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Announcing . . . 

The Christie ScholarshiD 
m Teachers 

Through the generosity of Mr. Tom Clnistie, of Christie y\gencies Ltd., 
tliere was established in 1951 the Christie Scholarship for Teachers. This is 
an annual scholarship of $300, to be awarded each year to a British Columbia 
teacher who wishes to take a year's leave of absence for study directed toward 
improving his certificate or qualifications for teaching. 

Applications arc now invited for the nintli award, to be made at ihe 1900 
Easter Convention. 

The recipient of the award will be chosen from ;nnong the applicants by 
a committee named by the Executive of the B.C.T.F. 

.Applications sliould give the following information: 
. (1) Name and address. 

(2) Certificate held. 
(3) Present teaching position. 
(4) Length of teaching service in B. C. 
(5) History of membership and activities in B.C. Teachers" I-'ederation. 
(6) Details of study to be undertaken, indicating in what way it will 

contribuie to the applicant's standing or effectiveness in the 
professi'̂ n. 

(7) Such indication of special need as the applicant considers pertinent. 
(8) Transfipts of standing achieved in previous studies, and personal 

testimoniiils in support of the application, may also be submitted. 

.Applications should be addressed to: 
MR. J. A. SPRAGGE, 
EXECUTIVE ASSISTANT, 
B. C. TEACHERS' FEDERA'nO.V, 
1815 WEST 7th AVENUE, 
VANCOUVER 9, B. C. 

Applications must be received at this address on or before March 1, 1960 



IT'S EASY TO FIGHT COLDS WITH THIS COMPLETE PROGRAM 
lesson in cold prevention. Prints 
available FREE on short-term loan 

"How To Catch" a Cold", by Walt 
Disney Productions. 16mm. sound 
and colour animated film gives 
students an enjoyable 10 minute 
2 Added Attractions 

HEALTH PLEDGE 
for grades 2, 3 and 4 

"I Promise Common 
Sense" is a health 
pledge for youngsters to 
sign and keep; it lists 
the lessons taught in 
the film. 

POSTERS 
. Highlights of the film 
Six full-colour posters, 
14x 20 inches, for class
room or school bulletin 
board. 

for first showings and repeat per
formances. 

-- CUP AND MAIL TODAY!-
Educational Dept. B C-594 
K)mberly-C>ark Canada Limited, 
2 Carlton Sirest Toronto 2, Ontario. 
Please send mo free on short-torm loan (except for return post
age) the 16mm. sound film "How To Catch a Co ld" . 
Day wanted (allow 4 weeks) 2nd Choice (allow 5 weeks) 

3rd Choice (allow 6 weeks) 
In addition please send: 

copies of "I Promise Common Sense" (for grades 2, 3 
and 4) sets of posters (large schools may require more 
than one set). 

N a m e -
(Please Print) 

School*. 

Streef— 

City... Prov , 
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For the Junior High School. 

WALT DISNEY'S 

TOMORROWLAND ADVENTURE SERIES 
A new series of science 

They will appeal especially 
first experiments with flight 
space. They may be used to 

Each book is profusely 
full colour. 

Dooks written for the young reader in Grades VII to IX. 
to the student who wants to follow the story of man's 
and the atom up to future plans for the exploration of 
supplement any science text book at these grade levels. 
illustrated wth beautiful drawings and photographs in 

OUR FRIEND THE ATOM 
MAN IN FLIGHT 
MAN IN SPACE'. 

Each; 

TOMORROW THE MOON 
MARS AND BEYOND 
MAN AND WEATHER SATELLITES 

$1.00 

J. M. DENT & SONS (CANADA) LIMITED 
1300 Robson Street 
Vancouver 5, B.C. 

100 Scarsdole Rood 
Don Mills, Ontario 

THE FERRY, QUEBEC 

MIST FANTASY 

J .W. Morrleo 

J. E. H. MacDonald 

100 
C A N A D I A N 
PAINTINGS 

Two of the 100 silk screen reproduc
tions faithfully reproduced in full coiour 
by some 35 representative Canadian 
artists, including A. Y. Jackson, Tom 
Thomson, Arthur Lismer and Charles 
Comfort. 

Sponsored by the National Gallery of 
Canada, these reproductions are widely 
used in school halls, auditoriums and 
class rooms. 

Send for our illustrated catalogue with 
details of sizes and prices. 

•SAMPSON-MATTHEWS LIMITED 
1105 L E S L I E ST., D O N M I L L S , O N T A R I O 
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This Issue 
SI R Ronald Gould's I'rcsi-

dcntial Address to the 
delegates to W C O T l " last 
August points out the neces
sity for an understanding by 
Western peoples of Eastern 
cultures and vice versa. His 
reinarlcs commence on page 
175. 
f\N page 180 we continue 
^ our series of sections from 
tlie Fedcratioit's Brief to the 
R o y a l C o m m i s s i o n . This 
month the In-service Educa
tion section is given. 

WC O T P is now issuing a 
cjuartcrly. Panorama — 

Teaching Tliroughout the 
World. We have reprinted 
from the Autumn issue an 
article dealing wi lh the re
forms in education now be
ing undertaken in France. See 
page 188. 

A short sketch of the works 
of Comcnius and his edu

cational principles wi l l be 
found in the article "Has 
Teaching Really Changed?" 
which commences on page i 190. 
yV teacher ot Social Sludies 

is concerned about the 
content and the emphasis in 
the p r e s e n t courses. See 
G r a h a m Campbell's "What 
Should the S o c i a l Studies 
Teach?" on p.nge 19!>. 
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the ^ditor comments' 

It's What We Make It 

"TTS too dictatorial." "It doesn't give 
enough direction." "Policy should be 

established by the Executive instead of by 
the delegates to tlie Annual General Meet
ing because they are often not well enough 
informed to malce the wisest decision." "It 
should be more democratic." 

These are the divergent views we some
times hear expressed when members are 
discussing the Federation and the Federa
tion Executive. 

Who is the Federation? 
Too many members refer to the Federa

tion in the third person. They leave the 
ifnpression that they are unaware that the 
Federation is themselves. Each member is 
just as significant in the life of the Federa
tion as any other. It is the sum total of the 
approximatelyll.OOO members throughout 

..B.C.' "... . . 
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How is policy established? 
With the exception of the very few mem

bers who are unattached to a local associa
tion because they teach in the very isolated 
areas,.all members have an equal oppor
tunity to shape Federation policy. With the 
support of just one other member to second 
his motion, a member may have his ideas 
con.sidered by his local association. If he 
then can persuade the meeting to his point 
of view, his ideas have passed the first step 
in possibly becoming Federation policy. 
The local association may seek the support 
of the district council or make a submission 
directly to the annual general meeting 
by way of a resolution. The resolution is 
printed in the convention resolutions book
let, circularized to local associations for 
consideration and then voted on at the 
annual convention. 

On other occasions the opinion of the 
member will find its way from the local 
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•as.sociation to the Federation Executive, 
either directly or by way of the district 
council. In the latter case the geographical 
representative from the member's area has 
ample opportunity to speak at the Execu
tive meeting in support of the member's 
motion. 

Any member desirous of serving on any 
of the Federation committees can be con
sidered for committee mernbership by mak
ing his wishes known (o the chairman of 
the Committee on Committee Personnel. 
The Second Vice-President serves as the 
chairman of this important committee. 

In the committee, the individual member 
can have his ideas considered. With the 
support of his fellow committee members 
his ideas can become part of the report of 
the committee to the Executive or to the 
membership through the annual general 
meeting. Committee reports are printed and 
circularized to local associations for con
sideration and then voted on at the annual 
general meeting. 

On occasion questionnaires are distri
buted to the members to obtain their opin
ions on some specific topic. On occasion 
special reports are distributed, sometimes 
by individual mailing to each B.C.T.F. 
member. On occasion arrangements are 
made whereby the Federation officers and 
officials and committee members visit local 
associations to discuss the reports on some 
pertinent matter. These discussions have a 
double purpose. They provide the member
ship with significant information and per
mit the visiting speaker to obtain first-hand 
opinions on the question being considered. 
The most recent example of this is the 
local associadon visitations re the report 
of the Membership Committee. It is 
assumed that a similar procedure will be 
followed in acquainting the membership 
with the details of the revised pensions 
plan when such are made available. 

And thus Federation policy is estab
lished. 

At an informal early morning session 
at one of this year's fall convendons we 
had one enthusiastic member detail the 
strengths and weaknesses of our Annual 
General Meetings. In his opinion it was 
more efficient to have Federation policy 

establi.s!icd by a relatively few well-
informed members rather than by what he 
termed "delegates with an inadequate hack-
ground of information." He argued for 
die abolidon of our prcsently-constitiittid 
annual general meeting with an enlarged 
executive deciding all matters of jiolicy. In 
his opinion the advantages of having de
cisions made by a relatively few well-
informed people far out-weighed the loss 
of the present more democratic process. 
We wondered how many members would 
agree v/ith him. 

Dictation or Leadership 
The Federation Executive is well aware 

of its double ftmction. Obviously the mem
bership has a right to expect the Executivo 
to di.si;lay consitlerable leadership. It is the 
group best fitted by experience in Federa
tion affairs to advise the membership. Yet 
the Executive must not be guilty of dicta
torship. 

The Executive does not establish Federa
tion policy. This is solely the prerogative of 
tho annual general meeting. It is die duty 
o.r die Executive to give leadership to the 
limit of its rights widiin established policy. 
It is also the duty of the Executive to see 
that policy is not violated and in this it runs 
the danger of being accused hy an iiidivi-
dual member or local a.s.sociation of being 
too dictatorial. 

/* nother obligation of die Executive is to 
profit by its experience so that through 
reports to the membership at annual gen
eral meetings it will give effective guidance 
to the establishing of policy. 

And where does the executive staff fit 
into die picture? To a great extent it plays 
the same roles as the executive. It exists 
for the service of the membership. It car
ries out the instructions of the Executive. 

Many are the opportunities for each indi
vidual member to help shape Federation 
policy and to see that diat policy is carried 
out in the most effective and non-dictatorial 
manner; more in fact than in any other 
organization with which we are familiar. 
Each of us as a Federation member enjoys 
many rights and accompanying obligations. 
Let us participate to the full in both these 
privileges of Federation membership. ^ 
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This declaration was approved at the 
1959 Assembly of Delegates of the 
World Confederation of Organiza
tions of the Teaching Profession. 

The Teaclier's Role in Education: 
His Rights and Responsibilities 

DUG ATION is every man's birtliright. 
^ Education is of prime importance in 
the success of any democracy. In an age 
when all nadons claim to be governed for 
and by the people, individual citizens must 
not only be allowed to play a part in their 
country's affairs, but must be enabled to do 
so effectively. Without education no one 
can participate constructively in the civic 
or material life of his community, whatever 
other political rights and freedoms he may 
possess. 

To provide a satisfactory education, many 
things are necessary, but one alone is ab
solutely indispensable: the teachers. With
out enough teachers, and good teachers, the 
finest buildings and the most expensive 
equipment become worthless showpieces. 

That there is a severe world shortage of 
teachers is common knowledge, but there 

is everywhere an even more serious shortage 
—that of well-qualified teachers. All nations 
owe it to themselves and to each other to 
recognize this serious state of affairs, and 
to improve both the economic status and 
the standards of the teaching profession. 

Teachers must not forget, however, that 
they have certain duties as well as certain 
rights. They have not only the right but 
also tho duty to continue and improve their 
own education, and in turn to improve that 
of their pupils. They have the right to hold 
dieir own opinions. They have the duty to 
insist on freedom of opinion for others. 
They have the right to live free from serious 
material worries, so that they can more 
effectively perfonn their duty of combatting 
the ignorance which condemns odiers to 
lives narrowed by the struggle for day-to
day existence, i^ 

Trail—Our Cover Picture 

JOHN Dobereiner, the teacher-artist 
whose work is our cover picture tliis 

month, was bom in Yorkton, Saskatchewan, 
but left there in his early years. He atten
ded Vancouver School of Art after the War, 
graduating in 1949. He has been teaching 
in British Columbia since 1951, having been 
one.year at J. Lloyd Crowe High School 
in Trail and tlie past seven years at Rich
mond High School. Besides his work in the 
schools, Mr. Dobereiner has been director 
of the Child Art Program at the Extension 
Department of the University of Britisli 

Columbia for six years. This program 
guides the work in the Saturday morning 
art classes and tho summer classes in and 
around Vancouver. 

Mr. Dobereiner's work has been ex
hibited at the Vancouver Art Gallery, the 
University Art Gallery and the Bumaby 
Municipal Hall. 

The cover picture is one of Mr. Dober
einer's earlier works. At present, he says, 
ho is "more interested in fonns found in 
the dank, regenerative rain forests of the 
Pacific Coast."-̂  
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A MuUiai Appreciation of 
Eastern and Western Cultural Values 

SIR RONALD GOULD 

THE theme of this year's Conference is 
the same as that of the UNESCO Major 

Project —tlio Mutual Appreciation of East
ern and Western Cultural Values, What a 
dtle and what a target for the scoffer and 
die hyper-cridcall 

Wliy East-West? it may be asked, What 
is East and what is West? Is Turkey East 
or West? Is Africa East or West? Or is it 
divided, and if so, where? Search for such 
precise definitions will prove singularly 
unrewarding. What really matters is not 
whether this or that country is in the East 
or the West, but whether each country 
appreciates the acliievements, the ideas, the 
values, the hoi>es and the fears of others. 

But, it may be asked, why die high-
falutin language? Why that detestable word 
"culture"? You will remember that Goering 
remarked that whenever culture was men-
doned he felt for his revolver. I have a 
sneaking sympathy for him, for what often 
passes as culture is but social snobbery— 
"U" as opposed to "Non-U," "In" as opposed 
to "Out," pretendous, arty-crafty and 
phoney. But if culture is what I believe it 
to be, the sum total of ideas, values, social 
and political forms of society; if culture is 
a measure of how far we have sought for 
and found beauty, truth and moral worth; 
if it is an indication of how civilized a 
society has become, culture is not irrelevant, 
trivial, snobbish, pretendous, arty-crafty 
or phoney. It determines a society's spiritual, 
mental and material well-being. 

But, the cynic may reply, why is it neces
sary to appreciate other people's culture? 
Why doesn't each country look after its 
own? And the short answer is diat it can't. 
The world is too small; countries are too 

intcr-dependent. There is no purely in
digenous culture, none tiiat does not owe 
sometliing to others, none diat can remain 
unaffected by others. 

Take, for example, my own country. We 
owe die introduction of printuig and the 
consctjuent spread of learning to tho 
Chinese, much of our mathematical know
ledge to the Arabs, ideas about democrac)' 
to die Greeks, our law to the Romans and 
our knowledge of the world of die spirit to 
the Jews. 

Or take, as another example, the United 
States. Inspired by political and religious 
ideas from England, Holland, Switzerland, 
Germany and elsewhere, a colony became 
independent. National advantages have 
been exploited by means devised in many 
countries, and a high standard of living has 
been achieved. Yet these advances have 
been made while maintaining and giving 
deeper and richer meaning to human rights. 
Ideas fibout human rights were derived 
from many sources and particularly from 
some of the early settlers, who came here 
to escape from religious or political perse
cution, but these ideas have here been en
larged and refined. 

Was it not one of America's greatest 
statesmen. Franklin Roosevelt, who, during 
the war, urged us to fight not alone for 
material things but for human dignity, for 
the four freedoms inseparable from human 
dignity — freedom of speech, freedom of 

This is tho Presidential Address at the 
opening session of WCOTP in Washing-
ton, D.C, August 1959. Sir Ronald is 
General Secretary of the National Union 
of Teachers of England and Wales. 
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religion, I'reodoin from want and freedom 
from foar? 

Thus the culture of die United States 
is amalgam of many cultures; but all who 
aspire to iudopcndence, high living stan
dards and a concept of hiunan dignity will 
look to it for inspiration and guidance. 
Asian Ideas Modified 

Or take, as luiother example, Asia. In 
those remarkable ai-ticlcs, "Reality in Asia" 
and "The Destiny of Asia," written by Dr. 
Wclty, our Assistant Secretary General, (die 
most penetrating articles on this topic I 
have read, and which I advise you to read 
and re-read) lie showed how Asia's aspira
tions, Asia's values, Asia's ideas are being 
modified by Western ideas. Like Western 
coimtries, Asia wants food, clothes and 
homes. Asia believes poverty is caused by 
man and can be prevented by man, thai 
man is greater than material forces and ho 
can control them, that if he wishes, he can 
become master of his fate. Like Western 
countries, Asia seeks independence and 
freedom from oppression by its own 
loaders and by outside forces. Asia is 
endeai'oring to destroy family despotism, 
raise the status of women, and kill the 
notion that some races are superior to 
odiers. These reforming ideas have come 
from many sources, and diey need further 
re-inforcement. 

There is then no pure culture. All culture 
is affected by diat of others, and national 
cultures can be improved and refined by 
contact with the best in otliers. Is this 
important to ordinary people? It is. Let mc 
take a simple illustration. Many parts of 
the world know the meaning of real poverty. 
Asia is poor; with more than half the world's 
population it consumes less than one fifdi 
of the food the world produces. Millions 
are hungry; tens of tliousands die of starva
tion. And what will enable the East to pro
vide more food? Technology, know-how, 
the use of that knowledge which is power, 
the harnessing of science to production, the 
transfer to Asia of Western ideas, or if you 
like, of scientific culture. And then, if this 
know-how is introduced from outside, note 
what will happen. More food will be pro
duced and since intemational trade is really 
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barter, Asia will got uioro from otiier 
countries and other countries will get more 
from Asia. Appreciation and understand
ing of the cultures of others, tiicn, is not 
more altruism — it is the way to a better 
material lifo for all. 

And note this, too, Uult̂ ss ideas abo\it 
human dignity and human freedom prevail 
everywhere, there will continue to be intcr> 
national tensions, international incidents 
and oven war. This, then, is no academic 
subject. It is vital to luuuan well-being and 
even to human survival. 

But what has all this to do with Educa
tion? Tlie teachers' task is to transmit to 
their pupils tho best in their national cul
ture. They can play a part in refining diat 
culture by leading their pupils to appreciate 
some of the wordi-wliile in odier culhires, 
and diis must be done if the world is to be 
wiser, more prosperous, and free from the 
tensions which lead to war. Whatever else 
Educah'on may do for children, it must free 
diem from ignorance, prejudice and paro
chialism. Anydiing less is insufficient for 
today's needs. 
Education Needs Purpose 

And how is diis to be done? Do we add 
another subject to the timetable or use a 
few new visual aids? This is but tinkering 
with the question, when fundamental re
thinking is required. What is really needed 
is an education actuated by better motives, 
with better content, given in a better way, 
under better conditions by better people. 

Let us look at each in turn. First, educa
tion should be devoted to better puqioses. 
An American university (I am told) chose 
as its motto "Pep without purpose is piffle." 
Regretfully I must admit that some educa
tion is piflle, for it is all pep and no pur
pose. I have no particular objection to pep, 
but I in.sist purpose is important. Said 
Abraham Lincoln: "If only we knew what 
we were about perhaps we should get about 
it better." It is clear to me that some of our 
educational problems arise from the fact 
that some teachers are but dimly aware, or 
even oblivious, of what they are really 
about. 

Tliis is dreadful, some will say; education 
needs no purposes; it is an end in itself iind 
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it is advocating a biassed education, an 
education committing jieople to social ends. 
Unashamedly, I plead guilty. I am advocat
ing a purposeful education, for to me educa
tion is a social dynamic. I am advocating a 
biassed education, but biassed towards the 
best. I want teachers committed to the pro-
ducHon of good citizens of their country 
and of die world, I want diem to combat 
ignorance, suspicion and prejudice when
ever it may be found. I want them com
mitted to the pursuit of truth, beauVy and 
moral excellence. 

Risk of Muddled Aims 
There is little risk, I think, of any of our 

countries committing themselves to ignoble 
educational purposes. But there is a real risk 
we may be muddled in our aims or pursue 
ends that are too narrow. Some, for ex
ample,' appear to be concerned about 
other-worldly ends. They readily becomo 
airborne. The sordid business of earning 
a living, they think, must not be mixed up 
with educadon. 

What nonsense! I readily concede man 
lias a right to a personal life, even an abun
dant personal life. But he also has to work, 
for we all belong to the working classes 
now. He has to live in a real world, not a 
dream world, but the world as it is. He has 
to spend his leisure in this real world and 
become a citizen of it. And children .should 
be educated for this real world. 

I know m.an does not live on bread alone, 
but he can't live without it, or, as Mark 
Twain remarked, "A man does not want 
Michelangelo for breakfast." 

Yet this isn't die biggest risk in education 
to-day. Wlien the sputnik was put into 
orbit, many rushed to the conclusion that 
education should be revolutionized and de
voted to technological ends. And indeed 
the emphasis today is almost exclusively 
on education as the means by which, indiv
iduals and the country generally achieve a 
higher material standard of living. I am all 
in favor of higher living standards, but 
other things need emphasis too. A. N. 
Wliitehead rightly reminded us that "A man 
may know all about the laws of light and 
yet miss the radiance of the sunset and the 
glory of the morning sky." Education must 

Xiroduce not only bettor scientists, but men 
who are aesthetically and spiritually alive. 

Again, since half the world is illiterate, it 
is not surprising diat in some countries the 
main educational purpose is to mako people 
literate. Yet that purpose needs widening 
too. Wc must not forget other things, and 
particularly what Plato called the science 
of good and evil, or, if you like, the pursuit 
of moral wortli, 

I must admit I cannot define the purposes 
of education for you. Purposes must vary 
between country and country and even 
school and school, because history, tradi
tions and aspirations vary. Each school must 
define its own purposes. This is all tho 
advice I can give: first, define purposes as 
host you can and make them worthy pur
poses; secondly, avoid, like die plague, nar
row aims; thirdly, relate to the purposes all 
that is taught and how it is taught; fourth
ly, constantly reflect on what you and the 
pupils are doing and how this relates to 
your purposes, You will then find that 
mediod and content will more and more 
fulfil the purposes, and the purposes them
selves will be clarified. 

Exclude the Irrelevant 
In preparing curricula, then, only that 

relevant to die purposes should be included; 
all else should be excluded, and if in your 
enthusiasm, you are tempted to attempt too 
niucfi, take note of Gould's Law, which runs 
as follows: "If more is added to the pot 
which is already full, a mess is created." 
Doii'li, therefore, add, unless you are pre-
liared to take away. 

And don't, I beg you, change everything 
and abandon die traditional as being useless 
and old-fashioned. People who do this are 
just as dangerous as those who want to 
leave everything alone. 

Gustav HoLst, an English musician, re
marked there were two kinds of musical 
Philistine—he who believes musical history 
to have begun at a definite date and he who 
believes musical history to have finished at 
an equally definite date. Dean Inge, an 
English theologian, said there were two 
kinds of fool—those who say, "This is old 
and therefore good" and those \vho say 
"This is new and therefore better." 
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In education the Phih'stine and tlie fool 
are out of jjlacc. The worthwhile is not 
necessarily old or new. It could ho either 
or both. So if wc are going to improve the 
curriculum, wc shoukl make selections of 
old or new material, but all must be rele
vant not only to the capacities of children 
but to the purposes to be pursued. 

And then we must examine our methods 
to make sure they help to fulfil our pur
poses, I am no pedagogical expert but I 
see colleagues falling into the error of re
garding methods as of little or of no import
ance or alternatively all-important. 

Let mo give two examples of the devalu
ing of methods. Here is number 1, Moral 
conduct, it is assumed, is merely a matter 
of knowledge. Teach the right things and 
children become moral. This is a fallacy. 
In moral educadon content and method are 
both important. For virtues and powers are 
developed not just by knowing of them but 
by practising them. I submit diat in the 
clas.sroom unselfishness, courtesy, tolera
tion, co-operation and appreciation of 
others' efforts and achievements need to be 
practised just like reading, writing and 
arithmetic. 
Science Can Be Liberal 

Here is example number 2. Scientific edu
cation, it is said, is too narrow, so humane 
and liberal studies must be added to make 
the scientist liberal-minded. This, too, is a 
fallacy. In these days of increasing special
ization, I doubt the practicability of adding 
much in the way of the humanities to 
science courses. But is it true that die study 
of science is illiberal and the study of arts 
liberal? I know liberal-minded scientists 
and illiberal arts men. The fact is that 
science teaching can be liberal if it is con
stantly related to life, to its effects on men, 
to its social consequences. Indeed it has 
freed many men from prejudice and paro
chialism, and enabled them to work more 
ieadily with their fellows. 

Of course, literature and history ought to 
be liberal studies, for they deal with men's 
hopes and fears, loves and hates. But some
times these subjects have been taught in 
an illiberal way with no suggestion that 
they bear on personal relationships. Even 
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literature and history can become a mere 
matter of assimilation and regurgitation 
with no liberalizing effect. Thus there are 
no liberal or illiberal subjects; there are 
only liberal and illiberal ways of teacliing 
and learning. Liberal methods arc needed 
in history, literature, science and all sub
jects. All that is taught should bo related 
to man, his needs and his a.spirations, 
lEducation Not Possible Without Effort 

But die worst error of all and the most 
prevalent is to regard content as unimpor
tant and method all-important. The teach
er's task, it is said, is to create the condi
tions within which a child can be happy, 
and happiness is derived from doing what 
one pleases. Thus content is of no great im
portance. This, too, is a fallacy, It misunder
stands the nature of children and the nature 
of happiness. At all costs, so some have 
suggested, the child must avoid strain or 
he will become anxious and something 
dreadful will happen to his psyche, his ego, 
his libido, or whatever is the current word. 
Education, they infer, demands no effort. 
It is an experience, like falling in love, joy, 
or the state of Grace. It is not achieved; it 
is given. This is contrary to my own per
sonal experience, and all I know about 
children. Real and abiding happiness does 
not spring from ease and idleness. Happi
ness comes from strain, tension, struggle, 
from grappling with difficulty and succeed
ing. Music, I may remind you, comes from 
taut strings, not slack ones. No education 
worthy of the name is possible without 
effort. Sweat has pedogogical and character-
building merit. 

You will therefore see I have no sym
pathy with those schools where the rights of 
children are cherished and where the teach
ers have none to cherish; where intellectual 
content has little importance; where pro
jects and methods that ought to be means 
to further the ends of learning have become 
ends in themselves, and where teachers are 
never allowed to raise their voices in anger 
and the children never lower theirs except 
from exhaustion. 

I have admiration only for those who re
gard methods as important means of serving 
great ends, and who realize that every new 
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burden cast on the school, and every widen
ing purpose to be followed, demands a now 
valuation to ensure that mediods serve the 
determined ends. 

At previous Conferences we have dis
cussed how education is hampered because 
teachers, buildings and money arc in short 
supply. We have agreed that what is chiefly 
wrong with die schools is their poverty. 
This must be constantly stressed. Half of 
the 500 million children of school age in 
this world (that is, under 14) are getting no 
education at all. 

Even in wealthier countries classes are 
often overcrowded and buildings are ina
dequate. Institutionalized teaching, mass 
production, factory techniques, leave little 
time for anything but assimilation, and the 
lack of individual attention and the ina
dequate time given for reflection can easily 
lead to politic.ll and social irresponsibility. 
Education Needs Money 

No doubt some countries have the will to 
provide good education facilities, but lack 
the means. I am told that if the whole local 
authority and national revenues in India 
were devoted to Education, they would be 
insufficient to provide primary education for 
every child. But some countries have the 
means yet lack the will. 

The fact is, substantial natural backing 
and substantial national resources are 
needed for modern education. Without 
them, even in countries like the U.S.A. and 
Canada, phrases like "Equality olt Oppor
tunity" have a hollow ring. Teachers can 
determine the purposes of their work, work 
out curricula and devise suitable methods, 
but the help of others is needed. In par
ticular, governments must learn to give 
priority to tlie things of the mind and spirit. 

Now may I add what is generally over
looked? Schools need not only enough 
teachers, but teachers of the right sort. 
And what are they? Obviously they must 

. be academically qualified, though standards 
must vary from place to place. Yet we need 
more than this. Teaching is not just a job. 
It is a vocation, a profession, which involves 
dedication to ideals and causes greater than 
ourselves. 

Schools need teachers with a real sense 
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of voc.ition and a true professional spirit 
for many reasons. Heavy responsibilities 
like those I have enumerated demand high 
quiility teachers. And if wc are going to 
wage war on prejudice and suspicion, and 
be successful, wc must not rely alone on 
textbooks describing toleration, luisclfish-
ne.ss and sacrifice, Init on toleration, un
selfishness, and sacrifice incarnate in teach
ers. What is taught, why it is taught and 
how it is taught may all be important, but 
what the teacher is, is most important of all. 

A Challenge Is Presented 
Thus you will see that the appreciation 

of Eastern and Western Cultural Values is 
a real challenge to our thinking, to our edu
cational practices and to the quality of our 
renowned lives. It reminds us we are edu
cating children in a tough world, where sus
picions and misunderstandings, intolerance 
and stresses abound. It reminds us we must 
learn to live together not alone for altruistic 
reasons but because die alternative is too 
unpleasant to contemplate. And an educa
tion suited to such a world must not be soft, 
slip-shod or .spineless. It must make big 
demands on teacher and child. 

You remember what Kipling wrote: 
"Oh East is East, and West is West, 

and never the twain shall meet 
Till Earth and Sky stand presently at 

God's great Judgment Seat. 
But there is neither East nor West, 

Border nor Breed nor Birth 
When two strong men stand face to 

face though they come from 
the ends of the earth." 

Note what he says: your ideas are im
possible of achievement; Eastern and Wes
tern minds cannot meet in understanding; 
ignorance and misunderstandings are in
evitable, and may result in conflict. 

But the twain have met. In schools, chil
dren of different races work together and 
play together with complete absence of 
racial tensions. The child-like have no 
racial, sex or language prejudices. The 
child-like, of whatever age, are of the king
dom of heaven. In them East and West can 
and do meet. 

Continued on page 201 
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To acquaint teacheis with some aspects of the B.C.T.F. Brief to 
the Royal Commission on Education, we are continuing our 
series of sections of that brief in this and subsequent issues of 
the magazine. This Is the section on In-service Education. 

What We Said 
Introduction 

THE in-service education of teachers has 
been of great interest to the British 

Cohimbia Teachers' Federation. By in-
service education, we mean that which con
tributes to the professional development of 
teachers. In addition to the teacher's private 
reading and study, in-service education in
cludes seminars, discussion sessions or work-
.shops, lectures, inter-cla.ss visits, class dem
onstrations, presentation of a paper by a 
teacher to a staff meeting, and all forms of 
credit courses. Tha In-service Education 
program of the Federation emphasizes non-
credit activities. Its purposes are twofold: 

(1) To sdmulate an atdtude in teachers 
which will lead diem to do further work 
toward their professional development, and 

(2) To meet recognized needs of indi
viduals and groups through carefully orga
nized acdvides and programs. 

For many years in-service education in 
this provice was provided chiefly through 
the summer schools of the Department of 
Educadon and the University of British 
Columbia, and through correspondence and 
reading counses from the University. In a 
few centers night-school or winter courses 
were available from the University and 
other .courses were organized by special 
departments of some school districts. The 
Federation's activities in this field were 
limited to the holding of annual teachers' 
cohventions and to co-operation with others 
in an occasional institute, lecture or study 
group.: These lectures / and study groups 
were: usually organized by local school 
; authorities. It is recognized, of course, that 
: much vfJuable. in-service education has al-
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ways been provided hy staff meetings and 
informal gatlierings in individual schools. 

In April, 1955, at its Annual Ceneral 
Meeting, the Federation affirmed in-service 
education as a major objective of tho Feder
ation juid established a committee to shidy 
and promote teacher-sponsored programs. 
The need for diese mea.sures was indicated 
by several circumstances: 

(1) In spite of strong pressure from die 
Federation, the minimum period of pro-
service training for teachers had not been 
increased beyond one year. The Federation 
believed that complete training for teaching 
was impossible in such a short time, no 
matter how .skillfully contrived: and care
fully administered the teacher education 
program might be. 

(2) Changes in the body of knowledge 
to be taught, in the fields of child study and 
psychology, and in the demands of society 
upon the school were evident. Tlicse 
changes required each member of the pro
fession to add continually to his knowledge, 
his .skill and his understanding. 

(3) Opportunities to participate in activ
ities sponsored by the University or by other 
authorities were not readily available to 
many teaehers. 
Aims in In-service Education 
"The specific aims of the Federation in 
this field include: 

(1) Detennination of the ways in which 
the Federation can best serve in promoting 
in-service education. 

(2) Assistance to local associations in the 
planning and operation of in-service educa
tion projects. 

(3) Liaison with other groups working 
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in tlic field in order to prevent duplication 
of activities and condicHng demands on 
teachers' time. 

(4) A well-rovmdcd, co-ordinated Pro
gram of In-service Education, both pro
vincially and locally. 

In-service education has been re-affirnied 
as a major objective of the Federation at 
the Annual General Meetings of 1956 and 
1958. The annual budget provided for this 
work has been increased each year. 

I iVccomplishmcnts in In-service Education 
i I The following are some accomplishments 
I ' l this field: 

(1) Two province-wide surveys have 
been conducted among teachers' associa
tions and individual teachers. The first, in 
the fail of 1955, was intended to ascertain 
what types of in-service education were 
felt to be most needed. Results .showed thiit, 
in the field of non-credit programs, teachers 
favored teacher-sponsored group activities. 
There was also considerable demiuid for 
winter credit courses to be given in the 
smaller centers. There appeared to be a 
need for short, intensive summer courses of 
a practical nature, for those teachers unable 
to spend a long period iiway from home. 
The necessity of practical activities applic
able to the teaching situation wai: f'lnpha-
sized repeatedly. The second survey: ;'c;nder-
taken during 1956-57, endeavored to find 
out from local associations the extent to 
which in-service education had been pro
moted during the year. The results showed 
that'̂ twenty-rtwo associations had carried on 
programs during the year, as compared 
with ten. tlie preceding year. Forty-two 
associations indicated their intention of hav
ing programs of in-service education during 
the 1957-58 year. 
'. (2) Local associations have been encour

aged in and assisted with the planning of 
programs. The Federation co-operated with 
the Trail Teachers' Association in the fin
ancing and organization of a large-scale 
workshop for the first year of its operation. 
This served as a pilot project, and reports 
from it were made available to other groups 
planning a similar venture. Members of the 
In-service'Education Gommittee visited 
other areas'to assist local groups.both in 

planning and iu operating programs. Speak
ers were also provided for some projects. A 
report of a very ambitious scries of work
shops, organized by tlie Okanagiui Valley 
District Council of the Federation and held 
in different cci\tcrs of the Okanagan over a 
ten-month period was studied. Based on 
these and other observations, a Guide Sheet 
was prepared for distribution to local In-
s'rvice Education Committees. Furdierhelp 
has been provided for local executives 
through die sessions of the Federation sum
mer workshops, which for three summers 
had in-service education as one of four 
main discussion topics. (Other topics, in
cluding philosophy of education, fall con
vention planning, supervision practices, cur
riculum development, and academic stan
dards, have al.so had in-service value.) A 
continuous service to local groups has been 
maintained through correspondence. 

To meet a frequently expressed need, 
.short, intensive summer courses, of two 
weeks' duration, have been held.- The Uni
versity of British Columbia has kindly pro
vided mfieting rooms, but the Federation 
has made most of the arrangements for the 
courses. These courses were conducted by 
highly qualified persons—Miss M. Graden, 
Consultant in Primary Reading for Seatde 
Schools, in 1957; Miss Kathleen Collins, 
Primary Supervisor for Burnaby School 
District, in 1958. The first course studied 
primary reading, the second, primary arith
metic. The courses were practical in con
tent, featuring demonstrations and the de
velopment and use of teaching materials. 

(4) To reach its goal—an efficient Pro
gram of In-service Education, both locally 
and provincially—the Federation has taken 
several steps. 

(a) It has held discussions with officials 
of the Department of Education to establish 
principles and general poUcy with regard to 
the initiation aiid planning of local non-
credit programs by district superintendents 
or teachers' gioups or both. A circular 
issued joindy by the Department and the 
Federation in November, 1956, set forth 
three general principles: 

i. It is recognized that the most effective 
teacher education is realized when the 
teachers themselves show a vital interest in. 
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their own problems and in initiating and 
organizing means of studying them. Any 
fonn of self-motivated parHcipation is more 
effeetivo than participadon under tacit com
pulsion. 

ii. It is recognized that in-service educa
tion becomes even more effective when 
there is die closest possible co-operation be
tween the teachers and the loeal supervisory 
oiBciuls. 

iii. It is recognized that, although certain 
phases of in-service teacher educadon be
cause of their b.isic characterisdcs and their 
closo involvement with details of local 
school administration must be priinarily the 
responsibility of die local supervisory offi
cials, others, because they do not di-ectly 
involve the administration of the schools, 
are most effective if they are the responsi
bility of the teachers themselves. 

The policy ;;et forth envisages close co
operation between the superintendent and 
the teachers' group. It recognizes a certain 
division of responsibility as follows: 

i. The following activities will be con
sidered primarily the responsibility of local 
in-service committees (subject to the limit
ations listed above): fall conventions, work
shops, study groups, lectures, and confer
ences. 

ii. The following activities will be con-
.sidered primarily the responsibility of the 
district superintendent of schools, although 
the co-operation of the local committee may 
be enlisted or a request from the local 
committee may be considered: inter-class 
visits, institutes, class demonstrations, and 
co-operative testing. 

The circular further states: "Where there 
is no local in-service education committee 
of teachers,-the superintendent or inspector 
will carry on with such program of in-
service education as he considers suitable, 
but will meanwhile use his influence to 
encourage the local teachers through theu-
association to form such a committee." 

I (b) The Federation has recognized that 
conventions, one of;the oldest vehicles for 
in-service education, are frequently the 
only prpfessional group-activity available to 

" teachers from small or scattered districts 
and are thus an important part of the total 
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program. It has therefore attempted to im
prove die quality of the organization of 
these conventions through annual work
shops, held in the spring, for tho present 
and past chairmen of each fall convention. 
The advice of experts and the discussion of 
tho experiences of tho past conventions have 
bodi been found to be very helpful by all 
those attending. A general improvement in 
fall conventions has resulted. 

(c) A form of in-service education car
ried on for a long time by the Federation is 
die Lesson Aids Service. Suggestions, refer
ences, and some teaching materials are 
provided for a great many different units 
of work in the curriculum. Committees of 
the Federation are endeavoring to increase 
the effectiveness of this service. New ma
terials are being developed, including some 
for higher grades. 

(d) A somewhar similar service has been 
the provision of displays of both free and 
inexpensive teaching materials at the fall 
conventions. 

(5) The vital relation.ship of educational 
research to in-service education has been 
recognized by the Federation through its 
sponsorship of two projects: 

(a) Methods of teaching English prose 
and poetry at the junior high school level 
have-been studied by a group of West Van
couver teachers. A manual for conducting 
similar seminar study groups has been pre
pared and is avadable to teachers through 
the Lesson Aids Service. Texts for the study 
have been provided by the Committee and 
are loaned to groups wishing to use them. 
Manuals and texts have been donated to the 
College of Education for use there. 

(b) A sub-committee has been set up to 
study the application of linguistics to the 
teaching of English grammar. This com
mittee made a thorough review of the 
literature of this field, then prepared a 
book on Applied Linguistics. The findings 
of this group, and their application to school 
practice, were set forth and discussed at a 
two-day seminar held at the Federation 
headquarters in July, 1958. The costs of 
both research and seriiinar were borne by 
die Federation. Approxim.ately one .hun
dred and fifty English teachers, in many 
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parts of tlie province, are using materials 
supplied through this sub-committee in 
local experimentation. 

Current Emphasis 
Aldiough considerable progress has been 

made in the development of die In-service 
Education Program, the Federation recog
nizes that much more can be accomplished. 
There are four main areas in which it is 
currently working: 

(1) It is seeking to increase the useful
ness of the extra-sessional courses which 
are being offered by the University of Brit
ish Columbia in various centers of the pro
vince. The great contribution to die total 
program of in-service education wliich is 
being made by the Universit)' is acknow
ledged, and the difficulties of olfering suit
able courses with qualified instructors in 
the more remote centers is recognized. It 
is felt, however, that the content of the 
courses should be influenced to a gieater 
extent by the teachers' needs. There have 
been cases where a number of teachers 
have indicated several courses they would 
have liked to be offered in their district, 
but when the course was arranged, some
thing entirely difiFerent was substituted. 
The desirability of the needs and reason
able wishes of teachers being met in this 
regard makes it imperative that, the Uni
versity provide a larger number of faculty 
members for extra-sessional courses. An 
increase in the Faculty of the College of 
Education or greater reliance upon the 
Faculty of Arts and Science will be needed. 

(2) It is trying to increase the amount 
and the calibre of in-service education be
ing carried "on at the local level. Local em
phasis will cont/̂ ue to be placed on prac
tical • activities v. .direct value to teachers. 
In the choice of activities, the determining 
factors will be local needs and interests. 
The appointment, in 1958j of an executive 
assistant; one of whose functions is to work 
in this field,-will be of material assistance. 
This oflScial will be available to local plan
ning committees and will also be able to 
serve as a liaison ofiicer between the Fed
eration and other agencies whrv are carry
ing on in-service education programs any
where in the province. 

(3) The value of tho short summer 
courses offered by die Federation has been 
demonstrated by the response of the teach
ers to die two already given. An increase 
iu the number of such courses is necessary. 
Some coni'ideration is b'iing given to the 
offering of such courses m Victoria and 
other large centers of the ^ ovince as well 
as in Vancouver, These .short courses stress 
practice radier tiian theory, and they 
attemiit to find solutions for the questions 
and problems of the persons participating 
in the courses. Continued and increased 
co-operation from the University is anti
cipated. 

(4) The research project in linguistics 
has shown the possibility of die Federation, 
in co-operation with others, making a con
siderable contribution to educational re
search. Further endeavors along this line 
are being made by assistance given to teach
ers who are carrying out individual re
search projects, and by the establishment 
of a committee to study die education of 
the gifted. The Federation, either by itself 
or by working through the British Colum
bia Educatioiial Research Council, will at
tempt to increase the amount of educational 
researcii and experimentation that is being 
caixied on. 

In the development of the many phases 
of its activities, the Federation is working 
toward the co-ordination of all forms of 
in-service education. In the long-run, in-
service education must be seeti as a part of 
the total teacher education program where 
the long-term aim of the Federation is to 
earn for itself the right to set up standards 
of training and competence for the teach
ing profession. 
Recommendations 

We make tiie following recommenda
tions: 

77. That the number of members of the 
Faculty of the University of British Colum
bia available for extra-sessional courses in 
various centers of the province be increased 
substantially. 

78. That in providing these extra-session
al courses, great care be taken to ensure 
that courses offered shall be those wanted 

•by a/Significant body of teachers in the 
area, ir 
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"Like He Lives Two Houses 

from the Corner, Already 

A light-heaHed analysis of 
two problems in current abusage 

TF certain words in our language ever 
have the good sense to organize a union, 

I know of two ihat/ivould at this moment 
in their careers ha-.e every right to fling 
down their shove'.s and put up a picket 
line. And as they marched up and down, 
they could justifiably carry banners thai 
complained of their being grossly over
worked and generally mistreated. I refer 
to the words "already" and "like." It may 
be that these two words would not want to 
belong to the same imion, but still their 
cause is the same: they are forced into 
doing work that isn't in their present con
tracts. 

"Like he lives two houses from the cor
ner, already." 

This utterance, complete in its ovra limp
ing way, is pumped out as the fresh water 
of communication throughout most of the 
Fraser Valley this autumn of 1959. And for 

: wall I know, this destructive liquid may have 
; seeped through our dikes and flowed out 

onto adjacent linguistic landscapes. 
I do not wish at the moment to go into 

that intricate argument concerning just how 
stuffy or free we should be in our usage, but 
I would like to stand up and assert that it 
is part of an English teacher's responsibility 
• to fight against: such flash floods as those of 
"already" and 'like." In time, I suppose, 
these bad waters, will wash us down. But in 
the meantime it is our responsibility to keep 
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at work on tlie dike, even though it will 
moan doing with bare hands the work of a 
bulldozer. 

In this brief pause in my tour of dike-
duty, may I describe for you my view of 
the flooding waters. 

In what we like to call "Standard Usage," 
"already" has traditionally been used as an 
adverb of time. But recently a careless 
populace has been putting it to other uses 
that cannot help but destroy the original 
(and still necessary) function of "already," 
the adverb of time. 

First, there is that very fuzzy use of 
"already" in the sentence I have already 
cited. "He lives two houses from the cor
ner, already." It is not clear to the student 
of standard English just how this particular 
use of "already" is meant to function. Does 
it work as an adverb of place in such a way 
that the sentence might be translated: "He 
lives down there, two houses from the cor
ner."? Or does it function as some other 
type of modifier, perhaps as a replacement 
for "just" or "only": "He lives onhj two 
houses from the corner."? 

I don't suppose it really makes much dif
ference, because either way you look at it, 
the usage is substandard and arcane. The 
sad fact is that "already," as it is used in 
this utterance, could adequately be ex
pressed by .yjfence: "He lives two houses 
from the comer." Tliis tendency to append 
the unnecessary is disturbing, but still it 
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is uiiderstandablo wlien you remember the 
general redundancy of our frou-frou times. 

A second misuse of "already" is that 
which I call (widi some debt to Mr. Relloc) 
die "Swearativc Use," for sometimes "al
ready" seems to function as a mild swear 
word. Take for example die following sen
tence: "He said yesterday that he would 
do it, already." Here it is plain (at least to 
me) that tho function of "already" is in no 
way informative (the adverb of time idea 
is carried by "yesterday"), so the function 
must be expressive. A.nd as I see it (mid 
daily hear it) it is expressive of anj';er. Wliat 
the speaker actually seems to mean is: "He 
.said yesterday that he would do it, but he 
hasn't done it. Darn hiin!" In its own way, 
this demonstrates a rather wonderful eco
nomy of language, for that one word "al
ready" is here doing die work of seven 
words. Economy is lauded in every text on 
composition, but surely in this instance it 
has been carried too far. 

These are but two of the wrong inroads 
which "already" has made into our lan
guage. I hope that you will have noticed 
that I have completely resisted spelling 
"already" as it is pronounced in most of 
its current abusage. I have done this be
cause "awreddy" is just as blinding to the 
eye as it is fracturing to the ear. Also, I 
have resisted saying anything about "aw-
reddy's" partner, "awreddy yet," because I 
wanted to maintain as cheerful a tone as 
possible all through this feuilleton. 
"Like"' Plays Many Positions 

But what I have already briefly outHned 
concerning "already," I would now like to 
outline (also briefly) concerning "like." 

In the ballpark of language, "hke" (a very 
versatile fellow) can play at any one of 
five dî erent positions: verb, adjective, ad
verb, c'cnjunction and preposition. But now; 
as if this were not enough to demand of 
it, 'like'̂ is being made to take on other 
chores for which its brittle bones were never 
intended. It is as if a baseball manager 
asked an.ancient and honored utihty man 
to play simultaneously all five positions in 
theiinfield (I: include the catcher), and 
cover right field as well. 

'To describe this right field function of 

"like," I once again follow Mr. Belloc's lead 
and make up a term that in a casual way 
describes an illegitimate grammatical func
tion. I call diis little orphan (that's a 
euphemism for you-know-what) the "Star-
tative Use." Poor back-bent "like" must now 
do the work that was formerly done by 
"Well," "And-uh," or a mere Capital Letter. 
For "like" must now begin sentences. You 
have heard it doing this recently, have you 
not? It shitters away in diis initial position 
as if a linguistically flat-footed populace 
were usng "like" as a springboard from 
wliicii to bellyflop gracclcssly into sen
tences. 

"Like I didn't get my homework done. 
Sir," a stellar (pronounced cellar) student 
of an English class might say. 

"Like I was watching television last 
night, like, and I somehow didn't got it 
done, like," he may explain further, making 
"like" jump tediously through die hoop in 
all directions. 
A Finger in the Dike? 

On such occasions as this, the instructor 
will have an urge to loosen all his linguistic 
and pedagogical restraints and answer: 
"Like, then, you can just drop down dead, 
like," and then return to other soggy class
room problems. 

But, of course, he never does. 
And this is the undramatic end of my 

story. I suppose that I could be accused 
here of battling against die backwash while 
the headwaters are raging. There are doubt
less many offences more serious than the 
misuse of "already" or "like," and these 
must be fought against. Such constructions 
as "I seen it on television,' or "I forgot my 
book at home," or "If I would of only done 
it," have been with us longer and thus may 
be much more deserving of our attention. 

And yet, these new and strange uses of 
"awreddy" and "like" are seeping more and 
more swiftly onto the fertile land of our 
language. 

Would anyone care to join me on the 
dike? * 

Alan Dawe teaches in the high school in 
Abbotsford. His work has appeared pre
viously in The B.C. Teacher. 
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The Canadian Conference on Education presents a 
general report and outlines its program for the future. 

A National Look at Education 

^HE 850 delegates who attended the 
national conference on education held 

in Ottawa in February of 1958 resolved 
that the conference organization should be 
maintained to work for the objectives out
lined at that time. As it ends its first full 
year of existence, this continuing organiza
tion is completing a period which has been 
chiefly occupied with determining the de
gree of public support for a widespread, 
completely voluntary effort; with a suitable 
organizational structure; and finally with 
aims and objectives and a program. 

The broad organizational structure of the 
continuing body is a simple one: an execu
tive secretary; an overall committee, called 
the National Committee, with a representa
tive of each sponsoving organization; and 
an Executive Committee to handle the de
tail work. Provincial committees are now 
functioning in most provinces. City public 
relations committees handle regional pub
licity. 

The Conference recognizes that responsi
bility for education lies at the provincial 
and community levels, and it is at tiiese 
levels that most of the activity of the 
C.C.E. will take place. In fact, it is assumed 
that the Conference will have adbieved its 
purpose when it has succeeded in arousing 
greater public interest in the problems and 
in the progress of Canadian education. 

Aims and Objectives 
The aims and objectives of the continuing 

body of the Canadian Conference on Edu
cation are: 

1. To improve communication among the 
segments of Canadian society interested in 
education by bringing them together in the 
Canadian Conference on Education, so as 
to assure an exchange of ideas and informa
tion between the public and those respon
sible for the direction and encouragement 
of education at all levels in Canada. 

2. To help create wide public under
standing and support among Canadians 
for the educational development which is 
essential to meet the needs of our growing 
nation. 

3. To encourage appropriate efforts de
signed to solve the problems created by 
these needs, such as the provision of ade
quate school and university facilities. 

4. To keep informed about emerging 
needs of education in Canada, and, in co
operation with die audiorities concerned, to 
tabulate these needs so that actual achieve
ment can be measured. 

5. To offer, as appropriate, to co-operate 
in the promotion of activities designed to 
arouse public interest in education. 

The program of the Canadian Confer
ence on Education will be reviewed an
nually to ensure that its work reflects die 
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changing needs oi die nation and to endea
vor to monsnie tlu; educational accomplish
ment of dio country in meeting the need 
areas widi which it deals. Tho program is 
based upon certain fundamouta! concepts 
and assumptions; 

1. That constructive public debate and 
wide dissemination of information about 
education will contribute materially to Uio 
public support necessary to tho solution of 
the problems facing Canada's educators, 

2. That everyone .should have the oppor
tunity to obtn'n tiiu education ho wants 
and needs widiin tho limits of personal 
aptitude and ability, 

3. That an essential responsibility of tho 
citizen is to demand highly capable ]icoplc 
to carry on the work of education and 
educational administration, and to provide 
them with proper buildings and facilities, 
so that they may use their professional 
training and ability to die best advantage 
of die community, 

4. That Canadians, conscious of the vast-
ness of their country, .shoidd work toward 
the elimination of the penalty which geo
graphy often places on education opportu
nity of those who live in rural and remote 
areas. 

Program 
The Canadian Conference on Education 

has established a program for its activities 
which is based upon the deliberations of 
the delegates to the Ottawa Conference. It 
follows: 

1. An increase in the number of capable, 
adequately educated and trained teachers 
at all levels, from kindergarten to university 
and including adult education, is the major 
need facing Canadian education today. ITie 
C.C.E. therefore, proposes to work for: 

(a) Adequate training of all teachers and 
education administrative personnel. 
- (b) The prestige for all teachers to which 
their vital calling in the community entitles 
them. 

(c) Salary levels commensurate with their 
. training and responsibility, having regard to 
the remuneration for comparable profes-
sions in the area in which they are em
ployed, 
;(d) Financial assistance to teachers in 

training and those wishing to improve their 
professional status. 

(e) An improvement iu many of the con
ditions of rural teaching. 

2. The provisi:;n of enough adequate 
buildings, equipped with proper facilities, 
is almost as critical a problem as quantity 
and quality of teachers. New buildings and 
facilities must catch up to present needs 
and then continue to meet the surge of 
population growth. Tho C.C.E. will work 
for: 

(a) The co-ordination of school site plan
ning widi otiier municipal planning. 

(b) The employment of technical equip
ment in schools and universities as similar 
as possible to the equipment the student 
will use in earning his living. 

(c) Better equipment and facilities for 
rural .schools. 

(d) E.xpIoration of tho advantages of 
wider u.so of educational television. 

3. Since education in a democracy is 
designed to servo all the people, educa
tional audiorities need and value the opin
ions of all segments of the community. The 
C.C.E. will work for: 

(a) The introduction of the study of Eng
lish or French as a second language in 
elementary grades at as early an age as 
feasible. 

(b) The provision of more and wider 
facilities for continuing education for all 
those with the desire and capacity for it. 

(c) The assurance tiiat outstanding pupils 
in primary and secondary schools are en
couraged to continue their education and 
proceed to universities or professional 
schools. 

4. The provision of more teachers and 
schools, both of a higher standard, will re
quire more money. The C.C.E. wil\ work 
for: 

(a) The spending of a larger proportion 
of our national income on education. 

(b) The provision of more scholarships, 
loans and bursaries for education. 

5. The expansion and improvement of 
research facilities exploring all levels of 
education. 
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On January 5 and 6, 1959 the French govern-
ment issued ttvo documents which give rise to 

Educational Reform in France 

TI7THAT has become known as the echica-
tional reform in Franco stems from 

two government documents: tho regulation 
of January 5, 1959 and the decree of Janu
ary 6, 1959. 

The regidation of Januaiy 5, 1959 speci
fies that compulsory education shall cxteiul 
from 6 to 16 years of age. Previously the 
period was 6 to 14. This provision applies 
to children who became of compulsory 
school age as of October 1, 1958. 

The decree of January 6, 1959 states tho 
following: 

1. "Elementary education" is provided 
for children from 6 to 11. 

2. For children from 11 to 13 there is 
instituted an observation or orientation 
period. 

3. Thereupon, tho students, in accordance 
with the aptitudes and potentialities they 
have demonstrated, will take one of die 
following courses: 

a. The full classical course or die scienti
fic, modern, or technical course at the 
lycdes. This cycle ends in the baccalaureat 
after five years of shidy. 

b. Tho professional course given at the 
hjcees and the technical colleges, which will 
lead after five years of study to the diploma 
oi techntcien forette*^,- after four years to 
the brevet cVagent technique; or after four 
years of study at the professional colleges 
to the "certificate of professional aptitude." 

c. The general education course given in 
the general coZKges, which will lead after 
three years of study to the brevet cFenseig-
nement general. 
. d. The • terminal compulsory-education 

Ileprinted from Panorama, Autumn 1959 
issue. M. Forestier is Secretary General 
of. the: Syndicat National deslnstitu-
trices et Institeurs. 

DENIS FORESTIER 

course given at tho primary schools and in 
die "communal and intercoinmunal school 
groups," which will lead after dirco years 
to die "diploma of termination of compul
sory education," 

4, Higher education will bo available to 
those pupils who, after obtaining their 
baccahitireat, wish to continue their studies. 
After a year's preparatory course, the stud-
outs, according to their aptitudes and poten
tialities, will ('liter various departments in 
die university faculties; or, dirough com
petitive examinations, will enter "institutes 
of preparation for teaching in secondary 
education," "higher normal schools," or the 
"schools of engineering and of superior 
cadres" for industry, commerce, and agri
culture, 

5, Young people %vho have obtained either 
the first half of the baccalaureat or the di
ploma of techntcien hrevete may enter spe
cialized schools and, after two years of 
study, acquire the diploma of technlcien 
superieur brevete. 

6, Special instruction is envisaged for 
handicapped children during the period of 
compulsory schooling. This instruction 
would be given either in "training classes" 
attached to the primary school, in "training 
schools," in State "boarding schools for 
training," or in "medico-pedagogic insti
tutes." 

Basic Principles 
The major point of the reform is the ob

servation period. Children who will be 11 
years old on October 1, 1960 will have to 
go through this period. From that date on, 
the change from the present system to the 
new one will progressively take place. 

As regards the extension of compulsory 
schooling, it is appropriate to point out that 
65 percent of children already continue 

-lee 
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their studies to the nge of 15, and 50 per
cent to the ago of 16, 

In primary school the child is to acquire 
mastery of tlie basic tools. A "school dos
sier" will be maintained during the "middle 
course" period (from 9 to 11 yours of age). 
On the basis of this school dossier and tho 
evaluation of tho teacher, tho child may or 
may not start the observation cycle. Chil
dren coming from private schools will have 
to take an examination. 

The essential purpose of die observation 
period, though still devoted to instruction, 
is to reveal children's aptitudes and try to 
determine which typo of education is most 
suitable for them. The teaching body for 
the two-year orientation period is to be 
restricted in number; it will be assisted by 
a school psychologist or guidance specialist. 

The orientation council of tho school will 
then advise the families. The latter will bo 
free to follow this advice or not. But if 
they do not, the child will need to take an 
examination in order to enter the type of 
pubhc schooling chosen by tho family. 

At the end of the orientation period, 
scholarships will be awarded to pupils of 
moderate means in order to allow them to 
continue their studies in the full course, 
die technical course, or the general educa
tion course. It is thus hoped to give every 
child an opportunity, regardless of his 
means, 

Anodier important principle: "transidonal 
classes" are envisaged after the 13th year 
in order to peniiit a child to transfer from 
one type of educadon to another. 
Opinions of Teacher Organizations 

The professional organizations of French 
teachers, affiliated with WCOTP through 
di«5 International Federation of Secondary 
Teachers and the Intemadonal Federadon 
of Teachers Associadons, are unanimous in 
asserting that: 

1. These changes are more a matter of 
limited revision than of genuine reform. 
Tho draft reorganization planned by Minis
ter Billeres was based on principles diat 
these organizations had long advocated: 
democratization of the educational system, 
expansion of education, adaptation of the 
courses, continuing permanent education, 
improvement of education. A thorough 

study of the official texts does not reveal 
that the new system is based on these prin
ciples. 

2. A reform that is not accompanied at 
each step by die funds necessary to put it 
into effect is likely to be badly accom
plished, 

3. At present French schools and univer
sities do not have the necessary funds to 
carry out their full mission. The popula
tion increase imposes poor working condi
tions on the teachers. The reform does not 
in any way remedy these conditions, which 
are definitely prejudicial to the child, 

4. Adding observation period classes to 
existing establishments, instead of making 
them a part of a separate educational cycle 
with a mission of its own, will not contri
bute to strengthening tho nation, A better 
plan would have substituted for the train
ing of the few the advancement of the 
many, and thereby forwarded the best in
terests of the nation in the profound cul
tural, technical, economic and social revolu
tion now taking place, 

5. The content of the obser\'ation period 
is too vague, especially during the first year. 
Therefore teacher organizations are making 
an effort to define it in order that their 
views may be adopted when regulations 
applying these laws are drafted. 

6. The decrees do not envisage with 
sufficient clarity the granting of stipends 
at the end of the orientation period to chil
dren who, after demonstrating an aptitude 
for the full course of instruction, need to 
be aided because their family resources will 
not permit them to continue their studies. 

7. Although the reform is precise as re
gards the instruction given in the hjcees, 
everything about the technical course, the 
general education course, and instruction in 
the primary education terminal classes is 
vague and blurred. The teachers of tech
nical courses believe (and all teachers of 
the other curricula share their opinion) that 
the reform does not ensure the development 
of instruction in these areas in the manner 
required. There is a great risk that teachers 
will take care of it thenvislves to the neglect 
of general culture. 

Continued on page 197 
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Has Teaching Really Changed? 
TOWFEAK HOSEIN 

The books of a 17th centurtj teacher 
contained principles tvhich have modern overtones 

BECAUSE 1958 marked the tercentenary 
of the pubhcation of Comenius' Orhis 

Sensualium Pictus, the world's first illus
trated text-book, tho author thought it 
would bo especially fitting to write briefly 
of Comenius and his text-books. 

Jan Amos Komensky (Comenius) was 
bom March 28, 1592, in tho province of 
Moravia, and died on November 15, 1670, 
in Amsterdam. 

He belonged to a religious group, the 
Moravians, who were exponents of tho 
simple life. 

His secondary education did not "start" 
until he was sixteen. This probably placed 
him in a position where he could see the 
outstanding faults of the schools of his 
time. He describes them as: 

"The terror of boys and tlie slaughter 
houses of minds—places where a hatred of 
literature and books is contracted, where 
ten or more years aro spent in learning 
what might be acquired in one, where 
what ought to be poured in gently is 
violently forced in and beaten in, where 
what ought to be put clearly and perspica-
dously is presented in a confused and in
tricate way, as if it were a collection of 
puzzles—places where minds are fed on 
words." 

AVith the motivation of torturing experi
ences of trying to leam Latin by aii ex
clusively grammatical approach, of trans
lating works without a dictionary, of mem
orizing rules which he did not understand,; 
he was quite ready to devise easier and 
better means for teaching. 

After completing his high school work 
he proceeded to the universities at Herbom; 
and Heidelberg where, along with studying 
for the ministry, he read tiiose books oh 
education that were available. 

Most of dio remainder of his life (46 
years) he spent in exile. And in his own 
eyes Comenius was a failure. His ambition 
was to unite the Moravian congregation in 
Bohemia but ho only saw it scattered and 
reduced. His burning desire was to pub
lish a series of books containing all the 
knowledge in the world", but his notes 
were destroyed and he did not find an 
investor for his scheme until after ho was 
too old to do tho work. Every ambition ho 
had ever dreamt of seemed doomed to dis
appointment. 

Despite dio unfavorable conditions to 
which ho was forced Comenius worked 
assiduously in various fields and attained 
great fame, though much less tiian he de
served, in his own day. "He did not toil 
in vain and historians of education have 
agreed in ranking him among the most in
fluential as well as the most noble-minded 
of the Reformers." He united greatness of 
heart and greatness of character to great
ness of intellect. 

Although Comenius was an incurable 
idealist he often "followed nature": 

"That order which is die dominating prin
ciple in the art of teaching all things to all 
men, should be and can be borrowed from 
no other source but the operations of 
nature. As soon as this principle is tiior-
oughly secured the process of art will pro
ceed as easily and as spontaneously as 
those of nature." 

It must be remembered that there was no 
psychology in those days, as we know it, 
at least. He reasons by analogy of both 
nature and the arts. It is not strictiy logical. 
Hut for all that we have not yet outgrown 
The Great Didactic. 

•cf. encyclop.ieclia. 
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Among his principles were: 
1. Schools for all: 
"Nor any reason be given why the other 

sex should be wholly shut out from liberal 
studies . . . As though these were tlie only 
boys (i.e., the social elite) able to fill the 
same positions as their fathers." 

2. Harmonize instruction with the agê , 
ability, and aptihide of the pupU: 

"Students should not be overburdened 
with the matters that are unsuitable to their 
age, comprehension and present condidon, 
since otherwise they wiW spend their time 
in wrestling with shadows." 

3. Shorter, pleasant, more playful school 
hours: 

"The school itself should be a pleasant 
place and attractive to the eye both within 
and without. Within the room should be 
bright and clean, and its walls should be 
ornamented by pichires. 

"Without there should be an open place 
to walk and to play in (for this is abso
lutely necessary for children) and there 
should also be a garden attached . . . Tlie 
studies of the young could be so organized 
that the scholars might take as much 
pleasure in them as in playing at ball." 

4. Teach things before words: 
"Men must, as far as possible, be taught 

to become wise by studying the heavens, 
the earth, oaks, and beeches, but not by 
studying books; that i<i to say they must 
leam to know and in'i'estigato the things 
themselves, and not the observations that 
other people have made about the things." 

5. Approach learning through the senses: 
"Everytiling visible should be brought 

before the organ of sight, everything audi
ble before that of hearing. Odors should 
be placed before the sense of smell and 
things that are tastable and tangible before 
the sense of taste and touch respectively. 
If an object can make an impression on sev
eral senses at once, it should be\brought 
into contact widv several . . . If the\objects 
themselves cannot be procured representa
tions oiE -them may be used. Copies or 
models may' be constructed for ; teaching 
purposes . . . It is true that expense and 
labor wiU be necessary to produce models, 
but the result will amply reward the 
effort." 

A Surrey teacher, the author notes that 
the quotations in his article are taken 
chiefly from M. W. Keatinge's translation 
of The Great Didactic. His source of in
formation was A History of Education 
by Cole. 

6. Organize subject matter: 
"Proceed from the known to the un

known . . . Proceed from what is easy to 
what is more difficult . . . Great stress 
(should) bo laid on the points of resem
blance between cognate subjects . . . It 
is necessary that examples come before 
rules." 

7. Avoid corporal punishment: 
"Punishment diough necessary should 

never bo associated with school work . . . 
Studies, if they aro properly organized, 
form in diemselves a sufficient attraction 
and entice all (with die exception of mon
strosities) by their inherent pleasantness. 
If this be not the case, the fault lies not 
widi the pupils, but with the master . . . I 
am dierefore of opinion that rods and 
blows, those weapons of .slavery, are quite 
unsuitable to freemen, and shoidd never 
be used in schools." 

8. Motivate (about diis he said much): 
"In a word, if they treat their pupils 

kindly diey will easily win their affections, 
and will bring it about that tiiey prefer 
going to school to remaining at home." 

9. Make education meaningful: 
"This short life of ours has more than 

enough to occupy it, even if we do not 
waste it on worthless studies . . . Not he 
who knows much is wise, but he who 
knows what is useful." 

Comenius argued diat care should be 
exercised in the selection of texts for 
pupils. In his own studies as well as in 
his teaching he keenly felt the need of suit
able texts. He thus prepared his ovra. His 
Jantia Linguarum Reserata is probably the 
most celebrated school book published, 
and his Orbis Pictus was one of the earliest 
to introduce visual aids. Some of his other 
books were: Vestibulum, Atrium, Palatium, 
Thesaurus. 

Continued on page 199 
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One ol tlie steps in making a mold for casting 
aluminum is demonstrated by J. T . McCammon. 

SATURDAY, November 14, 1959. This 
date will long be remembered in 

Burnaby for it signified the culmination of 
months of planning and preparation for the 
extensive Science Fair undertaken by Bur
naby authorities. More than a thousand 
visiting teachers came from many parts of 
British Columbia and from the moment of 
registration until tlie final words of the 
afternoon panel, there was much to be 
seen and much to be heard. 

The day began at 9 a.m. with 45-minute 
periods devoted to demonstrations of pri
mary, intermediate and secondary science. 
In each of the first two periods there were 
eight demonstration-lectures at each of the 
three levels. During the third period, the 
primary division luncheon was held while 
intermediate and secondary sessions contin
ued. The intermediate and secondary lunch-

Some of the planners: Dr. C. C. Watson, 
Miss J. Bailey, G. W. Blount, L . J. Costlcy, 

J . Goldie and Mrs. J. Davies. 

eons followed in sequence and the primary 
section held its third demonstration-lecture 
session. As a result of this organization, a 
teacher could attend sessions in each of the 
three levels in sequence. This was a par
ticularly valuable arrangement, as ideas 
could be garnered for passing along to other 
teachers who were not in attendance at die 
Fair, 

For the primary teachers, practically all 
aspects of the science course were touched 
upon. There were displays and demonstra
tions on "Things that Climb," "Bursting 
Spring," "Bird Homes," "Shelly Reaches," 
"Night Sounds," "Winter Science," "Sky 
Lore," "How to use Science Kit for Primary 
Grades," and many others. The Burnaby 
teachers who jirepared the work came from 
schools throughout the district with one or 
two from outside. 

The same thorough preparation was to be 
found in the offerings of the intermediate 
and secondary levels. Intermediate teachers 

How limestone is made was tlie (epic of tliis 
primary level mural. 
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could find out "What Makes the Weather?" 
in one room; in another they could hear of 
the latest research in "Solving the Salmon's 
Secrets." There was also a display and dis
cussion of "A Well Balanced Classroom 
Aquarium" for intermediate teachers and a 
similar discussion on the same topic for 
secondary teachers, presented by the cura
tor of the Vancouver Aquarium. Inter
mediate teachers could also watch demon
strations of experiments at each level and 
could discuss funcdonal electricity for the 
intermediate grades. 

At the secondary level there were special 
demonstrations of glass blowing and elec
troplating and aluminum casting. There 
were discussions of "Geography as a 
Science," "Geology in Relation to the 
Search for Ore Deposits," "The Use of the 
Electric Computer in Scientific Research," 
and many otlier topics. 

The afternoon session was a panel on 
"New Developments in Science — What 

A collection ot minerals-was ^ displayed by 
the B . C . and Yukon Chamber of Mines. 

Miss Gloria Fox displays collections made by 
members ot her primary class. 

Should WE Do About Them?" Speakers 
were the four British Columbia Shell Me? it 
Fellowship Winners of 1958 and 1959 - F. 
Templeton, H. N. Cairns, E. B. Horne, and 
T. W. Somerton. Moderator was L. J. Cost-
ley, chairman of the program committee. 

The speakers advocated a more dynamic 
approach to the presentation and study of 
science subjects in secondary schools and 
a more careful selection and training of 
teachers in order to achieve effective 
results. 

Discussing the teaching of physics, Mr. 
Cairns recommended a new program ad
apted to our modern age which would 
stress die unity of the physical sciences and 
the regularities of physical phenomena. 
Students need a sounder background in 
classical physics in order to apply principles 

. ,to modern needs. Present courses try to 

Shown here is an electro-plating unit which 
can be made from miscellaneous pieces of 

equipment. 
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cover too much in too short a time, he said 
Students must recognize physics as an open 
field of knowledge rather than a closed 
discipline. 

Mr. Horne, in covering tlie field of 
matheiiiatics, declared that the bulk of new 
mathematics is staggering and the sec
ondary schools are not keeping up to 
date. Mathematics specialists are generally 
agreed that changes are required in bodi 
high school and college level programs. A 
more homogeneous intelligence-level group
ing of students is desirable and an increase 
in the length of the high school course to 
four years is suggested. He also pointed 
out that there is an increasing scarcity of 
qualified mathematics teachers. 

Students are more inclined to follow 
through with science study at university if 
tfiey are taught just one or two phases 
tlioroughly at the high school level rather 
tiian a skimming of the whole field, said 
Mr. Somerton during his presentation on 
chemistry. Today's trends indicate that gen
eral science study is losing favor beyond 
junior high grades. He deplored the neglect 
of talented students through descriptive 
courses of study and recommended more 
attention be given to theory and applica
tion. There must be a greater attempt made 
to get students to think chemically and this 
can only be achieved through theoretical 
lectures and research-type laboratory exer-
;cises, he concluded. 
• The abolition of "cyclic" education metli-

One of the industrial displays was the 
model provided by Atomic Energy of 

Canada. 

These models of weather equipment were 
made by the pupils of a Grade VII Science 

class as part of their study ot Weatlier. 

ods was advocated by Mr. Templeton as 
he dealt with elementary general science 
study. The aims of science courses in ele
mentary grades should give the student a 
background of information about his envi
ronment and develop his skills of observa-
ticm. Because the field grows rapidly big
ger, course content must be reappraised 
frequently and teaching must be more 
effective. 

There were also displays provided by 
some thirty industrial concerns active in 
fields in which science is important in many 
ways. Seme of the contributions to these 
displays came from the Aluminum Com
pany of Canada Ltd., Atomic Energy of 
Canada Ltd., B.C. Elecb-ic Company, B.C. 
& Yukon Chamber of Mines, Canadian For
estry Association̂ 'Canadian Industries Ltd., 
Standard Oil of B.C. Ltd. There were also 
fisheries and forestry displays provided by 
tiio.se industries. Also on display were col
lections of the latest books on Science. 

The Burnaby Science Fair was planned 
by a committee under the general chair
manship of Dr. C. C. Watson. Teachers 
from Abbotsford, Burnaby, Coquitlam, 
Richmond, Surrey and West Vancouver 
served on the General Committee, but there 
were also many special committees, all 
chaired by Burnaby teachers. Their work 
must have been difficult many times, but 
the final residt was worth all their effort. 
Certainly the more than a thousand teach
ers who attended were most impressed, if 
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What Should the Social 
Studies Teach? 

GRAHAM CAMPBELL 

Is the purpose of the Social Studies courses to teach facts 
— names, places, dates — or is it to develop an ability to 
think critically and to use the facts to aulM solving prob
lems a student must face as an active member of his 
community? 

npHE question asked above has often 
come to me in tae few years I have 

been teaching the Social Studies, but most 
forcefully when reviewing examinations, es
pecially government examinations, which 
presumably should indicate an answer to it. 

Although it is risky to generalize about 
all Departmental Examinations or even 
about the whole of a particular one, dieir 
dominant purpose seems to be a testing of 
fact, of name, place, and date history or 
geography, some of which is so obscure that 
even the experienced teachers of the sub
ject have admitted their ignorance of it—in 
embarrassment or indignation. 

•:• For example, the student writing a Social 
Studies 30 examination is required to know 
the Canadian province leading in the pro
duction of fluorspar, that Suzor-C6te is a 
French-Canadian artist, or that Poutrin-
court was an early colonizer. In the ad-

; vanced elective. Geography 91, the candi
date must be able: to recall such trivial 
items as the name of'the Chilean port 
which exports nitrates, or the main food 
in the diet of a South African negro. For 
History 91, he is expected to have memor
ized the date (year only) when the Panama 
Canal opened' or when Japan began to 
trade with foreigners. 
? .Now no one would deny that the Social 

Studies should not require a knowledge of 
certain basic facts. It is a question only 
of what facts should be mastered and how 
they should be tested, to achieve the central 
aim of all Social Studies instruction, which 
is the promotion of better citizen.ship. 

My point is simply that information of 
the kind just sampled in no way contributes 
to this end, in fact that it has no educative 
value at all. 

To show any clear relation between such 
minutiae and the duties of a citizen would 
I think be difficult. Certainly it is true diat 
many of our distinguished citizens are igno
rant of these facts and are no worse off 
for it; and remembering our own experience 
in school, we know very well that the boy 
or girl who mu.st have this information 
today to pass an examination will have long 
forgotten it by the time he. casts his first 
ballot. 

It is remotely possible that, through 
being forced to memorize such details, he 
may develop an interest in history or geo
graphy and carry these studies further at 
university. In diis case, of course, the residt 

Mr. Campbell, a teacher at Gladstone 
Junior High School in Vancouver, pre
sents some thought-provoking questions 
in this article on Social Studies. 
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of his instruction will have been to equip 
liini, not for citizenship, but for scholarship, 
and while this is an admirable end, it is not 
yet recognized by the Department of Edu
cation as a sufficient reason for the Social 
Studies program, 

Insofar, then, as die above criticism is 
sound. Government examinadons in the 
Social Studies do not fulfill their main pur
pose. By their almost perfervid attention to 
insignificant detail, they encourage rote 
learning, not understanding. They are, be
sides, a ball and a chain on many classroom 
teachers who, much as they might like to 
ignore them, cannot. 
Are Historians Ultimate Aim? 

One reason for this factualist approach 
may be the unconscious desire of the spe
cialist teacher to have the students match 
his own level of academic interest and 
knowledge. That this tendency exists may 
be inferred from those parts of the curricu
lum, guide where it is suggested that for 
enrichment purposes, advanced pupils study 
more thoroughly the niceties of a historical 
situation, the "see-saw" of Louisbourg, for 
example. And a corollary of this fype of 
thinking is seen in the defence of obscure 
test items on the ground that "the bright 
students will get them," having, of course, 
studied the .fine points brought out by en
richment. Such an attitude obviously im
plies diat the ultimate aim of the Social 
Studies is the training of historians. Accord
ing to this line of thought, enrichment 
means the accumulation of more historical 
data, whether of significance to the present 
or hot. 

The objective type of examination is an
other factor tending to promote this over-
insistence on factual knowledge. By its very 
nature, a great many questions must be 
included in it; and quite naturally, there
fore, one is inclined to reach into the dark
est comers of the subject for sufficient 
material. Admittedly, good objective test 
items can be made, but they require much 
thought. It is more convenient just to load 
the paper with bald facts. V 
; Assuming that what has been said in 
some way: accounts for the unsatisfactory 
nature of Departmental examinations in the 
Social Studies, we as teachers of the sub

ject must clearly do two things. We must 
rc-sight on our primary objective, and then 
choose the examining technique that will 
best realize it. 

We should agree, I think, that our chief 
aim is the development of a good citizen; 
and further that he is defined rather by his 
ability to think critically and his willingness 
to respect the opinions of odiers than by his 
capacity to store up odd bits of information. 
Thus, while we would demand that he be 
informed about the essential facts of his 
history, geography, and government, we 
would consider it of much more importance 
that he be able to use this information in 
solving problems he must face as an active 
member of his community. We would also 
expect him to know how to analyse and 
interpret new facts or ideas as they are re
ceived through the various media. In short, 
we would agree that education in the Social 
Studies should not be the transmitting of 
knowledge as much as the cultivation of a 
critical, tolerant habit of thought. 
Written Test Advocated 

What type of examination will best serve 
this end? I believe we must retum to the 
written test. Its disadvantages we all know, 
but at least we can be sure that a passing 
grade on this kind of examination means 
more than that the pupil has a good 
memory. We are interested in turning out 
young people who can think, make sound 
deductions and inferences and who can 
organize their facts into a meaningful 
whole. These abilities, I suggest, are meas
ured better through writing than by choos
ing—or guessing—a number. 

As for examination content, it must be 
restricted to those aspects of the subject 
that can contribute to growth towards good 
citizenship. Unless an event can be shown 
to be relevant to our 20th century ideas, 
practices, institutions, or problems, it should 
be excluded from Social Studies examina
tions, for its value is only academic. 

A few examples may clarify the foregoing. 
In all examinations, first of all, let us weed 
out the trivia—the de Robervals, for in
stance, in Social Studies 30, and concen
trate instead on the Lord Durhams. Then 
let us, instead of asking what was Durham's 
chief recommendatiouj have the student ex-
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plain how our government today incoqjor-
ates his main proposal. In Geography 91, 
ask why Vancouver receives about 60 inches 
of precipitation a year, in place of the bare 
fact itself, or how the climate and topo
graphy of B.C. determine its basic indus
trial activity, rather than what industry is 
connected widi Port Mellon. 

History 91 offers a wealth of vital, inter
esting material that should be mastered by 
tomorrow's cidzen. It is a simple, historical 
fact diat Marx vso-ote "Das Kapital"; but 
instead of testing for th", isolated item 
(which could be cliecke; by reference to 
any encyclopedia), why don't we insist that 
our pupils; appreciate the economic and 
social condidons that inspired this book, 
the central ideas it contains, and its legacy 
today? Much the same should apply for the 
other gre/it idea-men in history. What a 
difference?it would make if in place of 
having Ui catalog them all as inventors, 
discoverers, statesmen, authors, or founders 
•of this or that, we could emphasize their 

thought and demand that those young 
people today who share their inheritance 
should be able to discuss their ideas intel-
ligendyl Our graduates may remember Gal
ileo as the scientist who used a telescope 
or Darwin as the writer of a book called 
"Origin of Species" but wouldn't their edu
cation be infinitely richer if they had studied 
the world-making thoughts of these men? 

If it is objected that this meat of history 
is too strong for Grade 12 students, then 
its bones should be thrown away too. For 
I am very doubtful whether any worth
while puq̂ ose is being achieved by gorging 
our young people with indigestible stuff. 
They may bo able to react favorably to an 
obscure stimulus on an examination, but 
this soon fades, and meanwhile we have 
done nothing for their minds. Whether he 
is a product of our system I don't know, 
but the student who answerŝ  in monosyl
lables and who can't put together words or 
thoughts is a commonplace in our class
rooms. We can at least try to change this. Vk" 

Educational Reform 
in France 
•Continued froni ;p.age 189 

To the common feeling on these points 
may be added separate evaluations from 
the various points of view: 

The National Students' Union (Union 
Nationale des Etudiants de France), with 
'200,000 members, believes that the reform 
•̂willnot democratize higher education, will 
not combat the Malthusian principle of 
selection that presently prevails, and will 
••not bring about the expansion and adapta
tion of education necessary in the world 
•of today. 

The secondary school teachers (Syndicat 
National del'Enseignement Secondaire) 
believe that the reform will change Httle in 
the present state of affairs. They also fear 
that, in default of a real plan for school 
faciUties, there might be a tendency to
wards the construction of overlarge secon
dary school plants where the child and the 
.adolescent could not be carefully supervised 

and classes would conh'nue to be over
crowded making difRcult the evaluation of 
instniction. 

The Syndicat des Professeurs d'Ecoles 
Normales, agreeing completely with the 
Syndicat National des Instituteurs, regrets 
that the reform envisages neither the ex
pansion of the normal schools nor any im
provement in the normal school system. 
The normal schools should be in a position 
to: 

1. Train a sufficient number of, teachers 
with constantly improving qualifications, 
and 

2. Ensure continuous adaptation of tea
chers to the evolving needs of primary 
education. 

In presenting this survey for Panorama 
I have tried to present only the essentials 
and to be as objective as possible. But I 
understand that many questions could be 
asked on a subject as broad as this. I hope 
I may be excused for not having answered 
all of them, if 
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Even in the "Space Age" 
Geography is an Important Subject 

With these words, the Saturday Evening Post editorial of November 21, 
1959, commented on the state of geographical education. It is indica
tive of the growing conviction in North America that geography should 
be given a new place in education. The editorial goes on to say . . . 

IF tliere is one subject which adults as 
well as school children should learn and 

continue to leam it is geography. Tlie 6-
year-old Peravian boy who walks to the 
nearest market to\vn and the pilot who flies 
over the North Pole have different experien
ces with dme, direction, and distance as 
well as destination. Yet each has a practical 
problem in geography to solve. 

Dealing as it does with the earth on 
which we live, with place and time, with 
die seasons, weather, climate, oceans, rivers 
and mountains, geography is a necessary 
bridge between die physical sciences and 
mathematics on the one hand, and ihe social 
sciences on the other. Without it history is 
vague and shallow. And hi this age of air 
travel, atomic science and space explora
tion, geographical thinking is essential to 
intemadonal understanding. 

Yet geography has been one of the conn-
try's neglected subjects, too often relegated 
to a minor spot in the school curriculum. 
Some results: the sovereign state of New 
Mexico is righdy annoyed that so many 
fellow Americans confuse it with Mexico; 
long time residents of Boston cannot direct 
a stranger to Bunker Hill; a college junior 
is surprised to find that Scodand is north 

of England; and only a few hundred miles 
from the nation's capital, boys of high-
school age stare in wonderment at auto-
licence plates bearing the letters "D.C." 

One difRculty is that too often geography 
has consisted of dry, dull, memorizing of 
names and facts. But there is no need of 
sterile insbniction: geography can be made 
a fascinating study. 

Now that one of the departments of the 
coimtry's largest organizations of teachers 
and administrators, the National Education 
Association, has devoted its latest year
book to the need for more and better 
geography, let us hope that this defect in 
our educational system may be eliminated. 
Reprinted by special pennission of The Saturday 
Evening Post. Copyright 1959 by The Curtis Pub
lishing Company. 

The yearbook referred to is the 29th 
Yearbook of the National Council for tlie 
Social Studies (1959) New Viewpoints in 
Geography by Preston James. Particularly 
provocative is the concluding chapter on 
Geography in the Soviet Union where 2ia 
hours a week for 6 years is given to the 
study of the subject under specialist teach
ers. The book is available from the National 
Education Association, 1201 16th Avenue 
N.W., Washington, D.C, price $4.00. ' 
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Has Teaching 
Really Changed ? 
Conlinucd from page 191 

In the Orbis Pictus, in the first sets of 
pietures, each view shows something that 
makes a sound. For instance, the bleating 
lamb, the grating grasshopper, etc. The 
advantages claimed by Comenius were: 

1. It assists objects to make an impres
sion 6a the mind. 

2. It accustoms die little ones to the idea 
that pleasure is to be derived from books. 

3. It aids them in learning to read. 
4. It ser\'es for the learning of the 

mother tongue. 
5. It is a pleasant introduction to the 

Latin language. 
In tho Vestibulum he selected a number 

of common Latin words and from them 
framed sentences which he grouped under 
headings, as, "Things at Home," "Things 
at School," "Things in the City." 

For the Janua he compiled tho words of 
Latin and the vernacular in parallel col
umns. With these he constructed sentences 
which in turn were grouped around diff
erent topics. This was the first Latin gram
mar written expressly for children. It was 
translated into every European and several 
Asian languages. 

The Atrium was written in short para
graphs. It served as an intermediate be
tween the grammar and the classics. 

The Palatium was a collection of excerpts 
from classical authors, with the emphasis 
on rhetoric. 

Tlie Thesaurus was comprised of numer
ous classical writers or long quotations 
from them. 

Comenius conferred a double benefit 
upon education, first by his impatience 
with mere traditionalism and pedantry and 
secondly by his own important and original 
contributions to the principles of education. 

The Key to 
CivUizaiion's 
Progress . . 

TEACHING 
and 

PRINTING 

IF ail knowledge were handed down tiirougfi 
generations by means of fhe spolcen word, how far 
would civilizafion have progresced? Boolts, the 
fount of Icnowiedge for siudenfs and teachers 
aiilte, would be non-existent. The part played by 
the printing crafts to provide this ever-growing 
store of knowledge, combined with progressive 
teaching methods, assures the continuing progress 
of civilization. 

When thinking of books remember—the name 
"Evergreen" is synonymous with quality printing. 

EVERGREEN PRESS LTD 
1070 S.E. MARINE DRIVE VANCOUVER, B.C. PHONE FA 5-2231 

C O M M E R C I A L PRINTERS L ITHOGRAPHERS BOOK MANUFACTURERS 
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COMMITTEES continue to meet in tlie 
B.C. Teachers' Building to do the work 

for which they were organized. Among 
those meeting during the month of Decem
ber were the following: Consultative, Cur
riculum Directors, Executive, Finance, Pen
sions, Resolutions and Supervision Prac
tices. Otiier committees, on which the Fed
eration has membership, have also met in 
the Teachers' Building. 
December 1 

The First Vice-President, Wes Janzen, 
attended a meeting of the staff of King 
Edward High School, Vancouver, to discuss 
the Membership Report. 

R. B. Cox, the President, travelled to the 
northern part of the province to meet teach
ers and discuss Federation business with 
them. He was in Smithers on December 1. 
December 2 

Mr. Cox met the teachers in Terrace. 
W. V. Allester, Executive Assistant, dis

cussed the Membership Report with the 
Mission Teachers' Associadon. 
December 3 

Mr. Allester attended a meedng at die 
University regarding possible non-credit 
courses for teachers of H.P.D. 
December 4 

Mr. Cox attended a meeting of the Advi
sory Curriculum Committee. C. D. Ovans, 
General Secretary, attended a meeting of 
the provincial Teacher Recruitment Com
mittee as a representative of the Federa
tion.••••• • • 
December 7, 8, 9 

Mr.Coxand Mr. Allester were in Saska
toon .to attend the annual meeting of the 
Western Conference of Presidents and Sec
retaries. 
December 7-11 

Mr. Ovans was in Victoria to present the 
case for the teachers in arbitrations for 
Saltspring, Greater Victoria and Saanich 
teachers. 

December 10 
Mr. Cox and Stan Evans, Assistant Gen

eral Secretary, met with members of the 
College of Education and the Department 
of Educadon on the certification of teachers 
of retarded children. H. N. Parrott, Past 
President, was in Vancouver to attend a 
meedng of the Joint Board of the College 
of Education. 

J. A. Spragge, Executive Assistant, was in 
Fernie to present the teachers' ease in the 
salary arbitration there. 
December 10, II 

Mr. Allester presented the teachers' case 
in the arbitration for teachers' salaries in 
Prince George. 
December 12 

Mr. Evans was in Courtenay for a Public 
Relations Workshop for the P.R.O.'s of 
North Vancouver Island District Council. 

Mr. Cox represented the Federation at 
the Credit Union's annual dinner. 

Mr. Spragge conferred with die salary 
committee of the Kettle Valley Teachers' 
Association in Grand Forks; Mr. Allester 
was in Burns Lake to present the teachers' 
case to the arbitration board there. 
December 14 

Mr. Spragge addressed the members of 
Chilliwack Teachers' Association on pen
sions and the Membership Report. 
December IS 

Mr. Cox, Mr. Parrott and Mr. Ovans met 
with members of the Executive of the B.C. 
School Trustees' Association at a meeting 
of the Liaison Committee. 

Mr. Allester was in Dawson Creek to 
present the case for the teachers in their, 
arbitration. 
December 16 

Mr. Allester travelled to Fort Nelson to 
discuss a problem which had arisen in that 
school district. 

Mr. Evans presented die case for the 
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Surrey Teacliers' Association at an arbitra
tion hearing in Vancouver. 
December 17 

Mr. Ovans was in Victoria to present the 
case to an arbitration board for Sooke 
Teachers' Association. 
December 17, 18 

Mr. Cox was in Kimberley to discuss a 
personnel problem which had developed 
there. 
December 21 

Mr. Evans was in Qualicum to present 
the teachers' case to an arbitration board. 
Mr. Spragge presented the case for Soudi 
Cariboo "Teachers' Association to an arbitra
tion board held in Vancouver. 
December 22 

Mr. Evans was in Ladysmith to present 
the case to an arbitration board for the 
teachers. 

Mr. Cox and Mr. Ovans attended the 
meeting of the Principals' Conference plan
ning committee, held at the University of 
B.C. 
December 28 

Mr. Evans presented the case for Lake 

Overseas Education League 
(Lilian Watson Travel Service) 

50th ANNIVERSARY TOURS 
1910 - 1960 

SAILINGS r̂om Montreal: June 28, July 5 
from Britain: August 19, 26 

ALL CANADIAN PACIFIC EMPRESSES 

BY AIR from Canada — July I, 2 
trom Britain — Aug. 25; 26, 27, 28, 29 

TOURS — in Britain, including ocean, 
from ........$685.00 

Land portion only, frof'ii..'. $245.00 
Gpntineiital toiirvt̂ ^^ 
Our own'-sjseciaUContinental Tour,. -
i';; including Oberannmergau..—............$575.00 

Independent travel at all times 
There is no ehOL-gx.for our services 

R, FLETCHER; :B:A*LL.D;^,MISS:LILIAN WATSON 
President . Trovol Director 

642 Somerset Building 
WINNIPEG 1 ; MANITOBA 

'-'}A AGENTS 

Cowichan teachers to an arbitration board 
held in Victoria. Mr. Spragge was in Pen
ticton to present their case for the teachers 
of Ketde Valley to an arbitration board. 
December 29 

An arbitration hearing was held in Dun
can concerning the salaries of Cowichan 
teachers. Mr. Evans presented their case. 

Eastern and Western Values 
Continued from page 179 

And in W.C.O.T.P. there has been neither 
East nor West, Border, nor Breed, nor Birth. 
And we have not stood i ace to face in con
flict, but side by side in common purpose. 
UNESCO's theme now presents us with a 
fresh challenge. Let us accept what is fun
damental to it, that education is the great 
transforming power, that it can work a 
material, intellectual and spiritual revolu
tion. I know schools have their failures and 
partial failures, for human nature is un
reliable. But despite this, if the world is 
to make moral and spiritual progress, we 
must rely upon education. 

Let us then take this message back to the 
three million teachers we represent in our 
own countries. Let us urge our colleagues 
to re-examine their theories and their prac
tices. Let us encourage them to dispel ignor
ance and misunderstanding, to root out fear 
and siLspicion in all of the many millions 
of children entrusted to their care. For the 
challenge of die woi'J divided and sub
divided by indifference, misunderstanding, 
fear, selfishness and greed can only be met 
by making men better. To that supreme 
task let each of us to-day dedicate himself 
afresh.-̂  

To Start the New Year — Write 
For a HUGE FREE Catalog 

AIDS 
1815 West 7th Avenue 

Vancouver 9, B.C. 
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Across the desk-

Inaccuracy of TenninoloffV possible consequences. Tliese conse-
O-̂  quennes include judgments payable to in

jured yardes and dismissal on the grounds 
of negligent performance of duty. 

It is important to remember that when a 
charge is laid the courts will give the ac
cused the benefit of any "reasonable doubt," 
but when a suit is brought the courts are 
dealing with two parties with equal rights 
before the law. In such cases the presence 
of even shght negligence may cause a ruling 
wholly or partly in favor of the plaintiff. 

Yours truly, 
D. J . S, S M I T H . 

Taboos in Teacliing? 
Dear Mr. Evans: 

Last year during my first year teaching in 
B.C., an ethical problem arose which I be
lieve might be worth a gen&al discussion 
thiough the pages oi The B.C. Teacher. 

In September I was given three Grade VI 
classes to whom I was to teach Health. One 
of the units if̂ the course of study is to 
teach the funcUpns of the human body. 
During the course many of the girls, who 
are adolescent, questioned mie regarding the 
changes occurring within their own bodies. 
To answer their questions, T ran the film 
advertised in T/ie B.C. TeocJ'ier arid distri
buted the excellent booklets this firm sup
plied. After the film, which was shown to 
the girls alone, I endeavored to answer the 
many qiiestions which were puzzling them, 
as objectively as possible. I have a major 
in zoology, a pre-medieal training, and five 
years' service in army hospitals.This back-
ground I feel gives me some foundation in 
this matter as well as the fact I am the 
father of two giris. ^ 

505 12th Ave. South, 
Port Albemi, B. C, 
December 6, 1959. 

The Editor, 
B. C. Teacher, 
Sir: 

I have read with interest the article en
titled "Who is Liable?", which appeared 
in the November issue of your magazine. 
While I found it interesting and informa
tive, I regret that it contains an inaccuracy 
of terminology which, if literally interpre
ted, leads to a fundamental error. 

This inaccuracy centers around the use 
of the words "charged" aud "guilty." In 
order for a person, in these cases a princi
pal or teacher, or a corporate body, a 
school board, to be charged, it is necessary 
to name the statute whose provisions have 
been transgressed. If such a transgression 
is proved "beyond reasonable doubt," the 
result is a verdict of guilt and a penalty 
prescribed in the statute itself. While cer
tain responsibilities of teachers, principals, 
;luid school boards are laid down in the 
Public Schools Act, there is no provision 
for penalties in the form of fines or im
prisonment. Therefore, it follows that any 
charge would have to be laid under the 
terms of another statute. The only statute 
that comes to mind is the Criminal Code. 
It is obvious that the writer of the article 
does not have this: situation in mind. 

; What she does have in mind is the ever-
present possibility of suits by injured par
ties allegedly- caused by negligence. The 
very title of the article indicates that she is 
concerned with hability, not guilt, and with 
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As a teacher I try to enUghten my stu
dents in the fields I am responsible for to 
the best of my ability. Certainly there are 
many taboos regarding the discussion of the 
body particularly in regard to the repro
ductive organs. I believe I treated the sub
ject very delicately and I hope scientifically. 
To back up this assumption, I cite die fact 
that not one parent objected in any way 
to the subject or my treatment of it. I work 
on the belief that a teacher has a major 
function to answer all questions directed to 
him by serious students and to answer tliem 
truthfully, objectively as possible and with
in the, understanding of the student. Not 
to do so, I fear builds up taboos on the 
subject under discussion, or a lack of respect 
for the teacher. 

Unfortunately I did transgress upon the 
taboos of my school board. I was charged 
with lack of tact and poor attitude both by 
my principal and tlie inspector. It was as
sumed that I should have asked my princi
pal for guidance. This I think is an accep
tance of the taboos and thus a reinforcing of 
them. Certainly one doesn't ask for such 

guidance in the discussion of the process of 
digestion or blood circulation. The afore
mentioned authorities granted me another 
probationary year, in part for this stated 
lack of tact, etc. 

I would like to air this problem to ascer
tain a proper course of action in tho future 
both for myself and other teachers who may 
be in similar positions. 

Yours truly. 

Editor's Note: This is our invitation to you, 
our readers, to let us Imve your views on 
wliat our correspondent would call "taboos 
in teaching." We of course wonder if we 
will have any replies at all and, conversely, 
if we will have more than we can use. Our 
treatment cf the replies will be dependent 
upon the number received, but how about 
letting us have your opinions in brief. 

With the approval of our correspondent, 
we have omitted his name and his school 
district to prevent any unnecessary embar
rassment to anyone associated with his re
ported experience. 

VANCOUVER FESTIVAL SOCIETY. 
Hotel Vancouver, 
Vancouver i, B.C. 

Please accept my membership in the Vancouver Festival Society for 
which I enclose: 

• $5.00 as my regular dues 

-' • $2.00 as my student dues 
(If full-time student) 

Please indicate which 
category 

NAME: . 

ADDRESS 

TELEPHONE 

School or College (If student applicant) 
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nen> 
ESTHER G. HARROP, Book Review Editor 

mi 

ARITHMETIC 
Numbers We Need Book II, by William A. 

Brovraell and J. Fred Weaver. Ginn 
and Company, Toronto, 1959. $1.20 

This ia a very atlr.iclive .nnd colorful workbook. 
T h e work is vjiried bul well-gr.T.Ied so (hat a mini
mum of instruction is required. It explores the 
b.isic number tacLs lo cighleen and ''..'.ar a sirong 
problem-solving program. Grades I and II teachers 
sliould be happy to use it. I l would l>e profitable 
and interesting to a Grade I child \U\a needs an 
enriched experience and to a GradO II child who 
needs extra practice. 

The book does not cover all the requirements of 
the curriculum for Grade II. One criticism concern-
ing the binding might be made. If this were such 
that the book could be opened to lie flat on the 
pupil's desk, he would find it much handier. — M . C . 

College Arithmetic, by Professor W. I. Lay-
ton. John Wiley & Sons, New York, 
1959. Index. 200 pp. $3.50 

Professor Layton's book College Arithmetic is a 
text aimed at use by students who have not h.rJ 
adequate training in mathematics. It covers also a 
review of basic arithmetic. Chapter headings are 
as follows: Whole Numbers, Fractions, Decimals, 
Weights and Measures, Percentage, Ap-,)roximate 
Numbers, Elementary Algebra, Areas and Vc'umes 
of Elementary Solids. Each chapter contains ade
quate and clearly expressed information on the 
topic treated in the chapter, and this information 
is followed by ample problem or exercise material, ; 
In addition each chapter clo.ses with a set of review 

• ' exercises based on the work, studies in that chapter. 
. Explanations given are such lhat any above-average 

student could work his wa;' through the course 
: independent of the teacher's -aid. A unique arrangc-

V : ment in the"answers" section of the book is inter-
..esting—answers to odd-numbered questions only are 

. . g i v e n . Answers to even-numbered questions are 
- j c r r anged in an additional pamphlet which i savai l -

able from.the p u b l i s h e r . E . G . H . 

BIOGRAPHY 
Medical Scientists and Doctors,hy Norman 

Wymer. Oxford Press, Toronto, 1958. 
Illus. $1.50 

This,collective biography contains the names of. 
;>eight.famous men and women who entered a career 
: ;.of:medicine. They:are Wi l l i am Harvey, Louis P.is-
v.teur.Joseph Lister, Elizabeth Garrett Anderson; Ivan 

i: Petrovich Pavlov, Marie Curie, Alexander Fleming, 
.- -Albert : Schweitzer; i Such inter sliould 

undoubtedly be well known to studenLs, and therc-
• j fore'.', this book- is to - be recommended for school 

libraries. - E . G . H . 
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FICTION 
The White Boy, by R. J. Spittel, Dent, 

Vancouver, 1958, $2,25 
The author ot this book is a young surgeon, ; i 

descendant of the Dutch pioneers in Ceylon. Very 
much interested in the history of the 'aborigines 
of the island, his story is baseil partly on fact into 
which he has wiiven some fiction, siorics of the 
Veddas iind iher lives in the jungle. 

Hans, a nmch boy, shipwrecked on the shores 
of Ceylon, is the pnncip.il character who is con
stantly reneiving acquaint, :ice with a Du l th 
officer from the ship and a Portuguese who had 
been captured by the King of Kanday. Both were 
serving as officers at the court. Two ways of l i i e 
are depicted — lhat of the aborigines who stil l 
live in Ceylon, and lhat of the court. 

Animals abound in the story; K-ins had a regular 
"Androdes and ihc L i o n " adventure wi lh Di i iku id , 
the elephant. He had another inlercslinj; friend, 
the great stag, or while sambhur as it is called, 
and while exploring the lowland the Porlug'jesc 
met a large python, wonderfid birds and monkeys. 

Both boys and girls wil l enjoy this story with its 
descriptions of the animals of the tropics, the 
adventures of Hans and the officer!., and the 
stories of the allraciive young ladies. One of these. 
Ranee of the ahoricincti, became Hans' wife; while 
Nal in i , the King's niece, was banished becau.se of 
her interest , in Hans. The.se girls provide a 
splendid contrast — one a noble lady, the other 
a jungle native,—M.A. 

Silver Fruit, by Patricia Cami)bell. Brett-
Macmillan, Gait, 1959. $4.00 

A young adult novel with a story set in the .Seattle-
West Coast area ot United States. It is u laie of 
relationship and friendship between the white race 
and the Pacific Co.i.st Indians, wi lh social implica
tions that are .somewhat undesirable, and it covere 
a period of about .'iO years preceding the outbreak 
of World War I, Since racial attitudes which are 
not too sound for young readers form a considerable 
part of the plot, this reviewer considers the book 
not too suitable for schooMibrarics,—E.G.H. 

Palace Under the Sea, hy Elizabeth P. HefF-
ner. Brett-Macmillan, Gait, 1959. $2.75 

Junior high school readers wi l l be delighted wi th 
ihis story of modern adventure in Turkey. It ably 
combines much .skin-diving (with complete equip
ment), a mi ld love interest, adequate exotic back
ground, and an amazing archaeological discovery 
made by an American teen-ager. Librarians wi l l be 
gladdened by its circulation, and by the quite de
tailed fascinating information on the ancient 
Minoan civilization. They may quibble on proba
bility, or the prudence .'of eaiiy deep teen-tliving, 
and wil l notice the too frequent typographical 
errors . -G.H.C. .;. v : 
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Mary Jane, by Dorothy Sterhng. Double-
day, Toronto, cl959. 215pp. $3.00 
Mary Jane is a little Negro girl who, with live 

others of her race, comes for the first time to a 
soulheiii junior high school to be integrated. Tliey 
liegin with higli hopes . . . and sulTer . . . and make 
a fcu' friends . . . .-nul learn . . . and teacli tlie 
readers much aboul racial prejudice and tlic very 
real difTiculties ot racial mixture. Mrs. .Sterling, 
who has many books for all ages to her credit, has 
done a very understanding and capable novel liere, 
aimed at l i igl i school readers . . . One or two of 
mine told me that they would like to read such a 
book very much I think that they wil l like this 
one . -G.H.C. 
The Mystery of the Aztec Idol, by Harriett 

H. Carr. Brett-Macrnillan, Gait, 1959. 
$2.75 

This is an early-teens tale of an American boy's 
involvement in Mexican archaeological adventure. 
T h e story is slight and a little frustrating, but a rich 
background of Mexican life and legend, together 
with excellent characterization throughout and the 
revelation of the new Mexican national pride, make 
it ot va lue . -G.H.C. 

LITERATURE 
Verse in Action, by C. V. Burgess. Clarke, 

Irwin, Toronto, 1959. Bks. 1, 2, 5, 95e 
eaeh; Bk. 4 $1.10; Teachers Book 
$1.45 

This set ot books is arrange<l for teachers of 
English ill Grade.; I X and X . The contents are 
selected for a plan of story-telling or action in verse 
and in many casc-s there is information included 
which wil l help with the reproduction orally of 
types of poetry. Some of the selections arc useful for 
choral speaking; others for individual voices; some 
poems can be examples for practice in scansion and 
meter; and several selections are aojmpanicd by a 
simple stage setting which could be used in a cla.ss
room. 

Instruction in rhyming is included and occasional 
opportunities for pupils to try verse com[)Osition are 
given in each book. Readers wi l l find biographical 
material about some major poets together with 
selections of their poems. There are also brief 
explanations and critical comments about some of 
the contents. 

The teachers wi l l find the Manual of great value 
for it contains notes, comments and questions on all 
of the poems in Books 1 - 4 ot Verse in Action. The 
.section "Introducing Verse in Action": does much 
more than make author's comments. Practical hints 
on the teacher's voice; on titles of poetry collections 
suitable for the school library; on suggestions for 
rousing pupils' interest in poetry. These books speci
fically for senior students can be recommended any
where for Grades VIII - X I I . — E . G . H . 

A Handful of Flowers, by Mary Britton 
Miller. Pantheon Books, New York, cl959. 
Illus. . in color. (Canadian Agt. Mc-

; . Clelland. & Stewart, Toronto.) $4.00 
This beautiful book of verses and poems about 

flowers wil l fascinate both teachers and pupil-
readers. Both lines and whole stanzas wil l furnish 
lovely • memory gems. Whi le ihe book w i l l find a 
place in poetry' collections in .school libraries, it w i l l 

a l«i make )Hi.ssil(le a beaiiliful gift bclueeii friends 
tn' lovers of poetry.—E.G.H. 
In Darkest Doniestica, by Eric Nicol. 

Ryerson, Toronto, cl959. Illus. $2.75 
Like its predecessors this book lacks a great deal 

i l l the way of real humor. Certain types of readers 
might enjoy it. but I could wish that M r . Nicol 
would content himself with producing a book built 
around a definite theme, instead of attempting some
thing lhat fails to reach its objective of being funny. 
- E . G . H . 

MISCELLANEOUS 
httroduction to Exceptional Children, by 

Harry J. Baker. Brett-Macmillan, Gait, 
1959. $6.50 

This 500-pagc text is priinarily for school super
intendents, adiiiinislratois, health officials, and 
special teacheis who wi l l be conceriieil with the 
identification, di.ignosis, education, vocational train
ing, and placement ot exceptional children. These 
include the physically handicapped, the emotional
ly disturbed, the mentally retarded, the blind, the 
deaf, those with speech impediments, and the men
tally gifted. 

Dr. Raker, as ni icctor of the Detroit Public 
Schools' Psychological Cl inic , points out that edu
cational objectives are best\attaiiied when the chil
dren who deviate from the average are intermingled 
with the normal group wnerever possible. This 
policy makes the abnormal children feel welcome, 
comfortable, antl a real part of the school system. If 
ilemociacy is to guarantee a universal education for 
all its citizens to enable them to attain self-realiza
tion, human relationship, economic efficiency, and 
civic responsibility, then the exceptional child must 
be included regardless of his handicap.—N'.Mcl. 

Hobby Fun Book, by Margaret O. Hyde 
and Frances W, Keene. Seahorse Press, 
Pelham, New York, cl952, 128 pp. $1.00 

A collection of carefully chosen creative activities, 
covering such diverse subjects as the Care ot Pets, 
Indoor Gardens. ,\Iodelling, Palming, Paper and 
other Crafts. 

The scientific activities are parlicularly elfective, 
and wi l l enable youngsters to demonstrate the be
havior ot air, water, electricity and simple chemi
cals with simple but practical apparatus of their 
own making, using materials readily available in the 
classroom or home. 

T l i i i is a fat dollar's worth of resource material 
tor the teacher of Grades T to V I . - E . F . A . 

Cross Word Fun Book, by Francis H. Frey 
and Frances W. Keene. Seahorse Press, 
Pelham, N.Y., 1959. (Canadian Agt. Mc
Clelland & Stewart, Toronto.) $1.00 

This is a fun book of cross puzzles which is both 
suitable and interesting tor vocabulary enrichment 
and word-building. It could be used in the inter
mediate grades, and would be very gootl as an 
extra activity book.—D.M. 

Your Child's Friends, by Sidonie M. Cruen-
berg and Hilda Sidney Krech. Pubhc 
Affairs Pamphlets, 22 E. 38th Street, New 
York 16. 28pp. 25c, 

P.A. pamphlet No. 285 is inieicstiiig for two 
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VICTORIA C O L L E G E 
Victoria, B.C. 

Applications are Invited to fill the following vacancies for the 1950-1 Session: 

College of Education 
Art 
English 
Malhcmatics Education 
Physical Education (Women) 
Primary Education 
Science Education 

Each position involves Instruction In a basic general course in Education, teach
ing In a special field and supervision of Practice Teaching. 

Applications, including copies of academic transcripts, details of teaching exper
ience In the public schools and at College level, letters of recommendation and a 
recent photograph, should be made to 

DR. W . H . HICKMAN, 
Principal, 
Victoria College, 

V: Victoria, B.C. 
if possible before February 15th, 1960. 

The University of Saskatchewan 

requires the following teaching staff for the 
College of Educotion for 1960-61, appointments 
to date from July 1, 1960. 

One specialist in Art Education. 
One specialist In Music Education. 
One person for teaching duties in the College, 
who is specially qualified in two or more of 
the following areas: Psychology, Philosophy, 
Administration. Elementary School Methods, 
Educational Research. 

Candidates should hold an advanced degree, and. 
should also have had successful experience in teach
ing or supervision. 

Beginning solory ond ocadcmic ronk will very 
according to the qualifications of Ihe successful 
applicants. The approximate:salary range within which 
oppolntments will be mode Is from $S,700 to $8,700 
per. annum. • 

Applications should be sent to Dean |. B. Kirk- i 
Patrick, College of Education, University of Saskatch-. 
ewon, Soskotoon, Soskolchewon, prior to Morch 1, 

.I960. . ./• . 

- T H E B.C. TEACHER 

I Superintendent of Schools 

Medicine Hat School District 
1 No. 76 

Ap.olicationsara invited for tlie position of 
.Superintendent of Schools for the City of 
' Mediiiine Hot Public School System, consist

ing oF 14 schools and 4200 pupils in Grades I 
to XII. Duties are to bo assumed on or about 

-. Ist May, I960, with a commencing salary of 
.$IO,5CO.OO with five annual increments of 
$400.00 to a maximum of $12,500.00. 

In support of their applications, candidates 
should [submit: ŷ w:;: ' 

• liSAcademic record. • 
; i . : ^ 2/lOutline-of profassioiialiexperience^. 

; 3. jTho names of three references. 
. . - ^ -marital ^ 

:/• ̂ 0"status; and.other relevant details. . ^ 
5.'^^recerit;photographV • ;̂  

- -Applications will:be received unt;!:il5th March, 
i960. 

- Address all enquiries or applications to: 
G . H . Davison, 

i..' - •) Secretary-Treasurer, • i 
••' Medicine Hat School District No. 76, • 

; P.O. Box 189, 
, Medicine Hat. Alberta. 
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reasons: first, it is written by an actual mother-
daughter team; second, because it is a tliorough 
and modern treatment of its tlieinc from early 
childhood to the teens, facing and overcoming 
many practical problems, including the lonely 
child. When writing this reviewer had four "friends" 
visiting, and it i>ouied such oi l on his needy psyche 
as to make him recommend it to fellow teachers 
and other problem parentsi—G.H.C. 

MUSIC 
The Melody Makers, by Lola MacQuarrie 

and Beth Douglas. Clarke, Irwin, To
ronto, 1959. Teacher's edition includ
ing pupil's edition (256 pp) $1.75. 
Pupil's edition also published sep
arately. 

Thi s book was designed especially for Grade II 
so that each child could observe the music, listen 
with interest, and find joy in singing from his own 
ii),usic book. T h e songs are interwoven with the 
gradual development of music skills. 

Many colored illustrations, and the use of color 
•or graphs to teach notation and pitch, enhance the 
'book. The children are made aware of song moods 
.and meanings through the skilful questions in the 
text which are addres.sed to them. 

There are directions for a few games, some 
rhythm-band scores, a listening program which fol
lows the children's interests, and a large staff (inside 
the covers) that can be used .ilong with cut-out 
notes, to help the children remember music patterns. 
The teacher edition includes the pupil text as well 
as the song accompaniments and a section of artistic 
songs to enrich the children's repertoire.—J.S. 
A Song is Bom — A Story of Music for 

Beginners.hy Beatrice and Ferrin Fraser. 
Illustrated by Nora Unwin. Little Brown 
and Company (Canadian Agt. Mc
Clelland & Stewart, Toronto.) $2.75 
A music teacher has written an introduction to 

music for young children. A short, simplified history 
of song, a graphic explanation of .sound waves, an 
invitation to try dilTerent voci l tones, a description 
of musical instruments: from those ot the cavemen 
to those of modern times, an excellent outline ot 
the rudiments ot musical theory, a l l these inter
spersed with illustration in gay colors, would 
arouse the enthusiasm of beginners. T h e child who 
began his studies in music wi lh this book would be 
oft to a good start.—M.B.M. 

P R I M A R Y R E A D I N G 

Pika and the Roses, by Elizabeth Coats-
worth. Illustrated by Kurt Wiese. 
Pantheon. (Canadian Agt. McClelland & 
Stewart, Toronto;) $3.00 

Thi s nature story about rock rabbits is based 
on information from a reliable source. Whi le it 
contains facM about these delightful little creatures 
i n their rock-slide communities, the story has the 
appeal of fantasy. T h e rock rabbits are little indi
viduals who go about their business unti l a com
mon enemy, the weasel, unites Ihem i n a desperate 
game of "one for all and al l for one." Tempting i l 
lustrations and. good reading for Grades I - III. 

What Happens Next? hy Beatrice Schenk 
de Regniers. Brett-Macmillan, Gait, 
1959. Illustrated. $2,75 

This story has enough improbability i n it to 
appeal to a child's sense of fancy; the line drawings 
used as illustrations wi l l also attract childish read
ers; and the colors used are bright and gay. How
ever, the book would not suit Canadian schools 
because of the use of the American flag and the 
American patriotic songs. Perhaps a Canadian 
edition could be prepared which would correct 
these difficuliies.—E.G.H. 
Blaze and the Mountain Lion, by C. W. 

Anderson. Brett-Macmillan, Gait, 1959. 
Illustrated. $2.50 
This is another Blaze slory by the clever author-

artist, C . W . Anderson. T h e tale is clean, interest
ing and very natural. Also the black-and-white 
sketches of the horse are completely lifelike. The 
book is printed in clear, large type which is very 
suitable for Grade I and II readers.-E.G.H. 
Pitidoe—The Colour Maker, by Glen Duies. 

Brett-Macmillan, Gait, 1959. Illusbrated 
in color. $3.00 
A n interesting story of what happens when a 

la'zy little boy disobeys his master's orders, and 
how a magical event can bring about a happy end
ing. T h e pictures in their bright color carry the 
story .ilong, .so that the youngest Grade I readers 
can understand the events as they follow one 
another.—E.G.H. 

SCIENCE 
Elements of Biology, by SmaUwood, Reve-

ley & Bailey. Completely revised by Ruth 
A. Dodge. Macmillan Company of Can
ada, Toronto, cl959. Illustrations. Dia
grams. Tables. Glossary, Index. $5.55 

A text which wi l l prove extremely useful to 
teachers of Biology and students alike. It is divided 
into five sections, each of which deals with a spe
cial phase ot the subject matter. Fart I discusses 
the principles of biology; Part II investigates zoo
logy: Part III is really a discussion of physiology; 
Part IV treats of botany; Part V covers general 
biological information including some very good 
investigations into vocations related to or depen
dent upon the study of Biology. 

Each chapter concludes with topics which w i l l 
furnish excellent review material. Teachers may 
model some of their questions .-issigned to classes 
ori-this part of each chapier. A unique feature ot 
the book is the section devoted lo thumbnail bio
graphical sketciics of important sludcnts in the 
world of biological science. For those teachers 
who are interested in research work, there are 
many reference texts listed. Senior students w i l l 
find the book valuable, but it is really a reference 
text for teachers of high school science.—E.G.H. 
Physical Science—A Basic Course, by Hogg, 

Cross, Vordenberg. Van Nostrand, Tor
onto, 1958. $5.00 
In Physical Science — A Basic Course, the authors 

have attempted to show "the interdependence of 
physics, chemistry, geology;, meteorology, and astro-^ 
nomy and to present the picture as a unified whole." 
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B.C.T.F. Co-operative 
Association 
1815 West Seventh Avenue 

Vancouver 9, B.C. 

Phone REgent 1-8121 

OFFICE HOURS: 
Monday to Friday, 9 a.m. - 5 p.m. 

Saturday, 9 a.m. - 12 noon 

Suinmer Travel 
Sponsors of: 

IjAnriual charter flight t̂̂^̂̂  Britain 

2 Summer School At Sea ; 

—42 day cruise to tiie Orient or the 

; :Sc)utK. Pacific: , ^ 

^^i/-;---University courses while you enjoy the 

broodening experience of travel ; 

. to new lands v." ' 

Call or write the Co-op for 

further information 

' l l i i s has i)een acroinplislicd in a simple, concise 
manner. Tliroughout the text the authors have 
stressed .scienlific principles and have tried to keep 
Icclmology subservieiii to science. The main theme 
of llie book, as pointed out by the authors "concerns 
the earth as man's abode and man's achicvemcnls 
on the earth; his travel over land, on the sea, in the 
air, and finally in spate; llic revolutionary changes 
in his means of communication and llie material 
comforts that technology has brought him." 

The text is organi/.cd into ten units which are 
furtiier siibdivided into fifty-five chapters. Each 
cliapter ends wilh a summary, questions, and pro
jects for the students. 1"lie lext is well illustrated 
wilh numerous photographs, diagrams and demon
strations. 

I found this text to be well organized, and a most 
raiefiilly prepared book that should appeal even to 
the student widi a slight scienlific background.— 
A . M . G . 
Fun With the Sun, by D. S. Haley, Jr. 

Brett - Macmillan, Gait, 1959, Illus, 
$2.75 

A fascinating book for junior liigh school readers 
who enjoy exploring the unusual in science. Infor
mation aljout solar energy is combined with do-
il-your.seIf projects with interesting possibililies. 
Explicit directions, accompanied by diagrams and 
photographs, encourage the reader lo build a reflec
tor cooker that may be taken on camping trips, a 
solar still for distilling water, a solar oven, solar 
water-heater, solar motors and a sun-powered radio. 
Materials are inexpensive and easily obtainable. 
Present and proposed uses of solar energy are 
reviewed in conjunction wilh new developments in 
the sun-catching apparatus. This book opens inter
esting fields for tlisciission and suggestions for a 
worthwhile Iiobljy. — M . B . M . 

SOCIAL STUDIES 
Eskiinos, by Roberta McLachlan. Long

mans, Green, Toronto, cl958. Illus. 75c 
This is an ideal pamphlet for use in the Grade 

III .Social Studies program. The material is in
formative, concise and well planned. The illusira-
tions are excellent.—H.V.J. 
Between the Tropics and the Poles, by Ro

berta McLachlan, Longmans, Green, Tor
onto, cl958. Illus, 75c 
A n informative pamphlet suitable for interme

diate grades de.-iling with life in the North Tem
perate Zone. The are.is are the Can.idiaii prairies, 
Switzerland, and the Netherlands. This well-illus
trated work wil l encourage children to draw com
parisons between one coiuitry and another.—H.V.J. 
Tropical Lands, by Anne MacMillan. Long

mans, Green, Toronto, cl958. Illus. 75c 
A n excellent pamphlet providing useful informa

lion about rain forests, tropical gra.s,s lands, etc. 
Reading level is Grade IV and V , or enriched 
material for Grade H I . It is well illustrated and 
its references to the W o r l d Health Organization 
bring it up to date. T h e idea ot today's nations 
of the world becoming one big family can be clearly 
visualized by the children.—H.V.J. 
Our World, hy Anne MacMillan. Long

mans, Green, Toronto, cl958. Maps, dia
grams, and illustrations. 75c ' 
This pamphlet, written at a Grade V and VI 
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level, deals wi lh Ihe size and shape cf ihe earlli; 
its inovemcnls; seasons, eic. The nialcnal is in
formative and the Ijoolilet toiilaiiis practical illus
trations. I l w i l l be valuable to the teadier since it 
is a complete unit in itself.—H.V.J. 
Elements of Geography, by James M. 

Smythe and Charles G. Brown. Mae-
millan Company, Toronto, 1959. Charts, 
maps, illustradons. $3.00 
This geography text has the advantage for us in 

Canadian schools of having been written by two 
Canadian teachers. From the preface we learn lhat 
the book is intended for what is designated in On
tario as Lower School, which to us in British Colum
bia means Grades I X and X , The authors evidently 
are in accord wi lh the idea (recommended by a part 
of the recent Royal Commission on Education) that 
we should teach Geography as a separate subject. 
Tl iey have planned their work well, and h.we d i 
vided their material into six sections: (a) T h e earth 
as a planet, (b) T h e form of the earth, (c) Climate, 
(d) Climatic regions and their effect upon man, (e) 
Economic geography, (f) Population. Every chapier 
is closed with a set of questions, and there is a good 
index and reference bibliography. Only one adverse 
criticism comes to this reviewer's mind—the set-up of 
the pages in two columns; which seems productive 
of confusion in a young person's mind.—E.G.H. 
The Enduring Past, by John Trueman. 

Ryerson, Toronto, 1959. Illus. $3.75 
Teachers in Canadian schools wi l l be interested 

to note tliat this book has been ivrilten by a Cana
dian university professor, illustrated by a Canadian 
art teacher and proofread by others. Again its sub
ject matter deals with topical material "from earliest 
time to 17G3." This,reviewer plans to omit a great 
deal of the usual material included in a book review, 
and to deal rather with the book i n its arrangement 
and the value of that arrangement to students and 
teachers alike. 

Subject matter is divided into C units and an 
examination cf the Table of Contents shows that 
the weight has been laid on politics and government 
development. The 'uni ts are further divided and at 
the end of each subdivision, a certain plan for 
review is followed. The topics are entitled: Source 
reading; What Ii.ive you learned?; Outline questions; 
Discussion and research malerial; Further reading. 
These topical d i v i s i o n s w i l l furnish excellent 
material for review or research questions. There are 

•numerous gootl charts and exceptionally fine illus-
. trations. There are also many sketch maps in black 

and while. Teachers of this section of world history • 
w i l l be delighted with this type of review malerial. 

One splendid feature of the book is its 4 conclud
ing pages of Reference Bibliography which includes 

• -titles of four types of history texts — Geographical 
Material, Miscellaneous Works of Reference, F-ssays 
and Interpretations and Periodicals. In addition, it is 
notable that the book's price is very rcas<mable.— 
E . G . H . 

Editor's Note: Longmans, Green, 20 Cranfield 
R d . ; Toronto 16, has/Issued a series o£ booklets 
called the My Home Series. They are written by 
Isabel Crombie and arc on the Grade III-IV level. 
Each booklet deals with a separate country, is i l l i is-

: . trated in color and tells the story in the first person. 
, Countries are Nigeria, Ejjyp',. H r n p K o n g , ' T r i n i 

dad, M.ilaya, India and Switzerlu:Ai. T h e price is 
• extremely reasonable—20 cents a copy.—E.G.H. 

.C. I F . CREDIT 
UNION 

1815 WEST 7th A V E N U E 
(at Burrard) 

Vancouver 9, B.C. 

Office Hours: 
9:00-5:00 

Tuesday-Friday 
9:00-1:00 
Saturday 

Phone 
RE gent I-BI2I 

WE ARE NOW PAYING 

2 
COMPOUND INTEREST ON 

SAVINGS ACCOUNTS 

• Dollar - for - dollar free insurance. 
• Interest computed on a share-month 

. basis and credited after each annual 
meeting. 

• Convenient hours. 
• Deposits by mail Vi'elcomed. 

IT PAYS TO SAVE WITH YOUR 

B.C.T.F. CREDIT UNION 
7th at Burrard, Vancouver 9, B.C. 

REgentl-8121 

Not for Profit — Not for Chanty 
BUT FOR SERVICE 
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ahout ^eo-ple— 
Two Execuiive Members 

STEWART FOREMAN is serving his sec
ond year on the Executive as repre

sentative from North Shore District Coun
cil. He was born in Calgary and attended 
elementary and high school iiiere. After 
three and a half years in the Navy, he 
attended U.B.C. from 1945 to 1949, gradu
ating with a Bachelor of Arts degree. He 
took Teacher Training after graduation and 

in 1956 earned his Bachelor of Education 
degree. He began teaching in September 
1950 and is now at Squamish, teaching 
Mathematics, Science and Physical Ed. He 
is active in teachers' affairs, having served 
on salary, public relations and in-service 
education committees in his local associa
tion and on the district council as Secre
tary-Treasurer and as a delegate from his 
association. 
•DAY WUNDERLICH, serving his first 

year on the Federadon Executive, is-
a representadve of the Okanagan Valley 
Teachers' Associadon. He is native of Sas
katchewan and attended school there. After 
service in the Air Force for several years, 
Mr. Wunderlich attended the Universitj' 
of British Columbia where he earned a 
Bachelor of Arts degree and took Teacher 
Training. He has taught in Kelowna since 
1949, in the junior high school and the 
senior high.' Mr. Wunderlich has served 
on the executive of both Kelowna Teach
ers' Association and the Okanagan Valley 

Teacher.s' Association, having been presi
dent of each. He is also a member of the 
Canadian Legion and Kelowna Productions, 
a community group, for which he has been 
in the cast of several musicals, 

J. S. Donaldson, vice-principal of Point 
Grey Jr. High School, Vancouver, was 
elected to the Parks Board in die Decem
ber elections. lie joins Ebbic Bowering, 
principal of Queen Mary School, and 
Arnold Webster, principal of Killarney 
High School, who are in the second year 
of two-year terms. 

In other parts of the province, also, teach
ers were elected to ofiice in the December 
elections. Stan Murphy, a Victoria teacher, 
headed the iiolls in the election of coun
cillors in Saanich, and Gregory Cook, a 
Sooke teacher, joined him on the Saanich 
council. Keith McCoy was re-elected alder
man in Revelstoke; F. E. Parsons was re
elected commissioner in Salmo; Mrs. Jessie 
I. Lee continues in White Rock as alder
man. A. E. Emmott, a Vancouver teacher, 
was re-elected reeve in the Municipality of 
Burnaby. Earle Bowen, of Port Alberni, was 
elected alderman. 

Three Vancouver teachers and one from 
Victoria joined the staff of the College, of 
Education, Victoria, this year. They were; 
Mrs. M. V. Macfarlane, R. H. J. Monk, and 
F. T. Kennedy, from Vancouver, and Mr.'i., 
Marion A. Small, of Victoria. 
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National Health Week, 
1960 

|ATES for National Health Week, 1980, 
-— which is sponsored by Tho Health 
League of Canada, with the co-operatioii 
of Departments of Health and Education, 
have been set for January 31 to February 6, 

Through National Health Week it is 
hoped to inspire Canadians to take steps 
to guard their health, Much has been done 
to conserve and improve the health of 
Canadians and to prolong life, but there 
are still many conditions which need the 
constant attention of research and preven
tion workers. 

Natiojal Health Week, 1960, is the six
teenth observance of this annual campaign 
to arouse the peoplo of Canada to exnrnine 
the standard of health in this country and 
to work to improve it. 

Canada Council 
Awards 

THE Canada Council offers a number 
of scholarshiiis, fellowships and other 

awards in several categories including one 
for secondary school teachers and librarians 
who wish to improve their qualifications in 
the arts, humanities, and social sciences 
(which for this purpose will be taken to 
include mathematics). A brochure outlining 
the details may bo obtained from The Sec
retary, Tho Canada Council, 140 Welling
ton Shreet, Ottawa. 

for these degrees may be obtained from 
the Chairman, Division of Educational 
Psychology, Faculty of Education. 

Applications accompanied by transcripts 
of academic record and the names of three 
suitable references should be sent before 
the 1st of March, 1960, to the Chairman, 
Division of Educational Psychology, 
Faculty of Education, University of Alberta, 
Edmonton, Alberta. 

Research Fellowships 
npHE University of Alberta in conjunction 

'•• with the Carnegie Corporation of New 
York announce four research fellowships, 
each of a value of $2,500,00, for graduate 
study in Educational Psychology during 
the intra-mural year of 1960-61 at the 
University of Alberta. 

The fellowships will be awarded on the 
basis of ;<?cademic and professional achieve
ment, and will be used to finance graduate 
study leading to the M.Ed, or Ph.D. degree. 

Information concerning the programs 

DuPont Scholarship 
Program 

CONTINUATION in 1960-61 of its 
scholarship program designed to help 

imî rove science and mathematics teaching 
in secondary schools has been announced 
by Du Pont of Canada Limited. 

Under the $27,000-a-year program insti
tuted in 1956 the company makes 15 grants 
of $1,800 each to the 10 participating 
universities, which select the scholarship 
winners. Each grant may be awarded in 
one of three ways: as a $1,500 scholarship 
in teacher training for students intending 
to teach science or mathematic:;; as a $1,500 
scholarship to enable a science or mathe
matics teacher to take a year of post
graduate work; as five summer scholarships 
of $300 each to give secondary school 
teachers additional training in science or 
mathematics. For each $1,500 scholarship, 
the company grants $300 to the university 
for administration costs. If a winner of a 
$1,500 scholarship is a married man the 
company increases the grant to $2,100. 

Universities participating in the plan 
,.re: Dalhousie, New Brunswick, Laval, 
Montreal, McGill, Toronto, Manitoba, 
Saskatchewan, Alberta and British Colum
bia. 

The Annual U.B.C. High 
School Conference 

THE annual High School Conference will 
be held at U.B.C. on February 26 and 

27, 1960. This conference, unique in Can
ada, is sponsored jointly by the B.C. Teach-
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ers' Federation and the B.C. Parent-
Teacher Federadon in cooperation with the 
University Administration and tho Alma 
Mater Society, 

The object of High School Conference is 
to famiharize high school students with all 
aspects of university life. The delegates 
are required to report to their student 
bodies and explain die educational oppor
tunities and advantages available to them 
at U.B.C. This year the conference hopes 
to have 275 delegates represendng high 
schools throughout B.C. and the Yukon. 

This year's conference progam includes 
tours of the U.B.C. campus, attendance at 
two sample lectures, and participadon in 
panel discussions and extra-curricular ac
tivities. The delegates will also hear from 
several members of the faculty and student 
leaders. Climaxing the tv/o day event will 
be a banquet and dance held on the Satur
day evening. 

Every eifort will be made to give die 
high school students a true insight into 
university life. The real success of the 
conference will depend ou how well the 
delegates pass along to their fellow students 
what diey have learned. 

1960 Tours With 
Overseas Education 

League 
TN 1960 die Overseas Education League 

celebrates its Golden Jubilee. This or
ganization sponsors tours to the British Isles 
and the Contiudiit each year and this year 
special programs have been aranged, in
cluding Oberammergau for die Passion 
Play. 

Teachers interested in the full program 
should write to Overseas Education League, 
642 Somerset Building, Winnipeg 1, for a 
copy of the booklet which gives in detail 
the 1960 program of tours. 

Supervisors Elect New 
Officers 

r p H E Provincial Association of School 
•'-Directors and Supervisors of Instruction 

met in Surrey on November 13. In the 
morning the members discussed "Develop

ments in Curriculum in British Columbia" 
with Mr. John Meredith, Director of 
Curriculum; and "Problems in Super\'ision 
Practices" with Mr. Bernard Webber, 
chairman of the Federation's Supervision 
Practices Committee. In die afternoon, 
sectional meetings were held with Prof. J. 
McGecliaen (Language); Dr. R. D. James 
(Mathematics); Prof. S. Black (Music and 
Art); and Vancouver Director R. K. Mac
Kenzie (Mental Health). 

New officers for the association were 
elected as follows: President—Mr. H. C. 
O'Donnell, Victoria; Vice-President—Mr. 
G. C. Jamieson, A l b e r n i ; Secretary-
Treasurer—Miss V. B. Jacobson, Victoria; 
Past President — Mrs. M. Ten-Broeck, 
Abbotsford; Regional Representatives—Miss 
O. Stew.irt, Coquitlam, and Miss I. EHiott, 
Vancouver. 

Audubon Junior Clubs 
ALL too often the classroom teacher finds 

herself wondering what she can do to 
interest her pupils in nature activities. Of 
course, one of the best methods is the mak
ing of first-hand observations from nature, 
but this is not always either possible or 
feasible, so the next step is to improvise 
and find nature within the classroom. Build
ing a nature corner or terrarium, or per
haps a school museum, can be a tremen
dous amount of fun and will encourage chil
dren to acquire a knowledge of their own 
parh'cular area, and then to realize the 
importance of conservation and the wise 
use of Canada's natural resources. 

To further tliis realization, the Audubon 
Society of Canada sponsors the Audubon 
Junior Clubs. An Audubon Junior Club con
sists of not less than ten children and an 
adult leader. The cost of membership is 25e 
a member a year, or a minimum of $2.50 
for the initial club membership. The leader 
pays nothing. 

Each year new material is provided as a 
"teaching aid." This year each member re
ceives a 20-page hard-covered scrapbook, 
divided into five sections, e of which 
contains illustrations, informa., . i , projects 
and ideas. There is also a Leader's Guide. 
Material is planned for children from 
Grades III to VII, and the conservation 
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Mr. and Mrs. Herman Mang, Salmo; W. R. 
Brown and R. A. Harvey, Castlegar, and 
G. G. Clements, Trail. 

Conducting officers were F/L M. A. 
Rhodes, R.C.A.F., Calgary, and I7O Paula 
Weigerink, R.C.A.F., Edmonton. The tour 
was made possible through the permission 
of the Chief of the Air Staff and was co-
sponsored by the R.C.A.F. Recruiting Units 
at Calgary and Edmonton. 

Record Keeping Forms 
THE authors and publisher of the new 

Record Keeping text received many 
complaints that the forms required with the 
course took a great deal of time to prepare. 
There is now available from the publisher 
a complete set of full size forms which 
cover every exercise in the book. These 
papers are by 11 inches and are punched 
to fit most common student loose-leaf bind
ers. The work of the teacher should be 
greatly facilitated and more concentration 
can now be put on neatness and accuracy 
so that junior students will be better quali
fied when they enter the business world. 

AUTOMOBILE FINANCING AT SIMPLE INTEREST RATES 

STILL AVAILABLE TO TEACHERS WHO CAN QUALIFY 
1. NEW 1959 MODELS at one third down in Cosh or Trode-in or both, with balance repayable 

over o ^AAXIMUM DF 24 MONTHS, at 6 % simple interest. 
2. At least 4 0 % down in Cash or Trade-in or both on all 1955 or loter models, with balance 

repayable over 18 months (maximum), at 6 % simple interest. 
3. Payments con be hoisted during the two thin months of July and August if so desired. 

HOMEOWNERS PACKAGED INSURANCE SAVES Y O U 1 0 % 
Your House, Contents and Liability insurance wrapped up in one policy. No need to cancel 

existing insurance os we allow a credit for the unexpired portion of this and then take off your 
10% discount. 

N O CLAIMS BONUS FOR A U T O M O B I L E INSURANCE 

- If.iyou hove on unblemished loss record for 3 yeors or more, get your No Cloims Bonus from us 
IxiXyd'troutomobile insurance, if no underoge drivers operating 

CmeilSTIE A G E N C I E S L I M I T E D 
Provinci: Bldg., 
198 WtiEt Hastings St., Vancouver MU 3-2188 
610 Coiiftney St. Victorio: S V EV 3-1323 

and natural science magazine, Canadian 
Audubon, is suitable for older students in 
Grade VII and over. 

Information about Audubon Junior Clubs 
may be obtained from the Audubon Society 
of Canada, 423 Sherboume Street, Toronto 
5, Ontario. 

Comisellors on Tour 
•PVURING the last week of August twelve 

principals and counsellors from the 
Kootenays joined a number of Alberta col
leagues for a tour of R.C.A.F. selection and 
training establishments in Ontario and Que
bec. They visited the Air Force station at 
St. Jean, Quebec, and the College Militaire 
Royal de St. Jean; the personnel selection 
unit for officers at Centralia, Ontario, and 
at Clinton, Ontario, a ground crew training 
school for radar and communications and a 
school of food services. 

The B.C. teachers making tlie trip were: 
R. D. Young and B. C. Wiltse, of Kimber
ley; L. G. Truscott, Cranbrook; Harold 
Winstanley, Natal; M. L. Turyk, Fernie; 
G. H. Lee and Earl Jorgensbn, Nelson; 
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Educational Frontiers 

A Page from the Chief Inspectors 

n n O one who has spent his years in the 
••• southern populous part of the province, 
visits to more remote places provide a salu
tary experience. Many of us who live in 
the larger cities are complacent and a little 
superior when we mentally compare what 
we have with what we imagine exists in 
the frontier. 

The truth is, however, that these far
away places within our province are often 
so very well provided vwth school facilities 
that our metropolitan schools appear com
monplace. 

Where does one find the frontier in 
education? 

In Dawson Creek there are modem ele
mentary and high schools wdth grass plots, 
fenced playgrounds, bright and colorful 
classrooms, the equal of any stmcture in 
Vancouver or Bumaby. 
"Mud Rooms" 

In Fort St. John the School Board is add
ing to an already large and modem high 
school where the only unique feature is the 
ancillary "mud rooms." Here pupils re
move their out-of-door boots before enter
ing the polished corridors and classrooms. 

Principal John Burton at Fort Nelson is 
more than 1,000 miles from the provincial 
capital, but he works indefatigably in his 
modern eight-teacher school with its fine 
gymnasium to provide equality of educa
tional opportunity. 

Among the best-equipped schools in the 
province are those in Kitimat, where the 
youngest of British Columbia's municipali
ties has justifiable pride in its educational 
services. 

Highway No. 5 north from Kamloops 
leads to Wells Gray Park and one of the 
finest areas in the province for hunting 

moose. However, such pioneer notables as 
Tmstee Moilliet have made the Birch Is
land District attract permanent residents 
as well as hunters by its well-constmcted 
elementary-high school. There, Joseph 
Henri Beausoleil, graduate in Agriculture 
from the University of British Columbia, is 
principal with eight teachers. 

Miss Alice Curtis, principal of the mod
em seven-teacher junior-senior high school 
in Windermere, has been knovra to kill her 
deer in the moming and still arrive shortly 
after 8 a.m. to administer that very fine 
school. 
Decade of Progress 

Name the area where you tliink the fron
tier exists, and if there are children, the 
chances aro there are also well-constmcted, 
well-equipped school buildings—Masset or 
McBride, Kitimat or Keremeos, Chemainus 
or Chezacut, Prince Rupert or Penticton. 
In little more than a decade this frontier 
that fostered ignorance and led to waste in 
human abilities has been developed with 
vigor and foresight. 

There is good teaching in our metropoli
tan schools. It has been said that our city 
schools are among the best on the North 
American continent. Hov/ever, these 
schools have no monopoly on good teachers 
or good instmction. 

Indeed, there are vitality and enthusiasm 
in many different and even remote parts of 
the province that, at times, challenge the 
leadership of populated areas. 

Functional research projects that seek to 
improve left-handed writers in Dawson 
Creek, written language in Howe Sound, 
elementary reading in Bumaby, arithmetic 
in Prince George are some evidence of this 
vigor.' 
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Pioneer districts in educational projects 
include merit rating in Cranbrook, accelera
tion of elementary classes in Vemon and 
Kelowna, grouping for enrichment in Cres
ton, high-school acceleration in Penticton 
and West Vancouver. 

i. 
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Teacher Institutes 
Co-operative testing procedures are used 

in the Okanagan, and there are teacher in
stitutes held in the Queen Charlotte Islands. 

Off-campus imiversity courses for in-
service training are held in Powell River 
and Katimat, and there are area workshops 
for administrators as far away as Dawson 
Creek. 

The spirit of research, tho search for im
provement, and professional pride have not 
only moved back the frontier, but provide 
a ferment in the whole of our educational 
system. 

Th'ire is another of British Columbia's 
educational frontiers that has been cvilti-
yated in recent years. This is the frontier 
of special education —for tlie physically 
handicapped, for the slow learners, and for 
the mentally handicapped. 

The Jericho Hill School for the blind and 
deaf • is a provincial institution with an in-

reputation. The qualit}̂  of in-

struction here is a credit to Superintendent 
Dr. C. E. MacDonald and his staff. The 
happy children, making progress to over
come their handicaps, are cause for pride 
by every British Columbian. 

Help Handicapped 
The education of the slow and retarded 

child has recently aroused much public 
and professional interest. Leadership in 
special classes was first provided in the 
Vancouver system, but now many schools 
tiriroughout the province provide the slow 
learners witli a modified curriculum. 

Emphasizing success in activities within 
their capabilities, the teachers seek to re
store the confidence of these less able chil
dren and give practice and individual help. 
Instead of developing isolated personalities 
in large classes who impede and disturb 
others, about 170 special classes are pro
viding renewed encouragement and special
ized instruction. 

This educational frontier that recognizes 
not only quanticative but also qualitative 
differences in learning is worthy of the 
enterprise and challenging to the wisdom 
of professional educators. lAr 

Reprinted with permission from British Columbia 
Government News, issue of November, 1959. 
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the two halves of the program. 

For the first four weeks, Grades II and 
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Nigeria. Grades IV to VI wiil be introduced 
to science in Science About Us. Fostering 
interest in scientific ideas is the aim of The 
Mystery of Lightning, Electricity—Our Ser
vant, World of Sound, and How an Air
plane Flies. 

Current events and an historical series 
will be presented in five programs for 
Grades VII to IX from March 2 to 30. 

In each of these five programs, 10 min-
"utes will be devoted to Current Events and 
20 minutes to Where History Was Made. 
The latter will feature famous historic sites 
in different parts of Canada—the Habitation 
at Port Royal, a Huron Indian village near 

Midland, Ont., the Plains of Abraham at 
Quebec, Fort Prince of Wales on Hudson 
Bay, Hell's Gate Canyon on the Fraser 
River. 

Each program will include filmed se
quences made at these historic sites. There 
will also be studio scenes with maps, charts, 
historic objects and some dramatization. 

Most of the programs will be produced 
in Toronto. One series will emanate from 
Winnipeg and a program was filmed at 
Halifax. The March 30 program on Hell's 
Gate Canyon on the Fraser River was 
filmed by a CBUT camera crew during the 
B.C, Centennial celebrations in 1958. 

Join in the Festival 

m H E Vancouver International Festival is 
: ••- moving into its third year after two 
initial seasons in which its parent body, the 
Vancouver Festival Society, has worked 
prodigiously to bring events of intemational 
importance to this area. 

The Festival Society is less concerned 
witli Intemational status than with the ef
fect of the Festival on the immediate area. 
From the very beginning the educational 
and cultural influence of the Festival was 
given important consideration. Several 
members of the U.B.C. faculty are on the 
board of directors. The Festival estab
lished scholarships for students at the Uni
versity Summer School of the Arts even 
before it launched its first season in 1958. 

The Festival's program is aimed as much 
at students as it is at adidts. Not only will 
students enjoy reduced rates to many Fes
tival events in 1960, but everyone can take 
advantage of large discounts on a series of 
events. There will be many more inex
pensive seats available and last-minute 
patrons will be able to purchase rush 
tickets ati the door. These plans are in

tended to bring tlie Festiv.il within reach 
of a larger number of the population. 

One other aspect of the Festival cannot 
be ignored and that is the nature of the 
event itself—a feast of the arts in which 
every citizen should participate. People 
don't watch festivals, they take part in 
them and with this thought in mind mem
bership in the Festival Society has been 
opened to everyone. There aro privileges 
attached. : 

All members will receive priority in the 
purchase of tickets before tlie box ofBce 
opens. Tliey will receive a Festival News
letter and are eligible to attend "pre-Festi-
val" lectures in the winter time as well as 
rehearsals during the run of the Festival. 
There will be informal occasions when 
members can meet Festival stars socially. 

Membership fees are nominal: five dol
lars for reguhr, members and two dollars 
for students.. The membersliip slogan is 
"Join in the Festival" and it implies plea
sure as much as duty. (See Membership 
Application page 203.) 
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An integral part of tlie B.C.T.F. 
1815 Wett 7fh Avenue, 

Vancouver 9, B.C. 
Office Hours: 

Monday - Friday, 9:00 a.m. - 5:00 p.m. 

For the Sake of Argument 
To those teachers not currently participating in membership in the Provincial 

Teachers' Medical Services: have you made a comparison as to premiums, benefits 
and future possibilities of your plan and that of the Teachers? 

For the sake of argument, under the Teachers' plan:-
1. Your shore of the yearly premiums is as follows: 

Monthly 
10 months 

Single member — _. $22.50 $2.25 
Member and one dependent $-i2.50 $4.25 
Member and more than one dependent _. $52.50 $5.25 

2. You OS o member hove no wolfing period and no exclusions as to benefits. 
3. Upon retirement you may retain your membership in the pjon or revert to o less costly plan whose 

finoriciol limitotions os to benefits ore $500 and $750 and whose premiums ore: 
Single member $25.50 $2.55 
Member and one dependent $44.00 $4.40 
Member end two dependents $53.00 $5.30 
Member and three dependents _ $58.50 $5.85 
Member and four dependents $60.50 $605 
Member and five or more dependants $63.00 $6.30 

4. You moy receive physiotherapy treotments. Some plans exclude this benefit. 
5. There are no limitations as to psychiatric treatment unless commitment is mode to o mental, 

institution. 
6. Should you tronsfer from one teaching area to another there is continuous membership. 
7. Your dependents attending any recognized institution of higher learning such as U.B.C. may become 

on associate member of the medical plan at the same low rate as for pensioners. 
8. You have full control with voting privileges of the A.G.M. as to setting of premiums ond election of 

officers. 
9. You directly share in Ihe reserves of the institution. 
10. While on leave of absence you may retain membership upon payment of fees. 
11. You own, op.ercie ond control the associofion. 
12. You receive full medical protection. 

It is difficult to compare premium charge. The Provincial Teachers' Medical Services rotes are the 
some throughout British Columbia. V/e hove discovered it more equitoble to establish three premium 
groups. These are the single member, member and one dependent, ond member with more than one 
dependant.;Other medical care plans use two rote structures, namely the single member and the 
member witn one or more dependents. One such ossociation chorges $42.00 and $111.60 annually for 
its premiumsand these rotes we understand ore due for an increase. It should be noted that of the 

1, aboveTotes one-half is paid by the board and one-holf by the teacher. 
• Perhaps you are not aware that the Provincial Teachers' Medical Services is one of the oldest p.'^paid 

medical care plans in the province. Its operation has been entirely successful. It has never resorted 
to a direct le\7 upon the membership. Operating costs ore very low since we coter to an exclusive 
group of professional people. 

-Of the more than eighty School Districts in the Province, only six ore not contributing members of 
our "Plan A " . 

The trend is membership in the Provincial Teachers' Medical Services. Why poy more for less? 



G. A. fergusson Memorial Awartl 
Nominaiions for fhe G. A. Fergusson Award am caller 

for by fhe British Columbia Teachers' 

Federation 

The conditions provide that the award shall be made annually 
to the Federation member (or ex-member v/ho is no longer 
eligible for membership), or to a member-Association, who or 
which has made, in the judgment of the Trustees, an outstand
ing contribution to education. 

Nominations of candidates for the awards may be made by 
any Federation member or by any Local Association of the 
Federation. Each nomination should be accompanied by a 
description of the work for which the award is claimed and 
supporting evidence should also be sent. Meritorious work on 
behalf of the Federation or any Local Association may rightly 
be included. 

Nominations must be received by the General Secretary at 
the Federation office, 1815 West 7th Avenue, Vancouver 9, 
B.C., not later than February 20, I960. 


