


i i T o s _|

Of Interest to All Teachers of Physical Education

SKILL IN GAMES

. by |
Helen L. Bryant and Roberta Charlesworth ;

' Here is an invaluable new Canadian text for the Junior and Senior |
' High School, written by two Canadians who are widely experienced
in the field of Physical Education. !

! Detailed instructions are given for BASKETBALL., VOLLEYBALL,
i BADMINTON, SOFTBALL, LOW ORGANIZATION GAMES,
. and FIELD ATHLETICS. While all the material is presented in .
~teaching form, it can readily be followed and understood by students | '

themselves for the development of their own skill and knowledge.

The excellent action photographs, diagrams and drawings are outstand- o
ing features of this book. ’

. RECREATION TIME
| Winifred lliy Prendergast

“This new handbook for the elementary grades—“A Collection of Helps
for Teachers and Recreation Leaders’—contains instructions for class- i
room and outdoor games, musical mixers and dances. !

Special attention is given to the needs of the teacher with restricted
playing space or inadequate equipment. Practical suggestions are
- offered to help utilize the means at his or her disposal. ’

The book is extensively illustrated with line drawings and with the : :
-'melody lines for the mariy songs and dances. :

PRICE. . . .. $1.50
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Special Notice

. ; | to
| Federation Members
B Effective January lst, 1951, all members who have

f._.vierij'd}fé'd an unblemished loss record for the twelve (12)

-months precec11n<r arc entitled to a ten per cent (100/0)'

'dlscount -on . their automobile insurance premlums on

rrenewal Tlns 1s also apphcable to members Who may

A MAKE ALL_ APPLICAT!ONS DIRECT TO:

nstle Agenmes lei ted
S 525 Seymour Straet, Vancouver, B.C. L
8 Telephone MArme 2|88

B Room | -B C. E Bulldmg : o SRR
. NEW WESTMlNSTER BC I | R
" -Telephone: NW.4531 " -
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THE EDUCATIONAL OUTLOOK

AT MID-CENTURY

E have now entered the sccond halt

of the twentieth century. As we pass
this mid-century timepost we need to re-
examine the educational charts and maps
and to focus our minds more sharply on
the problems ahead. What are the prob-
able chaiges in society that will call for
changes iu e2ducation? And how can teach-
ers and the public develop an understand-
ing of the functions of education that need
to be provided during this second half-
century?

We need to break the question into
three sub-problems:

1. What do we expect will be the morc
significant characteristics of our society in
the latter half of the century?

2. What functions must schools perform

in preparing us intellectually and spiritu-

.ally  for future developments in our
‘society?

3.-What can we do to increase -the un-

- derstanding of teachers and laymen and to

secure their support  of thesc potenml
functions of our schools? ’

Each of ‘these -questions is discussed

 briefly in the followmg paragraphs.

by PAUL R. HANNA

Professor of Education, Stanford University

Society Will Change

There are so many emerging character-
istics of life as it may be lived during the
second half of this century that it is dif-
ficult to choose a few for special comment.
Further, the unlimited range of possibili-
ties before us makes forecasting hazardous.
But there is fair agreement that during the
fifty-year period under discussion we arc
likely to sce life modified in the following
directions:

We shall witness vast increases in the
use of nonhuman energy. Atomic power
plants will be added to expanding hydro-
clectric power and combustion engines.
This use of more and more power may
fundamentally change our concepts of eco-
nowics and eventually modify our social
and political institutions. More use of non-
human energy and an increase of auto-
matic' machine processes will steadily
move up the per-man-hour productivity,
resulting in greater total output and in re-
duced production costs per unit.

"A’concomitant result, Juugmg from the
behavior of these phenomena during the
power revolution to date, will be a shorter

ABOUT THE AUTHOR

Paul R. Hanna has been at Stanford Umversxty since 1935, where he is now
i professor of education and director of umversuy services, Doctor Hanna went
"+ to - Stanford ‘from' an - associate profes.orshlp at Teachers College, Columbia
.- ‘Universty. -He is an outstanding leader in curriculum development, contributing
:especially to the fields of social studies, arithmetic, and spelling. ' Many school
_systems and agencies of the U. S. Government have called on Dr. Hanna as a
. consultant. Doctor Hanna has served on the Advisory Committee of the W. K.
Kellogg Foundation since 1943, In 1949 he was a member of the UNESCO
Education - Mission -to the Philippines, which task forced him to declice an

‘ ,mvxtauon to be the guest speaker at that year’s B.C.T.F. Annual Convention.
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* working- day with longer vacations and a
shortening of the period of a man’s life
" given to productive pursuits. Further, the
major -means of production over this first
half-century have tended to concentrate in
huge private or public corporations, leav-
ing the little businessman a progressively
smaller share in the economy. This trend
“will be resisted and may be turned, but the
struggle will. affect ~every business—its

- Along with such changes will come greater

~ mobility of workers and. their families,

- fewer early occupational opportunities for

youth, and struggle by the aged to assure
themselves of economic security. g

©\ These and: many other social changes

~ will-follow: in- the wake of increased use

" of nonhuman - energy. It is conceivable

. 160
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‘The shape of things to come is primarily within our power to control.
‘education to make the future of this century what we will,

- owners,  its managers, - and its workers ..

- government.

cex.\t'fﬂiled

o
Jecentrafized
quthorily

We can use

that the greatest effect.of the emerging
power age will be seen among those three
quarters of the earth’s population who- live
in the economically underprivileged areas
of Asia, Africa, and South America.

‘We shall see more interdependence
among the earth’s population. Modern

ttechnology will work a miracle of shrink-
‘ing time and distance and force us all to

live in a one-world community. - It is not
only conceivable but, to many thoughtful
people, imperative that this technological
unification of .the human family be accom-
panied by the development of “one-world”
The ~ United- States  of
America, because she is the most powerful
naiion, will exert incomparable moral and
material ‘leadership among the peoples of .
the earth in pressing toward world gov-
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ernment. Because this influence will be
o vast, we must be as sure as is humnanly
possible that this leadership is sound.

Clash Between Ideologies

The clash between ideologies is likely to
increase in intensity. In the coming years
the struggle will continue between the
philosophy of democracy, with its emphasis
on the worth and dignity of the individual,
and the philosophy of authoritarianism,
with its emphasis on the state and individ-
ual conformity. This ageold conflict
threatens us with another world conflagra-
tion. The democratic peoples must work
together through the educative processes
to achieve a democratic one-world gov-
ernment.

But until such time as world government
is established and has functioning laws, a
world court, and an adequate police force,
the democracies must be powerful enough
in arms to discourage anarchy among ag-
gressive nations, and powerful enough to
defend themselves should the totalitaria
forces attack the democracies. '

This world-wide tension may deeply af-
fect our way of life. It makes more

-important than ever the necessity of keep-

ing our democratic values, our institutions,
and.our reliance on faith and reason free
from - contamination by totalitarian ends
with their dependence on fear and dogma.

~ During the next ffty years humanity
will be rededicating itself to the central
core of universally held eternal  verities.
The differences among the world’s great

and anciént - religions seem to increase’

tensions among peoples as we move about
our small world community. Witness the
recent conflict between the Hindu and the
Moslem or between the Jew and the Arab:
Yet, upon deeper analysis there is a large

-core common to all these patterns of belief
and action. - Out of such commonality will

~come . the privilege of and security for
“diversit.in minor things. : :

_ ‘What Must"Schools Do?

-Having sketched: several of the probablé
characteristics - of life. during the coming

half-century, we now ask what functions

the schools must perform in helping us
prepare for these years ahcad. Among the
more important tasks are the following:

The schools must provide us and our
youth with the experiences and the data
which will aid in developing behavior
consistent with the demands of our new
membership and leadership in the world
community. Consider a parallel case a
century and a half ago. Many of our fore-
fathers who had just won their freedom
from England had come to believe the
highest sovereignty resided in cach newly
independent colony. Yet the increasing
interdependence on the young American
continent forced the educational agencies
of that day to accept the sask of preparing
a generation that believed in a higher
order of sovereignty—a United States of
America.

In the half-century ahead, schools in our
nation and throughout the world face a
comparable task in developing citizens who
can simultaneously and consistently func-
tion without conflict of loyalties in the
several concentric circles of community—
the local, the state, the national, and the
world.

Provide Understanding

The schools must provide us and our
youth with the understandings, attitudes,
and skills needed to control and to use for
human betterment the vastly increased
mechanical power available in the decades
to come. It is not enough that we develop
specialists and technicians who can work
miracles with nature. ‘We must expose
every citizen, regardless of his role in the
emerging society, to a broad general edu-
cation® which is the only assurance ‘that
men will remain intellectually and spiritu-
ally free to decide for what ends the new
power shall be used.  The alternative to
totalitarian slavery-is democratic freedom.
But democratic ' freedom may become a
farce or -even anarchy ‘without the inte-
grating force of understanding and attitude
that a good general .education enhances.

:Adequate general education will make
necessary an expansion in the educational
services throughout the earth. The en-
larged and constantly: expanding body of
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general knowledge and appreciations re-
quired of all, in addition to the special
knowledge required of cach, will cause a
lengthening of the peried of schooling. It
will likewise cause a tremendous develop-
ment in continuing education with the
result that adults can periodically refresh
their store of permanent concepts and add
those new ones that have emerged since
their previous opportunity to concentrate
on learning.

In short, the power age we are entering
will be ‘good” in large measure in the
degree to which democratically oriented
general education is a part of each individ-
ual's development. We do not mean to
disparage specialization, but the future
demands an cmphasis on general education
equal to that recently given to special
education.

The scheols must provide youth with
opportunities to share as junior partners
in improving our society. Earlier a refer-

ence was made to the further postponement -

of a youth’s-entrance into partnership in
doing the work of the world. As the power
revolution mounts in intensity, the mini-
mum chronological age for a youth to
begin his gainful “employment. will "be

pushed ahead into young adulthood. With

this delay. in economic maturity will come
postponement of participation in social
and political activities. To absorb this ex-
tended time of idleness of youth, compul-

- sory school attendance will be advocated as

“the proper;remedy. And that remedy will
involve one of the greatest challenges o, =
the schools that we must face in' the decades’

ahead. Can'schooling be made significant
to each youth regardless of his-vocational

- .and personal ambitions? Professor John L.
- Childs, in a recent article in The Saturday
+Review of Literature, writes:

--“Many believe that the root of -th¢

) diﬂi_t:u‘lty rests in our industrial and pe-

cuniary society, which idealizes childhood

... but which- prolongs infancy unduly by
~ keeping our boys and girls from respon- -
~sible participation in the productive and
“civic affairs of our country.’

i It will ‘be
“difficult to provide responsible and sig-
nificant educational projects for youth so
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long as we continue to deny them oppor-
tunity for participation in the more
serious phases of our social, economic,
and political life.”

There are many promising attempts to
make the community school an agency for
guiding youth into junior partnership with
adults in the preservation and improve-
ment of community values. The work
experiences of soil conservation, reforesta-
tion, wild life preservation, ctc., now car-
ried on in school camps for older youth
constitute one specific illustration of inno-
vations instituted by schools for the pur-
pose of giving our young citizens a share
in the exciting adventurc of building a
better tomorrow.

Democratic Values

In the democracies the schools must
sharpen their work of developing a clear
understanding of and allegiance to our
democratic values. In a divided. world,
where the totalitarian governments are
cffectively using education to indoctrinate
for authoritarian values and to immunize
against demociutic values, the democracics
have no alterjixiive except to do a funda-
mentally better job of preserving and im-
proving our:way of life.

Our schools must not adopt the closed
system of indoctrination with its use of
fear and dogma practiced by authoritarian
teachers, for. to do so would'deny our faith
in-reason and free inquiry as the life blood
of progress. But we cannot take our demo-
cratic values and their implementation for

‘granted. It is probably a blessing in dis-

guise  that competing ideologies force the
democraciesito give more attention in their
schools than;has generally been true in the-
past to the understanding of democratic
values and to the development of behavior
that is consistent with. these tenets.

Our schools must find a satisfactory solu-
tion to the problem of central versus
decentralized authority and contrel. The
problem is not unique in cducation; it is

- part of a larger conflict growing out of our

need for central agencies to integrate the.
complex activities of expanding communi-
ties in.an interdependent world ou the onc

THE B. C. TEACHER




i the teacher educatlon curnculum.

hand, and our nced to keep decision and
action decentralized in the hands of those
small social groupings where most of life’s
problems are met and solved.

Schools face the issue in federal finan-
cial aid to the states for equalizing educa-
tional opportunities, in the movement to
reorganize small school districts into larger
administrative units, and in many similar
aspects of education. The schools must
find a way to retain the values of initiative,
control, and direct action by the people at
the local level who stand to gain or lose
most. But at the same time, schools must
discover ways of utilizing the rich services
and the benefits of coordination of the
larger centralized agencies. An example
of satisfactory solutions in school 01g'1n1-
zation and administration might exercisc a
profound influence in demonstrating how
the more universal problem can be met in
other sectors of our society.

How to Win Support

We come finally to the question of de-
veloping the understanding of teachers and
laymen essential for supporting and main-
taining the kind of school programs herein
advocated for the last half of the twentieth
ceritury. Among the more important points
to remember are these:

. Teachers must be
aware of the many

~which society. - may
_travel in the ‘second
“half . of this century
and - clearly under-
stand the values to be
"' found in ‘each of the
‘posmble directions.” °

'*:It is: unfortunate that as a p*ofessmnal

- 'group teachers have had little opportumty .
10 ‘become’ famlhar

-with ‘the “shape of

thmgs to._come.” " College plograms pre-

paring ‘teachers_have generally neglected

7 foundanonal ‘work _in the wide" range of
‘Vthc socxal scxences and. phymcal sciences...

‘are not dlsparagmg ‘the. usual- eni-
~ pliasision human growth znd development
'and the ‘more strictly: pedagogical subjects

JAN'UA’R\"., 1981

possible directions in’

sBut

we are urging that a great deal more
attention be given to the study of society,
of civilization, of the crisis of our age, and
of the need for creative effort in the social
sciences and value systems.  Only with such
understanding by teachers can education
become the effective instrument for social
progress that free men wish it to be in a

democratic society.

We then wurn to the laymen and their
need for seeing the part the schools must
play in bringing into being. the kind of
society emborlied in the Amecrican dream.
We must first remember that the “public”
already possesses understanding of the
shape of things to come. We school people
must remember that tlie public consists in
part of the very specialists and scholars
from whom we educators get much of our
vision of what the future holds for us. The
leaders in our communitics are gencrally
informed about the problems and prom-
It is unrealistic, if not
arrogant, to assume that educational lead-

ers alone, or -even pnmauly possess the
“word” which they must give to the lay-
man.

1ses of tomorrow.

There is a special role, however, which
the educational leader must assume. Few

- lavmcn or few tcdchers have taken the time

or made the- effort
to  translate their
understanding of
the great trends in
“our .modern . weld
into a conception of
‘the new - functions
which .~ the . school
The educational leader

should perform.
should be responsible for getting laymen
and teachers to focus on the school prob-
lems  which face us—problems conceried
with providing an education adequate
in quality and quantity to prepare us and
our children to live up to the possibilitics

of the f:ext fifty years. How does an edu-
cauonal lcader provide this (lnecnon?

(Commued on Page 164) .
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Scene from *Throngh Mother Goose Land”, an original play created by a group of teachers at the
1950 Victoria Summer School, with owxiginal scenery and costumes, Pictnres by Wilfred Gibson,
Victoria, B.C.

Mother Goose Is standing at the door of her cottage looking out at her Nursery Rhyme Children.
Prom left to right: Parmer Brown with his daughter, My Pretty NMaid, Boy Blue under the hay~
gtack, the Cow, Pretty Maids (flowers) in the garden and Mary, Mary Quite Contrary on the stool,
Pussy Cat beside the stool, Little Bo Feep and more Pretty #alds, Humpty Dumpty, Woe Willie
Winkis and Simple Simon on the wall, Georgis Porgie and one of his girls.

Creative Dramatics

URING the past few years, School
Drama has aroused greater interest
among both parents and teachers, and re-
ceived more support from them than ever
before.  In most High Schools, there are
active Drama Clubs, and School Drama
Festivals have been successfully heid in
many centres, While all this is very encour-
aging and shows progress in education,

drama has remained largely the prerogative -

ef the High School. One type of dramatic

“work _not so widely known or used as yet,

but suitable for both Elementary and High
School pupils is Creative Dramatics.

Creative Dramatics is the term. used to
distinguish _ informal spontaneous drama
from' the more studied formal drama  of

- memorized lines.” It is also known as In-
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By HELEN GRIER

formal Dramatics, Improvised Drama or
Playmaking. - A comparison of these two
types of drama, formal and informal, may
prove interesting.

In formal drama a suitable play having
plot and climax is chosen by the teacher
for the pupils. In Creative Dramatics the
play is the outgrowth of the pupil’s experi-
ence in the classroom. In the primary
grades it may take the form of simple
dramatic play, involving no plot or climax;
playing house, store or train. In the junior
and intermediate classes a poem, a story,
or a social studics or science unit may be
dramatized. In the senior grades the play
may be the interpretation of a ballad
or of a scene from such literary sources as,
Dickens” “Christmas Carol”,” Stevenson’s

THE B. C. TEACHER




“Treasure Island”, or Shakespeare’s “A
Midsummer’s Night's Dream.”

In formul drama the script is studied and
memorized by the pupils. In Creative Dra-
matics dialogue is free and spontaneous.
Pupils are encouraged to think creatively
and to speak extermnporaneously. In formal
drama a suitable cast is chosen for parts,
and as a rule cnly a sraail group do the
actzal playing. In Creative Dramatics
there is no set cast, and everyone has an
opportunity o participate. The pupils
cheose the parts they wish to play and the
ciss help with the casting. With each
playing, a new cast is chosen, and in this
way the children become very versatile,
taking many different parts equally well.
The shy child gains confidence in the
group, and the more aggressive child
learns sccial co-operation.

For 'The Classroom

Formal drama is for the theatre, having
an audience as its goal. Creative Dramat-
ics is for the classroom and the pupils of
the class should be the only audience at
first. Later on, when the children have
gained confidence and developed some skill
in creating and acting out their own plays,
the teacher will find that their experience
needs to be expanded. Then is the time
to provxde a natural audience situation by
inviting another class to see their play.
After this has been successfully accom-
plished, - the pupils are ready for a wider
experience than can be afforded by the
confines of a small classroom.. A play may
now be presented for the school at an audi-
torium ‘period;‘and the children will have
the pleasure and satisfaction of sharing
and conmbutmg something of their own
creanng for ‘their school.’

As the pupils progress and become pro-
ficient in Creative Dramatics, the next step
in their development will be the presenta-
tion of a play for parents and [riends. This
may take the form of closing exercises, a
Christmas programme or a Drama Festival.
Providing the pupils have been successfully
oriented, this culminating activity will be
invaluable for them, broadening their
horizons and enriching their expcrience.

Character Development

Creative Dramatics is concerned with
character development and the growth of
the individual. it sceks, “to develop not
only the exceptional child, but the excep-
tional in every child”. It provides pupils
with a natural medium of selfexpression,
guides the creative imagination and sup-
plies a controlled emotional outlet. It
meets the needs of the modern child by
providing opportunity for that constructive
activity, which results in truly wholesome
enjoyment. Its influence offsets the poor
radio programme, the crime comic book
and the sensational movie by devplopmg
taste and building finer appreuatlons

. While formal drama has definite educa-
tional value, and its place in the High
School is not in the least to be underesti-
mated, the emphasis is-on the production
itself, rather than on the growth of the
individual pupil. The success of the play
depends to a great extent on the director
and any suggestions or changes are usually
made by him.

In Creative Dramatics the teacher does
not direct, but guides the development of
the play by encouraging the pupils to ex-

Continued on Page 161
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W.O.P.T. and PUBLIC RELATIONS

By ROLFE LANIER HUNT

HE World Organization of the Teach-

ing Profession has grown until it now
represents more than 2,000,000 teachers in
28 national education associations, it was
discovered at the Fourth Delegate Assem-
bly of WOTP at Ouawa, Ontario, Can-
ada, last summer.

Why was the World Organization of the
Teaching Profession established? Secretary-
General William G. Carr reviewed the
reasons whick led to the creation of the
World Organization of the 'Icachmg Pro-
fession four years ago.

“The [irst and most compelling reason,
in the minds of all of us, was to do all we
could to end the succession of increasingly
destructive wars.

-~ “Second, we hoped, by taking counscl
across . international boundaries, to achieve
moré nearly our common aim of providing

Rolfe Lanier Hunt is a member of Phi

J,r‘De'l{d Kappa, and Editor of ils- magazine:

.4 generous and complete education for all
the-children of-all. the people everywhere

in the world.
“Third, we were concerned with improv-

_ing the status of teachers in every part of
- the worla *through’ decent salaries” and

proper; working conditions.
“We- thought of the international body

© as.an agency - for exch.«-ngmg 1dens and
" uniting our strength.” )

‘Sccretary-General’ Carr suggcsted also
another .practical goal of the. organization
“should -:be" to . defend - the liberties - and

rlghts of . teachers and chlldren nvcrywhexe,

in -the: woxld LT t

teachers, under‘rr'ost cxrcumstances, should

‘be a, responSIblht) of. the national teachers] /
or&ramzatxons “But our, mternauonal body®
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should be alert to help protect teachers
where these organizations do not exist, or
arc incapable of defending their intellec-
tual liberties and economic rights.

“If a tyrant seizes power in a particular
country, thrusts all independent teachers
into ]‘lll or cxile staffs the schools with
incompetent  slaves, distorts the truth,
teaches lies to the children, and gears.the
schools to a program of a[__,;,ression and op-
pxesalon shall we stand by in contempla-
tive silencez I say there is no national

sovereignty which justifies action of the -

kind I have described. Our responsibilities

are mutual. Whether we are teachers in’

Greece, Malta, United States, Korea, Ice-
land, or Bolivia, we need never send to ask
for whom the bell tolls, In the growing
interdependence of the world, the absence
of free minds and free schools anywhere in
the world diminishes the effectiveness. of
every other school and of every other
teacher.™:

The efforts to achieve world unity of
teachers was the subject of the address by
WOTP president William F. Russell,

president ~of the- Teachers - College . of

Columbia University, New. Y01k

W.0.T. I’ and UVESCO

Onc* ft_ature of the meetmg was a re:
view ol the relationships between national
teachers - assaciations =and - the United Na-
tions Educational, Scientific, and Cultural

_Orgamzatlon In all but ‘two of the 18
-countries which, made ‘written - rcpm ts on

the - subject, national = commissions for
Unesco had ‘been established. In most of

~the countries the = teachers’ ~associations
“Safe-guardmg the liberties of mdl\ idual .

ate they are represented on the national
;o’mmissions. Practice seemed to vary in
the -matter of whether teachers were ap-

/pointed “as’ - members - of - 'delegations - to
Ny : 5 o
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Unesco mectings. There is a general sym-
pathy with the purposes of Unesco, and
the feeling that much remains o be done
to give elfect to the excellent purposes. It
was noted that in some countries, such as
the Philippine Islands, the public school
teachers teach Unesco materials in the
schools. Unesco Weck is observed in the
schools of many countries.

It was noted on the floor of the confer-
ence that representatives of the United
Nations and of the International Labor
Office were present as observers of the
WOTP meeting, but that no representa-
tive of Unesco was present.

Public Relations
“The best jublic relations is that a

happy teacher each day shall send home a
happy and satisfied child.”

Major emphasis of the confercnce was
on public relations, widely interpreted to
mean any efforts to secure public support
for the schools. Several speakers empha-
sized the fact that the individual teacher

" can do more to win support of the people

for the schools than can any press agent.

“It is just as important that the people
have a voice in education as it is that they
have a voice in government,” said NEA
Executive Secretary Willard E. Givens, in
describing " “How the National Education
Association . Secures. Public Support for

“Its Schools.

““In our country we say that the schools

-belong to the people in the same sense that

we say the government responds to the will
ofthe -people. .. Our school systems reflect
the "aspirations -of vour citizens for the
future: of ‘our-children and for the future
of  democracy. - It ‘is essential, therefore,
that the, people of a democratic socxety

. f_understa ad- what their schools are trymg
-2to.do.. and how ‘they_are trymg to do- it.

T hey must have.an opportunity to help

i choOSe the objectives of education and to
"assist in framing an educational program.
. .which. will ‘achieve . those objectives . ...
“School " public. . relauons represent de-

mocracy at work.”
~Said - Ronald - Gould of the NUT

: Thmkmg of then' own school days, people
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de not understand the reasons lor some
ol our present school practices and plan-
ning. For example, they understand

(]) sitting qmclly in scrried rows, but
not “activity”

(2) examinations to measure attainment,
but not 1.Q’s and Record Cards

(3) the old asphalt playgrounds but not
large green fields for play

(4) the nced for ordinary classrooms
with desks but not libraries, laboratories,
dining rooms, etc.

“We must therelore use the press, radio,
and films to inform the public.

“If you can say ‘yes’ to at least two of
the four questions which follow, you may
be sure that your publicity material has
some news value, and will be considered
by-the editor when your material reaches
his desk.” .

" (a) Is it important? Many people should
be affezted and concerncd.

(b) Has it human interest? Teachers
are inclined to despisc the human interest
story, but public opinion is built up by
common as well as uncommon people, and
the former can only be reached by “mass
papers” which thrive on human interest.

(¢) Has it authority? A signed article is
better than one not signed. -Hackneyed
material may be published if delivered in
a speech by someone regarded by the news-
paper man as important. 7

(d)  Is it welltimed? What' happens
today must appear in the news by tomor-
row at the latest. By the following day it
ceases to be news.. Stories of what is to
happen may be better than what has
happened.”

G. R. Ashbudge of the New Zealand
Educational Instituié said:

HIf in spcakmg of the work of teachers’
associations in-securing public support for
better schools, .1 put more stress on . the
‘word teachers and less on associations, you
will know it'is.not because I do not realize

to-the full the value of the latter. Indeed,
© part-of my purpose now is to emph’tslze,
" the role- associations . can play in helpmg"
Jhe teacher to be a professional man in the
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best sense of the term, which I think is
another way of saying helping him to be a
better public relations officer, for cvery-
thing that can be done 1o raise the pro-
fessional status of the teacher is a step
towards the ideal I am advocating. At the
same time to me the relationship between
the school and the community is a very
personal affair, and I am sure that every
parent, at least, sees it that way.

“I am not so sure.that every teacher
does. The interest that parents take in
the school is centered on their children
and on the individual men and women
who teach those children. The reverse is
not qulte true of the teacher. IMis chiel
interest is, of course, the children he
teaches, but that interest is not always pro-
jected to include the background of the
children after school hours.

“In other words, there is a ready-made
line of communication from the parents
through the children to the teachers, a line
established by the parents’ natural interest
in their children’s school activities, a line,
moreover, that is admirably adapted for
two-way communpication . . .

“How big a proportion of the public
knows that smaller classes are wanted, not

- 'to make things easier for the teacher, but

to enable better methods of teaching to be
used? The pubhc is so used to hearing
employee associations makmg demands for

Vthelr own benefit that it does not readily
credit that some demands may be for the

public  benefit, the  benefit of  the
chi@dfen e : 7 7
" “All too few teachers realize that the

.schools_are ‘evaluated by members of the
_public’in terms; first of their own remem-

bered experlence in the schools, and sec-
ondly -in. terms of the experience of thelr
children.

“These. difficult chxldren—they try the

- téacher’s patience as much as they try his

powers. . Yet on his handling of them de-
pends-much of his reputation with parents.
If the teacher is wise he will work in con-
sultation with the parents. - But he will

‘not - merely ‘carry complaints ‘to them.

- Nothing could be worse from the point of
~view of good- community relations. Nor
“should the:good teacher confine his parents
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contacts to the homes of his maladjusted
children. What about the rest of his
classs  Wouldn't it be a good idea if he
kncw something of their background, too?
Suppnse, when a not-too-clever child finally
overcame some obstable that had been
barring its progress, he rang up the child's
mother and told her what a big step for-
ward had been taken. Suppose, in the case
of a clever child, he writes to the parents
a little note cxpressing appreciation of the
child’s work. Suppose every teacher in
every school at some time or other during
the term found something good to say
about every child in the class and took
steps to sce that he communicated it to the
parents.  Can't you imagine what an up-
surge of goodwill towards the schools
would be created?

“If teachers wants the greatest possible
public support for their schools, they must
begin with themselves.”

Salary Study

The WOTP delegate assembly approved
recommendation of its committee that
WOTP undertake an international study
of teachers’ salaries as compared to salaries
in. other occupations and professions.
Figures to be collected on the salaries of
teachers will be related to studies of the
increases in cost of living since 1939, and

.there will be consideration of the princi-

ples upon which salary scales should be
constructed. In this study there may be
cooperation with studies currently under
way at the International Bureau of Educa-
tion in Geneva and with the efforts of the
Expert Committee on salaries of profes-
sional workers of the International Labour
Office, also in Geneva,

The reports on salaries of teachers
brought by delegates of the assembly from
their- respective - countries demonstrated
rather strongly that countries in which
highest  qualifications were demanded of
teachers  were™ the  countries in  which

‘teachers drew the best salaries, held in

higher-social position and had the best
supply of qualified teachers.

Thus F. L. Sack of Switzerland could be
quite blunt in his statement that many of
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the troubles of teachers in other parts of
the world were unknown to his country;
the secondary school tcachers whom he
represents ncarly all hold doctors’ degrees.
Eighty-five per cent of the teachers in the
secondary schools in Switzerland arc men.

On the other hand, countries in which
little preparation is demanded of teacliers
were oppressed by low salary schedules and
by low social status of the profession,
making it difficult to find recruits. Your
reporter came away with the feeling that
one good way to raise the status of people
in the teaching profession would be the
demand for higher preparation of teachers
before beginning teaching.

W.O.T.P. Budget
The proposed budget offered by the
budget committee was adopted, as follows:
Budget Estimated Budget
Receipts: 1950 1950 1951
National Members ........ 310,000 $10,000 $10,000
Affiliated Members .. 2,500 3,000 3,500
ASSOCIALES  .ocrerececeinrineene 1,000 1,200 2,500
Other funds on hand ..... 2,000 2,000 4,000

$15,500 $16,200 . $20,000

Expenditures:

Secretary Gene:al
Travel ...
Entertainment ..

1,750 .~ 1,000 :; 2,000
350 300 350
-+ Commiittee Travel 2,000 3,500 3,000
Office Assistants ... 6,000 5000 - 7000
Withholding Tax ... 600 600 900
Printing & Mimeograph. " 1,500 1,500 2,090

.-' Postage, Express, etc..... 1,000~ 1,200 1,500
. Accounting, Audit, Ins.. . ‘100 100 100

. Supplies and Equipment 600 ... 700" 1,000

‘Contingent Fund ... 1600 2300 2,150
B $1,500 $16.200 $20,000

Affiliate and Associate Membership

In the matter of receipts above, it will
be noted that makers of the budget
counted upon a substantial percentage of
the budget to come from the associates.
You arc invited to become an associate if
you believe in WOTP and its work. Send
$2.00 with a statement of your wish, your
name and address, to the World Organiza-
tion of the Teaching DProfession, 1201
Sixteenth Street N.W., Washington 6,
D.C. In return you will share in the effort
for a world fellowship, and receive useful
regular reports of WOTP and its work.

“Only the General Secrctary of WOTP
can possibly know just how much WO™"
nceds a good General Secretary,” .
mented Secretary-General William G. Carr.
“Someone of great ability ﬁyho could give
full time to the work of 01;1r organization
would make a tremendous difference  in
the speed with which we could appreach
our goals, '

“A practical goal for our organization
should be to rally our {inancial resoui'ces,
increase the scope"' of our membership,
perhaps incrcase our fees, look for possible
support from other sources, and see if
we cannot finance a permanent’ paid
secretariat.”

" ""Write this Jﬁ?qrAdéa!n — your pénmhnshib is just
- as bad as it was when you were in my 6-B class?

951,
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. Henry Boltinoff in “THIS WEEK” Magazine,
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INDIAN LIFE IN B.C.

Fish Weir on the Cowichan River

HE Indian people of the Pacific Coast

were mainly fishermen. To such an
extent had their cultures been adapted to
this food source that one might say their
very existence depended princip’ﬂly on the
seasonal runs of salmon, which in carly
siays entered the inlets in great shoals and
literally choked the streams and rivers of
the Pacific drainage basin.

The Indians of this province used many
devices for catching fish, depending on
whether the fish werc being sought in the
ocean or in the rivers; on the character of
the rivers, whether broad and shallow or
deep and rushmg, and on the seasonal
fluctuations in quanmy, whether the fish
were massed together in great numbers or
were comparatively few.

The Fish Weir

. Where the rivers were wide and ran
evenly between shallow banks, the fish weir

-was the most important means of gathering

fiish in large quantities. The style of con-
struction varied somewhat from one group

to another, but generally all were designed -

to serve the same purpose, i.e., to obstruct
the greater part of the river leaving only
one or two small openings through which
the fish could pass upstream to be tr apped
in small ‘enclosures.

The Coast Salish people of the Cowichan

River area. qul weirs like the one we see

on'the covir.:: In the picture the openings
leading into the rectangular- corrals are

.blocked off. During a run of fish, the

gates were opened until the corrals were

i wéll filied at which time they were closed

> again and the fish lifted out by means of
spears_and nets. Durmg a good run, this
might be done many tnmes a day.

by A. F. FLUCKE, Provincial Axchives

The weirs were strongly constructed of
saplings, and splints of ccdar lashed to-
gether with roots or lengths of twisted
cedar bark.

A different type of weir was used by the
people who lived along the seashore. These
were built across narrow bays and coves,
the tops of the barricades well below high
water level. The fish, swimming into the
bays over the tops of the weirs, were
trapped when the tide fell and could be
scooped up by hand or in baskets.

Dip-Net Fishing

Upstreani, far from the river mouths,
where the waters roared through sheer
canyons and gushed over falls into deep
pools, fish were taken in large dip-nets,
some of which measured as much as eight
feet across with handles fifteen to twenty
fecet long. The bag of this type of net was
hung from the frame on loose rings. The
mouth was kept open by means of a cord
wound around the handle and held by the

“fisherman. When several fish entered the

net, the cord-was released, the handle
tipped forward and the weight of the fish
pulled-the mouth of the net closed. On
some of the more rugged sections of the
rivers, platforms of poles and planks were
built out over the water, making it easier
to use the nets. Along such sections of the
rivers the Indians also used fish traps—long
tubular devices, or oblong basket-like con-
tainers made from -splints of spruce or
cédar. The tubular type had a funnel-
shaped opening at one end by which the
fish could easily enter, but through which
it was difficult for them to find their way
out. The basket traps were placed beneath
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low falls so that the fish, in attempting to
jump over, would {fall back into the
baskets. A series of light lines strung across
the tops of the falls offered a further im-
pediment to the leaping fish.

Sea Fishing

When sea fishing, the Indians used lincs
and hooks in much the same manner as
Europeans, except that the lines were of
plaited cedar bark and the hooks were
made from bent pieces of spruce root to
which were bound sharp bone points.

In Indian communities the actual fishing
was .done by the men, but it was the
woman’s job to clean and prepare the fish

for storage.  The heads were removed to
he boiled later for their oil, and the bodies
of the fish sliced lengthwise into three sec-
tions. These were hung in the sun to dry
and later strung overhead in the housecs
where the smoke and heat of the cooking
fires could continue the process.

Without the ubiquitous salmon, the
native people of the Pacific Coast would
have farcd badly indeed. Temporarily
this was often the case when for some rea-

son the salinon runs werc late in starting.

At such i'mes many Indian groups were
reduced (- conditions of famine.

CREATIVE DRAMATICS
Continued from Page 155

press their own ideas freely. These ideas
are discussed and evaluated by the class
and the teacher, and the best ones are used
in the play. Often the shyest pupils will
contribute the most original and helpful
ideas. The teacher's part is to help the
children build up their play by co-ordin-

ating their best ideas. In this way the play

becomes a class project, their own creation.

__Creative Dramatics is suitable for any

age group, and is as valuable and enjoyable
for adults as: it is for children. In the

bummer School of Educ'mon at Victoria, »

a course jn Creative Dramatics was given
teachers +“Tor the first time last year. They
learned through - taking part themselves,
by creating their own plays, building their
own scenery, and makmg their own cos-
tumes.  Their enthusiasm for dr' matlc self-
expression - showed that gr0\ ups, even

- teachers, .are really. just children at heart.

An Art
‘Creative Dramatics is an art, and should

“be developed as such. In many educational
"v.centres in ‘England and in United States
this * ‘art”_is being recogmzed as a poteuL
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force in education. Winnifred Ward has
cstablished Creative Dramatics in the
schools of Evanston, Ulinois. Miss Ward,
who was Assistant Director of Drama at
Northwestern University for many years,
has made an important contribution to
education in the field of drama for chil-
dren. Because of its educational, socio-
logical, and psychological values for chil-
dren, Creative Dramatics has been accepted
by UNESCO, for inclusion in the educa-
tional programme for Europe.

Creative Education seems to many edu-
cators to -point the way to the solution of
many present-day problems, problems both
of the child and of the adult. Greater em-
phasis is being placed on various kinds of
creative work by psychologists, doctors,
teachers and social workers than ever be-
fore. Creative expression releases tensions
and inspires and uglifts thought, thus aid-
ing in the spiritual re-education which
alone will build a better world. =~

We hear a great deal today about effec-
tive living.'” Creative Dramatics provides
one of the best possible opportunities for
working and ‘playing together effectively.
For more effective living the “whole” indi-
viduality must be developed. There must
be a rounded growth; and Creative Dra-
matics is a means towards.this end.
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HOW TO IMPROVEL

HIGH SCHOOL TEACHING

by RALPH W. TYLER
Dean, Division of Social Sciences,
University of Chicago
as told to Corma Mowrey, First Vice-President NEA

“ IGH school teaching today is as

good or better than it was in the
past, but it can still be improved if we
take advantage of all that is known about
effective education,” says Ralph W. Tyler,
dean of the Division of Social Sciences,
University -of Chicago.

Dr. Tyler recently conducted a study of
the achievement of students in present-
day high schools in comparison with high
school students of 20 to 80 years ago. A
series of tests and examinations written by
students of that period were gathered from
more than 40 Ohio communities. These
exercises were given to pupils in the same
grades as those in which they had first
been-administered. :

The results were startling to those who
often speak of the “good old days” when
high school students supposedly learned
more than they do now. In no community
did the average score of the present high
school students fall below the average of
the students 20 to 30 years before. In 80
per cent of the cases, the average scores
of the present high school students ex-
ceeded the averages of the earlier period.
"“Teaching is expected to change the
behaviour of students,” Dr. Tyler says.
“Behaviour in- the  broad sense includes
thinking, feeling, acting.  As a result of
teaching, ‘students” are ‘expected to have

- ideas they did not have before, skills they
~did not previously possess, interests broader
.annd ‘more mature than they have had, and

ways -of thinking that are more effective
than those they previously used.”

1e2

What Are Objectives?

One of the common weaknesses of high
school teaching is the complete failure to
set up objectives, according to Dr. Tyler.
It is more essential to know what ends are
to be reached than what content is to be
covered and what devices are to be used. A

teacher must ask: What does the student

need? What kind of behaviour changes
should be made? After the desired be-
haviour changes are determined, then the
questions are: What are the ways by which
these changes can be made? How can op-
portunities be given for practicing these

chang_es?

Teachers too often forget that it is the
students’ own energy and activity that
brings about learning. Behaviour is learned
through practice under conditions which
give meaning to it and which motivate the
learner. Too common are schools which
have set up objectives such as “skill in
problem solving™ or “appreciation of liter-
ature,” and yet have provided no learning
experience in which students could solve
actual problems, no experience with liter-
ature which involves satisfactions and
appreciations. ‘

Dr. Tyler emphasizes the need for cour-
age to change current practices in our high
schools. High school learning experiences
must relate to the objectives sought. What

Recognized goals, a, greater variety of
learning experiences, and better evaluation
are needed in today’s high schools.
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goes cit in the classrooms must have mean-
ing Jor students. Learning experiences
must motivate students to carry them en-
thusiastically and actively. A student learns
what he does, not what the teacher does.

To choose learning experiences that have
real motivation for students requires a
knowledge of the students, of their interests
and concerns, and of the kinds of satisfac-
tions they will get from various types of
activities.

Dr. Tyler says that too few learning
experiences in the American high school
are carried to the point of high-level per-
formances and permanent learning. Learn-
ing must be carried to much higher levels
if really significant changes in behaving
are to be made.

What ¥s'a Good Curriculum?

“There is also a distinct lack of variety
of learning experiences,” Dr. Tyler believes.
Students now in high school include those
with great verbal facility, those with lim-
ited verbal ability, and those between these
extremes. Knowing how widely students
vary, you would expect that diverse types
of learning experiences would be used-—
verbal, pictorial, auditory, and direct
experiences in the laboratory and in the
community.

Dr. Tyler points out, however, that few

high schools and few tcachars actually pro-
vide a varicty of learning cxperiences
appropriate for the range of the pupils
involved. High schools are still advising
students who are having difficulty to take
more work. in the shop, or permitting them
to go listlessly and unprofitably through
learning experiences that are primarily
verbal.

A well-organized curriculum is one in
which the various learning -experiences
reinforce one another so as to produce a
maximum cumulative effect in promoting
the objectives of the school.

The high school curriculum frequently
fails to provide au effective sequence of
learnirg experiences that carries the stud-
ent te a high level of achievement in the
varicus fields. Many high school courses
build upon no previous courses, nor are
they followed by courses that develop more
deeply and broadly the basic learnings
begun earlier. ,

“For example,” says Dr. Tyler, “There is
rarely much sequerce in high school mathe-
matics. Typical tenth grade geometry does
not really build on ninth grade algebra.
The same criticism could be made of most
other fields. Yet without sequence, the
possibility of reaching high achievement
through the cumulative effects of several
years of learning is lost.”
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It tuﬁes courage to change pia.ctlces
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Evaluation Essential

Many teachers fail to sce that evaluaiion
is an integral part of teaching. Evaluation
is necessary so that students will not be
nmdcquatcly twught because teachers fail
to judge in advance just what methods will
be effcctive, and so that teachers may guide
their own practices by a knowledge of
success and failure.

Appraisal and cvaluation must not be
limited to a few of the more tangible
results. A comprehensive evaluation would
show to what degree the desired changes
in behaviour are actually taking place.
This means finding out the changcs in
students’ knowledge, skills, ways of think-
ing, interests, and attitudes, because these
are major objectives. It means that teach-
ers must not confine the testing of students

1o the information they recall and to
specific subject skills they have developed.

The primary purpose of evaluation is to
obtain results that can be used for more
intelligent teaching. Dr. Tyler cmphasizes
the need for evaluation measures that will
help a student to know how he is doing
and how he can do better.

Results of tests, examinations, obscrva-
tions, interviews, and other data on student
progress are too often simply filed away
and not used. Thus the value of the ap-
praisal is lost.

“The high school of today is better than
that of the past, but there is still room for
improvement. We have the opportunity
to make better high schools by improving
high school teaching,” concludes Dr. Tyler.

EDUCATIONAL GUTLOOK™
Continued from Page 1563

1. By having thought through the series
of relationships to the point where he can
clearly and concisely state his own ideas for
others.

2. By talking and writing to"the public
and to.the teachers in an effort to persuade
them to think through -the sequence of
possible changes in society. and their ef-
fects upon thc schools.

3. By.systematically pxovldmg forums,

= conferences, and study groups. where lay-

men and teachers together consider broadly

“what' the curriculum” should - contain to

facilitate our progress during the last half

“of this cemury

4., By giving teachers who have trans-
lated their awarencss of changing society
into curriculum guides, the encouragement
and working conditions to do an acceptable
job of ‘preparing. the minds, spirits, and
bodies of the young to’live in and even-
“tually to direct - the society emer gmg at this
rmd century

" By prov1dmg the type of guxdance
wlnch will release the creatlve intelligence
- that, exists "in free men:* : The educational
‘leader does not. assemble the public and
the teachers for the sole purpose.of selling
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“power to_control.

them’ hxs ideas, but rather to stimulate and
to guide the deliberations so that all the
wisdom and,imagination available in his
community will be harnessed to work on
the problems of school advance.

6. By encouraging citizens, once they
have cooperated with educators in work-
ing out the broad potential functions for
the school, to pass the legislation and to
provide the finances needed to translate
into action the public’s understandmg of
a new school program.

Man Can Control

As we pause at mid-century, to view the
future, we must remember that the shape
of things to come is primarily within our
In the short run, un-
predictable natural forces and unforeseen
social behaviour may temporarily halt our
progress. But over the long run, men: are
more and more able and willing to use
intelligence and education to achieve their
dreams of a better life. 'We need to keep
clearly in mind this simple fact:that what
we do or fail to do today determines what
will ‘unfold tomorlow Because we ‘can
within broad limits use education to make

. the future of this century what we will,

it is necessary that our educational outlook

. be realistic and courageous.
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- number of people.

Education For The Asking

By E. G. PERRAULT,

Information Officer, University of
British Columbia

MANY requests arrive in the University
of British Columbia Extension De-
partment offices each month from teachers
and others ¢connacted with various fields of
education. Often their letters indicate a
vague knowledge of Extension services and
they are surprised to discover that the Ex-
tension Department is a veritable treasure
house of education aids.

Strictly speaking the major function of
Extension is education. Staff members
spend weeks at a time giving short courses
and demonstrations -throughout the prov-
ince. Evening classes and correspondence
courses meet the needs of an increasing
Even the visits of Uni-
‘versity speakers to the communities can

. be construed as education since the topics
““chosen" are invariably of an informative
“nature..

‘These are examples of education

- functioning-directly and the Extension can

_assist some thousands of people eaca year

" in this manner.

There is a more xmportant application of

: 'educauonal fesources - than thls howevm.
" If the Extension Department can ‘assist a-

A]\ey person in_improving his or her educa-
nonal techmque, or _can provxde educa-

: -"uonal aids of a specialized nature, then the
effectiveness. of the Extension service be- -
“comes muluphed ‘Teachers, commumty

‘centre leaders, play school -instructors, ‘dis-

- cussion group chairmen and all others who

BN
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Do vou know that the University of
British Columbia Extension Department is
a veritable source of teaching aids? Read
this article to find out to what extent.

function in an educational capacity can
carry the resources of the Extension De-
partment to classrooms and meeting halls,
and thus to an immeasureably larger group
of individuals.

The major responsibility of the Exten-
sion Department is to make its educational
services available to as many as possible.
Quite frankly teachers and educators are
an essential part of any Extension program
and Extension officials do not hesitate to
acknowledge their indebtedness to individ-
uals who, in the past, have brought the
Extension services to the attention of their
classes cither through using the . services
themselves or telling others how they may
use them.

INustrative Material

What are these sexrvices? This question
could best be answered in catalogue form.
What do you need; as a teacher, or a group
leader 1o make your lectures more inter-
esting? How often do you need illustrative

materials or specific information? - Do you

wonder, from time to time, if a new dis-
cussion technique might not revitalize a
ﬁaggmg lecture period?

If these are some of your concerns you
may wish to-avail yourself of Extension
services in the near future. Have you a
use for films or film strips, for instance?
The Extension Visual Aid Service ‘has a

‘library of more than fifteen hundred films
and film' strips as well as a large collection

of slides. For a nominal cost you can obtain
visual material on an amazmgly wide vari-
ety of sub]ects Slides, film strips; and mo-
tion picture projectors are available and if
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= many. . of them
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your area is not serviced with electric pow-
er, generators are provided, all at a cost that
barely covers the maintenance and ship-
ping of the materials.

What of discussion groups? The dis-
cussion group technique is specialized in
many respects, yet many educators regard
it as a most eflective way to develop orig-
inal thinking znd self expression; in its
effects as an educating medium it compares
with the university seminar system. The
Extension Department can provide short
demonstration courses on discussion tech-
niques under the supervision of trained
staff members.

Have you a place for fine arts
—theatre for instance? Is there
a drama club in your school or
community? Do you need plays,
pointers on theatre production,
make-up, or any other aspect of
theatre from the construction of
a playhouse to the organization
of ticket sales? The Extension
Department can render you an
invaluable service here.

Discussion group courses on
art and music appreciation in
printed form and supplemented
with film strips may be of par-
ticular value to vou. There is a
phonograph record loan service
with a limited number of classi-
cal .and semi-classical “records,
suitable for
youthful audiences.

Short courses
. Short - courses are given regularly in
home decorating, furniture refinishing,
dress-making, nutrition, leatherwork, block
printing, ' metal-craft, . puppetry, Weaving
" and - pottery.. > Many. of -these. crafts’ may
"not have ‘direct application in the class-
room, but the neced for club activities-is a
perennial one and some skill in the- arts
and crafts is bound to be useful in organ-
izing extra-curricular activities.

Civics“ and citizenship - courses .can” be
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enhanced with relerence to such radic
progeams as Citizen's Forum, and National
Farm Radio Forum. The provincial secre-
taries of both these programs have offices
in the University Extension Department.
They will send information and discussion
outlines upon request.

Pamphlets and information can be ob-
tained in quantity on subjects rclated to
home economics, handicrafts, parent edu-
cation, arts, agriculture, current affairs and
co-operatives. A membership in the Exten-
sion Library entities you to borrow books:
personally, or by mail from the University’s
300,000-book collection.

VISUAL EDUCATION SERVICE, U.B.C.

' - !I.‘aie your choice. ‘This pamphlet selection is but a small
fraction of the hundred of topics nwvailable through the
Extension Pamphlet Service,

of the University of B.C.

‘P.-T.A. Programs

One service that has proven both pop-
ular and practical is an assistance program
for P-T.A. groups. Films, study aids, pam-
phlets and discussion kits especially assem-
bled for the use of Parent-Teachers’ mem-
bers can be had from the Extension De-
partment upon request.

Teaching entails a process of re-orienta-
tion from time to time. Newinformation
must be added to course materials. ‘Many

Continued on Page 172
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Y THE TERMS of the B.C. Teachers’

y Pensions Act, an actuary's survey of
the scheme must be made every threc years.
Recently the Federation received a copy
of the report of Pipe and Eckler, Toronto
actuaries, on the scheme as it was in De-
cember, 1949,

As was anticipated, the Service Pensions
Account had so improved since the last
survey three years agc, that the actuary
recommended some major adjustments. He
offered two plans by which the improve-
ment could be dispersed.

Plan I:

1. Annual service pension to be a uni-
form $21 for each year of service.

2. Disability. and widow’s and depend-
ent's pensions to be related to the service
pension as they now are.

3. The cost of the pensions of tcachers
who retired’ prxor to the adveni of the
present -Act in 1941 be  charged to'the
Service Pensions Account and such' pen-
‘sions to be -increased” by 15%.  (This
amounts -to about $88,000 per. annum at
present and is paid for out of the Con-
solidated Revenue of the Province.)

2 ‘4. The - employer - contributions ~be re-
duced from 7% to0 6% of salary.

5. Other provisions to remain the same
asrxjn the present Act.

Plan 2: i

0 Annual service pension to be a-uni-
form $24 for each year of service.

-2 Dlsablhty and ' widows’ and depend—r

ents” pensions ‘to be related’ to the service
pension as they now are.

R X ._The ‘pensions of teachers who' re-

" JANUARY, 1951

Service Pensions

By STAN EVANS

Assistant General Secretary

tired prior to the advent of the present
Act be increased by 309 and this increase
only to be charged to the Service Pen-
sions Account.

4. Other provisions to ren:ain the same
as in the present Act.

The present basis of calculating service
pensxons is $1.50 per month for each year
of service up to 20 years and $1.00 per
month for each year of service over 20
years. Plan 1 would make the service
pensxon $1.75 per month for each year of
service. Plan 2 would make the service
penston $2.00 per month for each year of
service. The following table shows what
service pensions would amount to for
various periods of service on the three
plans.

Amount of Service Pension

g 3 8
°y 8&. &- 8o
£ Eg8%  Zg g o
(I O = O v O =
— o [~V V=] <=0 [-FR=B
30 $40 $52.50 $60.00
35 45 61.00 70.00
40 50 70.00 80.00
45 55 78.75 §90.00

Proposed Charges to Servicé Pernsions

. Account

Plan 1 would place an additional charge
for 1951 on the S.P.A.-of about $101,000.

“-Plan 2 would place an additional charge

“for 1951 on the S.P.A. of about $26,500.
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Proposed Con-

tributions

Changes re  Employer

Phlin 1 would reduce the Provincial Gov-
errment’s employer contribution from 744
to 6% of the total teachers’ salary bill of
the province.  For 1951 this would ap-
proximate $160,000.

Plan 2 would continue the employer's
7¢¢ contribution.

Cabinet Favors Plan 1

“The Provincial Cabinet has already gone
on record as favouring Plan 1 and intends
to draft legislation effecting - this. The
B.C'T.F. Pensions Committce and the
Exccutive  expressed disagreement with
this proposal. A delegation comprised of
President D. G. Chamberlain, First Vice-
President J. A. Spragge, C. E. Milley,
chairman of the B.C.T.F. Pcnsions Com-
mittee, 12, R. Smith, a member of the Pen-
sions Committee, General Secretary C. D.
Ovans and Assistant Secretary Stan Evans
interviewed the Hon. W. T. Straith, Pro-
vincial Secretary in Victoria on January 8.
It was pointed out that even with the pro-
posed increase in Service Pensions of Plan
1 or Plan 2, B. C. would still have practic-

ally the lowest teachers’ pension ol any
province ir Canada. ‘This statement is
borne out by adding the proposcd increases
in Scrvice Pensions of Plans 1 and 2 1o the
following table taken from the 1949 report
of the Cuanadian Education Association on
the Staus of the Teaching Profession. It
should be noted that some provinces have
incrcased their pensions since this report
was prepared. For instance, the Service
Pension in Saskatchewan is now %25 per
vear for each year of service, 1o which is
added the annuity pension purchased by
cmployee contributions.

The Federation maintains that there
should be no reduction in employer con-
tibutions  until  pensions  are adequate.
Likewise, no additional charge shouid be
placed on the Service Pensions Account, at
Ieast until the Account can provide ade-
quate pensions.

Several amendments to the Teachers
Pensions Act which have been endorsed in
principle by the membership of the Federa-
tion and which have been referred to the
Actuary to ascertain what financial effect
they would have on the scheme should be

Continued on Page 182

PENSIONS PAID UNDER PROVINCIAL PENSION PLANS
(Note: All teachers have had 85 years service)

SALARY DURING PERIOD DETERMINING PENSION

Rate of $2500
Province Teachers’ Female Male Female Male
; Contributicn Age 60 Age 85 Age 60 Age 65
(¢5] (2) (3) 4) (5) (6)
PEIL . . . 5% 1458.38 1458.33 1750.00 1750.00
~N.B.. . . . . 2.3—5% 1440.00 1440.00 1440.00 1440.00
Quebec 5 —M 1750.00 1750.00 2100.00 2100.00
- 3% —F
Ontario 4% 1283.33 1400.00 1320.00 1500.00
Manitoba 5% 1026.11 1269.05 1126.33 1101.90
- Saskatchewan 4% (Figures not available
Alberta .- . .. . 4% 1312.50 1575.00
British Columbia '
Present” .- . . . 5% 972.00 1000.00 1058.00 = 1092.00
. Proposed by Plan 1 5% 1167.00  1195.00 1253.00 © 1287.00
Proposed by Plan 2 59 1272.00 1300.00 1358.00 1392.00

- Source: 1949 report of Canadian Association on the Status of the Teaching Profession
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ANNUITY TABLES . .. B.C. TEACHERS’ PENSIONS ACT

{Contributions necessary to purchase $10 a month annuity at refirement ages.)

MALES FEMALES
Retiring Age 65 Retiring Age 60
*Age Si“g‘!i;:‘:‘n}: Sum Monthly Contribution Smgl;al;;‘r:;:f&m Monthly Ccniribuﬁnn‘
Former New Former New Former New Former New
17 475 1.80 154 621 1.93 2.4
18 3641 487 1.53 1.87 467 636 2.02 258
19 375 499 1.59 1.94 482 652 2.11 2.6:4
20 387 511 1.66 2.02 496 669 2.20 2,75
21 308 524 1.74 2.10 511 685 2.30 2.86
292 410 537 1.82 2.19 526 703 241 2.99
23 422 551 1.90 2.28 542 720 2.52 312
24 435 565 1.99 2.58 558 738 2.65 3.26
25 448 579 2.08 248 575 757 2.78 3.40
26 462 593 2.18 2.59 592 775 2.91 3.56
27 475 608 2.29 2.70 610 795 3.06 3.73
28 490 621 240 2.81 628 815 3.22 3.90
29 502 635 2.50 2.93 646 835 3.38 4.08
30 515 649 2.61 5.05 665 855 3.56 4.28
31 528 663 2.73 3.18 685 876 3.74 4.49
32 542 678 2.86 3.32 705 898 3.94 4.72
33 556 693 299 3.47 726 921 4.16 4.96
34 570 708 3.13 3.63 747 944 4.39 5.23
25 584 723 3.28 3.79 770 968 4.65 5.52
36 599 739 345 3.97 793 992 4.93 5.83
37 614 755 5.62 4.17 817 1017 5.24 6.18
38 630 771 3.81 4.57 841 1043 5.57 6.55
39 646 788 4.01 4.60 867 1070 5.93 6.97
40 662 805 4.28 4.84 893 1097 65.34 7.42
41 678 822 4.47 5.10 920 1126 6.78 7.92
42 695 840 4.73 5.39 948 1155 7.28 8.48
43 712 858 5.01 5.70 977 1185 7.84 * 9.10
44 730 876 5.31 6.04 1008 1216 8.46 9.81
45 748 895 5.65 6.41 1039 1248 9.18 10.61
46 767 914 6.02 6.82 1072 1282 10.00 11.53
47 786 934 | 6.43 7.28 1106 1816 1095 12.59
% 48 805 954 6.90 7.79 1142 1353 12.06 13.84
49 826 .975 741 8.36 1179 1390 18.38 15.31
3 50 847 996 8.00 9.01 1218 1429 14.96 17.07
i - 51 -~ - 868 1018 8.67 9.75 1260 1470 16.89 19.23
52 .. 891 1041. 9.45 10.61 1303 1514 19.32 21.94
53 914 1065 10.35 11.61 1349 1559 22.44 25.42
54 - 939 1089 11.40 12.78 1398 1607 26.61 30.07
55 - 964 1115 | 1265 14.17 1449 1657 3248 36.59
56 - 990 1142 14.18 15.86 1505 1711 41.29 46.39
57 - 1018 1170 | 16.07 17.97 1564 - 1769 55.99 62.75
58 1048 1200 | 18.50 20.66 1627 1830 85.48 95.47
.- 59 1079 1231 21.72 24.25 1696 1895 173.96 193.85
60. - 1113 - 1264 26.20 29.24 1770 B
61, 1148 1300 | 32.91 . 36.69
62 1187 1338 | 4404 4909
63 1229 1380 66.24 73.78
64 1275 1426 |132.69 147.79
65 - 1826 '

© - *%—Age nearest birthday when contributions made or commenced.
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Pensions Act Should
be Amended

Herewith are the amendments which the

Federation is secking to have made in the
Teachers’ Pensions Act at the 1951 Session
ol the Legislature. The first three were
approved by the 1950 Annual General
Mecting of the F cderation and the others
were approved by the Executive.

1.

That at the earliest possible date, the
employee contributions to the annuity
account be raised from four per cent
to five per cent which together with the
one per cent to the Service Pensious
Account will make the total empleyes

contributions six per. cent.

That the Teachers’ Pensions Act be
amended to make it possible [or an em-
ployee who has had at least twenty
years of service and then withdraws
{from teaching, to leave his contribu-
tions in the Fund and at the retirement
ages specified in the Act draw a pens:on

based on his years of service and his

contributions to the Annuity Account.

Whereas many tecachers havz paid into
the pensions accouni-large sums in the

‘years when  these payments were. not

subject to income tax; and,

Whereas such teachers withdrawing
from " teaching find such items taxable
for income at the present high levels;
Be it resolved, thar the Pensions Act

‘be amended to allow the teacher with-
‘drawing from service to withdraw ac-

cumulated funds in three annual msml
ments.

That Section 14 (1‘\ Be amended by

_adding a sub-section making it possible

for the superannuation allowance to be

granted .on a basis. similay to that in

the Municipal Employees’ Act, ie., on
an increased amount bewween retire-
ment age and age 70 with a reduction
in the allowance being made after age
70.

Contributions by Substitute Tecachers:

No deductions to be made if time of
teaching is less than 20 consecutive
school days. 1If teaching time is longer
than 20 consecutive days, the regular
deductions to be made and the 49 con-
tribution to the Annuity Account be
estreated until an estreatment of 200
days’ contributions has been made un-
der the provisions which became effec-
tive on July 1, 1948, and thereafter all
contributions to the Annuity Account
be refundable but payable only at the
cnel of a school year.

Isireatment:

No more than 200 days’ estreatment of-

contributions to an individual’s annuity
account, as provided for in' the regula-
tion which beccame eflective on July 1,
1948, Dbe charged agdmst any teacher

durm;:, his lifetime ot teachmg

Incrmsed Annuity Contributions:

That any increased contribution above

the basic amount. not affect the disabil-
ity pension or depmdcnt,rehuves al-

lowance until it has been- paid for-a ..

period - of threc years but such provi-
sion_not apply to death through acci-
dent.  If within the three-year period, a
teacher becomes disabled or dies in ser-
vice, the annuity portion of the pension

-or allowance to be calculated according

to the basic contribution and the total

additional contribution to be refunded.

L. THE 8. C. TEACHER
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NEW

g COLORS
IN

OPERATION

Examination questions
Lesson sheets
School newspapers

e PITTO

D10

#%,5 STENCILS!
Ji% TYPE!

MATS!

Wusle scores

Athletic scheduies

Dramatie club manu-
scripte

Notices of meetings

Study outlines

Drawings, graphs, and
sketches

Mapsy

Offlce forms
Instructions to teachers

Reporis to Board
of Education

Hers's the most economical answer to your copy problems . . . the new streamlined
Ditto D-10 Duplicator. Makes more than 100 copies a minute in | to 4 colors in one
operation without stencils, mats, or type. No inking! No make-readyl A small
fraction of a cent per copy. The D-10 delivers hright copies of anything typed,
printed, written, or drawn from one original . . . saves time, money, and labor.

WESTERN DISTRIBUTORS:
830 W. Pender

s, & P ILLSON STATIONERY'  rhone

- COMPANY -~ —LIMITED PAcific 2136
UNION PRINTERS

VISUAL ANSWERS T
WHAT? WHY? WHERE?

What happened! Why it happened! Where it @& MAPS
happened! Through Moyer’s School Supplies
you can obtain Maps, Atlases, Globes that pro-
vide quick - accurate visual answers to these
5 questions. Moyer’s maintain large stocks of this

essential school equipment for quick delivery. @& GLOBES
' Recommend Moyer's as your source of supply °
- with complete confidence.

Vancouver

@® ATLASES

New Catalogﬁe No. 66 on Request
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8. Iuvestment in Other Than British Co- 10, Reinstatement:

Lhembia or Federal Government

Sccurities:
That we seck an amendment to the Act
which would permit the Trustees of the
Teachers Pensions Act to invest up to
2500 of the assets of the fund in munici-
pal bonds acceptable to the Department
of Municipal Affairs or other appropri-
ate provincial government departments.
(We have received word [rom the Com-
missioner of "Teachers’ Pensions that the
Finance Department does not favour
such an amendment but appears to be
favourably disposcd to having the Pro-
vincial Government guarantee a 3%

That the Act be amended o give the
Teacliers” Pension Board the authority
1o reinstate w tzacher whose return to
tcaching has been necessitated by reas-
ons beyond hLis control even though he
may have taken a refund of his contri-
butions to the Annuity Account, but
such reinstatement be conditional upon
the individual repaying to the Annuity
Account the amount of the refund.
Further, that il this provision is made,
no refunds be paid until three months
after the application for same has been
received.

interest carning.) 11. Loss of Service Pensions:

9. Leave of Absence and Contributions to
Annuity Account:
That if a teacher is grantcd leave of
absence witheut salary, he automati-
cally be permitted to continue for two
vears his contributions to the annuity
account just as though he were still
teaching but for any period longer than
two years he be permitted to continue
his contributions only with the ap-
proval of the Teachers’ Pensions Board.

That Section 14.(5) of the "Feachers’
Pensions Act be amended to limit its
application o teachers who are in re-
ceipt of an allowance under their own
right. {i.e., those in receipt of a pen-
sion at retirement age).

The purpose of this proposed amend-
ment is to prevent widows, in reccipt
of a dependent relative’s allowance who
return- to teaching, irom losing the ser-
vice pension portion of their allowance.

EDUCATION FOR ASKING
Continued from Page 166

teachers einbark on long-term programs of
sclf-improvement, either by taking new
courses or relresher courses. Once more
the Extension Department can help R\
respondence courses, leading o a E.
of Arts degrce, can be had in I’hii{;, KIRTHE
English, -Psychology, History, - Economics,
Geography and Education; and evening
courses are available in. Vancouver in Sla-

,vonics',,_!Engl‘ishV and - Social Work. An

increasing. number of teachers each year

- are taking one ‘or ‘more of- the Extension
Summer - School courses—six-wzek sessions

in summer theatre production, short story
and play writing, handicralts, painting and v
pottery work. &
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Visual Education

DeVRY—16-mm. SOUND PROJECTORS.

The Rolls Royce in the projector field.
PULLIN (British) Film Strip and Slide

Projector at new low prices,
RENTAL LIBRARY—Entertainment,

Sports and Travel,
Per"onal _Service—Advice—Suggestions,

F. T.S. Limited

856 Dunsmuir Street, Vancouver, B.C.
Phone: PA, 9940

]O/ G"§r" ,,z&g_)

SAY YOU SAW IT IN THE

B.C. TEACHER

FELTCRAFT

Speclalizing in

SCHOOL CRESTS, PENNANTS,
“Ris Futher’s a Waiter!? PINS AND RINGS

' 2090 ‘W, 41st Avo., Vancouver, B.C.

Phone KErrisdale 1€01

SINGLE COPIES or CLASSROOM SETS

Q;g" } A i:'ﬁ: WY b P

% rggn:;&ﬁznlf‘ﬁg’ Only 35¢c (POS"'P&IQ)
E o L ~—26 pages of MAPS IN FULL COLOUR, including large
i Contmnmg:
E : sectional maps of Canada.

—"CANADA'S STORY"~a two-page graphxc presentation of

i ’ : Canada as a Nation, wﬂ'h provincial Coats of Arms in
colour.

"HOW MAPS ARE MADE ‘—a four-page insert on Map
Reading.

—STATISTICAL SUMMARY containing important facts about

N " _sach of the world's political units.
Plense address your order to:

MON ARCH WORLD ATLAS

309 Domlmon Bank Building, Toronto 1, Onfarlo
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Are You an Ostrich?

Sixteen men on a course of history
(Yo-ho-ho, and a bottle of ink)

Why they made it so is a my
(Yo-ho-he, and what do you .uk?)

SPECIALIST, they say, is a person
who knows more and more about less
and less, until finally he knows all about
nothing. So we would naturally expect a
history specialist to be innocent of philoso-
phy, and unconscious of science. That
explains why the High School Social
Studies course pays no attention to the
philosophers who say that the basic
causes of historical events are not the am-
bitions of kings or other dictators, nor the
ideologies of their followers, but inven-
tions. The historians do not understand
the inventions and cannot appreciate their
effects on society, so they just omit them.
In a curriculum that pretends to “integra-
tion,” it is curious that such care should
have been taken to prevent anything like
that happening. )
Ideology is a fine-sounding word, and
perhaps a useful one, though we got along
without it for a long time. This course
is mainly concerned with three of them:
Nationalism, imperialism and democracy.
In discussing them, we must of course leave
much unsaid. ~For instance, it would never
do to mention the fact that Canada does
not in any way conform to the definition
of a “nation.” - It has reither .natural
boundarjes, unity of race, language, re-
ligion or traditions; nor, in about quarter
of the population, any desire for unity.
But why is nothing to be said about
other ideologies that are very important

factors in the present not-quite-perfect

state of the world? Christianity, Islam,
trades-inionism, socialism, pacifism, and
especially communism of the Russian
prand—must we keep silent about them,
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as we do about sex, simply because they
are so important?

A great many teachers are imbued with
socialistic ideas, and, regulations or no
regulations, the true socialist just cannot
help spreading his good news of a sure
cure for all social ills.

But Communism is more dangerous.
There are powerful arguments for ii—
arguments that have convinced even some
important and quite honest scientists. But
the historians are quite sure that if we
don't mention those arguments our stu-
dents will never hear of them. The intelli-
gent course would be to drag the whole
subject out into the light, and show that
we have a crushing answer to everything
the Stalinists say. Our present method is
about equivalent to sending children out
into a smallpox epidemic without allowing
them to be vaccinated. A perfect case of
the ostrich technique. (The biology teacher
tells me that even ostriches are not that
stupid.)

Or doesn’t it matter? Was Prof. Eastman
right when he said that whatever we taught
the young people, they would forget before
they were twenty-oner

WHERF. DOES YOUR FEDERATION
DOLLAR GO?

$3.50 to Salary lndemnity Fund.

$1.25 to B. C. Teacher.

75¢ to Annual Convention.

60c o C.T.F.

30c to Trades & Labour Congress.

10c to Benevolent Fund.

Balance to general federation activities,
reserves and Building Fund.
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UNCLE JOHN on

PRINCIPAL TROUBLE

My dear Niece:

I'm sorry you don't like your principal,
and I agree with you that a principal who
is disliked by her assistants has no business
running a school. Why did I say “her”?
Because I think that has a good deal to do
with it. Women often dislike taking orders
from another woman. I once worked under
a woman principal, and there never was the
least friction between us—but the girls on
the staff were not quite so contented. The
next year she left; and I was principal, and
I could not wish for more loyal support
than 1 got from the same girls.

It works the other way, too. I once
worked under a man who nagged, bullied
and insulted the men on the staff so that
they left as soon as they could; but the
young and pretty female members of the
staff thought he was fine.

What to de about a disagreeable boss?
Watch your ethics. Don't say anything to
the children, the parents, the trustees, or
even the inspector; 1 have known teachers
who did those things, and it only made

“matters. worse. If you are leaving the
school, you may tell the trustees and the
inspector why; but don’t say a word unless
you are ready to back it up with your
resignation. - In my case, I did not say

JANUARY, 1951

anything in the district; but on my holi-
days 1 felt free to discuss the subject with
other members of the profession. And anon
the principal received a hint from another
direction, that it was his business to make
the teachers fecl that they were working
“with” him, not “for"” him. Being moder-
ately intelligent, he took the hint, and
prospered accordingly.

I think the worst sin of which a principal
can be guilty is that of which you accuse
yours—disloyalty. A principal may be ex-
cused for fighting with his staff, if he also
fights for them. But yours doesn’t. When
you make some improvement in decoration,
administration or any other line, she seizes
the credit for it; when she makes a mistake,
you get the blame. That is absolutely the
most perfect way of destroying the morale
of the staff. I once saw a very flagrant
case of this disloyalty: A young but
courageous tcacher got into an argument
with the Superintendent on a matter of
classroom arrangement. She was setting
forth ideas which I had heard the principal
expressing; but the principal stood by, not
daring to say a word, and allowed the
young girl to be borne down by the weight
of authority, After that, the staff could
hardly pretend to respect the principal,
and most of them left the following June.
Ferhaps you had better do the same.

Ever your loving,
UNCLE JOHN.

* PATRONIZE
OUR ADVERTISERS

Say you saw it in The B.C.V Teacher

178



Thoughts at an Art

Conference

At the Art Conference held in Vancouver
late in November to diseuss the projected
revision of the art curriculum, I noted
some points of interest with regard to
curricula in genceral. The assembled art
teachers, nearly onc hundred in number,
delivered themselves of a lot of extremely
fine and idealistic talk and comment on
the state of their particular field of activity,
and as the evening went on, a definite and
familiar pattern became apparent. [t is
a pattern that appears wherever and when-
ever the business of curriculum changing
is under way.

There is first lamentation regarding what
is being done and sorrow over the results;
then there are eager and hopeful words
regarding what might be done; and finally
great brave words regarding what must be
done to save the situation.

I noticed that most of the remarks came
from more or less well-trained art teachers
operating in schools with fair facilities for
an art program, and who, moreover, had
reasonable expectations of  being able
to carry out an expanded program if
necessary.

One speaker, prefacing his remarks by
suggesting that he felt it wise to introduce
a note of contrast to complete the trilogy
already represented by repetition and
variety, wondered how effective thc most
complete and - informative program, in
charge cf a theoretically competent special-
ist, would be in those arcas (incidentally
not represented at the conference) in which
conditions for an art program were un-
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satisfactory: arcas in which the teachers,
many of them untrained in art, were at-
tempting to carry out their work under
difficulties at times amounting to barriers;
arcas in which the atmosphere for art work
was at best indilferent and at worst
inimical: It scemed like a good point.

It is possible that one conclusion regard-
ing the art program might apply to other
subjects.  The principal of one very large
high school put it very very well when told
of the idea of an aru curriculum revision.
He said that as far as his art teachers were
concerned he felt that they knew their
business well cnough to be able to carry
on quite successfully without the aid of a
regular course of studics.

That is just the point. A well-trained
art (or other) specialist, operating in a
school with a co-operative administration
and a school board able and willing to
supply the needed supplies and cquip-
ment, does not neced a program. And
there are doubts about the value of the
most claborate program for a teacher with

little training attempting to carry on under

some of the handicaps mentioned carlier,
as too many frustrated and discouraged art
teachers in remote arcas can prove.

We seem committed to the idea of a full
and very complete course of studies to be
covered more or less thoroughly by all
teachers, to the idea of prescribed texts and
prescribed,doses therefrom, with atiendant
difficulties,  as the art conference showed.

Has any consideration been given to a
more flexible arrangement whereby princi-
pals and inspectors, say, in any given
district would be given wider choice of
courses and texts to suit local conditions,

but -operating under a simple outline of

topics rather than the fully outlined
courses as at present?

THE B. C. TEACHER,
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LEATHER CRAFT SUPPLIES
AND TOOLS

LEATHERS AND LININGS

We Specialize in School Projects
cut out ready for pupil activity.

SPECIAL SCHOOL WALLETS
COMPLETE, $1.25

Reasonable Prices
Prompt Service

6. GORDON DIAMOND

679 GRANVILLE STREET
VANCOUVER, B.C.

Phone: TAtlow 1010

Attention, Teachers!

We have just received a large supply of
Reading Readiness Work Books with
Guide, illustrated in colour. This 65-page

book is the product of a well known )
publisher of text books. Get your copy
while they last. Send 25 cents in stamps
or script to cover postage and packing.

[R5

J. F. BROMMELL

2144 YEW STREET, VANCOUVER, 38.C.

Western Canada's Educational and
Library Book Distributor

Any Book of Any Publisher
in Any Binding.

Wrigley Printing

S N L P e R 1 SR T LN S L

Co. Limited

Qi £

COMPLETE
BOOK MANUFACTURERS

Qi LD

SEYMOUR AT HELMCKEN VANCOUVER, B.C.
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Books for review and corrvespondence
bearing upon book reviews should be ad-
dressed to Mr. W. J. Kitley, 3575 Elliston
Street, Victoria, B.C. -

Elementar_y

The Golden Fine Gone, by Catherine
Clark; Macmiilan; pp. 182; $2.75.

The vehicle used in this story (two
children in possession of a magic charm
and what ensues) is a commonplace one.
The story is not. We have long awaited
a Canadian literature. Perhaps this dis-
tinctively Canadian fairy story is a sign
that that literature is forming.

This is a well told tale, one of the best
indeed to cross this reviewer's desk. Not
only does it contain an exciting narrative
but also one which is told in beautifully
imaginative prose. Too many children’s
books are written by well meaning adults
who write what they think children should
like. Mrs. Clarke is one of those fortunate
beings who never grow up and her writing
is the result of a most felicitous combina-
tion of the vocabulary of an educated and
sensitive adult and the verve and imagina-
tion of the young in heart.

It is a refreshing experience to find
an author that dares to hint 1o the young
that the world is not yet the sole abode of
sweetness and light.

Mrs. Clark’s publishers express the wish

that they may very soon bring us more of

her work. This department heartily seconds -

. ;hat wish.—W. J. K.

* * *

Secondary

"The Bells on Finland Street, by Lyn Cook;
' Maemillan; pp. 197; $2.50. ’

. Teen age and pre-teen age girls will revel
-in_this-delightful story of a little Finnish-
“"Canadian girl and her ambition to be a
figure skater.
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Elin Laukka’s ambitions as regards figure
skating lessons however, scem beyond her
[amily's means. Fortunately for Elin, her

grandfather, formerly figure skating cham-

pion of Finland, come: to stay with her
parents. How he cnables the youngster to
get her desire and sets her on the road to
eventual stardom makes a thoroughly en-
joyable story.

Not the least of the good features of the
book is the wunobtrusive but steady
emphasis on tolerance for other racial and
sacial groups.—M. M. C.

* * #*

Personal Adjustment, Mavrriage and Family
Living, by Landis and G. Landis;
Prentice-Hall; pp. 392; $2.40.

The keynote to the book may be found
in the opening sentence of the preface—
“written for people in the teen years.”
Throughout this text which would be of
great usc in parts of the new Effective Liv-
ing course, there is a consistent emphasis
on the teenager as a part of a social group.
The book approaches the study of dating,
courtship, marriage, and family relations
in a logical way through a study of the in-
dividual and his own personality make-up.
However, in no part of the text is the un-
derlying theme forgotten—the well-being of
the individual depends largely on happy

relatidnships with the other human beings.
Written in a sane but often ‘outspoken

manner, the team of writers present the .

material of their book crisply and directly.
Well-chosen cartoons, clear photographs,
and pertinent pictographs hold the reader
interest as the textual matter is developed.
Teachers will appreciate the questions for
review, projects and activities, suggestions

- for further reading, and lists of new words

and terms which follow each chapter. "In
some chapters, suggestions for socio-dramas
have been included—a review technique

THE B.;C. TEACHER




ST TIARR  EH T e  EI

which might be well to try with select
groups.—G. M. P
* * *
Working With English, by Rennie and
Anderson; Ryerson; pp. 252; $1.25.

In this day of slick publications it is re-
freshing to find a text book designed for
use not display. Here is no irrelevant
illustration or fancy format, rather a sound,
workmanlike text in the understanding
and use of the English language.

Designed as a two-year course for grades
9 and 10, this is a combined language
usage and grammar text—surely the union
many teachers have wished for. Each ex-
ercise is planned to take a classroom period
of 35 minutes and contains three exercises.
Two of these are oral and give practice in
a skill or information that the final exercise
in each section will test on paper. The

-lessons have a small quantity of explana-
tory material, the expansion of which has
-widely been left to the individual teacher.
Altogether a worthwhile text for teacher
as well as pupil use—S. C. N.
K * * *
To You The Torch, by Burwell and Clute;
Macmillan; pp. 299; $1.75.

This is a book to “assist young people to
understand - and - practice democracy.”
series of . stories ‘illustrates -in .the small
things of .everyday .life the principles of

freedom, the rules of law, self-government,

etc. 'Some of the youngsters involved dis-

“-play  a wisdom and grasp of thmgs far:-

beyond their years but the stories in the -
main are interesting and readable.. Most of

. . the incidents are drawn from the present

scene "-but:: several : historical and semi-

" ‘historical - tales: are used - to illustrate  and
- dramatize. the : begmnmgs of our demo~
- cratic- way. '

There is: perhaps a ghbness about some
of the stories which.at times detracts from

X the concept of democracy and ‘makes it too
o ~‘much a-matter of formulae.. . This is-caused

“in:part: by the fact -that ‘large,-or rather, -

.~ deep- concepts are- developed very rapidly.
. 'Needless to-say the deepening of. the:con-
cept is :one ‘that well :might be the class”

exercise and indeed many suggestions are

s offered to assist' toward: that-end.

wIn lme w1th current emphasxs are sec-
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tions dealing with the individual's ability

to think correctly and cfficiently about his

problems, the nced for Canadians to see

themselves as Canadians rather than as

racial groups, and the wider problem of

Canada’s role on the world stage.—B. M. S.
* £ d #*

General

Supervision for Better Schools, by K. Wiles;
Prentice-Hall; pp. 330; $5.00.

You will either find this book extremely
interesting and helpful or you will be
tempted to throw it across the room as con-
clusive evidence of the decline of authorlty
and the revealed word. We liked it. It is
a very complete presentation of the prin-
ciples that goo leaders have always fol-
lowed and is a direct refutation of the
authoritarian approach'to the handling of
other people.

Mr. Wiles believes that leadership to be
effective must grow from the group and
that imposed leadership while it may work,
never works very well. . This does not mean
of - course, that appomted supervisors are
‘never successful. 'What it does mean. is
that the appointee must nierit the trust and
respect of those under hiin. Consequently
a large portion of the text deals with the
technmues for gaining: the confidence and
co-operaiion of suhordinates.

Specific suggestions are also made in such

- matters as bulldmg morzle, . promoting
Ieadershlp, improving staff meetmgs, select- .
ing and placing teachers, and - helping
teachers to evaluate- their.work. Much of
the underlying philosophy of the bock is
closely ‘akin to the Golden Rule and re-
emphasizes the fact that in order to lead
one must;be plepared tomerve Much of
“the materxal especially that dealing with-
.what one might call self-government for
‘teachers, may  shock many principals.
—V G.B.

» * »
Chrzstmas Without Johnny, by Gladys H.
Carroll; Macmillan; pp. 230; $3.25.

This is a story to please the-idealist. It
is.a well -told, restrained tale of a small
boy whose parents and teacher are good,
honest, well meanmg folk but who lack the
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“Music is Essential’

Support Your Local

Musical Festival

*

ORDER TODAY WHILE
STOCKS ARE COMPLETE

—From—

WESTERN MUSIC (B.C.) LID.

570 Seymour St.,
Vancouver, B.C.

Phone PAcific 9548

FE STIVAL

BRITAIN

1951

TOURS in GREAT BRITAIN

‘and on :the CONTINENT.  Ac-
commodation -is limited.  Enrol
: early.

"l‘raxisportati'bn'by SEA or AIR
also-arranged- at any time.

'Overse‘as Education
“League of Canada

" 508 Time- Building -  Winnipeg

time or paticnce to try to understand the
mind and problems of a small boy. This
is especially true when he is not a *normal”
one but one with rather more sensitivity
and weaker physique than the average.

A mother with a younger daughter to
occupy her time, a father who is perhaps a
little ashamed of a boy who is not as male
as he could be and a teacher whose mind
is on the subjects rather thaic the pupils
give Johnny a rather thin time of it. He is
saved by a series of fortuitous events which
spotlight his plight and lcad o a happy
ending.

In less adept hands the tale could have
degenerated into a “‘tear jerker” of the
worst kind. As it is, it is a story to hearten
teachers and parents who sometimes won-
der if that extra five minutes so often
demanded by the youung is really worth the
trouble.—G. H. N.

* * *

How to Help Your Child in School, by
Mary and Lawrence Frank; Macmil-
lan; pp. 368; $3.95.

While primarily written for parents, this
book provides valuable background ma-
terial for the teacher who is not in contact
with children other than in a school
situation.

Basically, however, the book is written
to acquaint parents with the new findings
in child study and their consequent effect
on school and curriculum. The book
therefore assumes that the schools and the
teachers have also heard of the new ap-
proach and have adapted themselves to it

To provide the parents with -a rounded
view of child development through the
years from babyhood to adolescence the
material -is grouped - into three general
classifications; the physiological bases for
behaviour appropriate to a given age, the
role of the school, and the role of the
family at the particular growth stages.

If you are familiar with books on’ child
development, you will agree with the larger
phllosophy and attitude of the book. Much
emphasns is laid on : the twin factors of

maturation- i. e. readiness: to. learn . and -

adapt,-and the fact that all behaviour is
learned. ~The latter is important since
some people, teachers especially, still seem

THE B. C. TEACHER"
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to think that while there is nothing un-
usual in a child needing repetition of fact
for learning, only innate and total wicked-
ness prevents hnn from learning how to
behave without much repetition.

The book is Lspumllv recommended for
study groups. It is ample and complete

and always casily read and understood.
-W. J.K. .
* ¥ *
Monarch Wor Id . I{/u\ Cnpp (l.nk pp- 85;
35¢c.

- This is a handy sized, inexpensive wlas
put out for the Monarch Flour Company
and orders for copies should go o 309
Dominion Bank Bldg., ‘Toronwo, Ont.

The major cmplnms of the maps is
])olmcal while a short section in the middle
gives a brief explanation:of map making
and projections. . The end papers givc area
and population_ figures for countrics of the
world. o .

The maps’ -are ' c](:arA and  not ovcxr
burdened with a multitude of unimportant
names but it does seem a.pity that the ex-
ccllent colour printing should- have been
used to emphasize political rather .than
physical features.—W. J. K.

[ RCIITEE TR * C

Flctlon

Son. of a Hundred Kings l)y Tlmmas B
Costain; Doubleddy' Pp- 463; $3.00.
A smccrcly written study of a young ‘boy
~sent frém. England to hisifather in Balfour,
Ontario. - Thc lad is ldenuﬁed only by this
label sewn on. his coat. “This is Ludar
Prentice.” ‘He has no money..* He is going
to his father in Balfour, Ontario,.:Be kind
to him.”" The growth of the, boy: to man-
hood his:heartaches, failures: nd lmc are
sxmp]y and movmgly told.
| ‘
Wor 1d I\Iy szldm ness, by Rose 1\’['1C'\lll(_\"
- Little; pp. 244; $3 00.
Al seyenteen year- old girl, Barbary, :11-
‘lowed “to “run wild with -the- Magqui- i
" France, is“retirned:to her father and lus
new ;wife in sedate London socxety
finds"her placc with a strect gang of young
- delinquents. “Her mother arrives suddenly
from France and uses ‘her charms to win

s
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Working
With English

Grades IX and X .

A RENNIE
ANDERSON

By b
amd 8. ol

Just off thie press. This new book for the

pupil  offers —an ~ outstanding  two-year
course in composition and grammar, The
material is presented in two parts: Part

One of sixty lessons for grade ning, and
Part Two of ﬁft\ l(,sﬁnn‘: fox gradc ten.

As the tltk ﬁuggcsts thc pupils. work
\\xtll English.  The org.muatmn of the
content permits maximum pupil acitivity.
Each lesson, timed for a thirty-five min-
ute period, scontains. three exercises for
class participation.

“Two of the three exercises in the lc%on

are oral. They offer full scope for de-
velopment of correct speech -habits, The
pupils are gncouraged to express opinions
and to reason out judgments. Thus. ithe

oral exercises prepare the way for.the

wriiten work.

The third exercise, a written assigament,
rounds: ‘out  the- lesson.. Tt is. the direct
application of the lesson itself, developed
through the oral discussion. For the most
part, this final eXercise cal]s for credtive
effort. Each forms a unit’'in an orderly

progression aimed at the writing of better -

English. ...

Price1$1.25 )

. THE RYERSON PRESS
TORONTO '
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Barbary back. Tt is a vivid and poignantly
written description of  young perplexity
and confusion.

»* * *

The Nymph and the Lamp, by Thomas H.
Raddall; Litile, Brown and Co. pp.
376; $3.0C

A Nova Scotian novelist writes of Marina
(Sable) Island, inhabiting it with a blond
Viking-type radio-operator, 2 plain  yet
dynamic girl supposedly married to him,
and 2 romantically inclined second-in-
charge. The ingredicnts sound familiar
but the depth of characterization, the
superb story-telling mark it as one of the
better Canadian novels of the year.

» * L

A Lamp 7s Heavy, by Sheila MacK:iy Rus-
sell; Lippincott; pp. 257; $3.00.

A novel based on the life of a Canadian
nurse while in training. It is told with
humor and complete honesty. The tale is
neither a hospital romance nor a career
story. It has a lack of sentimentality which
shows to us who only see the glow, just
how heavy the: lamp can be.

>0 * *
Loving, By Hehry Greem; Viking; pp. 248;
$3.00.
. This book was reviewed in the Novem-
ber, 1950 number. Clarke Irwin & Co.

. Ltd., Toronto, have advised that they also
» publish this book.." -

IMPROVED SERVICE PENSIONS
Continued from -Page 168

considered before any major amendments

such as reducing the employer contribut-

tion' are brought about.

o Tt is gratifying to know that at long last

~‘our present annuitants are going to receive
somc increase in pension even though it
is 5till inadequate.. Those who have gone
‘pension since 1941 will receive the in-
crease in. service pension warranted by
. their length of service based on $1.75 for
- -each’year of service. We have been as-
“zsured that at-least the incréases provided

Ay
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for in Plan 1 will become cffzctive on
April 1, 1951.

Similarly, the increases provided in Plan
1 for those who went on pension prior to

1941 will apply on April 1, 1951, This is °

159, of the present pension based on a
single life payment. When the present Act
was enacted in 1941, the pension of some
of the teachers then on pension was rc-
duced. The method of reduction was to
reduce all pensions greater than $50 per
month by onc-third of the amount in excess
of $40 per month, but in no case was any
pension reduced to less than $50 per
month. It is now proposed to restore this
reduction or give the 159% increase, which-
cver is larger.

Annuity Rates Increased

The Actuary made one other recom-
mendation which has already been acted
upon. This is to change the annuity rates
with the new rates applying as from
January 1, 1951. The revised rates will
apply to all’ who will become new con-
tributors to the scheme on or after Sep-
tember 1, 1951. Likewise, any increased
contributions made by present contribu-
tors will be on the basis of the new rates.
A comparison of the former and new rates
is given on Page 169 of this issue.

“4ind what do I win if [ can answer the
question correctly?” ’

. THE B. C. TEAGHER '~
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Nominations Re Fergusson
Memorial Award

(1) Nominations are requested for the
Twentieth Annual G. A. Fergusson
Memorial Award.

(2) Nominations of candidates for the
award may bc made by any Federation
member or by any Local Association of the
Federation.

(8) Nominations must be received by
the General Secretary at the Federation
Office, 1300 Robson Street, Vancouver, B.C,,
not later than Wednesday, Feb. 21, 1951.

(4) Each nomination should be accom-
panied by a description and supporting
evidence of the werk for which the award
is claimed. Mcritorious work on behalf of
the Federation, or any Assocxatlon, may
rightly be included.

(5) - The conditions provide that the
award shall be made annually to the Fed-
eration member (or cx-member who is no

" longer - eligible for membership), or to a
Member-Association, who (or which) has

- —. .made, in the judgment of the Trustees, an -

_,outstandmg conmbunon to education.

= AResoluuons and Reports
\ VrFor 1951 Convention

“'The 1991 Convennon wxll be ‘held in

- ,‘V‘mcouver from. March 26th to 29th, in-

clusive. ‘Easter is early this year and to
: ,»prov1de time “for the resolutions and re-

- . ports: to-be printed, and -mailed to Local

fx\saocxauons for a meetmg prior o the

; »;,l'ebruary 1as the deadlme date for recelpt
o of same.’ ' :
“Please tuke note that any resolutions for

: "-consxderauon by the 1951 General Meeting

?gffmust be received in ‘the Federanon Oﬁice

_by February 1st.

’NUARY 1981

" Annual Convenuon, it"is necessary to set’

Lesson Aids

Please address all correspundence to the

secretary. Make all moneys peyable to the
B.C. Teachers' Federation.

BE 1T RESOLVED
Most people make at least onc New
Year's resolution. But few people ever
keep it. May we suggest a resolution for
you?
“Be Progressive,
Use Lesson Aids in '51”

Have you tried a comprehensive project
lately?  Lesson Aids have 14 projects
worthy of your consideration. Work with
your pupils in an interesting educational
activity. ~ Perhaps you would like to try
onc of these enterprises.

Grade 2, Unit 4 (5¢) Our Community.

Grade 1-2, Unit 3 (17¢) The Farm.

Grade 3-5, Unit 109 (1ic) Swiss Wood-

carver's. Cottage.

Grade * 58, Unit 110 (ll¢) Knife
Whittling. )

Grade 53-8, Unit 129 (ilc) South
America. ‘

Grade 7-8, Unit. 12/ (11¢). Time Line

" Project. )

Grade All, Unit 23 (7c) How to Make -
Fire Proof Decorations.

1f thesé don't suit you, write in for our
free catalogue of 172 units—or come up to
our office at 1300 Robson Street some Sat-

urday morning. You are always welcome.

GESIHHER (CANADA) LTD.

: 7~ Manufacturers of ;
X WORLD’S PREMIER DUPLICATOR

660 Seymour Street, Vancouver o
Phone: MArine 9644




Reply to Donald Cochrane
Junior Higih School,
I\amloops. B.C.
Editor,
The B. C. Teacher,

Dear Sir: It is with deep regret that 1
l'czul Mr. Cochranc’s ardcle “Bible Read-
ing”, "in your December issuc,  Will you
kindly give me spuace for a rcply

The Bible is the inspired Word ol God,
the “lml) Seriptures which are able to make
thee wise unto salvation”, 11 Tim. II1. 15
“My word, which shall not return unto me
void,” Isa. LV. II. Bible reading is then “a
means ol grace” to those who hear it, unless
it' be confused by sceptical remarks from
the reader, but connents {roni the teacher
in school are not allowed. ™

Referring to Mr. Cochrine's “test” ques-
tion 5 (a), David's sin is [ully described in
1. Sam. XI. In (lmpu-r XIIL God’s judg-
ment upon this sin 'is pronounced. and
Psalm 51-is David’s own confession of his
guilt. -So in question” (c), taking a cen-
sus,” I .Sam. 24, God’s -judgment again
falls, thus ‘cd\ ing no doubt 1o the intelli-
gent reader G what God, Who. ]udcrcth the
secrets ofail ‘men, thought of His servant’s
action. Cochrane ovulooks the-fact
that, as in Lhe Bible, sin’is never hidden,

50 Dlvmc ;Udgmem upon it is aiways pro-

“In cach of the above cases; judgmient was
tempered by mercey. . So also with the “ad-
;\v'el\tlllcs" 0£"t11c “four ladies” in Matthew
; : 1 tories- are. read
n, one can hum-
bly -5'1), that God. acled",_osiunds zach - of
Lhcm, as he does to us all '1cc01dmg to His
own  matchless grace.” “As“did ‘the Lord

. Himsclf to thé womah “at2thc well (John
: .f:4) He pnt first His fmgcr -on_her sin, .thus
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veveading Flimsell (verses 16-18). - So wilh
the woman brought to the Lord in the tem-
ple (Joln 8), He said, “Let him that iy
without sin, first cast a stone.” Fhe grace
ol the Son ol God stooped o the lowest
of humanity, and also judged the accusers.

In question L, the sccond “lady™ did not
took out of a window “and los¢ her son™.
He was certainly killed, but nor by her
action,  Read Judges o4 and 3.

Question 3(h) is also inaccurate. A snake
ina b(m(irc". It was a viper, “a venomous
beast,” which came out of the fire and
lustcncd on Paul’s hand. (Acts 28, 1-6).
All snakes are fot vipers. ]

Qucslion ‘(b : "Give wine w him™. Is
this a mlsqum.mon ol Proverbs 31, \’l.?

Question 5 (b). Murdering - Saul's inno-
cent grandchildren,  Judgment fell on
Saul's house because hie himself had broken
an oath between the -people and the Lord.
David did not “murder” them.. . He was
obliged to hand them over to justice.

One could .ask, why is it now, that sum-
mary judgment docs not fall upon those
who take the Lord’s name in vain, or whe
qmbblc at His words, or who put their
own “slick” constructions upon Bible [acts?
Is it not because this is the day of Grace
and long suflering (please read 11. Peter
2:9y .m(l because  the. salvation \\'lDll('hl
up(m the ‘Cross’ by the Holy Son of Cod
is _still {rec to tllosc who will  humble
themselves to accept it? Tsa. 57: 1’). o

*If - Mr. . Cochranc .cares  to wntc to
me, I shall be. pleased to answer fux ther
qucsuons

\l’c;ms f'uthfullv .
F. KATHLEEN LA\\’RE\’CE.
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These 3

Features

Only Greyhound offers
so Much for so Little

1 Special Fare and 34 Week-end Excursions for teachers
make travelling easy on the budget.

2 You'll appreciate the true Courier Coach coinfort, flexible
routes and convenient schedules offered by Greyhound.

The low Charter Rates
: 3 will amaze you ... such
a reasonable price for
taking your class on a Tour!

For information on fares and
schedules, see your Local Agent.




A Mimeograph Machine
Specially Designed For

Smaller Schools a
Low in cost. 3
Meets every duplicating requirement. W-:J

Takes all weights of paper.

Hand operated.

EZIS}’ to ()l)Cl'leC controls.

An ideal duplicator for the smaller school. Designed for
all types of stencil duplicating, it is low in cost and
cconomical to operate, Latest type feeder and table ensures ;
maximum safety and perfect control of the paper. Order Model 420
now. It will save you time and money.

(We carry all lypes and sizes of Mimeografil Machines)

USEFUL BLACKBCARD ACCESSORIES

I ' Complete Set of Instruments
g Blackboard Erasers A useful set of instruments for the black- o
Provincial: . Noiscless. dustiess, finest board. Accurate and well made to give g
grade wool fclﬁ. glued to wood back. vou years of service. Set i“d“d?“
Handy: The'brush with the easy grip Ruler, graduated, 367 long.
handle. Size 5)4" x 218 T-Square, graduated, 24 long.
i Triangle, 60°, 18" long. -

Triangle, 459,18 long.
Protractor, graduated, 157 diameter.
Pointer, rubber tipped, 36”7 long.

17-Inch Compass

A(ljuét:li)lé 'blackl)obax;d compass  to hold

school crayons. Head is fitted with a ' FREE
strong iron sct screw ."‘"th st:rf:lcc to Catalogue of School Supplies and: Modern
clamp it firmly in position. - Each pair School cquipment. Write or Call for

has steel’and rubber points. vour. Copy Today.

| | CLARKE & STUART CO. LTD.

550 Seymour Strect - Vancouver, B. C.




