The first 
mentioned book explains in simple lan
guage the nature of cheques, deposit and 
withdrawal forms, travellers' cheques, 
drafts, promissory notes, etc., and how 
they are used. Actual documents are 
reproduced in colour. The second pam
phlet is a household budget book with 
sample budgets to assist individuals in 
the management of their personal affairs. 

* • * 

TH E Dominior Bureau of Statistics, 
Ottawa, is a fact-finding and fact-

recording institution. This Bureau pub
lishes A Fact a Day About Canadi (25c 
per annum). Can you afford to spend a 
quarter for 365 items of vital information 
about our great Dominion? It might be 
called a textbook of Canadian progress 
and development, within whose pages the 
whys and wherefors of practically every 
phase of Canadian life and work may be 
seen. No other institution in Canada 
possesses a greater wealth of positix'e 
information. 

* • * 

TW O articles in particular drew my 
attention in the December copy of 

The Education Gazette (Education De
partment, Wellington, C. I.; 6s per an
num) from New Zealand. The first one 
dealt with the problem of darkening a 
room for motion picture projection. To 
do away with most of the usual difficulty 
and expense of such an operation an in
genious arrangement is described. After 
as many blinds as possible have been 
dravTO, th'i screen itself is darkened by 
means of. a projecting hood. The other 

, essay concerned a drive for the collection 
of ergot to help Britain. Ergot, as you 
know, is a fungus parasitic upon grasses 
and is used to alleviate the sufferings of 

wounded soldiers and air-raid victims. 
Rcmeuilicr the nio.ss we used to collect 
for somculiat t!ie .same jiurpose during 
till' first CJrcat War? 

» * * 

EV E R since the beginning of the 
magnificent resistance of the i i . S. 

S. R. to Nazi attacks, many parts of tlie 
British Empire seem to have under̂ -.one 
a somewhat complete change of h'̂ art 
with regard to the land of the Volga 
ijoatman. Some have become thoroughly 
"Russia conscious." Tlic J. U. T. Maga
zine (C. T. Saunders, Jones Pen P. O. 
()-), Jamaica's educational mouthpiece, 
fe.itnrcs an article on "The I'kraine." 

• * * 

GE O G R A P H I C A L L Y speaking, Pitts
burgh may seem far away but at 

least two items in The Pittsburgh 
Teachers' Bulletin (1020 Bessemer Bldg., 
Pittsburgh, Pa.; $1) bring us closely in 
toucli with educational activities in that 
distant city. One, for example, is a 
request for teacher blood-donors. The 
other article is entitled "Loans That (Jost 
Less." This contribution on the subject 
of credit unions points out that interest 
charges when money is borrowed from 
a union are only per cent when 
figured according to the "discount plan," 
in comparison with the so-called "6 per 
cent discount plan widely advertised by 
banks and by some loan agencies." Are 
You Up-to-Date?" is a regular monthly 
current affairs test for teachers and 
students. The first question on the 
January test reads as follows: "Our 
country was aroused on Sunday, Decem
ber 7, by the news of a surprise attack 
on "Dutch Harbor, Manila, Pearl Har
bour, San Francisco." In passing, wc 
might mention that this 'jme probably 
the number of correct answers will be 
quite high! For this improvement in 
results due credit must, in all fairness, 
be allowed certain efficient little Japanese 
"instructors". 

• » * 

IN our opinion any copy of a magazine 
containing an annual index is espe

cially valuable. The Annual Index for 
Volume 18 of the Journal of Chemical 
Education (20th and Northampton St., 
Easton, Penn.; $3.50) is divided into 
two parts—an Author Index and a Sub
ject Index, each alphabetically arranged. 
Two articles of more than usual interest 
in the December Journal are "Modern 
Motor Fuels" and, in the High School 
Chemistry section, "Colloids in Your 
Daily Life " 
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B.C.T.F, and Kindred Associations 
News for Uiis departmeiil of "The B. C. Teacher" shoidd be sent to 

M R . H A R R Y C H A R L E S W O R T H , General Secretary, 
1300 Robson Street, Vancouver 

R E V I E W OF T H E P R O V I N C l . X L 
Shh.MiY S I T U A T I O N 

By H A R R Y C H A R I . E S W O R T H , 
Gcitcral Secretary 

TH E January issue of The B. C. 
Teacher (pages 216-218) outlined 

the "Suggested Plan lor Provincial Sal
ary Basic Scale" aud so this plan will 
not be repeated in this circular. It also 
dealt with our conference with the Min
ister of Education. 

Since that time the ;\;inister of 
Finaiice has introduced his budget in the 
House, and no reference was made 
therein to any changes such as we had 
requested. 

The Federation then asked for the 
privilege of an interview with the Pro
vincial Cabinet, and this was held on 
January 27th, all members of the Cabinet 
being prescnf with the exception of the 
Hon. R. Biuhn, who was absent through 
illness. The points again laid before the 
Cabinet are summarized in the following 
brief synopsis. 

1. The Federation wishes to present: 
(a) The problem of Teachers' Salaries 

in British Columbia. 
(b) Allied problems of Rural Educa

tion and Educational Finance. 
2. As far as salaries are concerned, 

our requests of the Department of Edu
cation are confined to teachers in the low 
salary brackets: 

In ElemetUary Schools from $780 to 
$1080 per annum; $65 to $90 per 
month. 

In Junior High Schools from $1100 to 
$1280 per annum. 

In Senior High Schools from $1200 to 
$1380 per annum. 

3. The large proportion of v.ichers 
affected are in the Elementary schools, 
particularly in rural districts. 

4. It needs no argument that an 
annual salary of $780 today, to any 
teacher, particularly in isolated distant 
areas, with deductions made before salary 
is received, is not a living salary for a 
teacher, and is certainly no recompense 
for qualifications and training demanded. 
Furthermore, beginning teachers are 

" Compelled to take two summer courses in 
Victoria for completion and certificate. 
This involves considerable c.icpciise. 

5. Hence we are suggesting a mini

mum of $900 be cslablislici! for all 
teachers in Elementary schools. 

6. it should be noted that youths 
today can get much more than $780 in 
industry (shipyards, etc.), with no train
ing, liven girls can get this with liHle 
training. (Sometimes training is also 
paid for by the Dominion Government). 

7. Vital necessity for solution of sal
ary problem is the institution of a basis 
for an adequate system of salary scales 
for every teacher ir the province. 

8. We have suggested that a beginning 
might be made with a Minimum Basic 
Scale as follows: 

Elementary: 1st year, $900; 2nd year, 
$960, 3rd year, $1020, 4th year $1080, 

Junior High: 1st year $1100, 2nd year, 
$1160, 3rd year $1220, 4th year $1280. 

Senior High: 1st year $1200, 2nd vear 
$1260, 3rd year $1320, 4th year $1380. 

9. At present the majority of city 
teachers have full and complete scales 
and several municipalities also have 
adopted scales. 

10. The rural teachers, however, are 
largely without soiles and in consequence 
the vast majority teach year after year 
with little or no increase of salary. 

11. Their work is at least equally im
portant, and probably more important 
than that of the city teachers. It is 
certainly more difficult. The training is 
the same. 

12. At present, rural teachers are com
pelled to change schools frequently, in 
order to obtain salary increases. The 
turnover is very great, the loss to rural 
education is tremendous. 

13. A scale such as that suggested 
would be of great value in keeping 
teachers longer in rural schools and the 
evolution of complete scales would make 
rural teaching an attractive life work for 
those whose preference was for the 
country and rural areas. 

14. Such a change would bring a 
much greater and fairer opportunity to 
rural children. 

15. The Federation's suggestions and 
requests are not new this year. They 
have been a subject of survey and con
ference for many years and this is the 
third successive year in which we have 
pressed for a concrete beginning of 
salary scales. 

16. The need becomes greater, not 
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less, with eacli postponement, and the 
problem of itself will force attention at 
an early date, it education is to be pre
vented from sulTeriiig a serious setback. 

17. For over four months, the Feder
ation has devoted most of its time to a 
survey of actual conditions regarding: 

(a) Salaries of all types of teachers in 
all areas; 

(b) The Government's assistance to 
Education l)y way of grants; 

(c) The local district's contribution to 
Education liy way of taxes on 
property; 

(d) The position as it aifects each 
School Board in tlie Province. 

18. The complete findings have been 
given to the Department and the Minister 
of Education. 

19. They show that the present system 
is entirely inadequate and full of in
equalities, some of which can be seen 
from a few extracts from the detailed 
tabulated summaries contained in tlie 
complete survey. 

20. These summaries show: 
(1) The great differences in salaries 

paid in various areas, with no basis for 
such differences. 

(2) The Government's grants are only 
scientific and fair up to a veo' limited 
point, that is, to the minimum salary 
level. 

(3) The various localities have a very 
wide degree of variation in financial 
ability to provide adequate education 
from local revenue, again with no ade
quate basis for such variation. 

(4) Places paying low salaries arc 
often providing more money in propor
tion (that is, a greater mill rate) from 
local taxation for even such low salaries, 
than the amount provided or necessary 
by places paying higher salaries. 

(5) Contrary to general opinion, 
teachers' salaries in many parts of British 
Columbia are still very much below what 
they were in 1924-1932. 

(6) Teachers in the Peace River Dis
tract are now teaching for salaries as low 
as $800, whereas a few years ago, $1200 
was the minimum here. 

21. We have suggested a temporary 
measure by which a beginning could be 
made now. We would suggest a real 
study of a permanent basis for a redis
tribution of the costs of education in 
such a way as to give a comparatively 
equal opportunity to children and 
teacliers in all parts of the province. It 
can be done. Our studies have convinced 
us of this. 

Respectfully submitted on behalf of 

the British Columbia Teachers' I'cdera-
tion. 

MARRY CIIARI.KSWORTH. 
General Secretary. 

Delegation Members frescul: 
W . R . McDougall, President. 
.•\. T. Alsbury, Vice-President. 
H . L . Buckle.v, Chairman, Provincial 

Salary Committee. 
A. Vogee, Rural Teachers' Association. 
Miss C. E. Maxwell, New Westmin

ster. 
Harry Charlesworth, Gen. Secretary. 
'vVe were promised that our represcnta-

tions would be given full consideration, 
and wc expect to hear in a few days what 
final decision has been made. 

In the meantime, however, it is neces
sary that Local Associations and teaching 
staffs should take steps (if they have not 
already done so) to ask the respective 
School Boards for whatever salary ad
justments may be considered necessary. 
It should be remembered that our re
quests of the Government, if granted, 
would only affect teachers in the lower 
brackets. It would still be necessary for 
the Boards to follow by inaugurating a 
plan of increases or adjustments for 
those in higher brackets. 

In order to clear up some evident mis
understandings it might be well to sum
marize the position and policy of the 
Federation re Salaries, as a guide to 
Local Associations and teachers gener
ally: 

1. Our first objective was the inaugur
ation of a system of Provincial Basic 
Minimum Salaries, as a foundation for 
future progressive development towards 
an equitable system of provincial salaries. 

2. This included the recognition of the 
vital principle of annual increments for 
service, up to a reasonable number of 
such increments. 

3. We desired the establishment of a 
minimum salary of $900 for all Element
ary teachers instead of the present mini
mum of $780. 

4. We also desired that the cost of 
these foundational changes should not 
constitute an addition to local taxation, 
but should be made possible by a read
justment of grants payable from provin
cial revenue. 

5. The figures we presented (as en
closed) gave all the necessary details as 
to costs, both for every school district 
and for every teacher. 

6. It should be noted that the Federa
tion, in accordance with policy decided 
upon by the Executive, made no refer
ence in its requests to a "cost-of-living 
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bonus". There were good reasons for 
believing it would be better to take care 
of this factor by means of a "readjust
ment of salary" which would give ade
quate salaries for present day conditions 

7. It should be distinctly understood, 
however, that the Federation did not and 
does not take the position that teachers 
are not entitled to a cost-of-living bonus. 
It believes, and it has stated its belief, 
that all employees (teachers included) 
are entitled to a bonus or its equivalent. 
The Federation preferred the equivalent 
by way of adjustment, but it did not and 
does not suggest any refusal of a bonus, 
if such should be offered by any School 
Board, either voluntarily, or upon request 
of teachers. 

8. It was considered, however, that 
there were ve.y real and grave dangers 
in suggestions made that the teachers of 
Canada generally through the Canadian 
Teachers' Federation or otherwise, 
should ask the Ottawa Government to 
place all teachers of Canada (including 
those of British Columbia) under the 
order granting bonuses to employees 
until we had full knowledge of just what 
effect such an order would have on the 
allied questions of salary-pegging and 
salary scales both as regards scales now 
in effect, and scales for which the Feder
ation has been working so arduously to 
have put into effect. T f date we have 
not been able to receive any assurances 
in this regard. It should be repeated, 
however, that the Federation's objection 
is certainlynot to a bonus for teachers— 
it is an objection to a compulsory order 
from Ottawa that -teachers shall be 
^ven a bonus i f such compulsory bonus 
involves a salary-pegging which would 
make it impossible for us to improve 
even the present low salaries of rural 
teachers by any form of scale with 
annual increments. In other words, the 
Federation did not wish an Ottawa order 
which would nullify completely our nego
tiations with our Provincial Government 
on our fundamental objective of a "Sal
ary Scale with Increments," and which 
would interfere with satisfactory salary 
arrangements (in some cases involving 
new or revised salary scales) in process 
of completion between some individual 
boards and their teachers. 

If the British Columbia Teachers' Fed
eration is told officially and authorita
tively that we can have no scales and no 
increments, then the way is open for us 
to concentrate on a "cost-of-living bonus" 
for all teachers on a basis equal to that 
of all other employees, but let us first of 

all find out, without any possibility of 
doubt, that we cannot get the more 
fundamental and more permanent 
changes we have been authorized and 
requested by our annual meetings and 
Executive to make our first and funda
mental objective. 

9. As far as the possibility of obtain
ing a cost-of-living bonus for teachers 
from the Provincial Government is con
cerned, this can hardly be a practical 
possibility as long as the Government 
provides no bonus for its recognized em
ployees, the civil servants, but if provin
cial and municipal employees should be 
granted bonuses, then a claim from 
teachers, as public servants, for similar 
consideration would be just and valid. 

10. Bonuses from School Boards arc 
possible, and are in accord with Ottawa's 
expressed desire that all employers should 
follow the general example. Several 
School Boards in British Columbia arc 
reported to have already granted such a 
bonus, such as Victoria, Oak Bay, Powell 
River, Duncan, and in the majority ot 
cases the bonus is in addition to a scale 
increase. (Otlier Boards, such as Sur
rey, Langley, etc., have granted an ad
justment of salaries witli general in
creases). There is therefore no reason 
why teachers should not request a bonus 
from the School Board if they so desire, 
and why they should not accept a bonus 
if they are satisfied that such acceptance 
does not prevent them from obtaining 
an even more just and acceptable 
agreement. 

It is hoped that the full report pre
pared and circulated by the Federation 
will not only be of value at the present 
time in connection with actual salary 
negotiations, but that it will form a 
practical and adequate basis for further 
detailed study and survrey of the funda
mental problem of rural education, 
namely, the readjustment of the system 
of educational finance. In its preparation, 
this major factor has always been kept 
prominently in mind. 

T E A C H E R E X C H A N G E 
C O M M I T T E E 

AT a recent meeting of the Consulta
tive Committe of the British C' lum-

bia Teachers' Federation the following 
were elected as members of the 1941-42 
Teacher Exchange Committee: 

Mr . P . N . Whitley (Chairman), Miss 
E. M . Brown, Mr . E . M . White, Miss E . 
Frost, Dr. N . F . Black, Miss Marjorie 
Leeming, and the President of the Van
couver Exchange Teachers' .Association. 
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B R I T I S H C O L U M B I A S H O P 
T E A C H E R S ' A S S O C I A T I O N 

AT the last general meeting of this 
association, on January 20th, 1942, 

there was a feeling that there should be 
a full page of matters of interest to this 
association in The B. C. Teacher each 
month. To obtain such results has been, 
in the past, difficult, as the Editor and 
the Shop Teachers' representative on the 
Magazine Committee have from time to 
time reported. The space is available to 
us if we do our share. Topics of interest 
and help to fellow shop teachers might 
come under one of the following heads: 

1. Project Planning. Submit sketches 
of worthwhile projects, either pupi' i or 
instructors, which have been found suit
able. A short comment by the instructor 
regarding its adaptability to the pre
scribed course, difficulty of execution, 
and the interest created amongst the 
other pupils, would help us to realize its 
value. 

2. Questions dealing with some prob
lem met in your own shop and answers 
to such problems. Someone may have 
had the same problem and solved it verj-
satisfactorily. The answer should be 
yours for the asking. The following is 
a very good example. In a general shop, 
blackboard space was at a premium dur
ing drawing lessons. Classes coming in 
for one period sessions, alternating 
Grades VI I , VII I and IX, aggravated 
tlie situation. Sketches and drawings 
were being erased and placed on the 
blackboard again several times a day, 
causing some confusion and loss of time. 
The solution was to obtain 36-inch wide 
heavy brown wrapping paper or building 
paper, and, using black grease crayon, 
make complete sketches and drawings 
thereon. 'These drawings can then be 
pinned up in a suitable place as tlie need 
arises. When not in use the drawings 
may be rolled up and stored away. 
Several teachers have found this system 
very satisfactory, particularly for boys 
doing corrections which so often come on 
a later day with the slower pupils. 

Surely we all have similar problems! 
Let us hear about them and help one 
another. 

3. Suggestions. You may have found 
some method of presenting a specific 
lesson or material to your classes very 
satisfactory. A short treatise on such a 
method might be found very helpful to 
another instructor. 

Topics which were discussed at the 
last general meeting were as follows: 

1. Junior Matriculation Examinations. 
Mr. B. Acteson spoke briefly on the 
Junior Afatricul; ion Papers in drawing 
for 1940 and 1941. It was pointed out 
that these papers leaned very heavily 
toward metalwcrk, which left boys tak
ing only woodwork and drawing at a 
distinct disadvantage. 

A standing committee was set up, con
sisting of Mr . B. Acteson as chairman, 
Mr. F. Turner and Mr. Watson (wood
work) ; Mr. G. Manson and Mr. R. 
Garvin (drawing) ; Mr. B. Acteson and 
Mr. F. Rolston (metalwork). The func
tion of this committee is to meet and 
discuss fully the departmental examina
tion papers in Industrial Arts, and to 
formulate constructive criticisms and 
suggestions to be forwarded to the 
Department of Education. 

2. The B.C. Teacher. Mr . M . A . A . 
Harris, 3453 W. 39th Ave., Vancouver, 
was appointed to assemble material for a 
page in The B. C. Teacher. 

The Pool. Are you using it? Are you 
supporting it? No! Not the Crystal 
Pool —the Practical Arts and Shop 
Science Pool. There are many drawings 
available. Many more are needed. 

In connection with sketches and draw
ings submitted to the Pool, a committee 
was appointed to check them before 
mimeographing, in order to decrease the 
chances of errors. 

QUICKLY MADE VARNISH 
BRUSH KEEPER 
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A R T T E A C H E R S ' A S S O C I A T I O N 

AS an added attraction for teacliers 
coining to Vancouver for the 

Easter Convention, the Art Teachers' 
Association has made arrangements with 
the Vancouver Art Gallery to have a 
show of art work from the schools on 
display in the lecture room of the Gallery 
during Easter week. 

In order to make this show as repre
sentative as possible and at the same time 
to set a high standard of work, it has 
been decided to make it a jury show. 
That is, all work entered will be sub
mitted to an impartial jury, and work to 
be e-xliibited will be selected on the basis 
of merit alone. 

Art teachers in the Lower Mainland 
area as well as the city of Vancouver are 
invited to send entries to the .'\rt Gallery 
licfore the end of February. It is essen
tial that these entries be sent or l)rought 
to the Gallery rather early as it will take 
some time for the judging and mounting 
of the entries. Those who intend to sub
mit work from their schools are especi
ally reminded to send drawings in flat, 
not rolled. 

There will be a further note in TUc 
B. C. Teacher regarding any arrange
ments tliat arc made for the return of 
entries. 

At the regular monthly meeting o; the 
Art Section, held in the Art School Cafe
teria on Monday, January 19, Mr. Shad-
bolt spoke on the place of drawing in the 
elementao' school curriculum. Many of 
the ideas and methods suggested by Mr. 
Shadbolt were found to be of interest to 
all teachers of art and have been tried 
out in many classrooms since the lecture 

A T T E N T I O N , T E A C H E R S 
Re. G. A. Fcrgttsson Memorial Fund 

1. Nominations are kindly requested for 
the Tenth Annual G. A . Fergusson 
Memorial Award. 

2. Nomination of candidates for the 
award may be made by any Federation 
member or by any Local Association of 
the Federation. 

3. Nominations must be received by 
the undersigned at the Federation Oifice, 
1300 Robson Street, Vancouver, B. C.,not 
later than Saturday, March 28th, 1942. 

4. Each nomination should be" rccom-
paiiied by a description and f-pporting 
evidence of the work for' which the 
award is claimed. Meritorious work on 
behalf of the Federation, or any Associa
tion, may rightly be included. 

5. The conditions provide that the 
award shall be made annually to the 
Federation member (or ex-member who 
is iio longer eligible for membership), or 
to a Member-Association, who (or 
which) has made, in the judgment of 
the Trustees, an outstanding contribution 
to education. 

6. The Trustees particularly desire to 
have for sucli an outstanding honour, a 
good list of nominations, truly repre
sentative of all teachers of the proviice, 
and they therefore urge that all Asso
ciations and members give this matter 
their early and serious consideration. 

7. The' present Trustees are: Miss 
Florence Afulloy, \'ancouver (Chair
man), Mr. L. B. Boggs, Penlicton (with 
third member to be appointed). 

On behalf of the Trustees. 
(Signed) H A R R Y C H A R L E S W O R T H , 

Honorary Secretary. 

1942 E A S T E R C O N V E N T I O N 

W I T H Mr. II. C. Freedman in the 
chair, the first meeting of the 1942 

Convention Committee got away to a 
good start on Saturday, January 24tli. 

In keeping with present day wartime 
efficiency and with a sincere desire to 
save money and avoid unneccssar.v frills 
the committee, after due consideration of 
all factors, decided, this year, upon a 
high school location for the Convention 
in preference to a downtown hotel. 

Monday, April 6th, will be given over 
to two general meetings. Secondary 
sections, as a group, wiUniect during the 
same day. Tuesday also will be taken up 
with business matters. This will leave 
Wednesday and Thursday open for a 
"conference" type of programme with 
some speaker or speakers of wide repute. 
Dr. Lazerte, Mrs. Priestly, Dr. Luff were 
among those suggested. "There will also 
probably be a panel discussion in which 
guest speakers will discuss some aspects 
of the so-called Progressive or Esscn-
tialist movements. 

With regard to social afTairs, a Con
vention Luncheon is contemplated, the 
same to be held in the g>'mnasium of the 
chosen high school. There will also be 
a Convention Dance organized along the 
lines of an informal "Easter Party" held 
either in the school or in the Alma 
Academy. 

A chairman is to be selected to_ look 
after a programme of sports—badminton, 
ping-pong, tennis, golf, etc. Excursion 
trips in private cars for outside teachers 
have also been suggested. 



A committee is looking alter accom- mittee of tliree and tlie complete cost of 
modation for visiting teachers. A list of the Convention must be known by Wed-
private boarding residences will be ad- nesday niglit, April 8. This date is the 
vertised in The B. C. Teacher. Incident- deadline for the pooling committee to 
ally, if you, dear reader, have a spare Tet its information. 
room and would like to contribute to thi Mr. Roth Gordon has been instructed 
comfort of some visiting teacher by to handle all publicity and no one else 
offering bed and breakfast at a suggested wi l l have authority to make statements 
rate of a dollar a day, get in touch with to the press. Reporters wil! be given 
Mr. Freedman or some member of this passes to the meetings they are at liberty 
committee. to attend and will not be admitted to 

r m̂ fn1fi'-n r̂ Ln̂ ^̂ irr̂ M^mber̂ tJ '"Th^deadline for Convention resolu-
remain as in recent years. Members of • pphrnarv l i t h 
the Executive Committee may participate " T e J ^ n Srdf Uiis year will be a 
this year in pooling for travelling ex- j^^j^l^ improvement upon those of last 
P^"^^- year. Each card will have a table of 

A l l proposed expenditures must be events, according to time, printed on the 
approved by a Convention Finance Com- back 
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Chairman M r . H . C. Freedman. 3825 Arbutus St., Vancouver; 
B A y . 4164-Y. 

Past Chairman Mr . W. B . Whatmough, .',93.' "West K i n g Edward A,venue, 
Vancouver: A L r . j i i386-L.. 

Secretary M r . J . G. Young, 481 V'<:8t 18th Ave. , Vancouver; 
? A i r . 6491-I>. 

Accommodation Mr . V . A . Wledrlck. 4S40 West F i f t h Avenue, Vancouver; 
A L m a 0769-1..' 

Finance Mr. C. H . Shoemaker, 4609 Oak Street, Vancouver; 
B A y . 9421-L. 

Credentials Mr . R. T . Hamil ton . S453 West 39th Avenue. Vancouver; 
K E r r . 2889-R. 

Resolutions Mr . Q. H . Johnson, 455 West 26th Avenue, Vancouver; 
F A l r . 5540-1,. 

Adver t is ing .Mr. W . F . Houston. 3811 West 26th Avenue, Vancouver; 
B A y . 8164-R. 

Registrat ion M r . G. H . Dyson, 2254 Kas t 34th Avenne, Vancouver; 
F R a s . 4730. 

Registrar A i r . D . Tysoe. 2990 St. K l l d a Avenue, North Vancouver: 
Nor th 1836. 

Pooling „..Mr. N . B . Manson, Por t Al ice , B . C 
Programme Mr . J . H . Barclay. 3320 Weat 28th Avenue, Vancouver; 

B A y . 7068-R. 
Entertainment. M r . J . A . Hamil ton. 2861 West Seventh Avenue, Vancouver; 

B A y . 2480-M. 
Courtesy Mr . J . Inkster. 2226 Inglewood Avenue, West Vancouver; 

Wes t 258-Ii. 
Tickets.. Mr. C. V a n Morr ison, 4679 Dunt>ar Street, Vancouver; 

B A y . 8951-L. 
information Mr . I. Pelman. 1550 West 15th Avenue, Vancouver; 

B A y . 8091-L.. 
Publ ic i ty Mr. R. G. Gordon, 2274 Adanac Street, Vancouver; 

H i g h . 4120-1,. 
President. . M r . ' W . R . McDougal l , 116 West 23rd Street, Nor th V a i . -

couver; Nor th 960. 
General Secretary Mr. Har ry Charlesworth, 1300 Robson Strot, Vancouver; 

M A r . 3523. 
PROTIHOIAI. ASSOOIATIOK8 

Provincia l Secondary Mr. J . Clague, 3146 West K i n g Edward Ave. . Vancouver; 
B A y . 2423-R. 

P r u v l n d a l F,lementary....M'Us A . E . Dickinson, 1674 Weat E igh th Ave., Vancouver; 
A L m a 2486. 

Provinc ia l Pr incipals M r . L . B. Boggs, Penticton, B . C. 
Rura l Teachers M r . E . R. G. Richardson, Comox, B . C 
Prov. Home Economlcs._Mlss F . Howden. 3B92 Point Grey Road, Vancouver; 

B A y . 6562. 
8. C Shop Teachers .v.Mr. R. W . Garvin , 2820 West 28th Avenue, Vancouver; 

B A y . 8865-M. 
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STOP P R E S S N E W S 

TH E public press lias just now report
ed from Victoria that the Govern

ment "reluctantly" has decided against 
making provisions for increasing grants, 
or in,\ugurating the basic minimum 
scales asked by the Federation at the 
current: session. It has not even changed 
the minimum salary from its present 
level of $780. It has, however, announced 
its intention of planning for a revision 
of our taxation system especially in 
respect of education. In this regard, the 
Federation has reason for great satisfac
tion, for, as already indicated in the 
above review, we have consistently 
pressed for such a revision as being 
essential for any real solution of ruraf 
and municipal educational problems. 

In spite of our natural disappointment 
over the decision to again postpone action 
on salaries we have not yet entirely given 
up hope of improvement, for we believe 
some steps are still possible, and the 
Federation is canvassing the possibilities 
of these. tnese. 

B . C . T . F . M E D I C A L S E R V I C E S 
A S S O C I A T I O N 

WE are now ready to provide every 
B. C. T . F. member witli co-opera

tive protection for Medical and Hospital 
expenses. Our scheme is no longer a 
matter of proposals, hopes, or possibili
ties, .but an accomplished fact. The 
necessary agreement with the College of 
Physicians and Surgeons has been, made, 
and incorporation of tlie new association 
has been completed. We are ready to 
accept applications and to pay benefits. 
Information and application forms are 
being mailed to each Federation member. 

V/e offer you the payment of: 
1 . Necessary medical and surgical 

treatment and diagnostic services re
quired for illness or accident. 

2. The servic<!s of a specialist when 
ordered by the doctor attending. 

3. Hospital care at public ward rates 
for a maximum period of 12 weeks in
cluding the use of the operating room, 
laboratory services, anaesthetics. X-ray 
for diagnosis, regular medicines and 
dressings. 

The benefit for illness is limited to 
$500 for a single member and $750 for a 
member and his dependents in any one 
year, and is available two months after 
the application has been accepted. The 
benefit in accident cases is limited to $100 
in any one year, but is available from the 
date of acceptance of the member. • 

Xhe cost is lov7. . We are a mutual, 
non-profit organization. Our overhead 
is small. We have not found any other 

medical service scheme that can give 
equal benefits at a lower rate. A member 
and his family( i.e.. the member, one 
adult dependent under years, and 
children under 19 years) arc protected 
for $32.50 per year; a member with one 
dependent is protected for $30 per >ear; 
and a single member for $20 per year. 

You can protect your family. This 
scheme for medical services supplements 
the existing B. C. T. F. scheme lor salary 
indemnity. The one pr<;pares for special 
expense during sickness, and the other 
guarantees the continuance of an income. 
For the modest sums required by these 
two schemes you can meet the future 
with a feeling of security. The dread of 
years of financial struggle that so often 
follows in the wake of serious accident 
or illness can be removed. Your loved 
ones can receive medical care at the 
moment they need it because your fore
sight has provided for it. By joining 
with your fellow-teachers in a plan of 
collective security you can face the un
certainties of healdi and the vicissitudes 
of lif'; with calmness. 

Act promptly. It is important that 
teachers should be eligible for benefits as 
soon as possible. We are ready to 6alA 
the acceptance of applications that come 
in promptly as from February 1st. This 
concession means that such members 
will become eligible for benefits, in the 
case of sickness, by April 1st, since bene
fits for sickness commence two months 
after the date of acceptance. It is also 
important that Ae Association should 
get off tp a good start. It is the essence 
of co-operative effort that all concerned 
do their part in making it a success. A 
good number joining at the very begin
ning would give ou:- funds an initial 
stability. A great many teachers have 
been urging the Feder<:tion to hurry up 
with a medical services .scheme. The 
Federation has done its part, and looks 
to tliese teachers to do theirs with the 
expedition they have been urging on it. 
Study the information sent to you and 
act on it before you lay it aside. 

Do not expect everything. There are 
some provisions we would like to make, 
but we feel we should proceed cautiously 
until the association has gained exper
ience and built up reserves. We would 
wish to have granted more in cases of 
maternity. A t present we make a grant 
of $17.50 to the member, but do not 
assume medical or hospital expenses. We 

• hope we may be able in the future to 
increase this grant. We would like to 
have offered medical services only at a 
special rate for teachers who already 
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l/elong tu some comn' lity hospital 
sclienn;. The cxperieiici; m the Vancou
ver Teachers' Medical Services scheme, 
however, shows that hospital costs are 
only 25 per cent of tl'c expense. We do 
not feel any reduction we would be 
justified in offering such teachers would 
be sufficient to be acceptable. The plain 
fact is that we believe these teachers 
could have hospital care more cheaply 
through the B. C. T. F. scheme. 

Play fair. This is a scheme run by 
teachers for teachers. No promoter is 
seeking a profit from it. A l l its revenues 
go to the benefit of its members. Mem

bers, therefore, should be careful to avoid 
unnecessary demands on its services, and 
should call on its benefits only in the 
case of real illness. Similar thoughtlul-
ness with respect to enquiries and re
quests lor information may save the 
association much expense in office work 
and correspondence. Members will 
usually find the answer to their enquiries 
in the information already mailed to 
them if it is studied carefully. We will, 
of course, be pleased to give any further 
information that is desired. 

E. H . L O C K , 
President, B. C. T. F. M . S. A . 

Lesson-Aids Committee 
All correspondence regarding Lesson-Aids should be addressed to M R . H A R R Y G 

B O L T W O O D , 3486 West Second Avenue, Vancouver; not to 1300 Robson Street 
L E S S O N - A I D S C O M M I T T E E 

MISSING 

OU R notes were missing last month, 
unavoidably. We hope this will be 

the only lapse this year. 
O R D E R I N G U N I T S 

We have been asked to indicate the 
procedure in ordering Lesson-.Aids Units. 
Here it is: 

1. Send for a copy of the Price List 
and Order Form; or write order on 
plain sheet if necessary. 

2. F i l l in Order Form carefully, giv
ing name and address. There is point in 
this instruction. 

3. Order units by number and by title, 
to guard against error. 

4. Mail Order Form, with Postal 
Note or stamps to cover the cost, wjth a 
fev/ cents extra for postage. 

5. If you have a Normal Graduate 
special discount form, deduct 25 per cent 
discotmt before mailing. (These discount 
forms are distributed to all Normal 
Students some time in May each year). 

6. The package of units will be mailed 
as soon as possible after receipt of 
order; but as the secretary is a very busy 
individual, he asks indulgence when 
there is unavoidable delay. 

7. Any excess payment is returned 
with the units. 

8. When quantities of ariy unit are 
ordered, a special reduction in price ap
plies, and refund made accordingly. 

9. A l l units are sent on the under
standing that they may be returned i f 
not up to requirements. This happens 
very rarely. 

10. Suggestions and criticisms are 
welcomed. 

NoTs: As we mail an average of 30 to 
40 units a day. we ask teachers to assist 

hy giving careful attention to above in
structions, to lighten the work of 
despatching. 

G R A D E V — S C I E N C E 
We have just issued Unit 3 of the 

popular series of Science units. Unit 4 
has still to be prepared. The complete 
set now is: 

No. 27. Unit 1. Migratory Birds; 4c. 
No, 28. Unit 2. Migratory Animals; 

4c. 
No. 112 (new). Unit 3. Warm and 

Cold-blooded Animals. 4c. 
No. 29. Unit 5. Adaptation to Sur

roundings, 4c. 
No. 30. Unit 6. Protective Colourir.g, 

Mimicry. 6c. 
No, 31. Units 7, 8, 9. Insects. 4c. 

N E W U N I T S 
We are now considering new units, to 

be ready at the Easter Convention. We 
hope to have, amongst others: 

1. Safety unit for Primary Grades. 
2. Sets of Stories for Juniors. 
3. Another Art Unit — probably on 

"Murals". 
4. Units specially suitable for young 

teachers. 
At the moment we cannot be more defi

nite than this, as even the constitution of 
the committee is precarious under present 
circumstances. "Teachers may depend 
upon our doing all we possibly can to 
meet requests for new units. 

E A S T E R C O N V E N T I O N 
Our present plans include a display of 

projects illustrating some of the units, 
such as proved so popular last year. 
There will be a display of poster work, 
and of children's actual seatwork. And, 
of course, there will be the usual section 
for the display and sale of units. More 
details next month. 
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Ramblings of Paidagogos 
CONCERNING STUPIDITY 

npHERE can surely be no more suitable topic than this for discussion in 
in a teachers' magazine. The which is said without irciny. For 

teachers as a group are deeply experienced in tlie various manifestations 
of stupidity, and many of them are adept to the jioint of virtuosity in 
dealing with it. Indeed, the mitigation of stupidity may be regarded as 
the teacher's main business. 

The term—forgive me this old-fashioned paragraph!—has an interest
ing derivation. Apparently the Greeks had a word, "stupos" to wit, which 
meant "a stump or block of wood". From this the Romans de\eloped the 
word "stupere", which meant "to become a stump or block", thus implying 
that the individual in question had temporarily lost his powers of mental 
reaction. He resembled, that is to say, a person who had been stunned. 
The English words "stupor" and "stupefaction", which are closely related 
to the word "stupidity", convey the self-same idea. Thus a s.tupid man 
is one who acts—for the nonce perhaps—as if he had been struck three 
parts senseless by a heavy blow on the head. 

Now I suppose stupidity may be defined as al)sence of intelligence, and 
disposed of without further ado. I suppose the whole matter has been 
reduced to a scientific basis, and that the stupidity quotient is merely the 
intelligence quotient in reverse. Subtract a man's I.Q. from 200 (or from 
something of the kind) and his S.Q. will straightway appear. 

Note, however, one rather illuminating outcome of this artless process. 
Simple Simon, whose I.C is 65, is credited with an S.Q. of 135, which is 
fair enough; but G. B. Shaw, whose I.Q. is probably 175, is left with an 
S.Q. of 25, which is quite starriing. Everyone, that is to say—even the 
very smartest man—̂ has an S.Q. of some sort. \¥e are all stupid in some 
degree. Stupidity is just as characteristic an ingredient of human nature 
as intelligence is. For my part I am rather glad of this. It explains why 
a keen-minded iKrson like you (or you, gentle reader) is so often in 
difficulties. 

The foregoing, inadequate and sketchy though it is, will serve to show 
that our topic is far too broad for a thumb-nail essay. So I propose to 
leave the main ground of stupidity for future examination, and address 
myself to considering one of its side-issues—a side-issue that cries aloud 
for objective consideration. There is, as every teacher very well knows, 
a phenomenon that may be called pseudo-stupidity. What, let us ask 
ourselves, is the explanation of this? 

After a deal of cogitation (occurring, I hope, in one of my less stupid 
moments), I suggest that pseudo-stupidity has four chief causes. These 
are: (1) ignorance; (2) apathy: (3) defence; and (4) intention. Doubt
less there are a great many lesser causes, but I fancy analysis will place 
them under the above categories. Anyway, four causes are enough to be 
going on with. 

First then, the appearance of stupidity may be due to lack of experience 
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with the elements that compose the situation being faced. The child who 
cannot add will be very stupid over multiplication ; the man who h;is always 
lived in the city will be very stupid in the bush. But their stupidity will 
lessen with experience. They â e suffering from ignorance only—not from 
i.efective brain structure. 

Second, the appearance of stupidity may be due to aljsence of interest. 
This is the explanation of those cases where subsequently brilliant men 
have been failures in school. Here the victim has had experience with the 
elements of the situation being faced, but the experience has been tedious 
and distasteful. He is under no temptation to enlarge it. So he takes 
refuge in his own thoughts, and prefers the implication of stupidity to the 
alternative of boredom. 

Third, pseudo-stupidity may result from a strong sense of personal 
inferiority and a consequent fear of social and competitive situations. The 
individual retires into his shell, and avoids failure by the simple device of 
not trying. Since he makes no effort, he seems doltish and dull. He may 
even be likened to "a hu',;;p on a log"—which C' mcs remarkably close to 
tliat "stupos" of die Grc^s. Painfully aware of some defect in himself, 
he hides not only the defect but with it every other aspect of his personality. 

Fourth and last, stupidity may be assumed by intelligent people to 
further certain ends of their own. There are many situations in which it 
pays to be stupid—situations where responsibility is burdensome or where 
insight leads to embarrassment. Furthermore, and this is general, there 
is no doubt that intelligence is admired more in the abstract than in its 
actual operation. The very intelligent man is viewed wth a certain 
suspicion by his less gifted associates. There is always the possibility that 
he may be over-reaching them, out-thinking them, or laughing at them. 
So he learns to hide his light under a bushel. The very intelligent woman 
—alas for masculine conceit!—has a doubly insistent reason lor learning; 
the same lesson. 

These then are the four chief causes of pseudo-stupidity, and I com
mend them to the attention of my fellow teachers. I especially commend 
the fourth. Because I hope when Paidagogos next rambles across the 
border-line into the inviting land of Moronia, it may be said of him: 
"Stupid! Not a bit of it! Certainly not! The rascal merely has his 
tongue in his cheek again". 

" I N T E L L E C T U A L 

TH E R E is no more disturbing or 
reactionary influence at work among 

the schools and colleges of the United 
States than that which questions the wis
dom of the study of any foreign langiiage 
or the study of the humanities. This is 
intellectual isolationism of the most ex
treme type and can lead only to an 
ignorance that would be as dismal as 
profound. Those who would deprive the 
American youth of today of their intel
lectual inheritance and start them in the 
practical work of life so impoverished 
and limited are doing the greatest damage 

I S O L A T I O N I S M " 

to American youth and to American edu
cation that can possibly be imagined. It 
is the study of the humanities which lifts 
human nature otit of its immediate local 
and personal environment and takes it up 
to the high places of life, from which it 
can .'see and understand what life means 
and has meant, what are and have been 
the influence and the controlling pow.»rof 
intellectual and of moral ideals. It sub
stitutes the life of a true human being 
for that of a rather intelligent animal.— 
N I C H O L A S M U R R A Y B U T L E R , President, 
Colmbia University. 
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The British Columbia High School 
of Correspondence 

B v D K K u i T H E . L U C A S , Director of High School Correspondence 
By UK. un-in^^^^_^^^^ Department of Education, V,elor,a 

TH E High Scliool of Correspondence 
was initiated to provide a system of 

iiistrnction for those students who had 
not the opportunity to attend a High 
School. Since its inception the school 
lias gone many steps further in its effort 
to equalize educational opportunities 
throughout the province. Students in 
small high schools or superior schools 
can now choose from as wide a range of 
optional courses as is offered in almost 
any large high school, since they are 
allowed to take three courses each year 
by correspondence. Students confined to 
bed or physically unfit to attend school 
may obtain their entire education by cor
respondence. Students who must leave 
High School before graduation in order 
to help support their families may com
plete .heir High School courses by cor
respondence. Teachers may work to
wards a first-class certificate by taking 
Senior Matriculation courses. Inmates 
of penal institutions may take vocational 
or academic courses. Adults in all walks 
of life may, in their leisure hours, obtain 
by means of correspondence courses the 
ediication which, for one reason or an
other, they were unable to obtain in 
youth. 

As the work of the school becomes 
more widely known throughout the prov
ince, the enrolment mounts. In 1940-41, 
the total enrolment was 3982. Of this 
number 36.7 per cent took courses not 
offered at the local school, 7.08 per cent 
took Senior Matriculation courses, 22.9 
per cent took technical-vocational courses, 
6.7 per cent were hospital cases, 5.3 per 
cent were inmates of penal institutions, 
and 4.7 per cent were students under 
eighteen and gainfully employed. 

Each year there is a vast amount of 
work to do in connection with the revis
ion of courses. During the present school 
year we are offering new High School 
courses in Business Arithmetic, Short
hand I, Secretarial Practi(:e I, Bookkeep
ing I, French II-A, and Social Studies 
IV , new technical courses in Mechanical 
Drawing and Building Construction and 
a new Senior Matriculation course in 

keeping and a course in Home Economics 
CC-IV. In September, 1942, we shall 
have new courses in General Science III, 
Secretarial Practice II, Shorthand II, 
.Automotive Engineering I, and Princi
ples of Radio. The only course which 
we shall add to our list of 1942-43 
courses is a course in Journalism. This 
course will cover the units of study out
lined on pages 1 to 90 of the Programme 
of Studies and will give first credits. 

Teachers of High School subjects may 
purchase our courses as an aid to class
room teaching. They are not, however, 
permitted to distribute to their pupils the 
hectograph copies. 

We have heard much about the advan
tages and disadvantages of correspond
ence instruction and shall not go into 
that matter here. We should like, how
ever, to refute one criticism which we 
feel is unfair. We have often been told 
that it is impossible to complete a grade 
in one year by correspondence because of 
delay in the sending and returning of 
papers. In 1940-41 we had students as 
far removed from Victoria as Carcrosa, 
Yukon Terrhory, who completed eight 
courses in ten months. A l l our students 
receive a leaflet headed "Instructions to 
Correspondence Students". In this leaf
let students are directed to send in by 
every mail all completed papers they have 
on hand whether they have received back 
the pievious papers corrected or not. 
Students are requested, however, not to 
attempt a test until they have received a 
grading on alt previous papers. While 
they are waiting for papers on which a 
test is based to be returned to them, they 
should begin work on the next set of 
papers. 

We are making a very special effort to 
have papers in the hands of pupils by 
September 1st, but can only do this if 
teachers will co-operate by urging pupils 
to send in their application forms during 
the month of August. Think of the 
immensity of the task of attending to 
hundreds of applications during the 
month of September. During that month, 
everyone works overtime. For an appli-
--.! „„ti„ fiii„H nut accompanied by In everyone works overtime, ru i ^mj... 

a new oc.uv. - '-r^^n^tion caUon correctly filled out accompanied by 
Algebra and Trigonometry. I " ad^Uon showing marks received in 
7 . ^ „ » ! - S s * a i P - i o u s grade, everything goes 
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smoothly. But how many students 
neglect to enclose such a statement, fail 
to mark the course they want, or mark a 
course for which they have not taken the 
prerequisites! To such students a letter 
of request for further information must 
be sent before courses can go out. To 
offset such delays we have adopted the 
plan of sending out circulars and appli
cation forms early in June with the 
request that teachers talk over with their 
pupils the question of correspondence 
courses before leaving for the summer. 
Application forms could be filled out in 
the classroom and statements of marks in 
prerequisite subjects attached by the 

principal. The students could mail the 
forms themselves during the summer 
with the registration fee of two dollars. 

May we have a little more space in 
order to express to the teachers of the 
province our heart-felt thanks for their 
kindly co-operation in our work. They 
are very often in a better position than 
we are to advise and encourage our 
students and their aissistance has many 
tirries proved valuable. We also owe a 
debt ofgratitude to our school inspectors 
who inform us, when necessary, of con
ditions in different localities and who are 
always willing to look into cases de
manding special attention. 

Keeping the Book Collection Alive 
By JEAN WOODEOW, King Edward High School, Vancouver 

WE are now approaching the time of 
year when many school librarians 

indulge in their annual equivalent to a 
spring cleaning. Tliis usually consists of 
cleaning, mending, re-binding, inventory 
making, and similar jobs. It would seem 
also to be an excellent time to pause to 
consider our book collection as a whole, 
and to ask ourselves whether it is the 
stimulating agsncy in the lives of our 
students that it is supposed to be. 
_ Much has been written and will con

tinue to be written, in Library journals 
and elsewhere, on the subject of book 
selection. A n equally important question 
which has received much less considera
tion, is that of "re-selectioh". 

There can be a deadly tendencj',', once 
the school library has been properly 
organized, to accept the books on its 
shelves as permanent residents, until they 
wear out or odierwise disappear. Now 
books, in this fast-moving age, however 
carefully they are chosen in the first 
place, have their day and.cease to be— 
and they are no less defunct because 
they still happen to be sitting on the 
shelves in fairly good condition. 

The wise librarian will evaluate her 
collection each year, on the occasion of 
the annual inventory, and will courag
eously remove therefrom all "dead 
wood". She knows already the necessity 
of constant weeding of the pamphlet and 
picture file, but often hesitates before 
the task of doing the same for the book 
collection. The reason for this may be 
partly because the financial outlay for 
books has been much greater, or partly 
due-to the very human tendency to save 
anything that Ki'lght be useful to someone 
at some time (person and time always 
very indefinite);; That's why we have 
attics in our hemes. But (fortunately) 

in onr school libraries there are no attics, 
and so we must continue to be very 
critical about everything that occupies 
even the smallest portion of our valuable 
shelf space. 

The problem is especially acute in the 
older libraries, which often started with 
a nucleus of books donated by sympa
thetic friends, this nucleus frequently 
consisting of material too advanced (old 
college textbooks were a favourite item>, 
perhaps already out-of-date, or otherwise 
unsuitable fo; your library patrons. 
Naturally our then poverty-stricken 
libraries did not look the gift-horse too 
carefully :n the month! But if there are 
soine of these trusty steeds still about, I 
maintain they should have very thorough 
oral inspection before the year is out. 
The assistance of the various teachers on 
tlie staff will be of great benefit to the 
Librarian, as each will be able to indicate 
at once the books on his own particular 
subject that are out-of-date. 

Books on certain subjects such as 
science, aviation, and (especially nowa
days) geography, tend Jo become out-of-
date more quickly than others, and must 
be constantly checked. The war has 
changed students' reading interests, too. 
The very lively demand of two years 
ago for books like Beverly Nichols' 
Cry Havoc! and books on the early youth 
movement in (Germany, such as Anne 
Peck's Young Germany, has dwindled to 
practically nil. 

Every Librarian should ask herself the 
following questions with regard to each 
volume on her sheives: Is this book ful
filling a definite need? Has it still a 
lively appear for even a few readers? 
Look at the book card. Has the volume 
circulated since 1940? If not, there is 
probably a good reason. 

We, as school librarians, have to prove 
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to our students tlie value ol the library 
in their daily lives, so that they will 
continue to use such services as are avail
able to them aCter they leave school. But 
unless we keep abreast ol their lives and 
interests in the material we offer thm, we 

are going to fail in our purpose. Let us 
make sure that our Library is kept alwc 
—nay, even /iVc/y—not only by choosing 
bocks that are in touch with hfe, but 
also bv discarding courageously those 
those no longer have that contact. 

Teacher Credit Unions; 
By J U L I A D . C O N N O R , Managing Director, Pennsylvania 

Credit Union League 

FI F T E E N thousand teachers and other 
school employees of Pennsylvania are 

now enjoying the services of credit unions 
which help to solve their economic 
problem.'!. Operating in sixty-seven com
munities, these credit unions are a part 
of the total of 612 credit unions in the 
State, with a combined membership of 
approximately 200,000. 

In the nine years since the passage of 
the State Credit Union Act, teachers in 
this State have been accumulating their 
savings in these cooperatively operated 
organizations until they are now worth 
a total in excess of $2,000,000. Reports 
from 46 teacher credit unions in this 
State, as of December 31, 1940, showed 
their combined assets to be $1,899,633.9.1. 
The capital of these credit unions is made 
up of the combined savings of their 
members, and as of the date given, these 
savings amounted to $1,341,395.88. 

Teachers, like others who depend upon 
their earnings, have calls for extra funds. 
Like those in other lines of work, they 
had for years been drawing upon the 
future by borrowing these needed sums 
from outside agencies, often paying the 
highest rates of interest because of the 
inadequacy of tangible assets which they 
could pledge as security. Facilities were 
needed which would enable the teacher 
to anticipate money demands by regular 
savings, or to obtain loans without hav
ing to pay excessive interest charges. 
Today many of these teachers are bor-
rcwing out of the pool provided by their 
own funds, at rates of interest consider
ably lower than those ordinarily charged 
by comrrercial agencies for the same 
t>'pe of loan. One credit union serving 
teachers in a community in Missouri 
listed the purposes for which funds were 
loaned to its members as follows: Travel, 
medical care, education, insurance, taxes, 
clothing, moving expenses, educational 
tours, consolidation of bills, personal 
expenses, household expenses, furniture, 
Christmas bills, marriage, fuel. 

'Reproduced from Pennsylvania Scliool TournoL 

While a credit union provides a means 
of credit, it is of equal importance in its 
purpose of promoting thrift by encourag
ing regular saving. Those who have no 
need for borrowing are finding the credit 
union an attractive investment, since it 
combines safety with convenience, and 
enables the more fortunate member to 
lend a helping hand to those who may 
have a present need, without jeopardiz
ing funds which he may need at some 
future time. 

A teacher or school employee credit 
union may be formed by the teachers and 
other employees of private or public 
schools of a city, county, district, town
ship, or other grouping. Each credit 
union operates under a charter granted 
by either the State Banking Department 
or the Farm Credit Administration, and 
is thereafter under supervision of the 
agency under which it is chartered. The 
officers of the credit union are elected by 
the members at an annual meeting. Each 
member has one vote in the election of 
officers regardless of the amount of his 
sharcholdmgs. The duties of the board 
of directors are to supervise all opera
tions of the credit union and to decide on 
matters of policy and operation. 

Some of the factors which provide for 
the safety of credit unions are: The 
treasurer is bonded; all disbursements 
must be made by cheque signed by the 
treasurer and countersigned by the presi
dent; a percentage of the earnings each 
year must be set aside as reserves before 
a declaration of dividends can be made; 
the credit union is supervised by the 
State or Federal government; the records, 
accounts, and all work of the credit 
committee are checked by a supervisory 
committee at least every quarter; no 
unsecured loan may be made to a director 
or committee members; all funds of the 
credit union must be deposited within 
forty-eight hours after they are received, 
in a bank insured under the Federal 
Deposit Insurance Corporation. 

A member may borrow up to $100 over 
the amoiint of his shares in the credit 
union, without security. Thus, a mem-
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ber having $50 in tlie credit union may 
borrow up to $150 on his personal note; 
while a secured loan may equal $200 or 
10 per cent of the paid-in capital of the 
credit union, whichever is greater. Divi
dends are earned on share: for the num
ber of months they are paid in. 

Credit Union service for every teacher 
has long been the goal of the Pennsyl
vania State Education Association, and iit 
1937 the National Education Association 
appointed a committee to furliier this 
project among teachers throughout the 
country. This committee recommends 
that each state teachers association 
appoint a committee to formulate a 
comprehensive and systematic plan for 
promoting the development of teacher 
credit unions. Teachers of Pennsylvania 
were among: the first to recognize the 
value of this type of co-operative enter-
price and while the Pennsylvania Credit 
Union Law was passed more recently 
than similar laws in other states, this 
State now leads in the number of teacher 
credit imions. But there are still many 
teachers in the State who do not have 

access to this type of service. In its 
publication, entitled "How to Organize 
Teacher Credit Unions," the development 
is regarded as one of the most construct
ive activities in the field of teacher 
economic security ever undertaken by the 
Cotmecticut State Teachers Association. 
The report states: "In dollars and cents 
return, the annual savings in excess in
terest charges and the dividend return 
to credit union shareholders exceed the 
total annual budget of the Connecticut 
State Teachers Association." 

The Pennsylvania Credit Union League 
with offices at 1504 Race Street, Phila
delphia, is co-operating with the Penn
sylvania State Education Association in 
bringing information regarding credit 
unions to the teachers of Penn.sylvania. 
The services of the Union are available, 
without cost or obligation, to any group 
wishing to learn about the subject. Upon 
request speakers will attend any group 
meeting for the purpose of explaining 
the operation of credit unions, and ample 
supplies of free literature are available 
for the asking. 

Clay 
By D O N A L D C O C H R A ' ^ I E , Ocean Falls 

THIS subject appears in Grade IV, 
and at various points in the higher 

grades. 
The most important physical property 

of clay is that it is in flat scales. They 
slide over each other easily, which makes 
a clay road slippery. They pack together 
nicely, which makes clay mud sticky. 
They have an immense amount of sur
face in proportion to their size, which 
makes them better able to adsorb (notice 
the spelling of that word) large amounts 
of this and that. This explains the use 
of clay in beauty mud, antiphlogistine 
and soil—the clay takes up what you 
don't want in your skin, or what you do 
want in the soil, such as water and fer
tilizer. It is even used in the perfume 
industry, to take up the oils and esters 
from the flowers. 

Try putting equal amounts of inky 
water into two fruit jars, one containing 
scmd and the other clay; see how much 
water you get out of each the next day, 
and especially the colour of it. 

The important chemical fact is that it 
is a hydrogen aluminum silicate. It is 
made from feldspar, which is generally 
a potash aluminum silicate, by ground 
water dissolving out the potash and leav
ing hydrogen instead. When clay is 

heated, the hydrogen gets away with some 
of the oxygen frorn the silicate and goes 
off as steam, leaving a new compound. 
That is why your cup does not change 
back to mud when you pour tea into it, 
and brick chimneys can be left out in the 
rain for quite a while without serious 
damage. 

Make some day up into marbles and 
dry them slowly in the classroom; then 
dr>' some of them some more in the 
oven, and finally put a few into a good 
hot fire. Then see which of them can be 
turned back into mud. If there is no 
clay near the school, you can probably 
get enough antiphlogistine to make a 
marble. 

Clay makes a hard mass by losing 
water; other favorite materials harden 
by combining with water, but in botli 
cases there is a real chemical change. You 
may not have any Portland cement handy, 
or even plaster of Paris; but the action 
can be shown quite as well with washing 
soda. Don't take the nice glassy crystals 
in a new package; they are more than 
half water already. Take the white pow
der that is produced when the crystals 
dry out, mix it with a little water, and 
it will quickly harden into any shape you 
want. You can fill a paper cube or cone 
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with it, or model it like plasticine while 
it is hardening. But the results are not 
permanent. This chemical action is even 
more reversible tlian most, and soon the 
water evaporates and your m o u l d 
crumbles. , . , , , . v 

If you have scales, try this one: Weigh 

out a certain amount of flour, sugar, salt 
and baking powder. Mix with water, 
bake until perfectly dry, and then weigh 
again. You will see evidence that some 
of the water has combined with the flour, 
to make a new and more toothsome com
pound. 

Laugh, Clown, Laugh and Learn 
By H A R R Y S. J O H N S T O N , Fairview High School of Commerce 

TH E writer is doubtful about the 
suitability of the title. He would 

hasten to state, therefore, that he does 
not start with the premise that all chil
dren are clowns. Neither does he sub
scribe to; the belief that the philosopher's 
stone fqi;''the teacher lies in promoting 
laughter.. The choice of heading was 
made primarily because it savours of the 
Progressive School. It's so sensational. 
A second reason might be that it is only 
distantly related to the real topic. 

Possibly "Humour in the Classroom" 
would have been more pedagogical or 
"Do You Joke Too Much?" more chal
lenging. As it is, I found my theme in 
the statement, "Teachers are too prone 
to display their humour". Certainly the 
declaration suggests several questions. 
Are men more open to this accusation 
than are ladies? Is there anything to 
gain by playing up the comical? How 
much is lost when pupils sit back waiting 
for the entertainment to start?. Is joking, 
and even horse-play, a habit with you? 
Have you sunk so low as to use this 
method to build up your popularity 
index? Do you compete in this respect 
with other teachers on your staff? 

No professionally-minded teacher would 
remotely associate himself with the last 
three ideas. To equal degree, no in
structor should bar laughter from his 
classroom. Let us turn, therefore, to the 
middle course and examine humour as it 
relates to teaching. 

On social grounds the place of humour 
in the classroom can be justified with 
little trouble. Humour results when in
dividuals of a group discover some 
absurdly incongruous elements in ideas, 

, situations, happenings, or acts. This 
discovery, its expression, or its appre
ciation produces the spontaneous laugh. 
Without malicious forethought, free of 
barbed personalities, and bare of cyni
cism, humour should find its natural 
expression in the classroom. The child 
requires experience in this just as he 
requires experience in any other social 

or life-like situation. Humour in our 
schools can also be \-indicated on the 
grounds that it is so essentially a British 
trait. 

For psychological reasons also, humour 
has a place in teaching. The after-dinner 
speaker gains the attention of his audience 
hy telling a comical story or giving an 
apt but laughable quotation. He is wise 
when he provides for periods of relaxa
tion from continuous concentration. Ii 
such practice holds good for mature 
minds, it must have a place in the teach
ing of children. The implication is also 
present that both adults and children 
attend or work better if they are 
humoured. 

Not properly handled, humour contains 
elements capable of upsetting discipline. 
Everjthing depends on the teacher be
cause it is his attitude that sets the 
"tone" for the class. In this respect the 
instructor might do well to remember 
the age-old dictum of Socrates, "Know 
thyself". Do you see that humour in 
your classroom is in good taste? That 
it is spontaneous, natural, and unforced? 
After introspection, would you care to 
classify yourself as fitting into one of 
the following categories? 

Case A—The Punster: This is the 
individual w h o finds himself at his best 
dictating spelling lists. The ; unrelated 
words give his wit a wide range. 
"Colonel—"rhe colonel is the c6ifj|nanding 
oflricer of the battalion. Please don't 
make him a nut. The next; word is 
'Banana'. Don't slip on that one. And 
here's a sweet one—'Sugar'." Few chil
dren could do themselves justice under 
such conditions. 

Case B—the Corrupter of Names: To 
this individual it matters not at all 
whether the 'names are geographical, 
historical, or personal. His favourite 
"gag" is the Bay of Biscuits. His ego is 
to a degree or so:Jess satisfied with the 
Island of Sardines and the Vulgar River. 
He enjoys recounting the exploits of 

file:///-indicated
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Edward III at the Battle of Crazy. 
Usually (out of pure modesty we do this 
for him) our horrible example feels his 
way more carefully when it comes to 
surnames. The father may be a bigger 
fellow than he is. Nevertheless, some 
names are just too great a temptation. 
Think how easy it would be to drop the 
"r" from Dumbrell. 

Case C—The Wise-cracker: Here is 
the greatest menace of them all, no less 
to himself than to the whole staff. The 
only difference between him and either 
Bob Hope or Jack Benny is the salary 
each receives. T'lere is no reason for 
giving an exampl'j of his "line", for you 
can hear it on the radio every night. 
Unfortunately, the attitude that this 
repartee encourages among the pupils 
leaves much to be desired. Another result 
is a false conception in the teacher's mind 
of the relation between himself and his 
pupils. 

Case D—The Bore: This pedagogue is 
labelled so for wani of a better name. 
He is the man who uses the same jokes 
year after year. Such a practice is a 
clear indication of his mental set and is 
a reflection on all his work. 

Case E—The Dramatist: This category 
must be divided into two types. 

(1) The Thespian: He delights in 
striking dramatic poses and reciting at 
length. He may even rehearse the part 
he will play in the next performance of 

his .Amateur Theatrical Group. The 
weaker edition of this type tells the class 
that he'll break down and cry unless 
there is better order in the room. 

(2) The Charade .A.ctor: The writer 
admits that this humourist must hp.ve an 
unusual mentality. He is the fellow who 
dramatically places his bag on his desk, 
takes a peep beneath the lid, pulls out 
his handkerchief for mimic sorrow, and 
at last brings forth the shank of a cow. 
Have you guessed that it is "Alas, my 
poor brother" of Bovril fame? 

Certainly such a person does not recog
nize that there is a right and a wrong 
place for humour. Still another factor 
which he has failed to consider is the 
immaturity of the pupils' minds. Such 
an enthusiast is also quite likely to forget 
that very often "fun" can be miscon
strued as sarcasm. 

The writer has aimed to deal with one 
contributing factor in the problem of 
discipline. As long as the physical and 
mental association remains in the teach
ing process, the teacher will be conscious 
of humour. Used skilfully as a means 
for promoting a happy and wholesome 
atmosphere, he need not repress its ex
pression. Finally, i f the reader has found 
something within the paragraphs at 
which to chuckle, even if it was occa
sioned by the absurdities or by the things 
left unsaid, then the title will have some 
significance after all. 

Number Relations 
By E . W . R E I D , Seymour School, Vancouver 

AR I T H M E T I C has always been con-
considered the good child of the 

Curriculum Family. It has never de
manded new clothes nor has its head been 
turned with the craze of ultra modem 
ideas. Just plain and sensible and not a 
problem child at a l l ; one that any teacher 
could manage. The writer hates to be 
the bearer of bad tidings, but the child 
is not well, and needs a check-up. The 
following poiiits concerning Arithmetic 
are respectfully submitted for your con
sideration: 

I. What is wrong with the following 
remark? "I am so pleased vrfth my new 
class in arithmetic. They know their 
tables completely, can multiply and 
divide without a mistake and understand 
fractions thoroughly!" Nothing; except 
that it couldn't happen here or anywhere 
else. Probably in no other subject do so 
many teach so long and accomplish so 

little. It is the twilight time of those 
masterful men who thought that at least 
they could teach one subject divinely and 
that was arithmetic. 

2. A l l good and honest teachers will 
admit that pupils gain and retain little 
number knowledge unless the work is 
maintained in double shifts with an anvil 
chorus of sledge hammer drill. Is it the 
fault of the developing human mind or 
of the curriculum and technique, un
changed since the days of the Medes and 
Persians, that children have such diffi-
ciilty in understanding simple number 
relations? 

3. Our whole method of teaching 
numbers has been built on a two-track 
system of memory work, the combina
tions and the multiplication tables. 
Arithmetic is not a reasoning subject and 
never has been. Problems that should 
stress originality are thrown into type 
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form, and the solutions memorized. The 
only reasoning that experts allow today 
in aritlimetic is the business of choosing 
the type of problem, a process that is not 
new inference but recognition ot famil
iarity. Tlie difficulty for pupils in 
arithmetic is the same as that of memor
izing nonsense syllables. 

4. Children spend three or four years 
in the wilderness of fractions, guided by 
no cloud by day nor pillar of fire by 
night. It is a listless wandering exacted 
as a penalty of youth. Strange to say, 
those who compile texts in arithmetic: 
have been in error concerning the very 
nature of fractions. They have thought 
that parts of a whole and parts of a 
number of things are two different en
tities, so they begin with halves of apples, 
thirds of pies and quarters of oranges, 
z:id take so much space with these that 
there is little room left for parts of a 
number of things. Really it is as im
possible to take half an apple as it was 
for Shylock to cut out an exact pound 
of ilesh. One can guess at cutting a half 
of an apple or a third of a pie, but it 
caii'iot be done accurately by any kind of 
mathematics whatever. We can take a 
l.alf of a dollar, because it contains 100 
units of vvhich one-half are 50. We can 
take fractions of those wholes only which 
are composed of and reach their totality 
through the aggregation of a number of 
units._ Give serious doubt to the mental 
superiority of an author who pictures pie 
in his explanation of fractions. To him 
with many possessions the combinations 
and tables have a faint relation to human 
living, but the algebra making up the 
largest part of aritlimetic has none. 
i+i are symbols about to become in
volved in a mystic device. They are 
more abstract than the a, b, c and x, y, z 
of algebra. Does anyone outside school 
in this crazy world add i and J? If his 
business ever becomes so muddled that 
it is represented by i over 24 divided by 
7 he is as good as in the hands of a 
receiver with little left for the chartered 

'accountants in closing the estate. 
Vet we expect children barely nine 

years of age to understand what the 
average teacher does not always grasp, 
that in the execution of J-(-S, the frac
tions must not only be parts of concrete 
and numbered wholes, but they must be 
parts of the same or identical wholes. 
These dangerous symbols should not be 
running around loose. They may mean 
anything or nothing, i of 60 is greater 
than J of 20. We are teaching Grade V 
harder algebra than Grade X . 

6. To show how little the children un-

(lerstaiul bare fractions and how much 
they depend upon memorizing an algebraic 
solution for adding fractions, we gave a 
simple test. In Gra'"e V I , 64 pupils 
could add correctly, ne-hall and one-
third when the question was set in the 
usual form, But only 14 out of 
these 64 pupils had S as the answer when 
the question was stated: " i of 12-l-J of 12 
is what fraction of 12?" We are safe in 
assuming that 50 of the 64 pupils could 
add fractions accurately without under
standing what they did. 

7. Pupils can find 3 of $15.72, etc., 
perfectly by memorizing the solution. 
"Multiply the number by 5 and divide the 
result by 6." But select 24 books and 
without announcing the number, ask 
these Grade V pupils to give j-ou five-
sixths of the books and the results will 
stagger the most nonchalant teacher that 
ever marked a school register. 

8. I would teach Grades V and V I to 
appreciate number relations and not go 
often above 100. Why small children 
should deal with numbers that rock a 
Minister of Finance is not patent. When 
a pupil in these grades has to perform an 
operation in long division to find one-half 
of 90, he does not appreciate simple 
number relations. 

One-half of 100 is SO and i of 80 is 40, 
so i of 90 should be half way between 
40 and 50 or 45. 2X17 should not be a 
problem in multiplication but 20 plus 14. 
Let us take a row of numbers, any will 
do; 36, 26, 18, 72, 56, 39, 48. 16. Our 
lesson is to notice the numbers related. 
18, 36, 48, End 72 belong to the six times 
table, obvious, but difficult for children, 
who never recognize the multiples in 
tables. 16, 36, 48 and 72 should fall into 
the four times table. 48 is 3X16 and 
72 is 4X18. 18 is half of 36 and 36 is 
half of 72. 26 is two-tliirds of 39 and 
48 is S of 72, so 26^-48 should be two-
thirds of 39-^72 and 48 — 26 should be 
two-thirds of 72 — 39. 

9. I would have pupils in Grade V do 
no algebra, but find i , i , J and all com
monly used fractions of 16 or 18 or 24 
articles, such as books, pencils, etc., and 
find this information by actually toucliing 
and counting the objects. Let Grade V I 
find the fractions of larger numbers by 
dividing and multiplying and let them 
add i of 72 to § of 40. Fractions would 
then become real and tame through 
handling, and the algebraic operations of 
addition, subtraction, multiplication and 
division might well be undertaken in 
Grade V I I . 

10. We have need of experimental 



flSBKUAliV, mz ;'age 277 

work in aritlniictic. Tlic affair sliuiild be 
put to test. Some principal with two 
classes in each grade should seek permis
sion to have on teacher take two classes 
paired equal in number ability. One 
should be taught the regular course in 
arithmetic strictly by the usual arill 

method suggested above. In experimental 
work the experimental and control 
groups should be taught by the same 
teacher. This takes away from the 
equation the elusive variant of the per
sonality and skill of the teacher. Who 
will fill the need? 

L E T T E R S T O A C O U N T R Y T E A C H E R 

Mv Dear Niece: 
February. 

You are right, a teacher has to be verj-
careful about what she says, because it 
goes all over the district. 

For instance, two words you should 
never use are "Socialism" and "Evolu
tion". They don't convey any real mean
ing to most people; they are just noises 
like "Hooray" and "phooey", used to ex
press emotion. Whatever you say about 
cither of them is sure to be misunder
stood by most of your pupils and all of 
their parents. You should not even talk 
about socializing a recitation, or the evo
lution of the British Parliament. Words 
are tools, and these are chisels that have 
been ruined by being used as screw
drivers. 

Socialism seems to mean something 
different to every Socialist. That is a 
sign of life and growth, but also of 
danger. To the believer, it means Heaven 
on earth; to those on the other side, it 
varies from a harmless insanity to active 
partnership with the Devil. In the middle 
there are a few who understand that 
Government is an association of all the 
people for the purpose of doing whatever 
can best be done by such an association, 
and that the amount of work that can 
be done in that way depends on the 
quality of tite government. .Ml govern

ments are more or less socialistic, and all 
people more or less individualistic. For 
the same reason, Communism and Dicta
tor are good words not to use. A l l 
democratic governments are somewhat 
communistic, and every government is to 
some extent a dictatorship. 

It is much the same with Evolution. 
To some people it means a Divine force 
working continuously fcr improvement, 
while to others it represents the most 
blatant form of atheism. Stay awa.v from 
the word. Talk about changes of 
structure to meet changes of environ
ment, call it development, even call it 
improvement if you think you know what 
that is, but don't say evolution. Better 
not even mention survival of the fittest. 
Say that those who were best suited to 
the conditions lived, and the others died. 

What I tnean is, give the children defi
nite ideas instead of words that dtin't 
mean anything in particular. If you 
have some definite ideas yourself, that 
will help quite a little. 

Ever your loving 
U N C L E J O H N . 

(Uncle John would like any of his 
nieces to write him, care The B. C. 
Teacher, about any of their problems 
except how to teach—he doesn'i pretend 
to know anything about that). 

The Chilliwack Plan 
By C A R S O N M C G U I R E , Supervising Principal, Chilliwack High School Area 

P A R T I. 

TH R E E years ago the people of the 
City and Township of Chilliwack 

authorized the organization of the Chilli
wack Junior-Senior High School. This 
school was and still is a venture in solv
ing the problem of developing a pro
gramme of education to fulfil the needs 
of a well-populated aurban-rural com
munity. More than one thousand boys 
and girls of jsecondary school age live on 
the farms aiid in the homes of the city 
and tlie smaller communities in the 
Chilliwack Area. Students are brought 

into the school from outside the urban 
area by seven big buses owned by the 
Area and operated on schedule over the 
network of municipal roads and several 
hundred come by bicycle. Periodically 
the Board and staff of the scliool have 
reported on the progress of the school 
and various aspects of its programme 
through the press and radio and by means 
of school bulletins, student publications, 
and talks at public .and club meetings. 
Recently the Supervising Principal spoke 
on a Junior Chamber of Commerce Edu
cational Broadcast over C H W K , Chilli-
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wack, witli regard to tlie Ijasic philos
ophy, the objectives and methods, the 
cost to the community, and the commun
ity and national contributions of "The 
Chilliwack Plan". At the request of tlie 
Editor of T'lC B. C. Teacher the author 
has revised the script of the Broadcast 
as an article that may be of interest to 
the readers of 7"/ic B. C. Teacher. 

The British Columbia Programme of 
Studies holds that the fundamental pur
poses of the school arc the development 
of individual character and good citizen
ship. The "Chilliwack Plan" interp.cts 
this basic objective to mean two things: 
first, wc must develop each boy and gir! 
of secondary school age insofar as possi
ble up to the limit of his or her capabil
ities; and, second, it is our duty to direct 
and to train each of the young people in 
the rights and responsibilities of group 
life of the democratic sort. This means 
that any programme of education for our 
boys and girls must consider their needs, 
interests, and abilities and at the same 
time develop their relationship to the 
culture and democratic outlook of our 
community and our people. The demo
cratic outlook interprets human life as 
an end in itself. Man is a human per
sonality, not morely the instrument of the 
State, or of any social institution, or of 
any other man. It assumes mutual 
respect, tolerance, and fair play among 
all. It expects a sense of responsibility, 
moral courage, honesty and a steadfast
ness of feeling for the sacredness of 
agreements. It assumes that man is bom 
with equality of opportunity and, y:-t, it 
realizes that there are differences of 
innate capabilities between men. Hence 
it attempts to develop each man's general 
and special abilities to the end that he 
may hav: a worthwhile personal life and 
at the same time make his personal con
tribution to the common good. 

The fundamental problem of education 
is the fulfilment of these purposes not 
only for our young people but also for 
our adult population. No school or per
son could give a perfect answer or uni
versal solution of the problem. In our 
conun-mity and for our secondary scliool 
popiiiaiion, we are attempting to blend 
sequences of subjects into suggested cur
ricula which ; may be adapted to the 
mentally active interests, the innate and 
developed abilities, and the varied needs 
of our students and at the same time 
carrj; on a programme of co-curricular 
activities to train for actual living in the 
comraunitv. During the first two years 
of the Jtinior High Scliool and to some 

extent in the senior grades we liave 
teachers assigned to the same Kroni' lor 
more than one subject and for a longer 
period of time in an attempt to develop 
a core curriculum embodying the subject 
matter of English and Social Studies and 
other fields in integrated unil.s and we 
are c-'iecking the results attained with 
those of groups taught by subject spec
ialists. In the senior grades, English, 
Social Studies, and Health and Physical 
Education are interpreted as aspects of 
a core of general education common to 
all, providing a common cultural basis 
and an appreciation of human institutions 
as well as developing the mental and 
physical well-being of each student. The 
elective subjects or courses of the senior 
years are organizjd into suggested cur
ricula of the academic, special, or general 
type. Briefly -.tsted, the reijuired sub
jects, beginninf; H-ith the seventh grade, 
are taught with qualitative variation for 
the ind iv idua l . Commencing with 
Grade IX or X , an academic type of 
curriculum _ serves those intending to 
obtain university entrance standing, 
special training is given those who look 
forward to a • vocation, and the general 
type of education, simpler and more 
objective in approach, prepares less com
petent youth for piactical living. At the • 
Grade XII I level, Sill authorized Senior 
Matriculation courses with the exception 
of German and Greek are available or 
the University Entrance graduate may 
complete one of the special fields in which 
he or she took optiona' _ introductory 
courses in the University Entrance 
Curriculum. 

The academic student is one who elects 
a sequence of courses which will qualify 
him or her for University Entrance 
standing in order to •• itend university, 
senior matriculation classes, normal 
school, nursing schools, or special trade 
and business schools, or one who may 
elect this curriculum for the prestige it 
has enjoyed in the past. In order to 
maintain a high standard of achievement, 
the University Entrance student is re
quired to obtain a minimum letter grade 
of "C—" in each of the required courses 
and group one options during each year 
of the curriculum. 

The rnobt important development of 
tlie Chilliwack Plan, we believe, has been 
in the field of special education which we 
feel will attain a status equivalent to 
that of the University Entrance curricu
lum. We have outlined suggested cur
ricula or programmes of courses in suc
ceeding years for the student who is 
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interested in Agricultural, Business, 
Home-making, or Technical training ot 
a basic nature along with the broader 
genera! education common to all. We 
have also worked ont a programme 
which stresses the Fine Arts—Art, Ap
plied Art, Choral and Instrumental Music 
—required by some students. Tlie voca
tional training, which stresses training in 
and understanding of the fundamental 
skills and their application, is postponed 
to the senior years wherever possible in 
order to have the advantage of a certain 
maturity and place the specialized train
ing as near as possible to the time when 
it will be utilized. 

The rather complicated guidance pro
gramme of the school, with its home
room teachers, counsellors, and psycholo
gist, attempts to direct the student in the 
making of choices and faces its chief 
responsibility in the student who is 
obliged to choose the General Curricu
lum. .Many of these students are from 
the lower ability groups, as measured by 
the standard tests used in the school, 
and do not seem to have ary special 
aptitude or ability. Others score high oh 
standard tests yet fail to find an interest 
in or a need for the courses they elect. 
In many cases we find maladjustments, 
poor home environment, lack of self-
dependence and self-direction, and poor 
attitude to be one or more of the ascer
tainable causes. In each case we attempt 
to work out a programme in the so-called 
"General Curriculum". The standards 
are admittedly lower, credit being given 
for a "D" grade whereas the student 
must have a minimum of "C—" in the 
required course of the Special or Univer
sity. Entrance curricula. Sometimes we 
succeed in making a creditable high 
school graduate and many times we fail. 
This type of student is one of our great
est problems in education. 

The scheme of suggested curricula 
based on the mentally active interests of 

tlic students in the school docs not mean 
the separation of different types of 
students into diifercnt cla.sses according 
to the curriculr'-.' they choose, .'\ctually 
there is some '--paration in Grade V I ! 
and Grade V I l l for some classes study 
a foreign language and some have extra 
periods in Special or Remedial English 
and icmain as a group for most of the 
school day. In the higher grades, Uni
versity Entrance students elect Agricul
ture, Home Economics, Business, Fine 
.'^rts, or Technical courses as options and 
they will be in the sarnc classes as stud
ents who are specializing in these subjects. 
Similarly, students in each of the other 
curricula select options from the other 
programmes. In the required courses in 
English, Social Studies, Health and 
Physical Education, the various sections 
have students from different curricula. 
We find that it is necessary that there 
be a certain amount of differentiation 
between the class work of the General 
and some of the Special and University 
Entrance students in these subjects. The 
presence of the "brighter" students in 
these groups seems to give greater scope 
to the discussions but the differentiation 
within the group places a heavier 
responsibility upon the teacher than in a 
homogeneous group. In the final analysis, 
it is simply a question of which aspect 
of the school programme the student 
wishes to emphasize and hence meet the 
requirements of the curriculum chosen. 
For instance, a student who wishes to 
qualify as being trained in the basic 
skills and understandings of Business 
Education is required to meet a higher 
standard in the required courses than one 
who choses them as an option. Natur
ally, many students qualify in more than 
one aspect of the school programme as 
the school operates on a forty period 
week and the student may elect thirt>'-
three periods of courses for credits per 
year. 

(To be continued) 
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History In a Changing World* 
By RoiiKKT L I V I N G S T O N E S C H U Y L E R , Dcfarimcnl of History, 

Columbia University 

P A R T I. 

SH O U L D students who seek a liberal 
education study anything in parlicular 

—mathematics, for example, rather than 
typewriting; history rather than automo
bile driving: Are there, in other words, 
any basic aims which liberal education— 
1 am not speaking of technical training— 
ought to pursue, and, if so, are th> an/ 
subjects, any branches of knowledge, the 
study of which is particularly calculated 
to realize these aims? 

A very little reflection shows that there 
are permanent human relationships and 
capacities, and it is my conviction that 
any sound system of liberal education 
must be built upon them. Change is 
today so obvious, so rapid, and so vocal 
that anybody "vho says that anything is 
permanent runs the risk of being called 
an old fogy or, worse still, a mid-Vic
torian. The word permanent is scarcely 
respectable in progressive circles. Change 
has become so unco-orditiated and dis
orderly that a moratorium on scientific 
research and invention has actually been 
proposed seriously. The accelerated pace 
of change in our life today has given rise 
to the pedagogical slogan, "Education for 
a Changing World." The Progressive 
Education movement has, no doubt, sub
stantial achievements to its credit, es
pecially in the realm of educational 
psychology, but it seems to be suffering 
from an uncritical belief in the mystic 
efficacy of educational change, no matter 
in what direction, a naive confidence that 
change is necessarily progress. "Like a 
baby shaking a rattle," an enlightened 
critic of Progressive Education has writ
ten, "we seem to be utterly content with 
action, provided it is sufficiently vigorous 
and noisy." And he went on to remark: 
"In the last analysis a very large part of 
American educational thought,.,inquiry, 
and experimentation is much ado about 
nothing." There is, indeed, no great 
novelty in tlie idea of a changing world 
or in a realization of the fact of change 
on the part of educators, as Professor 
Henry Johnson makes abundantly clear 
in his informing and charming little book, 
An Ir.troduction lo the History of the 
Social Sciences in Schools, which takes 
the novelty out of most of the supposed 

innovatioii.s of recent years in history-
teaching; a book, let me add, that ought 
to be read by all teachers of history and 
especially by all educational adminis
trators and curriculum experts who tell 
the teachers how to teach. 

In a physical sense, of course, nothing 
is permanent, and no long-range predic
tion of physical science is safer than that 
which foretells the extinction, under a 
dying sun, of the human race .ind all its 
works; if, indeed, some cosmic incident, 
such as the bursting of the sun or its 
collision with another star, docs not anni
hilate us in the meantime. But, disre
garding the unescapable doom in store 
for our descendants and taking the cos-
mically short-range view, we, as persons 
interested in education, can, and I t)elieve 
that we ought to, think in terms of per
manent human relationships and capaci
ties. For it is these, I submit, which 
should determine the aims of liberal 
education, however much the content of 
particular studies and branches of knowl
edge may change. 

One such relationship is that between 
man and the physical universe which 
surrounds and includes him and condi
tions his existence. This relationship is 
evidently a permanent one, unaffected by 
the changes and chances of this mortal 
life. This is not, of course, to say that 
man's conception of the universe has been 
unchanging, but ever since man has been 
man he has had some conception of i t 
Any programme of liberal education, to 
be worthy of the name, must include 
some study of physical science; and, in 
view of man's relation to his earthly 
abode, geography and geology ought not 
to be omitted. 
Another permanent relationship is im
plicit in the fact that man, whatever else 
he may be, is a living being. As such he 
is related to all else that lives. The claim 
of the biological sciences to a place in 
liberal education.does not seem open to 
dispute. 

•An address delivered to the Graduate Historical 
Society of the University of British Columbia, 
August 6, 1941. 
Brilhh Columbia Historical Quarterly, V O L . V . , 
No. 4. 
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Ever since man has been man lie has 
possessed tlie facnlty of speech. He is 
the talking animal. Without the capacity 
to use language, thought, obviously, could 
not be communicated, and it is very 
doubtful if there would be anything that 
could be called thougiit to communicate. 
Life could not be lived on a human level. 
No particular language is permanent, and 
some of the noblest of them are no longer 
spoken. Our own is only a few hundred 
years old and is continuously changing, 
let us hope for the better, though mid-
Victorians are not sure that this is 
always the case. It is an affectation, and 
usually an intellectually snobbish affecta
tion, to say that there is any one language 
which all educated persons must know. 
But everybody must know something of 
at least one language, and it would seem 
to be desirable that he should be able to 
use it fluently, correctly, and forcefully. 
This suggests another objective of liberal 
education. It is not unheard of for men 
and women tc reach the stage of univer
sity work without the ability to write the 
English language with precision and co
herence. It is one of the scandals of 
secondary and collegiate education. 

A l l persons, except idiots, are capable, 
in some degree, of logical thought—of 
making correct inferences, perceiving im
plications, detecting fallacies. This fac
ulty appears to be a permanent attribute 
of homo sapiens. It is what gives him the 
right to call himself sapiens. But it is a 
facultj; that needs to be cultivated and 
disciplined, and under cultivation and 
discipline it has made possible what are 
perhaps the loftiest soarings of the 
human mind. Even in the speaking and 
writing of persons who pass for educated 
non-seguitttrs and other confusions in 
thought are often encountered. For the 
cultivation of the logical faculty mathe
matics (broadly defined) is the unrivalled 
instrument. Liberal education cannot do 
without mathematics. 

The subjects known as the social 
sciences are comparatively late arrivals in 
the curriculum, either in secondary or in 
higher education, mere infants alongside 
of mathematics. The reason for includ
ing them, or some of them at least, in 
any programme of liberal education is 
that one of the outstanding permanent 
human relationships is that of the indi
vidual to society. No man liveth unto 
himself. Community life is as natural 
to humankind as to ants or bees. The 
notion that man first lived in a pre-social 
state of individual self-determination—a 
"state of nature," as it used to be called 

—hov,'ever influential it may have been 
in the history of political theory, never 
had the slightest foundation iu fact. It 
was his gregariousncss that enabled man, 
first, to survive, and then to become 
civilized. Today we are all members of 
various groups, and it behooves us to 
know something about their nature, their 
organization, and their functions; and 
this brings sociology, economics, politics, 
law, and other social studies into educa
tion. Nowhere else, it may be remarked in 
p.issing, is the current educational fer
ment so heady and effervescent as in the 
field of ihe social sciences; nowhere else 
is "education for a changing world" 
changing so vociferously. 

Tlie last permanent human relationship 
of significance for education that I would 
remind you of is man's relationship to 
the past that stretches indefinitely behind 
him. Wc know something from personal 
memory of an infinitesimal part of the 
very recent past; but for anything beyond 
this our knowledge of what has happened 
must depend upon records of some kind 
and the uses we can make of them. That 
is to say, it must depend upon history. 
And even history can give us only some 
glimpses, for only a few fragments of 
the structure of past events can ever be 
recovered. George Macaulay Trevelyan 
has put this thought in an eloquent meta
phor : "On the shore where time casts up 
its stray wreckage we gather corks and 
broken planks, whence much indeed may 
be argued and more guessed; but what 
the great Ship was that has gone down 
into the deep, that we shall never see." 
In view of the length of time during 
which these corks and broken planks 
have been more or less systematically 
gathered and pieced together it may seem 
strange that history was so tardy in 
making its appearance in formal educa
tional programmes. Historical study was 
not a part of the educational curriculum 
in antiquity or in the Middle Ages. His
tory was not one of the Seven Liberal 
Arts. Its value in formal education 
does not seem to have been very seriously 
urged before the sixteenth centurj-. It 
appears to have been in that century and 
in Germany that it took its place as a 
recognized subject of study in schools. 
The earliest chair of history to be estab
lished in an English university was the 
Camden Professorship of Ancient His
tory, at Oxford, founded in 1622. A 
century later, in 1724, Professorships of 
Modern History were established at Ox
ford and Cambridge. In English schools, 
history, apart from ancient history, which 

4 
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came in as ancillary to Greek and Roman 
literature, was scarcely studied at all 
liefore the nineteenth century. 

History, it should be emphasized, is 
not co-ordinate with the other subjects 
that have been mentioned. It is really 
not a "subject" at all. It belongs to all 
subjects; it is a way of studying anj' of 
tliem. You cannot study language 
mathematically, or mathematics biologi
cally, or physical science politically, biii 
you can stndy the physical sciences, 
language, and mathematics, as well as 
the social sciences, historically. You can 
study anything historically, and to call a 
person a student or professor of history 
leaves him about as indeterminate as to 
call him a student or professor of knowl
edge. History is commonly thought of 
novyadays as related most closely to the 
social sciences, but really it has no 
greater natural affinity with them than 
with art, religion, physical science, or 
what you will. 

The educational values of historical 
study and the educational aims it ought 
to pursue have long been subjects of 
discussion nnd controversy. If we review 
briefly some of the educational claims 
that have been made for history, a signi
ficant conclusion, I think, will present 
itself. 

An immense amount of historical study 
and writing has been inspired by a 
religious motive. Historical interpreta
tion has always been influenced by the 
prevailing intellectual climate. In the 
ages of religious faith, when theolog>' 
was' the queen of sciences and history 
was written by churchmen, events were 
viewed as having taken place under an 
overruling Providence. To Christian 
Fathers and media;val monkish chroni
clers—and not to them alone—a convic
tion that the historic process had been 
controlled by a Divine purpose was the 
essence of the philosophy of history. 
Such was the historical interpretation of 
Bishop Bossuet, in his Discours sitr 
I'bistoire universelle, a work that has been 
called "the last great monument of the 
Augustinian philosophy of history"; and 
so he saw the Roman Empire, which 
united under a single rule so many dif
ferent peoples formerly alien to one an
other, as a potent means created by 
Providence for the spread of the Chris
tian gospel, an interpretation which had 
been a commonplace of Christian histo
riography since the days of St. Augustine 
and his disciple Orosius. History thus 
conceived was the handmaid of religion 
and a boundless source of human edifica

tion. Its function was to "assert Eternal 
Providence and justify the w;iys of God 
to man". It needed no other, and could 
have no higher, educational justification. 

The conception of history .i.s an ethical 
guide has had a long cireer. According 
to Tacitus, the great virtue of history 
was to prevent meritorious .ictions from 
being forgotten and to deter men from 
evil by fear of posterity's reprobation. 
This ethical object natur.iUy appealed to 
Christian moralists and reformers. Thus 
the Venerable Bedc wrote: "1 f history 
relates good things of good men, the 
.ittentivc hearer is excited to imitate that 
whicli is good; but if it mentions evil 
deeds of evil men, the pious reader learns 
to shun that which is hurtful and per
verse, and is excited to do things which 
he knows to be good and pleasing to 
God." A similar thought was in Luther's 
mind when he said that from history "v/e 
learn what thii.gs those who were pious 
and wise pursued . . . and how it fared 
with them, or how they were rewarded; 
and again how they lived who were 
wicked and obstinate in their ignorance 
and what punishments overtook them." 
History thus conceived was a branch ol 
homiletics, exhorting to virtue and de
terring from vice. Its primary function 
was to preach. 

The belief that history repeats itself is 
very old and very persistent. It was held 
by Thucydides and is held nowadays by 
many men in the street and by some 
educators. If this belief is correct, then 
a knowledge of the past enables us to 
predict the future. History becomes 
prophet. Many historical philosophers 
have played with this alluring idea, which 
originated in an ancient theory of recur
rence in history. Its best known recent 
exponent was Oswald Spengler with his 
doctrine of a cyclical development com
mon to all cultures—a doctrine elaborated 
with the fruits of omnivorous reading, 
philosophical embroider^-, and poetic 
fervor, and presented with unbounded 
self-confidence and dogmatism. "Every 
culture," Spengler announces, "every 
adolescence and maturing and decay of 
a culture, everyone of its intrinsically 
necessary stages and periods, has a defi
nite duration, always the same, always 
recurring with the emphasis of a sym
bol." Before the publication of his 
magnum opus, Der Untergani dcs Abcnd-
landcs, everybody was free, so he tells us, 
to hope what he pleased about the future, 
inform himself of what can happen "and 
therefore of what, with the unalterable 
necessity of destiny and irrespective of 
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personal ideals, hopes or desires, zciV/ 
happen." If we know what befell Baby
lon, we know what destiny has in store 
for London and New York. History, as 
conceived by .Spengler, offers the possi
bility of "predetermining the spiritual 
form, duration, rhythm, meaning, and 
product of the still unaccomplished stages 
of onr Western hi.story." If tlii.i, or 
anything approaching this were true, the 
eduaitional utility of historical study 
would need no further justiiication. 

The use of history as an instrument of 
patriotic propaganda is familiar to us all. 
It seems to be about as old as patriotism. 
Professor Johnson refers to a history 
textbook published in Germany in 150S, 
the purpose of which v/as _ "to make 
young Germans proud ol their German 
past and to stimulate them to enlarge the 
fame of Germans." It? author flourished 
rather early in the history of patriotism, 
but highly developed patriotic hi'jtoriaus 
of later times have not been able to im
prove much upon his technique, for "he 
wrote," says Johnson, "of anything that 
promoted his purpose, and anything 
which did not seem to promote his pur
pose he simply excluded." He actually 
accomplished the patriotic feat of exclud
ing Canossal His spiritual descendants 
are flourishing throughout the world 
today, and the young of all nations are 
being made duly proud of their national 
past by means of history in school. 

At present the most "progressive" edu
cational opinion regarding history is that 
its only real value is to explain the 
present. According to this view history 
is useful only as giving the setting of 
current events and the background of 
contemporary civilization; and so-called 
"contemporary history" is necessarily the 
most important part Of history. The 
educational claims of "contemporarj-
history" are by no means novel; they 
have been set iorth from time to time 
during the last two or three hundred 
years. And were not the greatest of the 
ancient historians—Herodotus, Thtiyci-
dides, Tacitus—contemporary historians? 
But the - past - as - explaining- the - present 
doctrine no doubt owes much of its cur
rent vogue to the comparatively recent 
spread of evolutionary habits of thought. 
As to the predominance of this doctrine 
in the teaching of American schools 
today there seems to be no doubt. Speak
ing from the fullness of his knowledge. 
Professor Johnson tells us that history in 
the school curriculum "now revolves 
around current problenis in about the 

w.iy that history in the eighteenth cent
ury revolved aromid example i of con
duct." In both cases, he adds, the prin
ciple is "to take out of the past only what 
is directly useful in the present." In 
our college, too, the trend toward con
temporary history has been marked Jt 
should not he inferred that I have any 
quarrel with the study of recent history. 
! nierely deny that it is the only part of 
history that is worth serious study, that 
one who concerns himself with remoter 
periods is wasting his time and should 
be dismissed with contempt as "a mere 
antiquarian." 

Now the significant thing, it sems to 
mc, about all such theories of the utility 
of history as I have touched upon is 
this: that the attempt to derive from the 
study of the past the educational values 
that are sought for, results in a treatment 
of the past which is repugnant to that 
spirit of tree inquiry that is the essence 
of the scientific attitude, whether in the 
study ot history or ot anything else. 
Nothing could be more unscientific than 
to select historical materials, interpret 
events, and organize a narrative in the 
light of some assumption, and then to 
claim that "history teaches" the truth ol 
that assumption. Such raids upon the 
past do not acquire scientific respecta
bility even if the raiders have complete 
faith in the truth of their assumptions, 
and the objectives which they have in 
view happen to be ethically or socially 
desirable. It would be superfluous to 
demonstrate that the attitude of those 
who look upon history as a means of 
inculcating morality or patriotism is far 
removed from the spirit of science. But 
what about the attitude of those who 
believe that it is the prime business of 
history to explain the present ? . This 
doctrinchas captivated Progressive Edu
cation; it is a cherished article of faith 
of what has been called for the last 
thirty years or so the "new history"; it 
has been embraced with ardour by social 
scientists. It deserves the thoughtful 
consideration of all mature students of 
histoo'. (To be continued) 

TH E other night I asked Frank Adams 
(Franklin P. Adams, "Information, 

Please") how he remembered so much. 
He told me that when he was a boy one 
of his school teachers told him ha viust 
remember everything he learned,' and 
Frank thought the teacher meant it I — 

F R A N K C A S E . 
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The Question Box 
Letters intended for this department should be addressed to 

Mu. E . F . MiLi .ER, P.O. Box 31, Lynn Creek, b.C. 

T HV. Question Box, ii" one may so 
desitjiiatc liim.self, sits down to liis 

liattered typewriter witli somewhat mixed 
feelings. Tomorrow is the deadline for 
the magazine and there is to hand Init 
one (jiicstion with its answer. Two other 
questions have been submitted and their 
answers will be ready tomorrow morning, 
the Question Box hopes. Copy more or 
less promised has not arrivcl. Does this 
mean that teachers kiio\^ all the answers 
or have they no faith in the ability of 
the Question Box tc find people who do 
know the answers? Is it too much 
trouble to write down the answer to some 
(inestion that has troubled you after you 
have found a solution? More than half 
the copy that has appeared in this column 
has been the result of hair-tearing neces
sity at the last moment on the part of 
the Question Box himself when there 
was not onougii copy to justify a headline 
in the magazine. Alway.s he ?aid to 
himself, it will be different next time. 
Someone will submit a whole ream of 
copy. Some of those thirty letters sent 
out in September will come back, like 
bread cast upon the waters, with jam on 
them. Perhaps some of the chairmen or 
secretaries of Pall Conventions will find 
that whole page of questions that were 
asked and answered and sul)mit them. 
Even if written in pencil on birch bark 
they %vauld be a welcome interruption to 
this disconcerting isolation in which the 
Q.B. finds himself. 

Q U E S T I O N ; A _ recent ncivs item re
ported thai Manitoba is using Grade XII 
pupils to make up for the current short
age of teachers in that province. This is 
dune by granting special certificates. 
.Already about one hundred and fifty of 
these special certificates have been 
granted. What are the implications of 
this move for us in British Columbia/ 
How may it affect the rural teachers of 
this province? 

.^NSwfat: Tlis policy of granting spec-
~: ial certificates is spreading rapidly. It 

, seems that Saskatchewan, in spite of 
the compulsory membership in its 
eachers' organization, is going to have (o 
,ace a similar problem. . \ recent issue 

' of News^veek had an article mentioning 
.similar conditions in the United States. 
Dr. A . Myers of New York University 
predicts a shortage of 50,000 rural 
teachers and 10,000 vocational teachers 
bv the end of this year. He states the 

average .salary of rural tcacher.s to be 
btlweeii $1300 and $1400. Tlie low for 
white tcacliers is about $-l7W and for 
-Vegroes in Arkansas, $270. In many 
states the plan is to issue special certifi
cates. Louisiana will issue luOO, Ten
nessee 300, and Kentucky 250. Besides 
this the enrolment for teacher training is 
down II per cent. Dr. Myers' recom
mendation is that teachers' salaries be 
raised 15 per cent. 

Now this situation is a direct result of 
Ihe low wages that have been paid to 
teachers for many years. As soon as 
other jobs become plentiful teachers ;ire 
forced into tlitin in order to get an 
adequate living standard. 

What are the implications for British 
Columbia? It would seem that we of 
the Britisli Columbia Teachers' Federa
tion should take definite steps at once to 
see that the Superintendent of Education 
for the province takes no similar action. 
Should such action be taken, all that this 
association has fought for for years 
would be destroyed. Salary scales would 
come tumbling even lower; the standard 
of teaching wovild decline; even the 
Federation itself might conceivablj go 
to pieces, as who woidd join it if it could 
defend the interests of its members no 
better than that? 

Obviously the rural teachers would be 
hardest hit. Many woidd get the coveted 
city positions at what would be increases 
over the rural minimum, but at what 
would be low salaries where living costs 
arc high? Those who could not get b".-: jr 
positions would be in competition with 
the special certified teachers. This would 
not be a competition based on ability, 
education or experience but on a willing
ness to work for less. 

What steps can be taken to forestall 
the danger? Two courses M least are 
open. First, we can all join the British 
Columbia Teachers' Federation and build 
a strong organization which will direct 
its Executive to take every possible /tep 
to prevent government action v.i tliis 
direction. Second, we can gain strength 
and power by affiliation with the Cana
dian Congress of labour .iiid so gain the 
support of the people whose children we 
are educating, 

P.S.: Concluding thought. It is now to
morrow; or the day after. The other 
tŵ o questions did 110/ turn up. ,\s a 
result, the Question Box a'" comes to 
hat rather shorthandcd'.' 

1 
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Hooks for review and correspondence 
addressed to Miss L I L L I A N C O P E , 

lIOlv'OUK T O W i r O M I l O N O U k 
]S DUK 

A V K you as yet secured your coiiy 
of riiv first Fifty Years, 18'X)-1910, 

the history of Vancouver liigli schools? 
It will be found to appeal especially to 
those many who from time to time have 
been intimately concerned with the activi
ties and interests of King Edward High 
School—formerly known as Vancouver 
High School—but will find inltrested 
readers in a still wider circle. The book 
is well printed, admirably illustrated, and 
attractively bound, and its 160 pages 
record the results of an obviously enor
mous amoimt of labour and research. To 
this task many persons have contributed, 
but our gratitude is owing especially to 
Mr. K . A. Waites and his editorial 
collaborators, Miss K . H . McQueen and 
Mr. Thos. Pattison. 

The book, of course, deals with early 
explorations and with the founding of 
Vancouver. An interesting photograph 
shows the first school as it stood, in 
1872, in the half-cleared wilderness about 
Hastings Mil l . Interesting data regard
ing early teachers and pupils are pro
vided. We are reminded, for example, 
that Agnes Deans Cameron taught iii the 
Granville school in the early 'eighties. 

Chapter II deals with the fotniding, in 
1890, of Vancouver's first high school, 
which, as with proper pride the authors 
record, had by the end of a decade 
grown into a college, "nucleus of the 
future University of British ColumbU", 

One of the many photogravures that 
particularly interested the reviewer is a 
panoramic view of Vancouver, taken 
from the tower of the "new Vancouver 
high school", 1905. There 'u no sign of 
other buildings in the vicinity. Looking 
nor.Iiward one sees, to the left, the 
forested Indian Reserve of Kitsilano and 
observes that in those days False Creek 
extended to the foot of Grandview. 
Another picture reminds us that a nar
row roadwcy through towering forest is 
really Granville Street South. 

Ample attention is given to die history 
of school sports but the gradual growth 
of new educational ideas, ideals and 
methods is also given thought; and some 
two-fifths of the book is devoted to the 
many other secondary schools that have 
come into existence to reinforce the work 
of the mother-school as the city grew. 

What We Are Reading 
bearing upon book rev'.nvs should be 
35po West 22nd Ave., Vancouver 

To old-timers it will be a pleasure to 
read pages that at every turn recall the 
faces of old friends and to younger 
readers 'i'hc First Fifty Years will bring 
a strengthened realization of the almost 
miraculous development iiossihlc lo a 
western Canadian town, partly hy virtue 
of geographical .idvantagcs, partly by 
virtue of the courage and foresight of 
men and women who refused to be 
discouraged. 

Of course there are omissions, some 
perhaps inevitable, others rather inexplic
able. As an old Kitsilano man, 1 found 
the article on Kit.silano Junior and Senior 
1-1 igh School disapiiointing. I missed too 
many names that deserved to have a place 
in the record; that of the late John 
Kcenan, the lather of "Kitsilano High 
School Life", the school paper that did 
so much pioneer work and has developed 
to such outstanding importance in its 
field; Edward Chamberlain, whose ser
vices in connection with the equipment of 
the stage, for example, his colleagues 
have not forgotten; the contributions of 
Miss R^jnisay, Miss Molly Jackson, A'iiss 
Casselmaii, M . McLellan, and others, 
notably J. W. Shore, surely called for 
recognition even in a very brief history 
of this .school. More needed to be said 
of the achievements of Kitsilano in the 
fields of art, music and drama; remem-' 
ber "The Midsummer Night's Drcem"? 
Whether omissions eijually conspicuous 
occurred in connection with other schools 
I do not feel competent at present to say, 
nor have I any suggestions to offer as to 
who (if anybody) cut out or refused tlie 
fifteen or twenty lines needed to make 
the Kitsilano article so much more 
acceptable.—N. F. B. 

A N E W A P P R O A C H TO H E A L T H 
T E A C H I N G 

•OIK tlie Body Works by L . S. 
• Michaelis, M.D . ; Longmans, Green 

& Co., Toronto; 1940; pp. 57; cloth-
bound; $0.55. 

This little book is a simplified treat
ment cf human anatomy and physiolog>'. 
It covers all essentials and would be a 
help in the teaching of Health up to 
Grade X I . 

It is a book that is easy to read. 
Throughout, parallels are drawn between 
the various parts of the body and differ-
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ent maciiines, mechanical devices, or 
.mimais, giving a refreshing angle on the 
suhjects of body functioning an<l struc
ture. Students would enjoy this book, 
and to teachers of Health it can supply 
many new ideas of approach to the 
general subjects of body control, circula
tion, digestion, respiration, and so forth. 

Each page is illustrated with marginal 
drawings by Kuffer-Sachs. These dia
grams (58 in .all) are clear and interest
ing, adding greatly to the ease of under
standing the text. In addition, several 
excellent photographic plates arc included. 

A 16-page supplement on First .Aid, 
covering open wounds, burns, broken 
bones, shock, and unconsciousness, con
cludes the book. Here again many exam
ples and diagrams are used. 

Health teachers would be well advised 
to obtain a copy of this book. It would 
ha worth while for the illustrations and 
examples alone, for these arc used so 
successfully throughout the book. —E. B. 

S O C I A L STUDIES 

ANCIENT and Medieval History by 
Chester W. New and Charles E . 

Phillips; J. M . Dent and Sons (Canada) 
Ltd. ; 1941; pp. S36; price $1,00. 

Here is a book which should prove of 
considerable help to teachers of Social 
Studies IV. Covering, as it does, the 
period from "Prehistory" to "The Voy
ages of Discovery", it should serve as a 

^satisfactory supplementary reader to 
'accompany the prescribed text, "Civiliza
tion in Europe and the World". 

Ancient and Medieval History is a very 
readable book from the student's view
point. It is attractively illustrated, simply 
and directly written in language he can 
understand, but the author docs not 
"write down" to him. The book makes 
a point of giving^ him the derivation of 
words which might otherwise remain 
obscure in meaning. 

This reviewer feels that Messrs. New 
and Phillips have succeeded to quite an 
extent in getting away from the old type 
of "political" history. In their book they 
have stressed the cultural development of 
the various periods, especially the Peric-
lean Age and the Age of the Renaissance. 
Here well chosen and generous illustra
tions help to give the student an idea of 
some of the world's great art. 

Emphasis is given to the lives ot the 
ordinary people during the centuries of 
development. The rich and varied lite 
in Athens, the bleak life of the medieval 

peasant, and the rise of the townsmen 
arc all handled in a simple, direct way 
which sliould appe.'d to the student. 

The print is clear, the paper of good 
(jnality, and the illustrations are attrac
tive. The binding looks as though it 
would stand up well.—R. A . M . 

F A R M L I F E 

HAI'Py Days On the 1-arni by Ella 
H . Day; Longmans, Green & Co., 

Toronto; 1941 ; cloth-bound; price, $1.10. 
Happy Days On the Farm, a reader 

for Grade IL HI .-uid IV, is the story of 
Ronnie and Ruth—a pair of twins—who 
visit their grandparents on a farm. To 
the city children the wonders of rural 
lite are introduced in a most fascinating 
manner. A l l phases ot country lite are 
dealt with in story form—a country fair, 
a picnic in the woods, trips to the post 
office, general store, and railway station, 
the planting ot seedlings, and a rural 
school—all these experiences are treated 
as adventures. • Although the child may 
be using this book primarily for practice 
ill reading, he is, at the same, time, en
joying himself and gaining a fund of 
information. 

For pupils attending rural schools 
Happy Days On the Farm will have an 
equal appeal because it makes their daily 
experiences very important. 

Introduced into the story (incidentally, 
of course) are moral and social lessons 
—kindness to animals, the necessity of 
neatness, generosity, co-operation, indus
try, and other qualities that typify the 
good citizen. Forty-three amusing 
coloured drawing by Jack Merryweather 
are an added attraction to a book that 
should prove to be one of the most 
popular supplementary readers of the 
year.—L. C. 

DO Y O U W E A R C L O T H E S ? 

C LOTHES mth CItaractcr by Craig 
and Rush; LiUle, Brown & Co., 

Boston; Copyright, 1941; price $1.65. 
Accompanying "Charm Chart", price ISc. 

This book is primarily written for the 
girl of High School age to be used as a 
text in school and also to help girls— 
not privileged to take Home Economics— 
with their personal problems. There is 
a preface "To the Teacher" and also one 
"To the Student". The information is 
planned on a project basis so that the 
girl may diagnose her case for herself 
with a minimum of outside direction. 
The five aims of the book are clearly 
stated so that the girl reading it may 
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easily recognize what she wishes to find 
information on. The aims are as fol
lows : first, to provide a guide to good 
grooming and care of clothing; second, 
to help in choice of colour and design; 
third, to give a knowledge of time and 
money budgets; fourth, to provide a 
background of consumer information; 
fifth, to show how historic costume in
fluences clothes of today. 

There are many excellent il ustrations 
which are very up-to-date, such as 
sketches on posture, coiffures, and what 
to look for when you buy various articles 
of clothing. 

The hook is written in an appealing 
manner. The five units which carry out 
the aims outlined above arc "Good 
Grooming is the Secret of Charm," 
"Selecting Your Clothes is a Joy," "Well 
Planned Budgets Benefit the Consumer," 
"Buying is a Game for the Well In
formed Consumer," "History Repeats 
Itself in the World of Fashion". At the 
beginning of each imit is an extensive 
list of reference books, pamphlets, and 
course material that help enrich the unit. 
.'\t the end of each chapter is a list of 
suggested class activities, home practice, 
and the use of the charm chart pertain
ing tot that particular unit. Addresses 
of publishers and commercial firms are 
listed in the appendix. 

The Charm Chart, which is for use 
along with Clothes With Character, is a 
twenty-one page booklet containing thir
teen charts. What is your personality 
rating? What is your personality type? 
How well groomed are you ? How well 
do you care for your clothes? and so on. 
There are lists of questions under each 
section with space and directions for 
scoring. It is a good textbook. 

- M . N . K . Campbell. 

A N E W G E O G R A P H Y SERIES 

MAN the World Over, by C. C. 
Carter, M.A. (Lecturer at the 

School of Geography, Oxford) and H . C. 
Brentall, M .A . (Assistant Master at 
Marlborough College.) Maps by R. H . 
Sherboum. Published by 13asil Black-
well, Oxford, 1938. Reprinted 1939. 
Three volumes. Price, each, $1.35. 

Man the World Overcomes, in a series 
of three volumes. The aim of the authors 
is to present the simplest picture of the 
world without sacrificing the cohesion of 
its parts. If the pupil is to take an in
telligent interest in the earth, it must be 
explained to him in some kind of logical 
order. The truths (and assumptions) of 
physical geography interest him very 

little unless lliey are related to the lives 
of his fellow-men. Thus the iuunan 
aspect of geography is tlie most impor
tant. This scries begins with the simpler 
cases of human response to environment 
—as found in the world today—and pro
ceeds to more complex, with as little 
multiplication of detail as the conditions 
permit. The most characteristic aspect 
of each country is emphasized. 

Throughout the volumes are a very 
considerable number of diagrams and 
illustrations adequately explained. Ap
pended to each chapter are questions on 
the mo.st important points in the lesson. 
Teachers of Grades VI , VII , and VIII 
would find this series invalu.ible. 

Volume I. Drawings by Sj'lvia Hay; 
pp. 248. The human geography of this 
volume begins with Australia where is 
found a hoir.ogeneoiis civilization devel
oping in an almost empty continent. The 
racial complication increases as one 
passes on to New Zealand, the Pacific 
Islands, South America and Negro 
Africa. In the north of Africa are the 
desert-dwellers in their most typical acti
vities. Next part tellj of the old civil
izations of rXrid Asia, the teeming lands 
of Monsoon Asia, and ends with Japan. 

Volume II. Drawings by Marion Riv-
crs-Moorc. Pp. 263. This volume com
pletes the survey of the world. It begins 
with Central America anrl passes first 
north, then east over Europe to Silieria. 
Thereafter it returns to the British Isles 
and treats their component part.' in detail. 
A few chapters are devoted to geological 
and climatic topics. 

Volume III. Drawings mainly by John 
Farleigh; 264 pp.; 1941. In this vohimc 
the authors have purposely ignored the 
cataclysms of the moment because they 
feel they do not alter the facts dealt with, 
nor can, in the long run, affect the topics 
discussed. These topics arc "World 
Economy," and "Population and Colon
ization"—each in a separate part. Each 
part is further divided into two largely 
independent series of five chapters, mak
ing complete units. 

This scries is very interesting and 
instructive. 

T HE B. C. Teacher is in receipt of a 
handsome reprint of an article, or 

series of articles, published in The Book
seller and Stationer, dealing with "One 
Hundred Years of Progress" on the part 
of a firm known to every teacher in 
Canada—The Copp Clark Company, Lim
ited, Toronto. The business was founded 
in 1841, though Messrs,, Copp and Clark 
did not enter it until eai-ly in the 'Sixties. 



run H.c. rv..-\ciiiiH 
rage 288 

Correspondence 
T H E Y E A S H A Y l : : IT 

Prince Rupert, B.C. , 
January 28tli, 1942. 

Editor, The B. C. Teacher: 
While I feel that the "Ca.se .'Ngainst 

Compulsory Membership" is quite hope
less yet I am tempted to comment on a 
I'ew of the points in the reprint. 

.'\ctually the article merely claims that 
a minority should decide. There were 
787 members who voted against the draft 
bil l ; there were 2507 who voted lor it, 
a majority of more than three to one. In 
even the most serious of national ques
tions in a democratic organization or 
country a straight majority decides, and 
the minority shonld actiuiensce. 

Then very complacently we are in
formed that the 700 who refrained from 
voting really voted on the side of the 
opposition But they did not. 

Another tremendou.sly convincing argu
ment is "that it is a known fact" that 
several refrained from voting because 
they knew that by not voting against the 
bill they were voting against it. It gets 
somewhat complicated. And mark you 
the tuunber, "several". These had already 
been counted in the 700 who did not vote. 
Now the writer naively counts them 
again. 

In the fifth "heading" we are warned 
of the danger of the trend away from 
democracy. This by one who wants the 
opinion of 707 to outweigh the opinion 
of 2507. 

Is there anything more vicious, even in 
a democracy, than the dictatorship of the 
minority? 

The "case" is not a good one. 
Yours truly, 

J O H N S. WII.SO.V. 

toall,onng,,eo,,le.Thep=. 

- ; ^ e = i : ' ' T i ; ^ : n s f e of . n . ^ 
time seemin_gly remote makes mci . 

" L I N C O L N B E L O N G S T O T H E 
W O R L D " 

2334 Balaclava St., Vancouver, 
January 30, 1942. 

Editor, The B. C. Teacher: 
The 12th of February is "Lincoln 

Day". Too long, in the opinion of this 
writer, it has been considered a matter of 
interest to the United States only. 

Abraham Lincoln belongs to the world. 
This great love of freedom, so humble, 

so selflessly devoted to an ideal, belongs 
to all time, and to no time more than to 
our own. 

Records of his life and of his speeches 
are readily available. The story appeals 

a time seemnigiy l e n u j i v 

expressible. The historic simiilific'itior 
is justified, and our hearts tell us has 
more of truth, as against_ bare fact, than 
wc have of late been willing to admit. 

The Boys' and Girls' Department oi 
the Vancouver Public Library have 
kindly prepared the appendeil list of 
hooks about Lincoln. Most books of col
lective biography for young people have 
a chapter about him. The February issue 
of almost every American periodical 
features "The Great Liberator". 

The writer feels that teachers who 
awake in ;heir pupils an interest in a 
hero-worship of .-\braham Lincoln .iiid 
what he stood for, will have helped build 
true and strong the foundations of the 
better world wc hope that they will make. 

Yours sincerely, 
M A R Y E . C O L M A N . 

(a) d'Aulaire, Ingri and d'Aulairc, 
Edgar P. Abraham Lincoln, Doubleday. 
$2; 1938. An introductory biography and 
distinguished picture book for Grades 
III, IV and V . Emphasizes early inci
dents of Lincoln's life and gives an 
excellent picture of pioneer conditions. 

(b) Sandburg, Carl. Abe Lincoln 
Grows Up; with illustratioris by James 
Daugherty; Harcourt; $2; 1928. Ii:arly 
chapters from the author's adult book. 
Shows only Lincoln's boyhood and early 
manhood. Good style and important illus
trations. For the ll-year-old and older. 

(c) Lorant, Stefan. Lincoln: His Life 
in Photographs. Ducll; $3; 1942. An 
interesting example of biography through 
pictures. 400 illustrations. 

(d) Nicolay, Helen. The Boy's Life 
of Abraham Lincoln. Appleton; ?1.7S; 
1906. Inspiring story, based upon a 
standard adult biography. 

K E E P E Y E O N O B J E C T I V E S 
Vancouver, January 28, 1942. 

Editor, The B. C. Teacher: 
I have followed with interest your 

series of editorials on Departmental 
Examinations dealing with question 
papers for pupils writing on various final 
tests in their course subjects. The con
tinued insistence on the objectives of the 
study as laid down in the objectives pre
facing each subject, seems to mc of great 

http://Ca.se
file://'/ctually
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validity as an argument in favour of an 
examination wliicli adheres closely to tliis 
jioint 'sf view. Chance term or unit tests 
liy individual teacliers have little validity 
for a final Departmental h^xaminatioii 
for the obvious reason iliat they are too 
apt to cxhil)it the idiosyncracies of the 
teacher testing the eiTects of liis own 
presenlation of the unit (and of right 
migiit test detail), rather than stressing 
generalizations on the broader aspects of 
the entire course. In inost cases one 
cannot help being impressed hy the fact 
that such papers have heen care fully 
appraised, in this respect, hy the Depart
ment, where such papers have heen for
warded to them. However, as you have 
pointed ont, some lapses are hound to 
occur, and one is impelled to express 
appreciation of the cordial reception 
given to constructive criticisms l>y onr 
group of specialists in the various sub
jects, where such have been offered from 
time to time. 

May 1 add that the objectives of the 
courses being given such prominence is 
a gentle reminder to the teachers of the 
various subjects to see that the subjects 
arc presented to the pupils in this m .̂n-
ner, rather than as isolated factual de
tails. Details must be giveit, but their 
validity must lie in the implications of 
such facts, or in other words, generaliza
tions, in tills world of human values or 
relationships. For instance, pupils, in 
the study of Human Geography, learn 
of human iie»;ds, such as food, shelter, 
clothing, etc., and that in some countries, 
all efforts of production in this direction 
have been dictated by the motive of 
private gain and not for the primary 
object of feeding, sheltering, clothing, 
etc., the human beings of the countrj-. 
Malnutrition, leading to physical unfit
ness is purely a secondary concern, so 
long as profits are made and maintained. 

The above is merely a generalization, 
but will serve to illustrate the point at 
issue. Pupils graduating from High 
School should be able to make judgments 
and appraise issues, and draw valid con
clusions in this young people's world 
which will shortly be their inheritance 
and their trust. Mastery of detail indi-
cat'̂ s only a good memory: ability to 
generalize and reach sane and valid con
clusions in the light of all known facts, 
is an indication of intelligence. Long 
live intelligence. 

I am impressed by the fact that the 
framers of our Courses of Study are 
men and woinen of foresight and intelli
gence, refusing to be awed or bound by 

the traditions of the past, insisting rather 
that the stiulie.'i he frametl lo meet the 
needs of the present generation. .And 
I, for one, welcome the changes which 
hav been introduced into our studies in 
High School and University. The pres
ent needs tleniand that other changes he 
made, regardless of upset lime tables and 
time table difficulties. The educational 
needs of the age must lie paarmounl. 

"Let knowledge grow from more lo 
more. 

But more of reverence in us dwell. 
That mind and soul according well 

M.iy make one music as before 
Hut vaster." 

C . F. CONNOR. 

P A G E MISS C O L M A N 
2 Du Maurier Blvd., Apt. 306, 

Toronto, aiuiary 14, 1942. 
Editor, The B. C. Teacher: 

I want to tell you how very much I am 
enjoying the privilege of receiving your 
magazine. It is sinipjy crammed full of 
interest. 

I find it a real inspiration lo read of 
the accomplishments of teachers in the 
other provinces and it is obvious that the 
teachers of British Columbia have excel
lent leadership. 

Wishing you continued success, I am. 
Cordially yours, A G N E S M E E K . 

P.S.: I think "Jefferson Jones" should 
go lo the Junior Red Cross Magazine! 
He is very induential, and a knockout 
success in choral reading.—A. M . 

" W H A T ' S W R O N G W I T H 
E N G L I S H ? " 

Quesnel, B. C , 
January 8, 1942. 

Editor, The B. C. Teachcr: 
After reading "What's Wrong with 

English?" by Mr. Eric Dunn, in your 
September issue, I jotted down a few 
more questions relative thereto. I did 
not get around to submitting them to 
either yourself or Mr. Dunn before the 
October issue came out with your very 
careful analysis of Mr. Dunn's question. 
Early in that article you suggested that 
we might have a better course some day. 
1 offer further that it is not a matter of 
only a better course in English, ^ ' i but 
better courses in English all Inc way 
through. 

Keeping in mind some of the units in 
English V and English IV, as they are 
presented by the programme of studies, 
please consider the following questions: 
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1. Wliy is tlif novel nul tanglit in tlie 
senior higli school conrscs of liritish 
Columbia? 

2. Why are pupils allowed to finish 
Grade X I with the impression that Ten
nyson is jnst another old classicist? 

3. Why are the works of Henry 
Drummond looked upon as mere comedy? 

4. Why are Wordsworth and Shelly 
considered to be the only real Nature 
poets ? 

5. For those not taking special work 
in the drama, why can the teaching of 
drama be confined to Shakespeare's his
torical tragedies? 

6. Why is it leccssary to impress 
children, by. the examples selected and 
collected in the prose te.xts, that the 
greatest field of modern expression is 
that of writing on scientific subjects? 

7. When well-annotated texts are 
available, why are such poorly annotated 
texts as Treasury of English Verse im
posed upon us Jacks-of-all-subjccts? 

8. Why should teachers and pupils in 
rural high schools work like Trojans 
over the formalities of English poetry 
when the august Board of Examiners 
cannot be bothered with them? 

This school year I have, as the major 
part of my work, all the English from 
Grade V I to Grade XII , inclusive. I am 
beginning to make further discoveries 
which lead me to ask more questions. 

I was further struck with "Some Notes 
Male by the Examiners", (1941). Quot
ing from same: "The sentence structure 
was poor. Many students in Grade X I I 
have apparently not yet acquired a 
sentence-sense". Why should they? Why 
teach sentence structure? Why not teach 
word recognition, emphasizing homo
nyms; the words most commonly mis
used or confused; a list of the odd mas
culines and feminines; principal parts of 
old conjugation verbs; and let it go at 
that? Possibly you could add dictionary 
practice. With such a knowledge they 
could pass, and pass well, the standard
ized tests in language work for grades up 
to I X ; they could pretty well pass 
Matriculation English, — at least the 
Literature part of i t ; and they certainly 
do not need to know how to write a 
sentence to be able to pass an examina
tion in any other subject. 

Of course, the reading, particularly 
the silent reading, with speed and exten
sion of fact-fiiiding abilities, js presum
ably stressed'from the beginning. 

Today the successful .student is the one 
who can spit tlie right word into the 
right blank. You and 1 belonged to a 
generation that had to answer its science 
questions in sentences, and hud marks 
deducted tor spelling. W j wrote our 
history examinations at so many "marks 
per page", and if we made ten mistakes 
in English on fifteen page;, of history wc 
were plucked in History. Consequently, 
we had a reverence for the English sen
tence, and we knew not only how to write 
it, hvi how to analyze it before and after 
it was written; and we could parse every 
word in it. But today we pass matricu-
hnts in English for a fifty per cent 
knowledge of c!aus.al analysis and the 
non-finite form of the English verb. 

What's Wrong ivith English? Canyon 
not see what the objective or analytical 
test is doing? It is a robber of English. 
Instead of the other subjects contribut
ing to the vernacular, as they used to, 
English today contributes to the other 
subjects, by laying the emphasis on silent 
reading, and is merely the "serf" subject. 

Take a look at page 131 of your 
November issue for a minute—that letter 
in the "Question Box" about the spelling. 
Ah, teacher, have a heart; that little 
fellow is only in Grade IV. Dictating 
notes is "out' in more polite circles of 
pedagogy, but in these Rural High 
Schools, library facilities are not always 
adequate in some of the textbookless 
courses and occasionally we are obliged 
to dictate. You dictate and they cannot 
spell, even in Grade IX. You write it 
on the board and they cannot copy it 
down straight. And the weaklings in 
such matters are not all products of our 
own school. They come to us from other 
rural districts, from larger centres in 
Britif,h Columbia, and from other prov
inces, 

I am convinced that the number of 
such weaklings is increasing universally 
at too great a rate and have concluded 
that it is the result of the craze for speed 
and quantity (disguised in fancy phycho-
logical terminology) that has crept into 
our pedagogy in the last decade or two. 
Not how well do you know your English, 
but how many French readers have you 
covered; how many specimens can you 
find in half an hour; how many Social 
Study references have you; how many 
novels can you read iii a week; how 
many cities can you locate in ten min
utes ; how many shows did you see dur
ing the holiday? 

Before I conclude I have one more 
question. Why do we Rural High School 
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teachers, here in British Columbia, we, 
-.%'hose "teaching is conspicuously inade
quate", have to send outside the province 
to get helps for the teaching of English, 
and other sidjjects ? 

W. C. MURRAY. 

R E V I S I O N OF SOCIAL STUDIES V 
Box 473, Armstrong, B. C , 

January 12, 1942. 
Editor, The B. C. Teacher: 

With reference to your editorial in 
December issue of The B. C. Teacher, 
"Should Social Studies V Be Revised", 
here are a few ideas which may be of 
interest. 

Unit and topic numbers quoted are 
from Bulletin I, 1937. 

Units 2, 3 and 4 are largely repetitive 
and in many cases topics are presented in 
the wrong order. For instance, how can 
Topic 3, Unit II, on "The Triumph of 
the English Parliament over Despotic 
Monarchs" be taught preliminary to the 
rise of the English parliament which is 
Topic 2b, Unit IV? My suggestion is 
that these three units could be combined 
under one unit entitled, perhaps, "The 
Struggle of the Peoples of the World for 
National Unity and Democracy." 

A few suggestions for combinations 
follow: 

Topic 1, "The Struggle of the English 
Peoples for National Unity aiid Democ
racy and the Spread of this Struggle to 
the Empire." 

This would combine Topics 2b, Unit 
I V ; Topic 3, Unit I I ; and Topics S and 
6, Unit IV. These topics would have to 
be revised to meet the new purpose. For 
instance, no mention is made of national
ism in England in the unit on National
ism. National spirit developed in Eng
land, as it did in all other countries, as 
unity was obtained and as democracy 
spread. English Imperialism did not 
begin with the I9th century but was 
present when Edward I conquered Wales 
and Scotland. The possibility of imper
ialist expansion was the direct result of 
the legal and administrative organization 
under William I and the two Henrys and 
the development of parliament laid the 
foundation of an organization to carry 
on in the absence of the king. The spread 
of democracy to the empire countries and 
the rise of national feeling in the colonies 
or self-governing dominions can be well 
paralleled with development of the 
Mother Country; a true example of his
tory repeating itself. The democracy of 
the United States would be one topic 

here. In leaching imperial democracy 
I have always used parallels drawn from 
the growing up and consequent increas
ing independence of the children in a 
family. A good many parents fail to 
recognize that their children arc growing 
np and demanding a voice in affairs. 

Similar topics could be worked out 
for France by combining Unit II, Topics 
4 and 5, and Unit IV, Topic 8; for Italy 
hy combining Unit III, Topic 7; Unit IV, 
Topics 7 and 10b, and similarly for the 
other countries. I have been employing 
such combination of topics since first the 
course was introduced. 

Democracy, Nationalism, Imperialism, 
the struggle against despotism are not 
separate struggles but just names given 
to more or less distinguishable phases of 
the forward movement of humanity. 
There is no better illustration of this 
struggle than the development of the 
British people from the disunited Anglo-
Saxon tribes to a united and democratic 
state which through its imperial activities 
has spread democracy throughout the 
world. Unless this story of human devel
opment is taught in sequence, the whole 
spirit of the course is lost. History be
comes a meaningless series of events in 
which kings and ministers do incompre
hensible acts for no real reasons. 

I shall be glad to hear from other 
teachers who agree or disagree with my 
ideas. I have worked out a fairly satis
factory treatment for Unit I X (now Unit 
1), and have linked it in with the work 
on Unit I (now Unit II) . I will send 
the revised units to any teacher who is 
interested. 

Yours truly, 
F R A N K S N O W S E L I , , 

H O W A B O U T IT, U N C L E JOHN? 
Editor, The B. C. Teacher: 

.\mongst my Lesson-Aids correspond
ence, I frequently receive letters from 
young teachers, usually in their first 
year, asking me to give them advice re
garding difficulties they meet in the 
course of their work. 

In The B. C. Teacher from time to time 
appear articles (Uncle's letters) which 
give just the information for which I am 
asked. 

These letters are undoubtedly read 
very carefully by teachers already re
ceiving the magazine; but it has occurred 
to me that next year's beginners will not 
have access to these most helpful letters; 

file:///mongst
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I mean tu those that have ah-cacly 
appeared. 

I have in nn'nd tliat a rejirint ol the 
letters that ha\e already appeared would 
be of very great interest and value to 
the.se young teachers; and iny purpose in 
writing is to ask whether it would he 
possible for the Lesson-Aids Committee 
to be given facilities lor publishing these 
letters as one of the units. The Le.s.son-
.Mds Committee would bear the cost of 
multigrapliing, if permission were given 
to use them. 

I should esteem it a favour i i jou 
would consider this, and inform me of 
your opinion. 

I will end by telling you that the 
Lesson-Aids units arc more popular than 
ever, this being the Lest year yet, and 
still at no cost whatever to the B. C. T. F. 

Christmas was followed so very quick
ly by the first of the month that I could 
not get my notes to you in time last issue. 

Kindest regards, 
H A R R Y G . B O L T W O O U , 

Hon. Sec-Treas., L. . \ . Comm. 

" W H A T THE B.C. TEACHER DOES 
N O T P U B L I S H " 

Kimberley, B .C. , 
January 26, 1942. 

Editor, The B. C. Teacher: 
There is little that needs to be added, 

or can be added, to your own able 
explanation of your decision not to print 
a certain article in the columns of The 
B. C. Teacher. Nevertheless, I feel, in 
view of the letter appearing in the last 
issue of the magazine, that you should 
be assured that at least some of the five 
thousand teachers referred to do not 
share the opinions of the author of that 
letter. 

The duties of an editor are not those 
of a proof-reader only, but certainly 
should include the task of deciding what 
the magazine should, or should not, pub
lish. M y personal feeling is that the 
present high quality of The B. C. Teacher 
is largely due to a discriminating exer
cise of that function on your part. 

Many of us in the past have disagreed 
with certain acts or even with certain 
policies of the Department of Education, 
have criticized them freely in the meet
ings and in the committees of the Feder
ation, and have done our best to have 
them altered. These are rights and duties 
that we shall continue to exercise. Once, 
however, that the Department has de
cided on a certain policy, it is equally our 

dutv to see that we carry it out. Nor 
doe's the right to criticize carry with it 
the right of personal attack upon the 
men who have been entrustecl with the 
formulation ot educational policy. 

FRA.N-KI.IN P . LKVIRS. 

SUfSGESTIONS FOR S A L A R Y 
S C A L E S 

1606 Hamilton Street, 
New Westminster, B. C , 

January 26, 1942. 
Editor, 'I'he B. C. Teacher: 

The work ot the provincial salary 
committee has interested me in a detached 
way because we are among the few who 
have more or less reasonable salaries. 

I would like to present to the members 
ot the Federation the outline of a scale 
which seems to get aiound a number of 
difficulties in a reasonable manner. It 
assumes two things which are implicit in 
the nev; philosophy ot education but not 
generally accepted by teachers in salary 
discussions. 

1st—That no one grade of education is 
more important than all the others. 

2nd—That we may reasonably expect 
from each the best that he or she is 
capable ot giving and th.is best is all 
anyone can give. 

The scale is outlined beh w: 
(n) Starting salary, Fivrt Class Certi

ficate, $900 going up $100 ;, year to $1800. 
(()) Allowance ot SlO'j per year for 

each year up to two \jars beyond the 
IJ.A. (a Ph.D.) 

(f) This would m.ake the salary for a 
B.A. $1200-$2100. 

(d) Allowance cf $400 a year for the 
support ot a wife and $100 a year for 
each of four children. Surely if this is 
.a just arrangement in the armed services 
it is just for others who serve their 
country in peaceful occupations. 

(e) Principals to receive up to five in
crements above their scale salaries. 

(/) Vice-principals to receive two in
crements above their scale salaries. 

No sane person would consider these 
salaries too high. It is almost time that 
country and small town teachers were 
relieved of the burden of digging into 
their own pockets to donate $500-$1000 a 
year for British Columbia education. 

Just a note to the provincial salary 
committee. You have to be a little bit 
hard to make any real progress in in
creasing salaries. The railroads do better 
for their section men than the province 
does for teachers. 

J . A . R. WILSON. 

http://the.se
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N E W S O L U T I O N POK A X OLII 
P R O B L E M 

Appledale, I!. C , 
January U), 1942. 

Editor, The B. C. Teacher: 
The major problem of the Uural 

School teacher is that ot providing seat-
work for the grades not receiving direct 
attention from the teacher. Scat-work as 
such is not so very difficult, but scat-
work which actually advances the pupil, 
and is not merely a time-filler, requires 
more preparation than a lesson to be 
taught. Many factors must be consid
ered : too much writing in lower grades 
leads to bad writing; the rural school is 
insufficiently equipped with reading and 
reference matter, and witli manual art 
materials. Tlie pupil is likely to acquire 
!iabits of dawdling, or of passing into a 
state of suspended animation mentally 
(not physically). 

In a Rural School of eight grades, the 
most careful scheme of coordinated 
classes still leaves pupih to unsupervised 
work for at least two hours a da>', prob

ably more. The rural school pupil is 
expected to cover—and does cover—the 
curriculum with a modicum of the pcr-
son.al teaching time devoted to the pupil 
in the graded school. That is to say, the 
actual learning occupies only a portion of 
the time. 

I suggest that it is not only unnecessary 
but detrimental tor tbe pupil to spend so 
many hours in school. Why not dismiss 
Grades I and II at noon. Grades III and 
IV at two o'clock? Or alternate the 
grades on different days of the week? 
This would lighten the teacher's load ot 
preparation to such an extent that it 
would be possible to revolutionize the 
character ot the teaching procedure. 
There would be time tor organizing 
major activities, studying the new Arith
metic Manuals, research in modern 
aspects of education, and so on. 

I write this brief and bald suggestion 
in the hope that other Rural teachers, 
struggling to fill the gaps in the day's 
work .sheet, will express their opinions. 

Yours very truly, 
(MRS. ; EVKI-V.N- M . DAVIS. 

The new (sixtli) edition of Geometry Exercises and Work 
Book for Grade Nine—A. D. Hotchkiss—is now available 

The thoroughness with which the esercises have been 
prepared by the author together with its original 
method of working has made this book invaluable to 
the teacher and attractive to the student. 

IT COMPLETELY COVERS T H E COURSE OF 
STUDIES AND T H E NEW TEXTBOOK ISSUED BY 
THE DEPARTMENT OP EDUCATION LAST YEAR. 
It is authorized as a Work Book by the Department. 

Price for single copies, 40 cents, postage paid. 

LIBERAL DISCOUNT FOR ORDERS OF 12 OR MORE COPIES 

Address all orders to the distributors: 

Wrigley Printing Company Limited 
578 SEYMOUR STREET VANCOUVER, B.C. 
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News, Personal and Miscellaneous 
W I L L I A M K E N N E T H B E E C H 

TH E teaching profession of liritisli 
Columbia lost one of its outstanding 

members with the passing of Mr. W. K. 
Beech, Principal of Fairview High 
School ot Commerce, Vancouver. He 
died on January 14th, after only one 
week's absence from the school he loved 
and served so well. His staff and students 
feel deeply their great loss, and a legion 
of men and women from all walks of 
life, and in all parts of Canada, are 
saddened at his passing but grateful for 
having had the opportunity of comh.g 
into contact with iiim. Mr. Beech had 
the happy human faculty ot speaking as 
man to man and giving encouragement. 
Many are those he had ushered into the 
world of business, for employers, in com
merce and government alike, relied on his 
recommendations, knowing him to be a 
shrewd judge of character. 

A pioneer and a builder, he responded 
in 1912 to the call "Go west, young man", 
coming here from Ontario, where he had 
already had experience as a trained 
teacher of commercial subjects. From 
that time on he became a part of the 
fabric of commercial education in British 
Columbia. A man of vision, he realized 
the needs of youth in a growing commer
cial age and was determined that young 
people should have their chance to be 
properly prepared. He joined the staff of 
the Vancouver schools as a commercial 
specialist, and in 1919 became the Prin
cipal ' of the Cecil Rhodes _ Commercial 
High School. Under his wise guidance, 
this school, later known as the High 
School of Commerce, now the Fairview 
High School of Commerce, increased its 
student body of fewer than two hundred 
to well over eight hundred, and expanded 
its curriculum to meet ever-changing 
demands. In 1926, foreseeing the coming 
importance of wireless, he worked for 
the incorporation of a Radio Communi
cation Department into the school, and 
thus gave many young men an oppor
tunity of obtaining an excellent training 
along tliis line. The record of the grad- • 
uates of this course is splendid proof of 
the correctness of his foresight, for many 
occupy important posts in all parts of the 
world, and many are serving with the 
colors. 

These activities used up but a portion 
of his boundless energy. As Director of 
Night Schools, he extended the scope of 
the courses, enabling young people 
already in positions to increase their 

opportunities and widen their interests. 
He did not neglect those young people 
who lacked the chance of attending such 
classes, for he organized correspondence 
courses and developed still further Com
mercial Sumn.er Corrses. Over and 
above this work, he found time to com
pile an Arithmetic book, to collaborate in 
the writing of a Bookkeeping text, en
gage in serious academic and profession,-il 
study. .Already graduated as B.A. 
(Queen's), he proceeded to the grade of 
M.A. by studies in the University of 
British Columbia and MacMaster Uni
versity, and later he added the degree of 
Bachelor ot Pedagogy, which was con
ferred upon him by "Toronto University. 

His actual life-span was sixty-six 
years, but his accomplishments would 
indicate many, many more. 

Mr. Beech leaves in his stricken home 
his wife, a son and a daughter. Mrs. 
Beech—formerly Miss E. A . MacQueen 
—used to teach English in King Edward 
High School. Their children, Emma and 
Howard, are both in attendance at that 
school as students. 

To these three in particular The B. C. 
Teacher offers the sympathy of a multi
tude of British Columbia teachers, many 
of whom, in the passing of Mr, Beech, 
have lost an old and dear friend. 

A L L A N C A M P B E L L S T E W A R T 

AS we go to press, news comes of the 
death of Allan Campbell Stewart, 

who for a _ great many years had been 
associated, in one capacity or another,— 
teacher, trustee, inspector — with the 
schools of this province. 

Of recent years, Mr, Campbell had 
been a resident of Victoria but he came 
to Vancouver a, full half century ago and 
he will be remembered by very many as 
a member of the Mount Pleasant School 
staff and, later, as principal of Dawson 
School. On leaving that post he served 
eight years as Inspector of Schools and, 
still later, after an interval during which 
he entered the business world and rose 
to be provincial manager of the Monarch 
Life Insurance Company, he returned to 
his old calling. After service in Revel-
stoke as principal of Selkirk School, he 
once again was added to the inspectoral 
staff of the province. Into his retirement 
he carried the affection and respect of a 
multitude of teachers. 

From 1911 to 1917 he served his fellow 
citizens as a school trustee. 
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From deatli in ripe old age after a life 
of activity and iiscfidness, much of the 
element of tragedy is removed. What 
remains is the enduring memory of a 
good man gone to rest. 

A N E W S C H O O L I N S P E C T O R 

BR I T I S H Columbia recently conscrip
ted to the inspectoral staff a valuable 

recrxiit in the person of Mr. 13. Thor
stcinson of Powell River. The new in
spector is well and most favourably 
k;iown in Federation circles, having 
given excellent service on our H,xecutive 
Committee and on various important 
standing and special committees of the 
Federation. Apart from his degree in 
arts, Mr. Thorstcinson has an M.A. in 
IBusiness Administration and is well along 
toward the completion of his Ph.D. 
course at Chicago. His former colleagues 
will miss him in some familiar contacts 
but gladly congratulate him upon the 
honour that has been conferred upon him 
hy the Department of Education. 

The vacancy was occasioned by the 
enlistment of Inspector T. G. Carter, 
F.O. Mr . Carter saw service in the air 
in the First World War and has already 
distinguished himself by conspicuous 
good work in an administrative capacity 
and has been appointed a member of the 
Re-selection Board. That body has the 
responsible duty of dealing with special 
cases involving the transfer of men to 
particular departments of the service for 
which they may be best fitted. Since 
Flying Officer Carter will in due course 
return to the inspection of schools when 
the war is over, Mr . Thorsteinson's ap
pointment is technically a "temporary" 
one, "for the duration", but his friends 
have no doubt that the Government will 
find his services too valuable to be 
dispensed with. 

Inspector Thorstcinson goes to Ross-
land, vice Inspector Frcderickson, who, 
in turn, is replacing Inspector J. E . 
Brown of Cranbrook, while the latter 
takes over Inspector Carter's work at 
Penticton. 

F U L L E R - C A M P B E L L 

MR. Graham C. Fuller of Kamloops 
recently contributed to the increas

ing shortage of teachers by inducing 
Miss Johan Campbell, formerly of Van
couver and more recently a Bowen Island 
.teaclier, to give up her school and become 
Mrs. Fuller, The wedding occurred dur
ing the Christmas vacation. The B.C. 
Teacher joins in congratulations and 
friendly good wishes. 

A P P O I N T M E N T S & T R A N S F E R S 

MR. W. T. Abercrombic has been 
appointed principal of Grandview 

High School of Commerce to take the 
place of Mr . Graham Bruce, who has 
returned to Fairview Commerce as prin
cipal. Mr. Abercrombic has been on the 
staff of Grandview Commerce for 16 
years and during the past nine years has 
been vice-principal. 

An addition to Grandview's teaching 
staff is Miss M . Somerville of Nanaimo. 
Miss Somerville is replacing the former 
Miss E. Burnham, who left the teaching 
profession to be married. 

Mr. R. H . Manzer, formerly principal 
at Langley, has been appointed prin
cipal of Mission High School. 

M O R E B L O O D W A N T E D 

DD. G. A . Lament, of the Red Cross 
Blood Donors Clinic, 402 Pender St., 

Vancouver, announces need of more 
donors. Too many of those formerly 
registered have failed to attend the clinic 
in accordance with arrangements. 

U . B. C. S U M M E R C O U R S E S 

TH E authorities at the University of 
British Columbia have already made 

much progress in preparation for the 
1942 summer courses. Before the end of 
the year the following visiting lecturers 
had been appointed: 

Dcpartm.ent of Education: Dr. Paul 
Mohr, Registrar and Director of Per
sonnel, San Francisco Junior College, 
San Francisco; and Professor A . Bailey, 
of the College of Education, Seattle. 

Department of English: Dr. Louis 
Wann, Professor of English Language 
and Literature, University of Southern 
California, Los Angeles. 

Department of Modern Languages: 
Mr. W . Harry Hickman, Victoria Col
lege, Victoria. 

Department of Biology and Botany: 
Dr. F. Dickson. 

Department of Chemistry: Dr. M . J, 
Marshall. 

Department of Economics, Political 
Science and Sociology: Dr. A . W . Cur-
rie. Dr. C. W. To:-;nng. 

Department of Education: Dr. D. H . 
Russell. 

Department of English: Professor 
F. G. C. Wood, Mr. Hunter C. Lewis. 

Department of History; Dr. W. N . 
Sage. 

Department of Mathematics: Mr. W. 
Gage, Dr. S. A . Jennings. 

4 
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Department of Modern Languages: 
Dr. D. O Evans, Dr. Isabel Maclnncs. 

Department of Philosophy and Psv-
ehology: Profes.sor J. A. Irving. 

Physical Education ; Jlr . M . Vr.n Vliet. 
After the meeting of the Board of 

(jovernors on January 26, the following 
additional appointments were announced : 

Department of Biology and Bot;iny: 
Dr. Biythe Eagles (an alumnus of 
U.B.C.) uid Professor M . C. Coulter of 
the University of Chicago. 

Department of Chemistry: I. Allen 
Harris, M.A. (Brit. Col.), 'Ph.'D. (Ill
inois). 

Department of History: Professor 
Henry S. Lucas, University of Wash
ington. 

Department of Philosoijhy and Psy
chology: Dr, J . M . Ewing, Provincial 
Normal School, Vancouver, (replacing 
Professor R. B. Loucks, previously ap
pointed but now engaged in war work). 

Robert S. Emerson, B.S. (Northwest
ern), chairman of the Dei)artnient of 
Radio, Washington Square College, New 
York Universitv, has been added to the 
staff of the U . B. C. Department of Uni
versity Extension, as Instructor in Radio 
Script Writing, for a period of five weeks 
commencing July 6, 1942. 

I N D I A N E D U C A T I O N 

TH E Indian Affairs Branch, Depart
ment of Mines and Resoi;rccs, re

ports that enrolments in Indian schools 
during the fiscal year ended March 31, 
1941, totalled 17,425 pupils. Indian resi
dential schools had 8774 pupils enrolled, 
and the Indian day schools were attendeel 
by 8651 students. The percentage of 
attendance maintained by the Indian chil
dren was 82.37, indicating the favourable 
manner in which the Indians are respond
ing to the efforts being made to advance 
them to a position of independence and 
self-support. 

A feature this year was the headway 
made in the development of an educa
tional programme designed to meet the 
needs ot an Indian population scattered 
over nine provinces, and the Yukon and 
North V/est Territories. This Indian 
population includes the highly skilled 
steel workers of Caughnawaga, Quebec, 
the fishing and trapping Indians of the 
northern sections of the Dominion and 
the Pacific Coast, and the Indians en
gaged in extensive farming operations in 
Ontario and the Prairie Provinces. 

Gratifying progress is reported by the 
Indian day and residential schools in 

British Columbia where, in addition to 
the regular academic courses, special 
vocational stiidies have heen snccessfldly 
organized. These courses, for girl.s, con
sist ot the treatment and spinning of 
locally grown \'.oo\ and the knitting of 
woollen garments, Cowichan sweaters, 
and socks, dressmaking, fruit preserving, 
crochet work, and home management. 
The courses for hoys include boat-build
ing, auto mechanics, Indian arts and 
crafts, and elementary agriculture. The 
Koksilah, Inkameep, and Ste. Catherine 
schools have heen particularly successful 
in '.he orgiuiization of these vocational 
cour.ses, all of which are based on the 
needs of the Indians on the adjoining 
reserves. 

U N I V E R S I T Y PRIZES 

TH E University ot British Columbia 
announces the following prizes 

rccentlv made available to its students: 
(1) The Dorothy and William Dorhils 

I'rize, ot $50, for the registered graduate 
or undergraduate submitting tlie best 
essav on a subject in Canadian history. 

(2) The Ontario Paper Prize, $100, in 
uecognition of the best report on some 
phase of the paper industry. Restricted 
to students in their graduating year. 

(3) The Geldart Riadore llnr.saries. 
Two awards of $17.' each, to .students 
who have completed at least one year in 
/Vgriculture and arc proceeding. -Must 
give evidence of capacity for leadership. 

\ ' A N C O U V E R D R A M A F E S T I V A L 

AN N O U N C E M E N T has been made 
that Vancouver Drama Festival is 

dated for April 12-18, spon.'.ored by 
Alpha Chaiiter ot Beta Sigma I^hi. Three 
sc'iool orchestras have been selected to 
assist in the programmes: A Kitsilano 
High School orchestra will provide music 
suitable for advanced sHidcnts, under the 
leadership '.'f Ivor Partitt. Ten girls of 
from 9 to M years of age will represent 
Strathcona Elementary School orchestra. 
The third group honoured by selection 
will be Vancouver College orchestra, 
consisting of 22 boys ot high school age 
under the conductorsliip of T, Kadzie-
kawa. . 

S C H O O L OF T H E A M E R I C A S 

HA V E you made, yourscl t acquainted 
with the type ot programme being 

made available to youthful listeners 
throughout this hemisphere by Columbia, 
2:00 to 2:30 Pacific Standard Time? Dr. 
Roy Chapman Andrews, the famous ex-
Iilorer, is the principal "narrator". 



A. The childreti hi the above picture are 
playing outdoors. 

B. 7 children are in this picture. 
C. This picture shows how children are 

taught about gum massage. 
• C is correct. Care of the gums is just as 
important as cleaning the teeth. Our gums 
must be healthy i f our teeth are to 
be sound. Gum massage drills in the 
classroom show us the way to proper 
care at home. 
A, Our teeth, like elephants' tusks, are 

made of ivory. 
B, Hard foods help our gums more than 

soft foods. 
C, We get all our upper teeth before our 

lower teeth. 
B is correct. Hard foods.require more 

In each of the following questions 
one statement is correct. 

For each correct answer allow 20 
credits. 

chewing—which helps keep our gums 
firm and strong. Because we eat soft 
foods so much, we should give our 
gums regular massage. 
A. Teeth take care of themselves, 
B. Everyone has 18 teeth. 
C Proper tooth brushing at least twice 

daily is important lo dental health. 
C is correct. A l l inside as well as 
biting surfaces of the teeth should be 
brushed thoroughly and every crevice 
between the teeth must be reached. Teeth 
should be brushed at least twice every 
day and, if it is possible, they should be 
brushed after each meal. 

The makers of Ipana have prepared a STRIKINB health chart, in full colour, which IS helping 
teachers all over the country in their class drills in gum massage. They will gladly send you 
one to hang in your classroom. Send your name and address to Bristol-Myers Company of 
Canada, Ltd., 1237 Benoit Street, Montreal, P.Q. 

Published in lie Interest of Belter Healtli by Bristol-Myers Company of Canada, Ltd., Montreal, Que. 



SCHOOL SUPPLIES 
T H E LATEST IN 

EQUIPMENT — STATIONERY 
and 

VISUAL EDUCATION 
• 

MIMEOGRAPH — DITTOGRAPH 
MACHINES and SUPPLIES 

• 

LABORATORY APPARATUS 

KINDERGARTEN and PRIMARY 
MATERIAL 

L I M I T E D 

SCHOOL SUPPLY HOUSE 

Stationers, Printers and Bookbinders 

550 Seymour Street Vancouver, B. C. 

Phone: PAcific 7311 


