


A CALL FOB '-COKE" IS A CALL FOR ••COCACOLA". BOTH ABf 
RCGISTEBEO TRADE MARKS FOR THE PRODUCT Of COCACOLA LTD. 

There's always good company 
in the Good Taste of Coke!... There's a spemi 

personality that belongs to Coca-Cola alone—that invites good times.. .good 

humor. The famous taste of Coke i.s .so refreshing... the cheerful lift so wel

come—folks just naturally seem to sparkle when Coke is around. 

Haw a Coke...now! 

S I G N O F G O O D T A S T E 
VOUR LOCAL BorrLER HAS A SPECIAL EUENrS DEPARTMENT READV TO ADl/ISE YOU 
ON YOUR REFRESHMENT NEEDS FOR DANCES. HOME AND SCHOOL MEETINGS, ETC. 



P H O N I C S used+oberhls 

CAT = cuh-a-a-h-tuh 

T H E N it became this 

CAT - FAT - M A T - RAT 

N O W in LOOK. LISTEN, and LEARN 
phonics is no longer an isolated skill 

H F R E phonics presented so that it makes its full 
' contribution to the Reading and Language 

program. 

I ^ \ 1^ for this particular feature in our new Phonics 
Series Book by Miss K. E. Collins, Primary 
Supervisor, Burnaby Schools. 

Miss Collins is an authority on primary 
methods and is in constant demand as a 
speaker for teachers' meetings. She knows the 
kind of guidance teachers look for and the 
kind of presentation that encourages maxi
mum pupil growth. 

7 0 c at / \JC per copy 

Readiness Book is now off press. You may have a free examination copy by writing fo 

• • the ' . 

PROMOTION DEPARTMENT 

THE COPP CLARK PDBLISHING CO. LIMITED 
S17 Wellington street, West Toronto 2B 
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TEACHERS 
BORROW CONFIDENTLY 

from 

^litjcmcs Qompmuj^ 
BACKED BY 31 YEARS EXPERIENCE 

SPECIALIZING IN PERSONAL LOANS 

NOTE LOANS 

Whenever you need money for any reason, do as ofher teachers do. Get the extra 
cash you v/ant from Service Finance—by mail—at lov/er cost than other consumer 
finance companies. Teachers who borrow once are satisfied customers. 

For fast, low-cost confidential service on your next car purchase, write Service Finance. 
No chattel mortgage or lien required. No compulsory insurance necessary. Pay in 
full for your car with your own personal cheque. You can save now by paying off 
high costing loans. 

THE ENTIRE COST IS INCLUDED IN THE FOLLOWING PAYMENT PLANS 

Monthly Payments 
Amount you roceivo 6 3 30 24 20 15 10 

$ 200.00 34.80 68.34 
300.00 52.20 102.50 
400,00 69.60 22.75 29.41 42.80 
500.00 87.00 28.41 36.77 53.50 
600.00 104.40 29.09 34.09 44.12 64.20 
800.00 38.79 45.46 58.82 85.60 

1,000.00 48.49 56.82 73.53 
1,200.00 48.89 58.00 68.18 88.24 
1,550.00 63.00 75.00 88.00 113.75 

I am interested in obtaining $ for months 

Name..... : Addi .st 

SERVICE FINANCE CO. LTD. 
50 Main N.. Toronto 15, Ont. Phone CHerry 6-6161 

Use This Coupon - E . H . Tilsworth, Manager 
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T i m e l o s h o w h e r t h i s 
c h a r m i n g a n i m a t e d f i l m -

Ihis 
ittle g in 
is a 
y o u n g i a a y 
n o w 

T i m e l o g i v e h e r I h i s h e l p f u l 
e a s y - l o - r e a d b o o k l e l — 

The Story of 
Menstruation 

by 
Walt Disney 
Productions 

With naturaJness and charm, this 
10-minute, 16 mm. soimd and col
our fihn explains just what happens 
during menstruation and why. 
Appeding Disney-style characters 
dramatize healtih and grooming 
rules. Prints available on short-
term loan. 

The booklet "You're a Young Lady 
Now" is directed to girls from 9 to 
12, helps prepare the pre-teen for 
menstruation. Illustrated, easy-to-
read, this popular booklet is avail
able in quantity so that each 
student may have her own copy. 

T h i s o h i l r t - p r o g r a m m o i s . i v a i l a b l e w i t h o u t c h a r g e f r o m I h e . 
. m a k e r s o l K o l o x ' F e m l n i r i e N a p k i n s ; • . : , 

A/so available— 
"Very Perionally Yours" 
Prepared for girls 12 and 
older, this thorough 20-
page booklet gives more 
detail and is closely 
coordinated with "The 
Story" film. 

Teaching Guide and 
Menstrual Chart 
Hundreds of teachers 
helped organize this 
guide. The large physio
logical chart In colour is 
designed for classroom 
lectures. 

•-CUP AND MAIL TODAY-
Klmbofly-Clark Conada Ud.. 
Educalional Dapl. BC-S85 
50 King Shoal W.; Toronio, Onl. 
Please send rae free (except for return postage) your film "The 
Story of Menstruation". 

Day wanted (allow 4 weeks) 
2nd choice (allow 5 weeks) 
3rd choice (allow 6 weeks) 

Also send tho following: 
:".co;ierof''You'rc'"A Young Lady N o w " (girls 9 to 12) 

copies of "Very Personally Yours" (girls 12 and over) 

NAME.. 

I SCHOOL.. 
STREH 

CITY 

• Physiology Chart • Teaching Guide 

(please prtnl) 

.PROV. 
*Ke9. Trade Mark 
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the ^ditor comments' 

Accentuate the Positive 

Homework Assigninents-A Reflection of the School 

EV E R Y homework assignment has a 
negative, a neuti-al, or a positive eflFect 

on the relationship existing between home 
and school. With a little care we' can assure 
that our homework assignments accentuate 
the positive. 

Good assignments usually possess one or 
more of these characteristics: 

1. Fit the ability and interest of the in
dividual pupil; 

2. Offer the pupil a reasonable oppor
tunity for success; 

3. Challenge the pupil to extensive use 
of his abilities; 

4. Correlate previously acquired informa
tion and skills with new inJFormadon and 
skills; 

. 5. Assist in mastery of such fundamental 
knowledges and skills as will enable pupils 
to proceed readily to successively higher 
stages of learning; 

6. Open avenues of thought and enjoy
ment which probably would not be realized 
without wise teacher guidance, and 

7. Require performance of activities 
deemed valuable as part of the pupil's all-
round development." c 

Many teachers carefully explain to the 
pujjils the purpose of the assignnibnt. They 

From It Starts in tlte Ctassroom, published by National 
Education Association. Washington, D.C. 

mi/':-- - iS., •. , 
DECEMBER, 1958 , 

rule out assignments for punishment pur
poses. They insist that the aim of assign
ments must alway be educational. In giving 
the assignment, enough time is taken to 
make it clear to every pupil and to prepare 
the pupils to overcome obstacles that can 
be visualized by the teacher. 

Homework assigned under these circum
stances is not likely to be looked upon by 
pupils as "busy work," seemingly designed 
just to occupy time that could be spent in 
more profitable and interesting endeavors. 

Many staffs have adopted policies aimed 
at arriving at an acceptable amount of time 
to be devoted to homework. Care is taken 
that no teacher usurps more than his fair 
share of the pupil's out-of-school time by 
the staff agreeing that daily assignment in 
any subject will not require more than a 
specified time for completion. Some staffs 
also determine what educative activities 
their pupils pursue at home, such as music 
lessons, dancing lessons. Boy Scout and 
Girl Guide meetings. They try to keep in 
mind the after-school life of the pupils as 
they plan assignments. They don't wish 
homework assignments to destroy whole
some influences in children's lives. 

Even parents with a sincere afl ection for 
the schools object to purely "busy-type" 
assignments, such as having elementary 
school pupils write all the numbers from 1 

(i 



to 1000. Parents become impatient when 
high school students are expected to com-, 
plete in one evening three or four tasks, 
any one of which would take die whole 
evening. While most parents appreciate the 
types of assignments that enlist them as 
participants and co-teachers, diey object to 
assignments which require an abnonnally 
long time for completion, have no recogniz

able purpose and are beyond the ability of 
the pupil to complete even with reasonable 
parental assistance. Nothing can alienate 
parent support for the school more readily 
than assignments not being checked. 

Every assignment gives parents a picture 
of the school. With a litde careful planning, 
we can make it an interesting and an appre
ciated pichire. 

And Now for Education 
i ^ N E of the most desirable features of 
^ the new legislation on teachers' salaries 
is the advanced date for establishing agree
ments by negotiadon. 

The October 31 deadline has thrust 
school boards and teacher associations into 
negotiation almost as soon as the school 
tenn commenced, but it undoubtedly has 
had the effect of making both parties face 
up more realistically to the issues involved, 
rather than, as in the past, letting mondis 
go by before real negotiations were entered 
into. 

Early setdement of salaries is particu
larly desirable from the "benefit to educa
tion" point of view. It is very evident that 
where salary seitlements have been 
reached, teachers are concentrating more 
on their key^ function—classroom instruc

tion. Obviously they do not have divided 
interests to the extent they had in the past 
when consideration of salary matters ex
tended over several months. 

It is particularly gratifying to note the 
number of teacher fissociations now con-
centra'.ing on the development of profes
sional-type meetings. The emphasis seems 
to be on the prei)aration of sever.'̂ l worth
while in-service education type associadon 
meedngs rather than routine monthly 
meetings. 

As should be the case, adequate salaries 
residt in improved instrucdon. Early nego
tiated settlement is an added bonus in this 
regard, permitting teachers to get on with 
the job of teaching as well as utilizing asso
ciation meedngs for the betterment of 
education. 

Cover Picture Portfolio 
T t T I T H this issue we conclude the series 

" of historical colored covers which be
gan in November last year. We hope our 
readers have enjoyed them. 

The pictures have been selected purpose
ly to highlight some aspects of the.history 
of our province in recognition of its one 
hundredth anniversary. Mr. Willard Ire
land, Provincial Librarian and Archivist, 
has provided the accompanying stories.. 

We have preserved the color plates used 
in printing the cover pictures and Mr. Ire
land's interesting arid informative stories. 
If enough of our readers to justify the 
undertaking are interested in purchasing 

at cost a portfolio of die pictures, we shall 
have them prepared. The pictures will be 
reproduced on paper suitable for framing 
or for mounting on heavier paper for class
room use. The stories will be compiled in 
a suitable booklet. The cost will be $1.25 
a set. 

Any of our readers desirous of obtaining 
one or more sets should complete the 
coupon on page 169 of this issue (if they 
have not already submitted one) and return 
it to the B.C.T.F. office immediately. 

If this project is undertaken, the port
folios should be available toward the end 
of January. 
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JOSEPH K A T Z 

Paragraphing Ideas 
A discussion of the processes by which a 
good paragraph can be constructed. 
» T i H E teaching of composition is usually 
••- undertaken with a view to having the 

student become acquainted with the prin
ciples of unity, coherence, and emphasis as 
these apply to paragraphs and essays. All 
too often these principles are given defini
tion apart from any really meaningful ex
perience with the process by means of 
which they are achieved in writing. The 
provision of the techniques by means of 
which unity, coherence, and emphasis are 
achieved does not necessarily give the 
student an insight into tiie actual working 
involved in the organization of ideas. If 
use is made of models, these are analyzed 
in detail, and the student is frefjucntly lost 
in minutiae. Furthermore, when it comes 
to making the transfer to his own writing, 
he finds the gap too wide and the chasm 
too deep for his skills. The thesis set forth 
here proposes that in the teaching 'of com
position it is essential to focus the student's 
attention upon the process involved in or
ganizing ideaJi for oral and written presen
tation. Central to this thesis is the role 
which the paragraph is called upon to play 
in the organizab'on of ideas. "Tliis role is 
held to be basic to the teaching of com
position. 
The Process of Composition 

« The essence of the teaching of composi
tion is "the demonstration of the process 
involved in the act of composing. The acti
vity 'inlierent in composition may be re
vealed through a description of the process 
involved in the organization of ideas rele
vant to any topic. 

The steps in the process of composition 
are sufficiently distinct to be separated for 
clear presentation. The steps may be desig
nated as: (1) the selection of a topic for 
oral or written presentation, (2) the ran
dom selection of facts or ideas associated 
with the specific elements of the topic, (3) 
the grouping of random ideas into mean-
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ingful divisions, (4) the provision of 
rubrics for the various groupings, (5) the 
ordering of these groups in a progression 
related to the purpose of the oral or written 
presentation, (6) the actual writing of the 
composition. Diagrammatically considered 
the scheme appears to be: 

(1) Selection of a topic 
(2) Indefinite Ideas (notions arising 

out of factual associations with the 
topic) 

(3) Grouping of Ideas (random no-
h'ons similar in kind brought 
together) 

(4) Naming the Groups (name or 
nibric given groups) 

(5) Ordering Groups (groups 
ordered in tenns of purpose) 

(6) Writing 
The process involved in the act of compos
ing is thus revealed to the student in steps 
which are distinct and may be utilized by 
him in organizing his thoughts for presen
tation. 

Selecting a Topic 
One of the most important aspects of 

dealing with the process of composition is 
the selection of a topic concerning which 
the student already has some facts or ideas. 
Any topic may be suitable providing that 
the student has had some experiences with 
the area of interest represented by the topic 
selected. The student's present interests are 
a basic source for topics for composition 
because these interests have provided him 
with numerous ideas about which he is iu 

Professor Katz, of the College of Edu
cation, vtTote this article in the field of 
English composition at the request of 
the editor. It is our hope that more such 
articles on various topics 'will be avail
able from Faculty members. 



a position to write. In all probabilit>'he has 
not been called upon to present these ideas 
in any organized fashion. Precisely for this 
reason he often welcomes the opportunity 
to bring his random ideas concerning any 
one interest into a sharp focus through a 
careful and explicit organization. This 
organization of his ideas is composition. 

A good basketball player, or even an ob
server of basketball, may be quite enthu
siastic about the game. These people, when 
talking about basketball, are usually able 
to describe a play or series of plays so 
graphically that there is no doubt left in 
the mind of the listener that so far as the 
topic of basketball is concerned they are 
able to express themselves readily. The 
same people brought around to a discus
sion of syncopation in music would be at a 
total loss to express themselves. Syncopa
tion as a topic for conversation would be a 
poor selection for the two basketball 
enthusiasts. The selection of a topic is of 
extreme importance in any situation where 
expression is to be elicited. 

Random Notions 
The selection of a topic having been 

agreed upon, the next step in the process 
of composition is the gathering together of 
all ideas about the topic. This step involves 
the student in viriting down all a.ssocia
tions, recollections, and random thoughts 
having a bearing upon the topic he is 
developing. The more familiar the topic, 
the more thoughts associated wtih it the 
student will have. The more specific the 
topic, the easier it will be for the student 
to identify appropriate ideas with the topic. 
If, for. example, the topic is "watches," 
associations and idsas of a random nature 
will come to the.i'lore. These ideas will not ; 
necessarily, hflve any consistent form. One 
idea may come about design, another about 
stem windmg3V̂ ,;i; third about casings. If, 
however, tluv, topic is given as "watch cas
ings," then'iiflie associations, still of a ran
dom natureji will focus more closely upon 
a particulari'aspect of watches, namely their 
casings. The random notions bearing upon 
any topic y/ill come to the student in pro
portion aŝ ĥe has had an interest in the 
topic, and Ip the extent that he is able to 
bring this interest to bear upon the topic. 

• 1 3 6 . , , ." 

Whatever the experience of the student 
some ideas will be forthcoming upon a 
given topic, however random or unor
ganized these may be. 

This process may be conducted in a class 
by placing an agreed upon topic on the 
blackboard and having the teacher list on 
the board all thoughts expressed by 
students. For example, if the topic be 
"watches," then the list thereunder might 
look like this: stems, casings, gold, small, 
chronometer, sale, dollar, gift, grand
father's, and so forth. These are all random 
notions contributed by several members of 
the class, though in actual practice each 
student could do the same for himself when 
engaged in composition. 
Grouping Ideas 

Once the student has fifteen, twenty, or 
thirty ideas gathered together at random 
(and these may come in the form of words 
only suggesting ideas), he is confronted 
witli the problem of grouping these, ideas 
so as to achieve some kind of unity of 
treatment. Here, the student is called upon 
to bring together tiiose of the random 
notions which are similar in kind. For ex
ample, if the topic is still "v/atches," some 
of the ideas will be concerned with the 
"uses of watches," others will have to do 
with die "history of watches," still others 
with the "manufacture of watches." These 
groupings of the random notions make it 
po.ssible for the teacher to demonstrate to 
the student the process by means of which 
unity is achieved. The technicalities in
volved in having the student develop the 
concept of coherence also grows out of his 
dealing with the problem of grouping, for 
here he is specifically concerned with re-

i.tlating one group of ideas to another. Unity 
"and coherence are thus" seen as part of the 

process of composing one's thoughts around 
a specific topic so as to present a consistent 
approach to its treatment. 
Naming the Groups ; 

A further stage in the process of compos
ing thoughts involves examining the: groups 
which have been established in order to 
discover what main ideas they appear to 
deal with, and to give these main ideas 
names. For example, if the ideas grouped 
around what appears to be the "history of 
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watches" are concerned with the materials 
utilized in the development of chrono
meters, e.g., water, sand, springs, and the 
like, then an obvious extraction for a cap
tion would be "materials used in watches." 
In so doing, however, the student must be 
cautioned to recognize the possibility of 
several different captions, all appropriate. 
Too, there is the possibility of having the 
main idea suggest other details for inclu
sion in the paragraph. Whether or not the 
caption is actually used is a question of 
the style adopted. What is important is the 
fact of the process by means of which the 
main idea of any one group of ideas is 
recognized and given a name. 
Ordering Groups 

The process so far has required the 
student to select a particular topic, write 
down random notions concerning the topic, 
group the ideas which appear to be similar 
in kind, and then give these groups a name. 
The next step calls for the student to ex
amine his topic and his main ideas, or cap
tions, and try to establish an order among 
the groups which would best achieve the 
purpose for which the topic was selected. 
In the treatment of the topic "watches," for 
example, he will have to decide which of 
several ways of arranging his sub-topics 
will best serve his purpose. In this way, the 
student is led to examine the relationships 
which obtain among the several main ideas 
he has extracted and named, in order to see 
if the main ideas of his paragraphs are con
sistent with the topic to be developed. 

This part of the process not only calls for 
attention to the principles and techniques 
of unity and coherence, but also brings to 
the fore emphasis as a particular technique. 
This part of the process, too, is of a more 
abstract nature than the others; in that 
the ways in which two or more main, ideas 
may be related must be considered in the 
light of the relationship to the whole essay. 
Although some aspects of this pliase of the 
process may bev dealt with in concrete 
fashion through concern with the techni
calities of thfe process, the relationships 
themselves do remain at a somevvhat ab
stract level. Nevertheless, it is this part of 
the process which is most important in that 
it is the final stage preparatory to writing 

the essay. When the student is called upon 
to establish an order among his ideas he is 
involved in organizing all of the relevant 
details with which he has been concerned. 
The actual writing of the essay follows 
upon an organization which has been estab
lished. 

An important aspect of the problem of 
organization centers in the fact that a para
graph is essentially a part of an incomplete 
whole—a necessary paradox. The whole in 
this instance may be an essay or even a 
book. Each part or paragraph is expected 
to contribute to the whole composition in 
die same way that a sentence contributes 
to a paragraph. The introductory para
graph may be expected to open up the 
idea. The paragraph following will elabor
ate upon the introduction and develop the 
idea introduced in the beginning. Paragraph 
will succeed paragraph until the whole idea 
has been dealt with to the satisfaction of the 
author. This "whole" piece of writing is not 
necessarily finished. The author stops be
cause he is satisfied that he has achieved 
what he set out to do. A paragraph is thus 
something which is indeterminate in length. 
The stiident must consider this aspect in 
the organization he undertakes. 

In considering the org-mization of a para
graph far too much emphasis has been 
placed in the past upon the necessity of a 
"good topic sentence" at the beginning or 
end of a paragraph. Neither is essential. 
Less emphasis upon topic sentences and 
more on the organization of ideas would 
result in better composition as a whole. 
Writing tlie Composition 

The actual writing of the essay now re
quires the student to frame his thoughts 
in .sentences and to group these sentences 
into paragraphs. Whatever the student's 
ability may be in expressing his thoughts, 
he is confronted at every step with organiz
ing his thoughts in recognizable units. This 
requires him to recognize that a sentence is 
a specific and determinate unit of thought. 
This is not to say that a sentence is a com
plete thought—for it is not. Tliough this 
unit is not in itself complete—despite the 
usual definition—it is of a fixed order be
cause it maybe bounded by a capital at, 
the beginning and a period at the end. 
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A paragraph has no such specific or 
definite Hmits. A paragraph may be marked 
off by indentation, but this is an artificial 
beginning in the same way that the end is 
not in reality formal. A paragraph certainly 
has limits, but diese hmits are of an in
definite and intangible kind. The para
graph may not be as clearly or as sharply 
defined .is a sentence. The fact that the 
conventional beginning and ending of a 
paragraph are coterminous with those be
ginning and ending a sentence does not 
help in the least. The inexact limits of the 
definition of a paragraph suggests that in 
order to define the paragraph at all ade
quately it is essential to show its position 
midway between the sentence and the essay 
as a whole. This middle position provides for 
the grouping of the many single or multiple 
ideas contained in sentences in units of 
thought which are consistent with one an
other. So grouped these several ideas be
come units of thought more manageable 
than they would otherwise be. This is, 
then, a paragraph. 

We have seen that in the process of writ
ing an essay the true character of the para
graph may not be brought out in its fullest 
meaning unless each part is examined in 
relation to the whole. This examination 
takes the form of looking at an outline of 
a composition and noting how each part of 
the oudine may serve as a summary of the 
main idea of the paragraphs represented 
by the parts. This summary of the main 
idea constitutes in reality the essential idea 
of the paragraph. On the one hand the 
student may perceive the relation of the 
paragraph—or the main idea expressed in 
the summary or outline—to the central 
whole idea expressed in the composition. 
On the other hand the student is able to 
perceive the way in which sentences may 
contribute to the shaping of the idea of the 
paragraph. 

The Act of Composing 
The essence of the teaching of composi

tion is the focussing of attention upon the 
act of composing—the act of composing 
ideas. Central to the composition of ideas 
is the position of the paragraphs. If the 

student can be brought to organizing his 
ideas in meaningful paragraphs, then sen
tences and essays perforce play their part. 
The description of the kinds of paragraphs 
must wait upon tlie mastery of the pro
cess of organizing ideas into paragraphs. 
Then, and only then, do the labels which 
attach to kinds of paragraphs have any real 
meaning. To talk about introductory, transi
tional, and concluding paragraphs is prac
tically useless until the student has had an 
opportunity to organize his thoughts around 
the problem of introduction, around the 
problem of transition, and around the prob
lem of conclusion. 

The treatment of the subjects of unity, 
coherence, and emphasis in the writing of 
paragraphs, or of essays, must he centered 
in the practice of having the student play 
with ideas with which he is familiar and 
has a comparatively rich background. Tliis 
play with ideas must be of such nature'and 
extent that unity, coherence, and emphasis 
follow upon his successful speaking or writ
ing on a subject which elicits from him a 
comprehensive attack upon the subject. 
Where this attack is at all reasonable, as 
in the discussion of a particular basketball 
game by a basketball enthusiast, there will 
be unity, coherence, and emphasis. How
ever, if the subject written upon is un
familiar, or is too abstract, then knowledge 
of what constitutes unity, coherence, and 
emphasis either as definitions or as princi
ples will not help the student in achieving 
them in his writing. Whether in paragraph 
or essay, it is essential that the student 
become acquainted with the principles of 
writing through being given an opportunity 
to demonstrate the principles—however 
crude at first—through his play with ideas 
widi which he is familiar. Unity, coherence, 
emphasis are present in every conversation, 
talk, or chat which people give voice to 
when they are concerned with something 
about which they have ideas. It is of the 
essence of composition that these ideas be 
organized. Composition is concerned with 
composing ideas. And the composing of 
ideas adequately depends upon a thorough
going knowledge of the process involved in 
composition. 
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The Third Ghost 
M A U R I C E GIBBONS 

U U S T A C E PRIM'S feet squeaked on the 
^ crisp snow as he walked down Main 
Street on his way to school. "O Come All 
Ye Faithful," beckoned a choir from a loud
speaker in the department store window. 
Prim grunted and did not even look up at 
the toy animals and people gathered around 
a straw-filled manger, under a gleaming 
silver star. Nor did he take any notice of 
the Santa Claus on the comer ringing a 
bell. "Remember the spirit of . . . , " but the 
man's call was lost on Prim's back, and a-
white wake of breath was his only answer. 

"Christmas spirit—bah!" muttered Prim 
as he stopped at the comer to let a car 
pass. 

"Good morning, Eustace. Feeling better 
today?" hailed Art Konstant, sliding down 
the side street to join Prim. 

"No!" growled Eustace. "I should have 
stayed in bed another day." 

"But how can you help but feel good on 
a day like this. Everyone getting ready for 
Christmas and . . . " 

"Huhl" gmnted Prim sarcastically. 
"Oh, come now, Eustace, it can't be 

Christmas that's bothering you. Is some
thing wrong at school?" 

. "Something wrongi Huhl" gruffed Prim 
j again. "Nothing except I wish I was going 
anywhere but to that . . .that institution 
for . . . " 

"Well, I know how you feel: tiiose stacks 
of forms; notebooks, and next week a bushel 
of exams to mark; supervision—it's not all 
the grand tut the professors told us about 
at college," said Konstant, sweeping the 
snow flakes from his brows. "But there's 
the kids,.Eustace. We can always look at:'-
the kids and see the wonder in their eyes, 
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see them grow and leam, see them, like 
old Mr. Chips, when they come back to us, 
as fine men and women, and know we have 
made some small contribution . . . " 

"Wonderl Leam! Huh!" said Prim, send
ing up three indignant puffs of mist. "You've 
got too many romantic books in the library. 
Have you ever seen any wonder in Jensen's 
eyes? He's more concerned with combing 
that upsweep of his. Turquoise glitter-
shirt, blue jeans that threaten to become 
ankle socks at every breath, muddy gestapo 
boots-tliat's all those boys are interested 
in—that and those meccano sets they call 
cars. Do you . . . " 

"But Eustace . . . " 
"Do you know I told Jensen to clean up 

the way he was dressed and the next dfiy, 
the next day, he came in with one motor
cycle boot polished. And Alice Shapeley 
and those other girls with their note pass
ing, thumpy music and movie stars. Leam! 
Challenge! They slump down in those 
desks and give you nothing but an 'all right 
I'm here, now, dam you, just try and teach 
me' look. I try to teach but they've either 
seen it on T V or they don't care . . . " 
Prim's voice was getting louder and when 
people started looking at them. Konstant 
put his hand on Prim's arm and soothed, 
"Take it easy, Eustace. We all get these 
depressions but we must have faith in 
them as . . . " 

"Faith in themi HuVTlAnd faith in Santa 
Claus, too, I suppqie." 

Prim took a '̂ ĥite envelope from his 
pocket as they wiilked up the steps to the 
school. "I'm not g'ping to end up cutting 
out dolls. I'm delivering this to the Board 
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Permission to reprint any of the stories 
about Eustace Prim must be obtained 
from the author, a teacher at West Van
couver High School. 

of Trustees today. I'm going back to the 
light bulb factory." 

"You're making a mistake, Eustace. I 
only hope you find out before it's too late," 
called Art. But Prim was stamping down 
the hall to his room and did not hear. 

If there had ever been any doubt in 
Prim's mind about his decision, it was com
pletely dispelled by the end of the day. The 
class was afroth about Christmas holidays 
starting the day-after-next and, to Prim's 
bitter disappointment, they were still ex
cited about the substitute teacher who had 
taken his place the day before. 

"Some old white-haired guy taught us," 
Epsom told him. "We were all horsing 
around and suddenly, there he was, at the 
back of the room, talking to us in this low, 
low voice. He was really interesting. He 
asked us some questions, then let write 
paragraphs. Those ones on the desk." 

Prim looked at Epsom. "Let us write 
paragraphs," he repeated to himself in
credulously. 

"He said we would get them back to
morrow, before we get out of here." 

Eustace winced at the thought of more 
marking, "But at least it will be the last," 
he concluded, and distributed the Socip.l 
Studies tests for marking. 

"Is 'the capital of England' all right for 
Victoria?" asked Oswald. 

In the end, seven people had scored 
more than fifty percent. 

"Learning, huh!" grumbled Prim. 
By the last period he had used up his 

year's supply of detention slips and tumed 
to his time-tested method of passing the 
dying minutes of the term peacefully. "Now, 
class," Eustace began, "I want you to quiet 
down while I read to you (There were 
hushed "ahhh's.") from that old favorite, 
Charles Dickens' A Christmas Carol." (The 

: "ahh's" changed abrupdy to "ohh's.") 
"Not that again. I've heard that every 

year since Grade Two," groaned Oswald. 
'Teah. I've seen it on TV tliree times, too. 

How about reading Boxing Day Drag?" 
pleaded Jensen. 

"Wonder! Appreciadon! Huh!" grunted 
Prim, cut by their rejection of his very best 
treat. "All right. We'll finish the day by 
doing all the mathematics questions on 
pages two hundred ten to twenty," scowled 
Eustace, staring down the narrowed gazes 
of his students. 

It was when Epsom started a coughing 
spell and the whole class gradudly joined 
in, imtil the map of Britain was rattling 
against the board, that Prim picked up his 
papers and fled from the room—out the 
front door, and up Main Street, to the dark
ened doorway of his boarding house. 

"Faith in them?" he kept saying aloud. 
The wind prowled around the house, 

hurling clusters of icy crystals at the win
dows of the room where Eustace sat ex
hausted in a big easy chair near the hearth 
of the fireplace. The yellow flames, provid
ing the only light, cast weird shadows on 
the walls, while the ticking of a distant 
clock echoed in the dark comers. Eustace 
sipped from a cup of cocoa and shook his 
head slowly, in disbelief. "How could they 
reject that wonderful story . . . when I was 
a boy . . . constant rapture . . . no apprecia
tion today . . . spirits . . . " And his head 
nodded in sleep. 

LATEK, IT WAS tlie striking of the clock 
that woke him. The room was black, except 
for a blade of light from the moon. There 
was not a sound anywhere—not even the 
ticking. He peered about die place, trying 
to see into the dark, listening for a sound 
that would explain his fear that he was no 
longer alone. Then he heard the wind softly 
choiring musical chords that grew into a 
crescendo of crashing gusts and, as they grew 
louder, the pool of moonlight expanded 
until there, standing before him, was the 
luminous form of a litde man wearing a 
white tunic with garlands of spring flowers 
and carrying a mortar board on top of 
which there was an electric switch. 

"Who-ho-ho are you?" whispered Prim 
defiantly. 

"I am thf/ Ghost of Teaching Past," 
answered the litde man in a deep voice. 

"Why have you c-c-come here?" 
"For your welfare or reclamation, as you 

will. Gome! Rise, and walk with me!" 
Prim watched aghast as the littie man 
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stepped toward the window. "But I . . . But 
I . . . But I . . . " 

The Spirit took him by the hand: they 
passed through the wall and stood upon 
the grounds which surrounded a castellated 
grey brick building. Prim gasped. 

"You know this place?" asked the Ghost. 
"I could walk her halls blind-fold," ex

claimed Prim. "I spent many happy days at 
Normal School—some frightening ones too." 

"Then you will remember this scene," 
said the Spirit as they glided through the 
entrance and into one of the rooms where 
a thin boy sat alone surrounded by books. 

"Yes! Yes! I remember. I had taught my 
first hour-long lesson that morning—in five 
minutes. The one I was preparing would 
have taken five hours. I hadn't even fin
ished motivating when the bell rang. I 
haven't thought of those days for a long 
time. There was a real spirit in that old 
place, a spirit that had seeped into the 
walls over the years. There always seemed 
to be niore people there, more voices than 
there really were." 

"Let us go into the auditorium." As the 
Ghost opened the door. Prim could see over 
the heads of the crowd a tumbling show on 
the stage. One of the boys bounced on the 
springboard and dived right out of his 
white pants. The crowd laughed. 

"Yes, I remember that, too. They diought 
it was part of the act, so it didn't matter. 
I'd forgotten . . ' . " 

"Throwing yourself into things so much?" 
asked the Spirit. "Come! My time is grow
ing short and there is another scene to 
show." 

In the cafeteria five boys sat around a 
table drinking coffee and arguing intensely. 

They moved close enough to hear. "We 
have time for just one speech." 

A boy with his back to them was speak
ing vehemently, emphasizing each state
ment with a thump of his fist. 

"Sure I've taught a boys' Grade Eight 
remedial singing lesson, but that isn't the 
point. No job is easy to do properly, and 
teaching's more than a job. It's an art. We 
all know how tough it is to do an even 
passably good job under some conditions. 
But we've got to keep striving for the un
reachable star. We're going into the most 

important business there is. We may as 
well give up right now if we haven't got 
faith in the job, in ourselves, and in the 
kids we're . . . " 

The Spirit touched Prim's ai'm. "You were 
a real idealist yourself in thos(j days." 

Prim was still open-mouthed. "Yes, but I 
really believed it. How can things change 
so quickly?" 

"Our stars or ourselves?" answered the 
Ghost as they entered Prim's dark room 
again and filled it with light "I must leave 
you now. The next Spirit is already on his 
way." 

"How many of you are thert!?" 
"Three," answered the little man and, 

with that, he reached up, threw the switch 
on his mortar board and promptly went 
out. 

PiuM WArrED in the gloom, afraid of 
what the next Spirit might bring. He re
membered that Scrooge had found them 
progressively severe. He did not have long 
to wait before an aura of light began to 
glow around him. Fearfully he gripped the 
arms of the chair as the light grew 
brighter. Then suddenly a voice boomed 
behind him and, turning, he saw a great 
bearded giant standing over him with a 
blazing torch in his hand. 

"The Ghost of Teaching Present?" quav
ered Prim. 

"Yes! Touch my robe," boomed the Phan
tom. "I haven't much time for you. There 
are so many this year." 

And before Eustace knew it, they were 
flying through the cold night air toward 
the school. The scenes appeared rapidly, 
blending cinema-like into each other. Prim 
saw himself standing before the clajss and, 
when they settled down, heard himself say
ing, "Today the lesson is 'clauses.' Read 
pages eighteen to twenty and do the first 
thirty questions that follow." He saw him
self standing at the drinking fountain out
side Miss Palpitalli's door; lounging in the 
staff room; hurrying out the door with the 
students. Then he overheard two boys say
ing, "I used to like Socials till this year." 

"Yeah," Nothin' but read the book till 
you're sick of it, then when he starts talk
ing, you wish he'd just let you go back to 
reading the book." Continued on page 158 
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The Minister of Education replies to policy resolutions 

submitted after the 1958 Annual General Meeting. 

From the 

Teacher Education and Certification 
1. That we urge the Department of Edu

cation to appoint a Certification Board 
composed of representatives of the Depart
ment of Education, College of Education 
and the B.C. Teachers' Federation to pass 
on applications from teachers for perma
nent certification. 

Reply: I am always happy to receive 
representations from the B.C.T.F . and the 
B.C.S.T.A. in respect of certification require
ments but under section 17(b) of the Public 
Schools Act certification is die responsi
bility of the Council of Public Instixiction. 
Under the present arrangement the College 
of Education provides a training jirogram 
while the Department of Education under 
the authority of the Council of Public In
struction certificates the teachers. This 
policy has worked admirably over the 
years, and there would appear to be litde 
need for change, 

2, That we express to the Department of 
Education (and to the public at large), our 
concern over the increasing number of per
sons employed in-.teaching positions for 
which they are not fully qualified. 

Reply: As the responsible Minister I, too, 
am concerned with thenumber of teachers 
occupying positions for which they are not 
fully qualified. With the fastest growing 
school enrolment in Canada and a national 
shortage of qualified teachers this situation 
is to be expected. We do have, however, a 
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vigorous recniiting campaign in operation 
to recruit and retain qualified teachers. 

3. That the Department of Education be 
asked to replace the present alphabetical 
differentiation of certification categories by 
a number system based on the years of 
training above junior matriculation. 

Reply: The present alphabetical differen
tiation is not based solely on years of train
ing above junior matriculation, although 
this is a basic factor. A straight number 
system would be inaccurate and misleading. 
For example, the present P-B classification 
normally calls for five years of training 
(either one year of teacher-training plus a 
bachelor's degree, or a five-year B.Ed, de
gree). However, an acceptable bachelor's 
degree may itself involve from three to five 
years of training, so that the P-B classifica
tion may involve four, five or six years. 
Other examples could be given. The exist
ing alphabetical differentiation provides 
tlie necessary flexibility, while retaining 
the basic pattern inherent in a number sys
tem. 

4. Whereas a teacher's standing for cer
tification purposes must be cstabli.shed by 
the Department of Education; and 

Whereas School Boards require letters 
from tho Registrar's ofiice acknowledging 
change in certification; and 

Whereas prompt recognition of credit is 
necessary for purposes of salary classifica
tion and for early registration in further 
courses; and 
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whereas teachers have experienced diffi
culty and delay in regard to correspon
dence with the office of the Registrar, De
partment of Education, Victoria; and 

Whereas urgent requests to that office 
regarding certification requirements have 
been unanswered; 

Be it resolved that the Department of 
Education be asked to take whatever steps 
are necessary to facilitate pronApt dispatch 
of credit and, further, the Executive of the 
Federation make strong recommendation 
to the Department of Educatic'n tha,' the 
Registrar's office be adequately' staffed to 
give prompt reply to all letteis of enquiry 
and other business regarding certification. 

Reply: It is a matter of regret that the 
Registrar's office is unable to issue credits 
more expeditiously. The' task is most time 
consuming and it is difficult to keep up with 
tiie flood of new teachers seeking certifica
tion and the thousands of others who are 
raising their qualifications by attendance 
at the' University. This year certain im
provements have been made in this office 
which should have die effect of expediting 

- the business of this Branch. 
5. Whereas teachers who have attained 

higher certification by September 1 of a 
current year are not being paid for that 
certification until January 1 of the following 
year because of the Department ruling con
cerning salary grants; and 

Whereas March 31 is tiie latest date for 
recognition of improved certification to 
qualify for increased salary grants in Sep
tember; and 

Whereas this creates an anomaly in that 
newly trained teachers who complete their 
training in the spring will have their certi
fication recognized for salary grant pur
poses in September, while experienced 
teachers who attain improved certification 
at the same time through In-service train
ing wfll not have this improved certification 
recognized for salary grant until January, 
four months later; 

Be it resolved that the Federation Execu
tive continue its negotiations with the 
Deparbnent with a view to amending the 
grant ruling so that the effective date would 
be September 1 of the current year in which 
credit is granted. 

DECEMBER. 1958 

Reply: Provision is now made for the 
issuing of new certification twice a year, but 
it does take time to process the credits after 
they arc received, particularly when they 
come in as a flood in September following 
the close of summer school. 

The new Rules contain some modification 
of present procedures. 

6. Be it resolved that the Federation re
quest the University of British Columbia to 
offer Education 330, the "B.C. School 
System," by correspondence for tiiose 
teachers who require such course for per
manent B.C. certification. 

Reply: This is a matter of College of 
Education policy and should be referred to 
the Dean of the College of Education for 
decision of the Joint Board of the College 
of Education. 

7. That adequate financial assistance be 
provided for Teacher Training students in
cluding a system of annual loan "write-offs" 
in return for each year of service as a 
teacher in the public school system. 

Reply: Consideration will be given to this 
request. 

8. That wc encourage the return of mar
ried women to the classroom by providing 
opportunities for half-time teaehing posi
tions, especially in the large urban areas. 

Reply: The Department has no objection, 
as tile need is evident, to school boards en
gaging fully qualified local married women 
to half-time positio-as. Notification of the 
desirability of this, was sent out by the 
Department over a year ago. 

9. That we permit and encourage the re
turn of capable retired teachers to the class
room without loss of pcn.sion advantage. 

Reply: Section 151 of the Public Schools 
Act and amendments to the Teachers' Pen
sions Act were introduced for this purpose. 
Teachers over 65 may be re-engaged at the 
request of a Board. By obtaining re-instate-
ment under the Teachers' Pensions Act, 
these teachers may receive continued pen
sion benefits, including recognition of ser
vice time. 

10. That we permit teachers to continue 
in teaching service past the age of sixty-five 
witiiout loss of salary or pension advan
tages so long as they are capable of per
forming satisfactory service. 
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Reply: Section 151(a} provides for the 
deferment of retirement of teachers when 
the Board so requests. These teachers lose 
no salary or pension benefits. Their pension 
contributions continue, their service time 
increases; when they finally retire, they are 
in receipt of a larger pension because of 
these two circumstances. 

11. Whereas present regulations prevent 
gaining secondary advanced certification 
after December 31 without obtaining a 
Master's Degree, and 

Whereas this works a considerable hard
ship upon teachers who have started train
ing for secondary advanced certificadon but 
who cannot complete this training before 
December 31, 1958; therefore. 

Be it resolved that this Annual General 
Meeting instruct the Teacher Training and 
Gertification Committee to press the De
partment of Education to extend the date 
for obtaining secondary advanced ceiiifica-
tion under the old pattern to December 31, 
1961. 

Reply: This resolution, in all fairness, 
must be considered in relation to all groups 
of teachers affected by the termination 
date of December 31, 1958. 

The provision of three summers for work 
(1956, 1957 and 1958) was introduced 
specifically to ensure that ample time was 
given for completion of the necessary 15 
units by December, 1958. In actual practice 
entry, in many cases, could be deferred as 
late.as the summer of 1957, whereas for 
cjiher groups work had to have been com
menced by the end of 1955. 

As provision was specifically made to 
permit completion through three summer 
sessions following announcement in the 
spring of 1956, or by a combination of 
summer sessions and extra-sessional coiu-ses, 
and as special dispensation was already 
provided for the S.A. group, after most 
careful consideration the Department of 
Education cannot concur in extension of 
the deadline of December 31, 1958. 

Supervision Practices 
1. That the B.C. Teachers' Federation 

endorse the following definidon of a 
teacher-consultant and seek to have it, or 
-something similar to it, included in the 

Public Schools Act or the "Rules and Regu
lations" thereto: 

"Definition of Teacher-^Consultant 
(1) The consultant is above all a teacher. 
(2) The consultant is direcdy concemed 

with the improvement of instruction but is 
not a supervisor. 

(3) The consultant works direcdy with 
the teacher, as a fellow-teacher, in the solu
tion of instructional problems and should 
not be too gready concemed with any 
aspect of administration other than admin
istration within the classroom as its affects 
instruction. 

(4) In the classroom, the consultant's 
first task is to gain the confidence of the 
teacher by demonstration of her willingness 
and ability to help the teacher solve her 
own problems. 

(5) The consultant's duties shall include 
four main procedures: observation, prepar
ation, demonstration, and consultation. 

(6) The consultant must remember when 
she enters a school that she is a visitor, and 
that nothing in her work justifies a disrap-
lion of the smooth running of that school. 
For that reason, she should first call at the 
principal's office to discuss her program and 
modify it if necessary. The principal is in 
complete charge of his school and is respon
sible for all phases of work in it. The con
sultant should be prepared to discuss with 
the principal fields in which he feels a 
teacher, or his teachers as a whole, may 
need help, to obtain his advice on how a 
continuing program of improvement can be 
maintained, and to offer assistance in meet
ing intructional problems in the school. The 
consultant should be very careful to avoid 
any evaluation of individual teachers or 
criticism of school practices. Once the prin
cipal resents the consultant or the teacher 
feels that the consultant is criticizing her 
work to her principal, the consultant has 
destroyed her usefulness. Teachers, princi
pals, and consultants should clearly under
stand die role of the consultant. Each prin
cipal should carefully explain the role of 
the consultant to his staff. 

(7) The consultant should always re
member that the work of evaluation is the 
concern of the inspector and principal only. 
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(8) A consultant should realize that she 
will be useful only as she has the ability 
to develop the professional competence and 
integrity of the teacher. 
; (9) The consultant will automatically 
visit all newly appointed teachers to assist 
in their orientation to the school system. 

(10) The consultant will visit other 
teachers upon request and if time permits." 

' Beply: The Rules of the Council of Pub
lic Instruction are now printed in the 
Manual of School Law. Most of your sug
gestions have been incorporated in the 
definition of Teacher-Consultant. 

2. That the B.C. Teachers' Federation 
urge the Department of Education to pub
lish a circular on the "Role of a Supervisor 
in a School District" similar to that circu-
la.rized in January, 1956, on "The Role of 
the Teacher-Consultant." 

Reply: The Rules of the Council of Pub
lic Instruction establish in some detail the 
role of the supervisor in a school district. 
; That the B.C. Teachers' Federation 
endorse the following definition of a superr 
visor witliin a school district, and seek to 
have it, or something embodying the same 
principles, included in the Public Schools 
Act or the "Rules and Regulations." 

"Definifl'Dn of District Supervisor '. 
(1) The "supervisor must maintain, good 

rjelations "with all those with whom he is 
associated professionally. ,. 

(2) The suporvLsor will seek, in co-oper
ation with the principal and the teachers, 
to improve classroom instniction by such 
means as: discussion,- providing fsuitable 
teaching aids, classroom demonstration 
lessons, for by making.,arrangements for 
such.., • • • 

(3) The supervisor, while,respecting the 
, autonomy of a principal witKin his school, 
'will aissist in the overalliplan of instructioTi 
and in the interpretation of the Program of 
Studies. 

(4) The supervisor has the privilege of 
visiting,any teacher under'his jurisdiction 
for the purpose of observing the learning 
sihiationV ' n , ' -
; i (5) T h e supervisor will seek teachers 
who need help and assist them. 

; (6) The supervisor may assist in plan
ning and directing.in-service training. 

(7) The supervisor shall have die privi
lege of discussing with the principal and/or 
die district superintendent the classroom 
learning situation and die results of super
visory visits. It is recognized that sitiiations 
may arise that necessitate some discussion 
in order to improve the classroom learning 
situation. In no instance, however, shall a 
supervisor discuss a learning situation with 
a district superintendent without first hav
ing discussed it with the teacher and the 
principal. 

(8) The supervisor will respect the fact 
that written reports on teachers are ex
clusively the responsibility of principals of 
larger schools und of district superinten
dents. This does not preclude tlie right of 
a supervisor to make written comments on 
a teacher to a principal or district super
intendent, provided that a copy of these 
comments has been handed to the teacher 
and the principal." 

Reply: The duties of the District Super
visor havef also been adequately defined in 
the Rules of the Council of Public Instruc
tion. • 

4. That the B.C. Teachers* Federation 
urge the Department of Education to 
arrange seminar non-credit courses for 
consultants and supervisors each summer 
that a need exists; and that the Department 
of Education be requested to ask school 
boards tc make any new appointment of 
consultants and supei-visors early enough 
in the summer that the new appointees 
may attend the courses that have been 
arranged. It is further recommended that 
iiuoh seminar courses'be arranged through 
consultation between the Department of 
Education, the B.C. School Trustees' Asso
ciation, and the B.C. Teachers' Federation. 
. Reply: Consideration will be given to im
plementing the intent of this resolution in 
respect of courses for consultants and super
visors. • '„7',v - " ' 

5. That the B.C. Teachers' Federation, in
sist, regardless of what changes are" oc
curring or may occur in the administrative 

!:set-up of school districts in Briti.sh Colum
bia, that nothing be done to impair the 
authority of the principal within his school ; 

Reply: The relevant prov-isions of the 
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Public Schools Act and Rules made pur
suant thereto are designed to protect the 
autliority of the principal within his school. 
Undoubtedly the principal is one of the key 
persons in the educational set-up, but he is 
not the sole authority. He should recognize 
that there may be other authorities at the 
local level and that he must maintain a 
proper working relationship with thern; 

Acceleration and Enrichment 
1. Tliat we urge the Department of Edu

cation to make at tlie earliest possible date 
a complete investigation and assessment of 
the present experiments in Acceleration and 
Enrichment. 

Rephj: Some interesting experiments in 
acceleration and enrichment are being car
ried out. These experiments should be con
cluded first before a proper assessment and 
report can be made. 

2. Tliat we suggest to the Department 
the advisability of appointing a Department 
official to direct and to supervise the teach
ing of the superior student in B.C. 

Eepltj: It is very doubtful if any one 
official could direct and supervise the teach
ing of the superior student in all of the 
schools of tiie province. This task can best 
be assumed by the local District Superin-
dent of Schools working co-operatively and 
in collaboration with the principals and 
under general Departmental policy. 

8. and 4. That we impress on the Depart
ment the necessity of developing an appro
priate and challenging program.for superior 

: students. We feel that this is basic to the 
success of the experiments. r«/ 

That we request the Departr,ient to spon
sor a workshop, the purpose of which would 
be todiscuss course content,and teaching 
methods tor the training of teachers of the 
superior student. We urge that all those 
participating in the direction and instruc
tion of the workshop be teachers with pre
vious experience in teaching the superior 
child. 

, Kc/jZf/; The development pf an appro
priate and challenging program for superior 
students in its final analysis depends upon 
cuniculum adjustments within the school 
•under the direction of the principal. Help
ful suggestions can.-be made by the De-
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partment of Education and the College of 
Education can also be of assistance in this 
matter. However, any program, to be suc
cessful, must be supported wholeheartedly 
by tiie principal working witii the local 
Superintendent of Schools. It should be 
recognized, too, that the development of 
such a program, including the training of 
teachers, will require a considerable period 
of time. 

5. That we impress the Department with 
the urgency of providing more appropriate 
and challenging text-books and additional 
equipment for such classes. 

Repltj: Supplementary text-book.= and cd-
ditional equipment for classes for superior 
students mwt be provided by Boards of 
School Trustees. Through cuiTiculum bulle
tins we make suggestions for enriching the 
program for superioi stiidents both in re
spect of supplementary' texts and course 
content. 

6. That we recommend to the Depart
ment that a more subjective type of exami
nation be set for the superior students, such 
an examination to be designed to measure 
their thinking processes rather than simple 
retention of facts. 

Repltj: Tlie only Departmental examina
tions are those at the Univeisity Entrance 
and Grade XIII levels. Such examinations 
are challenging enough to select and clas
sify superior students. In the other grades 
types of examinations suitable for superior 
students should be developed by the Dis
tiict Superintendent and the principal with 
some guidance from the Department. Such 
advice has already been advanced to the 
schools by the Department. 

7. That we urge the Department to make 
available a more generous provision of 
scholarships, in order to ensure continua
tion of furtiier study by the superior 
students. The present paucity and inade
quacy of scholarships does not ensure this 
continuation, nor does it provide an incen
tive for. excellence. 

Repltj: The amount of government grants 
available for loans, scholarships and bur
saries has more than trebled in the past 6 
years. In addition the Public Schools Act 
was amended this year to enable school 

Continued on page 154 
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Disctissions of objectives and 
activities of the Federation 
were prcdactive ot many ideas 
w h i i h were mulled over by 
ihe four groups. T h i s is one 
group pictured as it consider
ed the topic 

Summer Workshop 1958 
LAST MONTH reports were given of two 

of the four areas of discussion at the 
1958 Summer Workshop at Nelson. The 
final reports are presented here, written by 
the consultants who dealt with the topics: 
B.C.T.F. Objectives and Activities and 
Public Relations. 

B.C.T.F. Objectives and 
Activities 

MOLLIE E . COTTINGHAM 

AFTER some preliminary remarks by the 
consultant, each member of the dis

cussion group took a few minutes to define 
in writing what he considered to be the 
most important goal of the B.C.T.F. at the 
present time, evolving his goal from his 
own professional experience as a teacher in 
his school and his community. 

Discussion in each group focused upon 
these individual personal expressions of 
desirable goals and upon a prepared oudine 
which had been circulated. The latter listed 
the; three objectives stated in the present 
B.C.T.F. Constitution, the thirty-three pres
ent! B.C.T.F. committees whose activities 
contribute to the attainment of these goals, 
and some pertinent questions for discussion. 
Several local associations had studied the 
topic and sent in their ideas for the use of 
the workshop groups. 

Though opinions as to the value of the 
dijcussion of this workshop topic varied in 
degree, the concensus was that participants 
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found the debate both heated and stimu
lating. They also questioned the consultant 
extensively upon all aspects of Federation 
activities. The latter information delegates 
felt to be most necessary and useful for 
better understanding within our own mem
bership. 

A number of delegates gave as desirable 
goals the following: 

"One main objective of the B.C.T.F. 
should be to improve the means of teaeher 
selection and training, to obtain recognition 
of teachers in our society and in that way, 
to improve the level of education in B.C. 
We should inspect and discipline our own 
members prior to granting of the permanent 
certificates, and at various intervals through
out their career. 

"l5'6 amount of legislation without posi
tive action on the T^ait oi ihe individual 
teacher will bring about a better teaching 
profession. A mam objective of this associ
ation should be to keep all teachers aware 
of their responsibilities in the promotion of 
the cause of education." 

"Study the method of improving and 
maintaining a high level of qualification in 
the teaching personnel of the province." 

"To help the new teacher find his or her 
way in the organization, principally the 
local association." 

"Through increased pubhc relations work 
acquaint our critical public with the job 
we are trying to do for all of our pupils-
stressing changes in times and, therefore, 
changes in methods—the extras we dp now 
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for slow-learners — gifted — handicapped 
.(physically) in the face of the ever increas
ing class load, etc." 

"Teachers should be organizing courses 
iu the curriculum field, paid by the Feder
ation and the Department of! Education. 
B .C.T.F . should take qualified teachers out 
cf the classroom on a full or half time basis 
to do this work. These people :. . . should 
be employed for a year or two to do specific 
jrhs under the direction of W.; V . Allester 
and then returned to the classrciom. 

'!. "B.C.T.F. should be doing much more to 
isxert definite, constructive presiiure on the 
Deparhnent of Education to improve work-

- lag conditions of teachers Iii such matters 
as minimizing class sizes and reducing hours 
of instruction to make available time for 
lesson planning, marking and educational 
research." 

"Since the public gives the discredit for 
the shortcomings of educationiin B.C. to 
die teachers, rather than to the Department 
of Education, I beheve a main objective of 
the Federation should be to;assist the 
Department in policy revision, curriculum 
revision, to assist the Department in over
coming the lag or resistance to change 
which seems to me to be one of the major 
diflSculties in the present system of educa
tion in the province." 

Conclusions and Suggestions Off{;red 
At some points in the discussions specific 

conclusions and suggestions weire framed 
by the groups in the hope that these might, 
through appropriate channels, eventually 
reach the Executive and be acted upon 
there, if action be feasible. i 

1. The B.C.T.F . should take keps to 
narrow the widening gap between) elemen
tary and secondary teachers. This can be 
done at both local and central levels through 
grounds of common professional interest 
apart from salaries. if 

2. In their training, teachers! should ex
perience classroom work at all levels. The 
College of Education should carry on ex
periments, to determine what,/is the best 
pattern of training for teachers. 

8. A principal, in order to be an educa
tional leader in his school, must\be not only 
a good administrator, but also a good class-
roomlteacher. . 

4. If the task is considered sufficiendy 
important, the B.C.T.F . should give an 
honorarium to a committee of its own mem
bers for work on curriculum revision. Such 
a committee should be representative of 
geographical areas in the province, and 
established and trained along lines similar 
to those of the present Area Co-ordinators, 
with preparation of similar importance and 
extent. It would be wise for the B .C.T .F . 
to make a survey of the control exerted 
over curriculum by teachers' organizations 
in other provinces with a view to present
ing these findings to the Department of 
Education in B.C. , and at die same time 
offering a plan of our own. 

5. Some articles in The B.C. Teacher 
might bring out recent thinking upon dis
ciplining and protecting our members. 

6. A study should be made of the desir
abi l i ty and possibihty of the B .C.T .F . 
establishing machinery to help maintain 
standards of good teaching through investi
gation of the competence of teachers upon 
request and by discipline of those whose 
incompetence is proven. 

7. We must not confuse training for teach
ing with proven competence as teachers. 

8. The committee to study compulsory 
and selective membership should proceed 
with its work. These suggestions were 
ofifered for consideration: 

(a) Control by the Federation of the 
hcencing of teachers would be accompanied 
by a serious danger. The B .C.T .F . would 
be blamed by the public if classrooms were 
left vacant because adequately prepared 
teaching personnel was not to be found; 
or if unqualified personnel had to be used. 
In fact this control by the Federation could 
not obtain without alteration of the B.N.A. 
Act, which bestows the control upon the 
provincial government. 

(b) Consideration should be given to 
the possibility of having different categories 
for members with different training, e.g., 
associate members and full members. 

(c) Each group of members should be 
given a reasonable length of time in which 
to improve his membership standing, mairdy 
through further training. 

(d) Full professional status should be 
clearly defined and the standards kept high. 
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9. The B . C . T . F . should set up a special 
committee to study the training of mentally 
retarded children (IQ's below 5 0 ) . In this 
way the B . C . T . F . could add its support to 
the efforts of the other groups in B . C . who 
are concemed with the same problem. 

1 0 . The B . C . T . F . Scholarship Committee 
should look into the possibility of making 
available to active teachers in interior parts 
of the province more financial assistance in 
the form of scholarships, bursaries and 
loans for improvement of their educadon. 
The present scholarship program is directed 
almost entirely to assistance for recmitment 
to the neglect of professional growth and 
retention. 

1 1 . The B . C . T . F . should solicit from all 
local associations information about what 
their school boards are doing or have been 
asked to do toward granting sabbatical 
leave, and the B . C . T . F . should have copies 
of this infoi-maHon sent to salary commit
tees for negotiation purposes. 

1 2 . Warm commendation was expressed 
for the non-credit courses given during the 
summer under joint sponsorship of U . B . C , 
the Department, the Trustees' Association 
and the Federation. 

1 3 . The B . C . T . F . should, from its con
cern for general program students, recom
mend to the govemment the establishment 
of more vocational schools in this province. 

Public Relations 
C M . B A Y L E Y 

TH E reaction to a week of workshop 
depends on which side of the window 

you stand. 
To this consultant, the sessions on public 

relations were quite an experience. The 
score sheet indicates how the teachers 
received them: 2 , not very satisfied; 1 5 , all 
•right; 2 7 ; satisfied; 2 6 , very satisfied. 

As you know, the four groups had a full 
day on each topic, Tuesday through Friday, 

In planning the format of the public 
relations session I had in mind that a dele
gate would want to return to his local 
association with specific ideas and inform
ation; he would want also to be a more 
skilled participant in group discussion. 

Tuesday was an arm-chair approach; the 
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morning was devoted largely to a discussion 
of the basic principles of public relations, 
and the aftemoon to their application by 
teacher associations. 

Some of die P.M.R. comments pointed up 
the need for a sharp revision—"The moming 
session was fmstrating in tiiat 1 felt we 
were talking all around the subject without 
coming to grips with the problems of pub
lic relations." "I leamed a great deal but 
felt that there was too much chairman and 
not enough group dynamics and discussion." 

Thus, Wednesday, the emphasis was 
shifted to the local association's public 
relations program. Ideation arid the clinic 
technique were practised in arriving at 
solutions to problems faced by two local 
associations. 

This approach did not satisfy all members 
of Group C—"Too much time was devoted 
to each individual problem." 'The principle 
of the workshop is supposed to be group 
discussion and I did not think there was 
enough." 

Experience Dictated Change 
Modifications were made for Thursday: 

the group would decide what they wanted 
to discuss from about fifteen suggestions; 
the amount of participation would be 
stepped up by dividing the larger group 
into three sixes, and the ideas would be 
recorded on the blackboard. 

B , ; ; the unpredictable occurred. One 
member challenged the need for any public 
relations program. He felt that public rela
tions, as far as teachers are concemed, start 
and end with good work in the classroom. 
While debate was lively, progress was slow. 
The doubt had been raised: "Should 
teachers be concemed about frictions be
tween the school and the community? 
Should teachers be concemed about atten
dance at local association meetings?" 

Wliile the format for Thursday seemed 
to be better, there was a slump in achieve
ment and this was reflected in the P.M.R.'s. 
However, the reactions wire anything but 
identical, as indicated by ihese two: "The 
A . M . was a dead loss because of an indi
vidual monopolizing the time." "Good work 
within the group; no one was allowed to 
monopolize the discussion." 

Continued on page 170 
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The heart of the argument against merit pay is that 
rating tends to force conformity to preconceived ideas of 
some person or group of persons. Conformity will stifle 
the creative initiative of the truly professional teacher. 

Merit Pay 
Why the BCTF Opposes It 

J. A. SPRAGGE 

A MONG school trustees in British Co-
lumbia, enthusiasm is being generated 

for application to teachers of a system of 
merit pay. The British Columbia Teachers' 
Federation is firmly opposed to any such 
plan. It is important that both trustees and 
teachers understand clearly the basis of tlie 
Federation's position. 

The Federation's opposition to merit pay 
is not an automatic, unthinbng, emotional 
reaction. After thorough examination of 
available literature on the subject, over a 
period of several years, we are unable to 
find in merit pay plans anything of value 
for teachers, or anytliing of value for edu
cation. This unequivocal statement, of 
course, requires some elaboration. We must 
examine the arguments advanced in favor 
of merit pay, and show why they are un
acceptable to us. Since our opposition is 
based on a matter of principle, we must 
make a clear statement of principle. If we 
can offer a suitable alternative to merit pay 
we must propose it. 
, Advocates of merit pay point frequently 
to. various school systems in the United 
States where such plans are in operation; 
the phrase generally used is "in successful 
operation.̂ ' Such reference is, of course, a 
negative sort of argument; adoption of any 
administrative device should be based on 
some specific advantage seen in it, rather 
than on the fact thi-.t someone else is using 
it. More important, however, is the fact 
that such .plans are not in successful opera

tion in any significant numbers. The Re
search Division of the National Edueation 
Association has conducted periodic surveys 
on the subject among school districts 
having a population of 30,000 or more. 
Of 556 such districts, in 1955-56, only 37 
reported that their schedules included merit 
provisions. In 1956-57, the number had 
dropped to 26. Of the 37 districts which 
had merit provisions in 1955-56, eleven 
were making no use of the merit provision; 
six others were applying it to less than 
one percent of tlieir teachers; in one case, 
the super-maximum was being paid to all 
teachers who reached the maximum, with 
no selective feature in operation. In 1938-
39, 20.4 percent of reporting districts had 
merit provisions either in operation or on 
paper; the proportion had dropped by 
1948-49 to 12.3 percent, and by 1952-53 to 
4.0 percent. In 1955-56, the figure rose to 
7.3 percent, and in 1956-57 it declined again 
to 5.2. percent. 

Wage Incentive Plans Not Effective 
Equally unconvincing is the argument 

that merit pay plans are common in in
dustry. Consider the comments of Mr. 
Charles E. Britton. As a member of the 
Employee Relations Department of Esso 
Standard Oil of New York, Mr. Britton con
ducted a study of incentives in industry. 
His statement of conclusions contains two 
significant paragraphs. 

"Non-financial incentives seem to be the 
most effective type for a normal situation. 
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That is, in a normal economy where 
workers receive reasonable wages and 
enjoy a measure of security, non-financial 
incentives have beer, the most successful. 
. . . A man's time, his presence on the job, 
a measured quantity of work, may be 
bought. Job satisfaction, enthusiasm and 
pride of work, impossible to buy, can be 
developed only by an enlightened riianage-
ment constantiy stiiving to find methods of 
creating team-work." 

"Because wage incentive plans base the 
worker's pay directly on his output some 
yardstick must be available for measuring 
output and relating quality to earnings. 
Furthermore, the worker must be able to 
exert a measure of control over his per
formance, which presupposes a constant 
even flow of materials, independence of 
production processes, and a more or less 
repetitive type of work. For these reasons, 
wage incentive plans have not proved 
practical in the process industries." 

Objective is Economy 
Merit pay, then, should not be adopted 

merely because examples of its use can be 
found in school systems elsewhere or in 
industry. It must be considered in terms 
of some specific objective to be achieved. 
It is certain that in the minds of some, 
though not all, of its advocates, the prime 
objective is economy. Mr. Edmund H . 
Thome, Superintendent of Schools in West 
Hartford, Connecticut, and architect of one 
of the best known merit pay plans, the 
Career Salary Plan, sounds a warning. 

"Merit awards should be commensurate 
with the value placed on superior service. 
They must be large enough to make them 
worthwhfle. The base schedule must pro
vide a fair and equitable scale, with normal 
maximums equal to or better than other 
school systems in your area. 'Career' 
salaries should be something oucr anc/ 
beyond if school systems are to offer re
wards to teachers of unusual skill ami 
demonstrated abflity." 

Simflar warnings appear in practically 
-every description of a presently operating 

merit pay plan. If this point were genuinely 
accepted by all concerned, we venture to 
guess that some of the enthusiasm for merit 
pay would vanish. 
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There are, of course, many who favor the 
merit pay device because they honestly 
believe it to be an instrument for the 
improvement of instruction. Special re
wards for outstanding teachers, they aver, 
will stimulate all teachers to greater efforts 
toward self-improvement and effective per
formance. Such an attitude is, whether 
consciously or not, an insult to the teaching 
profession. The inescapable implication is 
that only a minority of teachers are devoted 
enough to their work to put into it a 
maximum effort. Inescapable too is the 
implication of a master-servant relationship, 
with the school board and its administrative 
officers seeking to prod, cajole or bribe the 
hireling teachers into reluctant activity. 
Nothing will destroy the morale of a 
teaching staff more quickly than this tacit 
insinuation that they cannot be trusted to 
perform adequately from purely intrinsic 
motives. The point was well expressed in 
a report of a study conference on merit 
rating published by the National Education. 
Association in 1957. "Merit rating," the con
ference concluded, "reduces professionalism 
in teaching and tends to reduce teachers 
to the role of laborers, rather than encour
age them to become competent professional 
employees." 

The same report contains the further 
statement tiiat "merit rating tends to force 
conformity to preconceived ideas of some 
person or group of persons." This state
ment, mild enough in tone to pass almost 
unnoticed, is of profound significance. Here 
is the heart of the argument against merit 
pay in education. The mark of a vigorous 
school system is endless variety of method. 
The truly professional teacher constantly 
experiments, improvises, adapts. He chooses 
classroom techniques which he believes 
will be effective in his class, and he teaches 
truth as he sees it. To make his salary 
dependent upon the judgment of an 
evaluator, or a group of evaluators, is to 
stifle his creative initiative. No longer is 
he permitted the luxury of self-reliance; he 
must teach what wfll please his "superiors," 
by methods which they think meritorious. 
Adopt merit rating, and kill academic 
freedoin! 

Continued on page 159 
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How's Your Ns 
Dr. Clifford Carl, of the Provini 
has again supplied information a 
mals and plants which are com? 

Common Reed 
(Phragmites communis) 

TH E Common Reed is a large, 
perennial marsh grass with 

broad leaves and many flowers on 
a large spikelet. Each floret has 
long, silky hairs giving a bushy 
appearance to the spikelet. 

The Common Reed ranges from 
Bridsh Columbia to Nova Scotia 
and south to Louisiana and Cali
fornia. The stems were someUmes 
used by Indians for arrow shafts. 

Glaucous-winged Gull 

OU R most common gull, found all along the coast all year round. 
Gulls are notoriously diflicult to identify but the Glaucous-winged Gull is for

tunately one of the easiest. The large size (27 inches long) and the pale grey wings 
with no black tip differentiate this bird from most other gulls in adult plumage. 

Glaucous-winged gulls 
nest on rocky islets all 
along the coast. The 
young birds are greyish-
brown the first year, 
paler the second. They 
attain adult plumage-in 
the third year assafule. 

Glaucous-wingeJd'gtjfUs 
eat a variety of food in
cluding small fish, star-
f i s h e s , c l a m s , sea-
urchins, carrion and gar
bage. Hard-shelled items 
such as cockles are 
dropped from the air 
onto rocks or roadways 
to break the shell. 
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iture Study? 
oial Museum in Victoria, 
nd pictures of birds, ani-
non in British Columbia. 

Thatched Barnacle 
(Balanus cariosus) 

OUR most common barnacle, 
found all along the co£ist on 

rocks and piles between tide levels. 
Barnacles vary tremendously in their shape and general outside appearance, so much 

so that only an expert can be sure of the identity of most. The Thatched Barnacle is no 
exception. It may be very small and gready worn by wave action or as high as 2V2 
inches and covered with ridges and spines. The "normal" shell is a steep-walled cone 
with downward-pointing spines which give it a "thatched" appearance. 

Barnacles are crustaceans related to crabs, shrimps, and beach-fleas. Tho young re
semble those of other crustaceans; they swim free in the sea and eventually setde on 
some solid object for support. Here they build an extra outer shell for protection. 

Steller Jay 

TH E Steller Jay with his raucous voice 
and arrogant manner is the bully of 

the bird world. The blue body color with 
black on the head, upper breast and back 
together with the prominent crest make 
this bird a striking fellow. 

This jay is widely distributed 
throughout the province but is 
probably more common along 
the coast. Its food consists of 
small fruits, seeds, nuts, insects, 
birds' eggs, carrion and the like. 

Normally the Steller Jay fre
quents forest edges around 
slashes, along rivers and shore
lines from sea-coast to timber-
line. Occasionally, however, pop
ulations build up so that birds 
more into suburban areas where 
they may be seen throughout 
the winter. 



From the Department 
Continued from p. 146 

boards to use a portion of their revenue to 
assist needy students. Undoubtedly the 
amount of money available for scholarships 
for superior students could be increased 
materiaUy with benefit to our society. 

8. That we ask the Department of Edu
cation to urge the University of B.C. to 
organize for the superior student in such 
a way that the objectives of the secondary 
program may be continued for at least one 
more year. 

Reply: The introduction by the Univer
sity of tire 110 and 120 courses in the first 
year of Arts is a step along the way towards 
providing for the superior student. Much 
more, of course, could be done and doubt
less will be done in the future. It seems to 
me that secondary education must continue 
to fulfil two functions; namely, general edu
cation and preparation for fiuther study. In 
the University, however, it would seem that 
the emphasis and challenge is towards 
academic and professional competence. 
The Senate of tlie University has jurisdic
tion over the above matter without inter
ference or direction from the Department 
of Education. 

9. That we recommend to the Depart
ment that some special attention be given 
at the grades seven and eight level, to 
potential candidates for the accelerated 
program. 

RepZj/; The program for superior students 
should be the concern of teachers at all 
grade levels from Grade I to VI, as well as 
in tiio..secondary school grades. Undoubt-

. edly selection of superior students as can
didates for an accelerated program should 
take place at the Grade VII and VIII level, 
provided that the results of the present 
experiment in acceleration warrant expan
sion... 

10. That we ask the Deparhnent of Edu
cation to provide a similarly more chal
lenging program for other superior students 
who are not capable bf acceleration. 

RepZi/; Existing provisions within the 
secondary school program for the enrich
ment of certain courses and the addition 
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of certain courses and majors beyond the 
prescribed minimum permits this and in
deed encourages this. Our record shows 
that many superior students carry as many 
as five and six majors. 

Miscellaneous 
1. Whereas it is desirable and imperative 

in the national interests that there be a 
material increase in the number of under
graduate students in our province who, 
having the ability, will seek higher educa
tion in a university; and 

Whereas establishment of Community 
Colleges in several strategic B.C. geographi
cal areas would materially increase the 
number of superior students who become 
qualified for higher education; 

Be it resolved tiiat the Federation favor, 
endorse and encourage the establishment 
in strategic geographical areas throughout 
B.C. of Community Colleges affiliated with 
the University of B.C. , and 

Be it further resolved that the Federation 
set up a committee to study curriculum, 
staffing, administration and financing of 
Community Colleges elsewhere; and 

Be it further resolved that the Federa
tion request the Minister of Education to 
extend the benefits of Community Colleges 
to several small cities in strategic geo
graphical areas in B.C. 

Reply: Provision exists for this in section 
17(o), 17(p) and 163(i) of the Public 
Schools Act. No doubt Community Colleges 
to the end of the First and Second Years of 
Arts will develop in a number of centers in 
the future. The variety of courses offered 
in First and Second Year Arts is such that 
without a fairly large body of students it is 
not practical to establish such colleges. 
This matter is receiving active considera
tion in collaboration with the University of 
British Columbia. 

2, Be it resolved that the Federation 
press for amendments to the Public Schools 
Act to incorporate the following: 

(a) that full accumulated sick leave be 
transferable from district to district. 

Reply: Such an amendment would not be 
advisable because it would result in an em
ployer paying sick leave for services which 
it has not received. 
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Education as an Instrument 
of National Policy 

The Chairman of the CanadiaU Conference on 
Education suggests a program which could 
assist in solving Canada's educational problems. 

A TWO-POINT program aimed at pro
viding a panacea for Canada's prob

lems on education was outlined recent
ly by Kurt R. Swinton, P.Eng., Toronto, 
Vice-President and Managing Director of 
Encyclopaedia Britannica of Canada Ltd. 

Speaking in his capacity as chairman of 
the Canadian Conference on Education to 
the advisory council of the National Lib
eral Federation, Mr. Swinton called for an 
immediate Dominion-Provincial conference 
on education and consideration of educa
tion as a non-political instrument of 
national policy. 

"The strength and greatness of Canada 
as a nation will not lie in the size of her 
population, military might or industrial 
power, but in the quality and intelligence 
of her people," he said. 

In calling for a Dominion-Provincial con
ference, he pointed out that there should 
be no basic difiFerences in the aims and pur
poses of the provinces in matters relating 
to education within their respective boun
daries. The differences would exist only in 
metiiod, procedure and timing, he added. 

In considering education as an instru
ment of national policy in the same manner 
as diplomacy and foreign trade, he suggest
ed that such a policy would greatiy assist 
in furthering the security, prosperity and 
unity of the Canadian people. He also 
pointed to tiie needier the teaching of the 
French language in schools throughout all 
prownces. 

"There is a real and. important need for 
the teaching of the twbianguages in a bi-
Imgual and bi-cultural country such as 
ours," he declared; 

Mr. Swinton conceded that all of these 
problems were matters of provincialjuris-

diction and administration, but he stressed 
their equal importance as "matters of 
national concern and responsibility." 

"Our survival, hving standards, health, 
sanity, political and intellectual freedom 
are at stake, and if we default this respon
sibility it will be a national calamity," he 
v/anied. 

In warning about the dangers of "mass 
communication" and the "engineering of 
consent" which he described as the fore
runners of conformity, Mr. Swinton said the 
only protection was tiie "crih'cal thinking of 
the educated individual." 

In this regard, he reiterated his sugges
tion for the establishment of a program of 
"Canada awards for tiiinkers" with ten such 
awards being granted annually with a 
value of $30,000 each. 

He said a national festival similar to the 
Grey Cup spectacle should be held in con
nection with the granting of these awards, 
and suggested that the Queen might make 
the first presentation on her visit next year. 

"We must ask ourselves these questions: 
does our educational system reflect our 
democratic ideals by providing equal op
portunities and full educational develop
ment for all regardless of the ability to pay? 
Do our poorer provinces have the same 
educational facilities and opportunities as 
the wealthy ones?" 

Education, he told the delegates, was too 
important to become a political football. 

"We need a non-pohtical educational 
policy in Canada which is in no way ham
pered or perverted by political creeds," he 
declared, warning that an ominous race was 
now gomg on between education and cat
astrophe. We must see to it that education 
is the winner. o 
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The success of the wide-spread program 
of the B. C. T. F. depends on . . . . 

nnHE British Columbia Teachers' Federa-
tion has an enviable reputation of ser

vice to the cause of education in this pro
vince and to the promotion of the welfare 
of our teachers. 

This reputation has been achieved 
through the generous service of hundreds 

, Acceleration and the Gifted Child: Mrs. 
Elsie Pain, Chairman; H . E . Cullis, P. C . 
Grant, J. Inkster, Miss R. L . White. 

Benevolent Fund: Arthur Kiloh, Chairman; 
Miss J. Davie, H . J. Grant. 

C . T . F . Affairs: H . N. Parrott, Chairman; I. 
D . Boyd, R. B. Cox, Wes Janzen. 

Committee Personnel: Wes Janzen, Chair
man; Members to be named. 

Constitution and By-Laws: C. A. Galibois, 
Chairman; K. E . Smidi, R. Taylor, Mrs. 
R. Wilson. 

Convention: C. W . Naime, Chairman; K. 
M . Aitchison, Miss E . F . Burke, G. Camp
bell, J . H . Grossman, I. Gear, B. W . 
Taylor. 

Curricidum: J. S. Young, Chairman; R. 
• Campbell, J. S. Church, Miss M . Greer, 

M . A. Goheen, Mrs. L . Hanney, J. R. 
Wilson, B. Boyd, J . Clark, L . Compton, 
W . D . Findlay, B. C. Gillie, J. Gilmore, 

: W ; R ; Holeton, Mrs. M . G . Holland, Miss 
N . Lang, W . H . Mackenzie, I. Parfitt, V . 
Richardson, Miss N. Smith, Miss G . 
Stewart, J. H . Sutiierland, H . Taylor, Mrs. 
D . Williams. 
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of teachers who each year work on B.C.T.F . 
committees or on committees of local as
sociations. They unselfishly devote hours 
of their time in the interest of education. 

We here record the personnel of our 
B .C.T .F . committees and to them say a 
very sincere "Thank you" for their efforts 
on our behalf. 

Education Finance: D . J. S. Smith, Chair
man; G. Greenawav, N. K. Preston, L . J. 
Prior, J. H . Sutherland, A. J. Welsh, E . 
L . Yeo. 

Ethics: I. D . Boyd, Chairman; R. B. Cox, 
Wes Janzen. 

Finance: T . B. Greenfield, Chairman; A. F . 
Black, N . H . Brown, Mrs. L . Hill, C . V . 
Morrison, E . L . Pearson, W . A . Wilander. 

Geographic Areas: F . Flick, Chairman; J. 
L . Canty, D . F . Forman, H . N . Matheson, 
J. R. Pitman, Miss K. Reynolds. 

Pensions: S. Taylor, Chairman; J. Billyeald, 
G. B. Cant, H . W . Daniel, Miss B. Efford, 
L . Heaslip, J. E . Hill-Tout, Miss J. Laing, 
J. H . Lane, A. J. McLuckie, C. W . 
Nairne. 

Philosophy of Education: H . G . McAllister, 
Chairman; Mrs. L . Hanney, L . J. Prior, 
B. G.Webber. 

Professional Education and Induction: D . 
A. Smith, Chairman; Miss J . Applegate, 
L D . Boyd, H . D . Dee, D , Jones, D . A. 
Kerley, L . J. Prior. 
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a Team 

Professional Growth through In-service 
Education: A. E . Johnson, Chairman; 
Miss M . E . Cottingham, L . Dorais, Miss 
E . Foord, Miss H . M . Grier, Mrs. E . Gul
land, Mrs. L . Hanney, J. C . Morris. 

Professional Relations Commission: H . N . 
Parrott, C D . Ovans, Mrs. L . Hanney, J. 
M . Ledmgham, F . Parsons, G . E . Fal
coner. 

Property Management: D . F . Forman, 
Chairman; I. D. Boyd, N . H . Brown, C . 
F . Hillary, I. R. Miller. 

Public Relations: K. M . Aitchison, Chan-
man; G. A. Addy, R. Bates, T . M . Chal
mers, Miss K. N . Elliott, M . Gibbons, G . 
•W. Lowe, T . Smith, K. Stainton. 

Resolutions: B. G . Holt, Chairman; P. C . 
Grant, H . G . McAllister. ' 

Royal Commission Brief: J . E . Clague, 
Chairman; Miss M . E . Cottingham, K. 
Found, J. Herd, W . A. Hyndman, J. Ink
ster, E . J . Irwin, H . G. McAllister, L . 
Robb, J. H . Sutherland, A. S. Trueman, 
B. G . Webber, J . S, Young. 

Salary: J. R. Hindle, Chairman; B. Bennett, 
H . Hildebrand, E . L . Jenks. V . Jones, D . 
H i McKay, G . McLean, C. McPherson, 
V . A . Montaldi, P. L . Morrison, E . C . 

..•.••Stewart.-.'"'. 

Scholarships: Wes Janzen, Chairman; Miss 
- H . Horel, A. Silzer,' S.̂  White, Miss J. E . 

Work. ] I.. 

Spelling Reform: H . N.^ i'atheson. Chair
man; L . G. Fletcher. \ \ 
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Supervision Practices: B. G. Webber, Chair
man; Miss J. Bailey, T. B. Greenfield, 
Mrs. L . Hill , R. E . G. Langton, G. S. Mac
Donald, Miss J. McRae, J. D . Musgrave, 
Miss O. Stewart, Miss J. E . Work. 

Teacher Education: W. H . MacKenzie, 
Chairman; Miss M . E . Cottingham, D . C . 
Ellis, L . D . McKenzie, Miss M . S. O'Con
nell, J. N . Sutherland, Miss B. C. Tilson, 
W. A. Wilander. 

Workload: H . M . Palsson, Chairman; G . 
Kelly, W. I. Mouat, R. L . Pauwels. 

Workshop: Miss I. Cull, Chairman; K. M . 
Aitchison, II. Brown, Mrs. L . Hill , J. 
Lane, B. G . Webber. 

Board of Directors, B .C.T.F . Co-operative 
Assn.: A. K. MacKenzie, President; K. 
Genge, Secretary; R. R. Smith, Manager; 
W . D . Clarke, W . Damen, W . McGown, 
R. E . Mountain, E . Regier, J. Wilde. 

Board of Directors, B .C.T.F . Credit Union: 
A. F . Black, President; E . J. Simpson, 
Secretary-Treasurer; C. Withers, J. A. 
Harper, B. Cooper, Miss H . M . Grier, 
Miss G. Owen, C . E . Milley, R. Muir, W . 
M . Warner, F . Thomson, J. Gilmore. 

Board of Directors, Provincial Teachers' 
Medical Services Association: E . I. Lane, 
President; W . E . Whatmough, Secretary-
Treasurer; J. R. Allan, J. Goldie, J. Find
lay, A. Creelman, E . H . Lock, E . R. Ball, 
T. Bullman; A. H . Gooding, F . C . Prit
chard, R. A. McCormick. 
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The Third Ghost 
Continued from page H I 

As the boys drifted on, three girls ap
peared. One of them, his student Marlena 
Scorm, was telling the others: 

"We read these silly mid-Victorian 
stories, talk about the author, who did 
what, and why we enjoyed it and all that, 
but we never get down to really learning 
about them—what they really mean and, 
well, I want to go to University, but right 
now 1. figure I'd be better off at home 
studying." 

inspector Stone and Boomer, the princi
pal,'followed. "I know, I know!" Boomer 
was exclaiming, "but our hands are tied. 
We can't fire him now that he's been around 
for a year. We'll just have to give him the 
most harmless classes and wait for an op
portunity." 
,. Eustace tugged at the Spirit's robe. "Take 
me back," he pleaded. "I've seen enough." 

"Is this the man you saw with the first 
Ghost?" 

"No! Another. But I hate to think what 
the last Spirit will show me. Is there no 
chance to change all this?" 

"If you are prepared to change!" glow
ered the Phantom. 

"Then bid the Ghost to stay away. I've 
leamed my lesson." 

"But he's already been!" 
"Already been? What's this?" Eustace 

suddenly realized he was back in his chair 
by the hearth. The clock was chiming and 
when he looked around, the Ghost had 

-gone. Nervously he fumbled with tlie lamp 
switch until light filled the room. And it 
was then he became aware of the sheaf of 
papers in his lap. Flipping through them, 
he recognized the paragraphs he had 
brought home to mark. The tides all read 
"I Believe."^ His interest aroused. Prim be
gan reading the first one. 
" I believe in being different from tlie 

'mob' in things that matter. Gertainly it's 
fun to all wear long red stockings or some
thing—that's something small. But I do not 
believe in thinking and talking and doing 
tlie same thing everybody else does, simply 
because everyone else wants to . . . I'm glad 
I get that 'feeling' too. I'd hate to be a 
shadowl" 

It was signed by Marlena Storm. Eustace 
looked at it again, in disbelief. "But it is her 
writing," he muttered excitedly, and picked 
up another. 

" . . . When I actually try to formulate a 
truthful and logical explanation for me, I 
find myself obstmcted by, of all things, my
self. The minute I manage to guess at some
diing I immediately began to question it 
with the purpose of falsifying it. But I find 
in the end that, though I cannot find an 
explanation for myself, I at least am able to 
see that I . . . mn along certain lines . . . " 

"Hmm. Jensen . . . JENSEN!" Prim's eyes 
stared into space for several minutes before 
the glaze wore off and he could tum to the 
next paper. 

"This I believe 
That the world is one world, and world 

is before country as country is before city. 
The world is its people and their ideas, and 
thus belief is world's partner. 

That every man is equal. No man can 
say the final truth, for no man knows it; 
therefore no-one has the right to have judg
ment or power over or power to examine 
another's beliefs. There should be no dis
tinction by wealth, or birth, or race, or 
thought, for the first three are meaningless 
and the last is each man's own. Each per
son must find his own happiness in his own 
way, for each is individual. 

That I myself am worthwhile. That I 
am and will be of use and purpose, and 
that my ideas and hopes are right and right 
for me. 

This I believe."* 
Prim read the page again. "Can this pos

sibly be the girl I've been teaching all year; 
part of that blanket of faces I thought was 
driving me . . . Good Lord, how I've let 
them down." He snatched*}ip another sheet. 

"I believe in God. I beliove He moves all 
people according to His Will, and though 
we may gripe about how things tum out, 
there is nodiing we can do about it, and it 
all tums out for the best, if we wait long 
enough. I don't believe in church as a place 
of prayer. Its beauty is appropriate for wor
shipping and singing praises, and its silent 
humbleness is perfect as a place of refuge. 
But prayer is for two things: your heart 
and His Ears . . . it is a very private affair. 
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I believe birth and death are wondrous 
things. To think that a living, breathing 
thing can emerge from a bit of love, and 
that same living thing can lose its life 
through death and live and breathe no 
more, is amazing to me. I do not fear death. 
It is an event to anticipate in sadness, and 
yet, in wonder; hut never to fear. 

Life, itself, amazes me. I watch rny kitten 
jump and ran and play and I am awed. 
How can such a thing, such a little head, 
hold all the equipment needed to let the 
kitten live its own life? How can it grow, 
and age, and live? 

I believe that each person has a purpose 
in life, a job God put him on the eardi to 
do. I believe that part of this purpose is to 
realize what this purpose is and to act 
accordingly. I don't know what my puqDOse 
is yet. But I will find out, eventually. Even
tually I will know." 

"Alice," said Eustace under his breath as 
he rose from his chair and walked to the 
window. "It's all there—the hope, the won
der, the faith." And he remembered all that 
had happened that day. But how did these 
assignments . . . of course, the third Spirit, 

the Ghost of the Future, was the white-
haired old man who suddenly appeared in 
the classroom. 

"Well, you've done your job well, old 
Phantom," called Prim through the win
dow. "You've charged a dying battery." 

The clock strack the half-hour. Suddenly 
Prim realized that tomorrow was the day 
before Christmas holidays began. He 
rashed to his coat, took out the envelope 
and thrast it into tlie fire. Then he gathered 
his books about liim to prepare for tomor
row's lessons. How surprised they would all 
be. And he could hear himself telling 
Grimsby, "The trouble with you, Scrooge, 
is that you haven't any faith in these young 
men and women. And how can you pos
sibly do the job if you don't have faith in 
them as individuals." 

Yes, he would say that. And despite his 
shortcomings, he would mean i t 

Footnote: We wish to thantt. ghost writers Bonnie 
Eiickson, Diane Marlile, Karen McCIymont and 
Bob Mackenzie, four Grade Ten and Eleven 
students for permission to print the extracts which 
appear above, as they were first written by them. 
While the situation in which they were received was 
somciuhat different, our reaction was much the 
same. 

Merit Pay 
Continued from page 151 

Nothing has been said of the practical 
problems of choosing the merit raters, of 
establishing criteria, of maintaining ob
jectivity and scrupulous fairness, of pro
viding for appeal. These are technical 
problems of great difficulty, but if the 
principle were sound we should perforce 
solve tiiem. Our opposition is based on the 
conviction that the principle is not sound. 
Merit pay is simply inconsistent with the 
dignity, the responsibility, the initiative, 
and the independence that characterize the 
real teacher. 

In opposing merit pay as a device, we 
aie in no sense denying the objective 
toward which its more enlightened advo
cates are groping. Improvement of the 
quality of instruction is our goal as it is 
theirs. Performance evaluation we must 
have, if we are to steer a true course toward 
our goal.. But evaluation for what purpose? 
And evaluation of v.-hat kind? 
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The truly constructive effort is a con
tinuous co-operative evaluation, in which 
all concerned participate. Its purpose is 
not to set teacher against teacher, to em
barrass the weak and make snobs of the 
s'lTong. It is to help the weak teacher 
become strong, the strong become stronger, 
and the outstanding become inspired. It 
is to evaluate the performance of the team 
as well as of the players, so that organiza
tion and administration may also be 
strengthened. 

Such a program of co-operative evalua
tion is infinitely more complex tlian merit 
rating or merit pay. It involves self-
criticism and constructive mutual criticism 
by teachers and administrators alike. It 
requires the use of the best available 
formal evaluative devices. It involves 
workshops, study groups, in-service courses, 
enlightened personnel practice and vigor
ous leadership. In the long run its success 
is assured, for it is built upon a foundation 
of mutual confidence and mutual respect. 

159 



On Your Behalf. . . 

The Improvement of Standards 

A T business meetings at Fall Conven-
tions this year I have been stressing 

the need for a conscious program to im
prove standards in the profession in terms 
of both qualifications and performance. At 
the lower end of the qualification scale, we 
should seriously be considering the elimi
nation of the E . C . category. It is en-
comaging to know that the Department of 
Education and the College of Education 
share this view. The only possible area of 
difference between the parties is in the 
matter of timmg. Should this emergency 
training program be dispensed with next 
September, in 1960. or in 1961? 

At the upper end of the scale, we shoidd 
next year be in a position to insist that the 
degree requirement must prevail in respect 
to any positions at the senior high level. 
Any exceptions to this general rule should 
be subject to the approval of the profes
sional organization. Any other profession 
would take this stand and, if we mean it 
when we say that our objective is full pro
fessional status for teachers, we must be 
prepared to fight just as hard to advance 
standards of qualifications as we are to in
crease salary level s. 

At the junior high level, the realities of 
the shortage situation are that we shall 
have to accept the-'employment of non-
degree teachers for a few years yet. 

We should remember that since 1956 it 
has been reccgmzed, on paper at least, that 
the full course of preparation for ele
mentary school teaching is the four-year 
B.Ed, degree and for secondary school 
teaching, a five-year degree program. The 
desirabihty of- a degree course for all 
teachers has thereby been conceded. The 
day will surely come when this ideal will 
be realized. The E.B. and E . A . levels of 
qualification undoubtedly within the next 
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twenty years will carry as httie prestige as 
presently do the old third and second class 
certificates—whether or not the B.C.T.F. as 
an organization consciously does anything 
to bring about the situab'on. We can speed 
up the process if we wish. I have been 
arguing tiiat we should individually and 
collectively want to. 

An encouraging feature is that more and 
more school boards are showing a desire and 
a wilUngness to make a real contribution 
toward higher standards of qualifications. 
A significant number of boards this year 
have agreed to subsidize the cost of further 
training by the payment of a special bonus 
for tiie completion of College of Education 
courses. 

With higher salary levels there comes 
about naturally pressure on us for higher 
standards of competence. Unquestionably 
some at least of the motivation of school 
boards for merit rating comes from their 
dissatisfaction with the performance of 
some teachers. The B .C.T .F . is opposed to 
merit rating for very good reasons but the 
obUgation is definitely on us to find an 
answer to the problem of the incompetent 
teacher. If we don't like the solution pro
posed by the Trustees, tiie onus is on us 
to come up with one of our own. 

In speaking on this subject to teacher 
groups, I have not attempted to provide 
final answers. I am convinced, however, 
that if every teacher individually accepts 
the professional responsibility to render the 
highest quahty of service possible and sets 
out to prepare and equip himself to that 
end, the problem will be substantially over
come. The organization itself, through such 
committees as In-service Education, Profes
sional Education and Teaeher Education 
and Certification, can then bolster the in
dividual effort. 
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A new anthology of children's verse . . . . 

LET'S ENJOY POETRY 
for K I N D E R G A R T E N T O G R A D E III 

Selected and arranged by Rosalind and Georqe N. Edwards, authors of the 
READING THROUGH PHONICS series 

LET ' S E N J O Y P O E T R Y is not "just another anthology"—it combines careful selection 
of suitable poetry with expert guidance to make the study of poetry an 
exciting and enjoyable experience for children. 

The poems have been grouped into six sections— 
R H Y T H M L I N E - A - C H I L D or G R O U P P O E M S 
REFUAIN T H R E E A N D M O R E PA .RT P O E M S 
T W O - P A R T P O E M S P O E M S F O R S P E A K I N G I N U N I S O N 

In each section det̂ 'l>H tree-tmont has been given to several poems, and teaching suggestions are 
included for individual poems throughout the boolc. 

Special emphasis has been given to choral speaking. 

Price - $2.75 

J . M . DENT & SONS ( C A N A D A ) LIMITED 
V A N C O U V E R T O R O N T O 

The Key to . 
CiYilization's 
Progress . . . 

TEACHING 

and 

PRINTING 

IF ail knowledge were handed down through 
generations by means of the spoken word, how far 
would civilization have progressed? Books, the 
fount of knowledge for students and teachers 
alike, would be non-existent. The part played by 
the printing crafts to provide this ever-growing 
store of knowledge, combined with progressive 
teaching methods, assures the continuing progress 
of civilization. 

When thinking of books remember—thername 
"Evergreen" is synonymous with quality printing. 

E V E I i e R E E N P R E S S L T D . 
1070 S.E. MARINE DRIVE VANCOUVER B.C. PHONE EL 2231 

. COMMERCIAL PRINTERS LITHOGRAPHERS BOOK MANUFACTURERS 

DECEMBER. 19S8 161 



I^cross the desh^— 

Suggests Early Retirement 
Penticton, B.C., 

October 26, 1938. 
The Editor, 
Dear Sir: 

I was interestedJn Stan Meadows' article 
on retirement in the recent B.C. Teacher, 
partly because he and I attended the old 
Model School in Fairview and were in the 
same class at one time; and partly because 
I retired last June, five years before it was 
compulsory. 

Although from the time I first entered 
the old Strathcona School in Vancouver 
until 1 retired last June, school was the 
main interest of my life, and I truly mean 
interest, yet I walked out of our high 
school, as a teacher, for the last time, feel
ing a little sad, 'tis true, but also feeling 
gloriously free. For me, as for many others, 
tiie demands of present day teaching had 
become, too burdensome to be borne any 
longer than was absolutely necessary. 

Since June, when people ask me how I 
fill in my time, I smile to myself and think, 
"If you only knew, r am busier now than 
I wasJ before, yet without the strain of 
mer^'ing deadlines and of regulation by a 
fakly rigid routine." 

M y advice to every teacher is to retire 
as soon as possible, forget you were ever a 
teacher, and make a new fife. It is not too 
late. In my own case I care for an aged 
father, which means keeping a home for 
us both. In addition, I have a part-time 
community job which is very interesting 
and useful, and which brings in a small 
monthly remuneration. This work follows 
naturally from my experience as girls' coun
sellor in the high school, as it involves 

much interviewing of adults. I can arrange 
my time as it suits me, and carry on the 
work from my own home. 

Of course, I may have been particularly 
fortunate that circumstances worked out 
.or ine as they did, but I believe that one 
:;hould cut loose entirely from the old life. 
It can only be a frustration and a heart
break to try to hang on to what is past. One 
becomes only a "has been" on the outer 
fringe of the former associations. 

Well, I did not intend to write at such 
length when I began, but I felt that I 
would like to encourage others who are 
fearful of what retirement may mean. For 
me, at least, it has so far proved a release 
and a blessing. 

Your sincerely, 
ELIZABETH A . THOMAS. 

Reply to Mr. Meadows 
Nelson, B.C., 

October 22, 1958. 
The Editor, 
Dear Sir: 

I was very interested in Mr. Meadows' 
article on retirement. Poor Stan. He does 
not seem to be enjoying his. 

He is quite right in saying that when you 
are out you are out. Long before that one 
shoidd begin to think about the matter of 
retirement. It is not a simple matter of 
quitting but of changing your opinions, 
chiefly of yourself and your work. 

If you serve many years as a principal it 
is to be expected that you wfll have a good 
opinion of yourself. Why not? Like the 
centurion of old you tell someone to go 
and he goes, or you tell him to come and 
he comes, and in course of time you begin 
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to think that it is due to your wonderful 
personality. It is not. It is simply a tribute 
to your office, not you. 

You will probably have an excellent staff 
and pupils who have a great deal of affec
tion for you. But once you go they will 
promptly transfer their allegiance to a new 
principal and their affection too. They will 
speak of you in retrospect as one speaks of 
those long dead. 

You will probably have spent much of 
your time in service to education and now 
it does not want that service. That is too 
bad, but don't weep too much; if you 
consider the matter calmly you will 
probably conclude that much of which you 
did was useless and no one outside the 
profession would consider it of any value. 

Even you are not very important for the 
world does not miss any of us when we 
retire. Indeed there are people who say the 
world would still go on without teachers. 
They mean to imply that it would be bet
ter without us, which, of course, is not 
true. Is it? 

So when you retire, you have to face the 
fact, not with equanimity' but with amuse
ment, that you are no longer important and 
you need never be dignified again. Then 
you can set out to enjoy life. You can sit 
on a park bench and talk to a tramp, or to 
an elevator operator, or to a pretty girl— 
if you can get her to speak to you—and to 
all sorts of people, for your white hairs 
qualffy yoii r. for the freemasonry, of age, 
and you wilL enjoy it all. 

In between times you can saunter down 
to the cafe and the coffee club where the 
old boys congregate at ten-thirty and three. 
They talk about everything from cabbages 
to kings and they wiU gladly admit you to 
their circle even though you were once a 

••. teacher. •; 
Tlien there is your wife. She ought to be 

a very, good companion in your retirement. 
If you have cultivated her half as much as 
you did the good graces of the inspector, 

' - she should be very good indeed;There is 
much that a wife can do to help a man in 
his retirement.. r. 

,If you have any ideas that it.is your duty 
to work; forget thera at once. You have 
done.your job; but if you want to augment 
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your scanty pension that is a different mat
ter. But do something that you like. I 
always thought I would enjoy being a junk 
dealer in the city of Victoria—and let me 
remind you that it is a lucrative trade. Not 
long ago a junk dealer in the city of Vic
toria bought a house in Rockland Avenue, 
among the homes of Victoria's wealthiest. 

But in the end every man will have to 
choose for himself and it will interest Mr. 
Meadows to know that when, a couple of 
years ago, I suggested to Dr. Harold 
Campbell, our former Deputy Minister and 
Superintendent cf Education, that he 
would not retire but would continue in the 
educational field, he swore emphatically 
that once he was out he was out. Now 
of course he is out—in Germany and head 
of the Canadian schools there. I often 
wonder why he changed his mind. He was 
probably dragged into it much against his 
will. 

But if you are to have a happy retire
ment, you will have to revert to the atti
tude of your childhood, when everything 
in the world was wonderful, when you 
woke happily each moming to face the 
delights of a new day, when laughter and 
happiness went hand in hand and you had 
no regrets for your small past and only 
eagerness for the future. 

In short you will have to cast care aside 
and enjoy every minute of a future which 
is all to short. 

Yours veiy tmly, 
FRANK B. PEARCE. 

Salary Indemnity 
Appreciated 

R.R. l , Cobble Hill , B.C. 
November 24, 1958. 

B. C . Teachers' Indemnity Fund, 
Dear Sirs: 

I would like to thank you for the check 
which 1 received after my recent illness. I 
can assure you it was greatly appreciated 
and can't tell you how grateful I am that 
such a plan is in operation. 

Yours most sincerely, 
(Mas.) PAXHJNE M . N . HE.?AT. 
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AUTOMOBILE FINANCING AT SIMPLE INTEREST RATES 
STILL AVAILABLE TO TEACHERS WHO CAN QUALIFY 

1. At least one third down in Cash or Trade-in or both. 
2. Car must not be older than a 1954 model. 
3. Balance in 18 installments at 5 ' / 2 % simple interest. 
4. July and August payments can ba hoisted during the two thin months of July 

and August if so desired. 

HOMEOWNERS PACKAGED INSURANCE SAVES YOU 20% 

Your Houss, Contents and Liability insurance wrapped up in one policy. No need to cancel exiiting 
insurance as we allow a credit -for the unexpired portion of this and then take off your 20% discount. 

NO CLAIMS BONUS FOR AUTOMOBILE INSURANCE 

if you have an unblemished loss record for 3 years or more, get your No Claims Bonus from us 
on your automobile insurance. 

CHRISTIE A G E N C I E S LIMITED 
PROVINCE BLDS. 

198 West Hastings Street, Vancouver 
904 Gordon Street, Victoria 

MU 3-2188 

EV 3-7722 

C h r i s t m a s H o l i d a y s 

HONOLULU—15 day Excursion 
by plane $248.60 return 
CALIFORNIA—Escorted Tour to 
Tournament of Roses Parade, Pasa
dena, California 

ASK FOR OTHER SUGGESTIONS 

Boole now for 1959 

E U R O P E 
on 

Treasure Tours 
Telephone MU 3-5878 

D r a i n i e T r a v e l A g e n c y 
840 Dunsmuir St. 

VANCOUVER I, B.C. 

Teaching's a . . . 

N E W T H R I L L ! 

There's something new in our world— 
NEW ideas . . . NEW materials . . . 

Learning's an exciting new experience in 
the social and biological sciences when 

you are using Denoyer-Geppert 
MAPS - CHARTS - GLOBES 

MODELS 

Denoyer-Geppert Company 
ORDER FROM . . . BrWsh Columbia Rtpreuntallvas 

L. C . (Jim) HILL - CHANDLER HILL 
2828 Broadway N., SEAHLE 2. WASH. 

OR ., .through the Provincial Text-boolc Branch, 
Victoria, B.C. 

Maps and Globes are Duty Free to Schools 

T H ? ; B . C . T E A C H E R 
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nevi> ®ooks 
E S T H E R G . H A R R O P , Book Review Editor 

T H E ARTS 
Margot Fonteyn, by E l i z a b e t h F r a n k . 

Chatto & Windus, London, 1958. (Can. 
Agent, Clarke, Irwin and Co.) $4.75 

A biography written by one who was a ballet-
dancer traces the life and career of Margot Fonteyn 
from her childhood to the present time. She was 
born in Reigate in May, 1918, where she was chris
tened Margaret Hookham, but when she was 14 
years old, her teacher de Valois, re-named her 
Kfargot Fonteyn—the surname a re-arrangement of 
her mother's maiden name Pontes. The boolc is 
beautifully illustrated with plates showing Fonteyn 
in many of her dances or with her friends. She 
came to the United States in 1S46 just when Sol 
Hurok, the prominent impresario, had decided he 
would not agjiin sponsor ballet. However, when he 
saw the artist dance The Sleeping Beauty, his atti
tude was completely changed. 

Th i s life-story of Margot Fonteyn takes us 
through the ballerina's experiences in Europe, 
Britain and North America, even to her marriage 
in 1954 to Robert de Arias, Panamanian Ambassa
dor to the Court of St. James. Besides the descrip
tion of her success on the stage, readers wi l l find 
in the book most interesting details of her private 
and social life. Lovers of ballet especially w i l l be 
delighted with the story.—E.G.H. 

Blackboard Work, by H . G. Ramshaw. Ox-
ford University Press, Toronto, 1955/ 

' 5 7 . 75c 

A small but very useful book for visual work in 
the classes. Fu l l of black and white line drawings, 
it gives many suggestions about illustration, and 

. stresses the point that such outlines must be ex
tremely simple lo be helpful. Such a book can be 
used in art, arithmetic, nature or social studies 
classes.-E.G.H. 

A Book of Good Plays. Edited by Ronald 
J. McMaster. Copp Clark (Western 
Canada Division), Vancouver, 1958. 
Copp Clark Literature Series. $1.25 

A collection of six one-act plays whose produc
tion is subject either to a stated royally condition, 

• •or to addressees from whom production conditions 
csn be obtained. T h e plays are chosen for Grades 
I X and X ; they include various types ot drama and 
authors whose work is among the best known in the 
theater. 

T h e introduction gives information on the set-up 
of the One-Act Play which teachers, students and 
even casual readers wi l l hnd valuable. There are 
good notes on characteristics and plot including 
remarkable inierpretation of a "good dialog." Lastly 
the editor has given a list of reference material for 
play production which teachers wi l l find extremely 
useful. 
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A group of notes and questions based on the text, 
together with a unique sketch of stage design for 
the play, accompanies each play. There are also 
suggestions for production. T h e questions follow
ing the notes and questions on each play are divided 
into groups A , B , C for the purpose of meeiing the 
abilities of slow, average and gifted students.—E.G.H. 

H E A L T H A N D P E R S O N A L 
D E V E L O P M E N T 

Worrying About Gollege, by Fred M . Hech-
ingor. Public Affairs Pamphlet #266. 
Public Affairs Pamphlets, 22 E . 38th 
St., New York 16. 25^ 

A journalist who specializes on education here 
gives guidance to American parents and students 
thinking about going to college. Canadians w i l l 
enjoy this loo for the author has a delightful style 
and 'jense of h u m o r . - G . H . C . 

H O M E E C O N O M I C S 

Sharing Family Living, by Baxter, Justin 
and Rust. J. B. Lippincott, Chicago, 
1951. Illustrated. $4.35 (Canadian Agt. 
Longmans, Green & Company, Tor
onto. ) 

A practical and well-arranged book for the Home 
Economics course a l (lie Junior High School level. 
There are 21 units in the tc.\t and ihey deal with 
all phases of home life—finances, care of the home, 
sewing, cooking, child-care, care of all house equip
ment and all personal possessions. In addition there 
is an adequate treatment of those features of home 
life which are really necessary but which arc not 
always well-known—entertainment, care of sick
ness, behavior when we are guests, forming and 
keeping friendships, and Ihe art of purchasing. The 
book is so well-airanged that sludents can in the 
main understand and follow its meaning without 
the services of a teacher. There is a good index 
and a weallh of exercise material ou which to 
practise.—E.G.H. 

L I T E R A T U R E A N D R E A D I N G 

The Oxford School Dictionary, by Dorothy 
C. MacKenzie. Clarendon Press, Ox
ford, cl958. 405pp. $L15 

Here is a good dictionary which is designed for 
the use of young people, and is written in words 
which they can understand. Since the price is low, 
diagrams and pictures are not included. T h e print
ing is excellint and the format of a very high order. 
A great deal of precision of expression is shown in 
the definition of words. This up-to-date dictionary 
would also be useful to foreign students of English. 

i - D . S . ; 
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B.C.T.F. CREDIT 
UNION 

1815 WEST 7th AVENUE 
(ot Burrard) 

Vancouver 9, B.C. 

OFFICE HOURS: 
9:00 - 5:00 

Tuesday to Fridoy 
9:00 - 1:00 

Saturday 

PHONE: 
BAyview 8121 

P R O G R E S S 
TOTAL ASSETS 

October I, 1957 $1,443,778.78 

October 

Gain' 

1958_ ,..$1,873,796.31 

..$ 430,017.53 

MEMBERSHIP 

October I, 1957 3,616 

October 1, 1958 4,058 

Gain 442 

SHARE CAPITAL 

October 

October 

Gain .. 

1957.. 

1958., 

.$ 753,208.21 

......$ 964,028.34 

.......$ 210,820.13 

Noi for Profit — Not for Charity 

BUT FOR SERVICE 

Sunshine Sketches of a Little Town, by 
Stephen Leacock. McClelland & Stew
art, Toronto, cl947/58. Text Edition. 
$1.70 

This edition of Stephen Lcacoclc's book is well 
printed on good paper. The preface whicli explains 
the author's reason for producing the book shows 
Leacock's sense of humor, and wi l l put even an in-
dilferent reader into a good frame of mind. Follow
ing the last story in the collection i.s a brief but 
interesting biographical note. The chief value of 
the book as a text edition lies in the questions based 
on each story, and the collection of General Ques
tions ihat would be useful as composition topics. 
The notes on the text are somewhat too brief, but 
wi l l perhaps be satisfactory ,(or a humorous book 
such as t h i s . - E . G . H . 

The Rachel Field Story Book, by Rachel 
Field. Doubleday Pubhshers, Toronto, 

. 1958. Illustrated in color. $2.75 
In this book arc three stories which children wi l l 

really enjoy. T h e cliaracters talk about every-day 
things which young readers recognize. Incidents in 
the stories are the experiences ot childhood and 
while some ot the words call tor considerable word-
sense, the illustrations and the large print make a 
format suitable tor Grade IV boys and girls.—E.G.H. 

Hamid of Aleppo, by Clive King. Brett-
Macmillan, Gait, 1958. $2.00 

Hamid didn't know who he was. or what he was 
or where he lived. Not unti l he left the lonely h i l l 
where he lived and ventured out into the world 
did this interesting little creature of Syria find the 
answers and then not until he had been called "a 
little brown desert rat" by a camel, "a fat little cat 
without a tai l" by a tortoise and "the son of a 
yellow p ig" by an angry sho, Veeper. 

Hamid's escapades and adventures make inter
esting reading for the intermediate grade pupi l . 
The story is cleverly illustrated by Giovannetti.— 
S.E. 1', 

The Carol Moran, hy Peter Burciiard. 
Brett-Macmillan, Gait, 1958. $2.50 

Here is a story ot a real tug operating in New 
York harbor whicli wi l l interest any eight or nine-
year-old boy who likes boats. 

Through liis adventures on the Carol Moran, 
young Chip learned the meaning of such words as 
pier, dock, bow, stern, pilings, deck, galley, wheel-
house, and towline. This interesting story wi l l make 
these words meaningful to its readers too. 

The book is beautifully illustrated with full color 
pictures of the tug Carol Moran,,the ocean liner 
Queen Mary, a railroad barge, a ferry boat, a 
freighter and a tanker.—S.E. 

Stories to Tell in the Nursery School, by 
Lilian McCrea. Oxford University 
Press, Toronto, 1950/55. $1.40 

This little book ot 175 pages should be very wel
come to nursery school teachei-s. As well as the 
introduction which gives valuable information about 
the characteristics ot two to four year-olds; notes on 
the method ot presenting stories to very young 
listeners; and very useful hints on Uie art of story
telling, the book contains five parts, each of which 
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deals with a special topic. Part I tells stories lo 
play out with toys; Part II has stories ahout liome 
and holidays; Part III iclls stories aljout nature, 
animals and pets; Part IV deals with traditional 
nursery stories; Part V is entitled "Stories in 
Rhyme." Some of the material appears in prose 
and some of it in rhyme; some allows opportunity 
to create action reading. The author has not missed 
the point that children love to hear about what is 
familiar to them.—E.G.H. 

M A T H E M A T I C S 

A History of Mathematics, by H . A. Free-
bury. Cassell & Co., London, British 
Book Services, 1958. 198pp. $1.30 

The material in this book is arranged so that 
it should lie suitable for use as a basis of study for 
students writing the English General Certificate of 
Education examination in History of Mathematics. 
Th i s is an examination which is given in England. 

Naturally, because ot (he limitations imposed by 
the syllabus, this history is very concise. The author 
can emphasize only the main developments and 
there is far less detail than in the more lengthy 
works on this subject. In view of this it seems a 
pity that there is no bibliography to give the in
terested reader a guide for further stndy. There are 
typical examinations at the end ot each chapter, 
and it is a useful little book for the price.—J.C. 

M I S C E L L A N E O U S 

How Can We Stay Prosperous? by Maxwell 
S. Stewart. Pubhc Affaks Pamphlet No. 
270. Public Affairs Pamphlets, 22 East 
38th St., New York 16, N.Y., 1958 
20pp. 25c 

This booklet suggests several ways in which re
cessions can be comljatted. Whi le it is intended to 
apply to the United States, parts of it may have 
application to Canada's economy.—G.H.C. 

The Call of Algonquin: A Biography of a 
Summer Camp, by Mary G. Hamilton, 
Ryerson Press, Toronto, cl958. 187pp. 
$4.00 

T h e author has .achieved much i n describing the 
building-up of a girls' summer camp. However, i f 
Miss Hamil ton had given some case histories i 'r., 
problem campers and counsellors, the reader would 
have derived great benefit in handling similar situr 
ations. There appears to be a rosy glow of unreality 
in the writing. One is not necessarily looking for 
spicy items, of scandal, which probably happened, 
but rather a critical discussion of down-to-earth 
problems. This work is of a high order and should 
be read by persons interested in group camping.— 
D.S. 

The Conduct of Meetings, by G. H . Stan
ford. Oxford University Press, Toronto, 
1958. $2.50 

This book is written for those who have had 
little experience in conducting meetings. It docs 
not attempt lo cover a l l the material in such books 
as Bourir.Ut.'j "Rules of Order." Part I discusses the 
various steps of a business meeting; the preparation 
for it; the opening of the meeting; orcler of busi
ness; resolutions; minutes; committees; finances; 

B. T. F. 
lESSON AIDS 

1815 West 7th Avenue 
Vancouver 9 

BAyview 8121 

Teaching Grade VIII Prose 
No. 195 _ $1.00 

Dashwood-Jones In-service Training book
let. 

Phonics Booklet for Grade I No. 197 50c 
Auditory and visual presentation of initial 
consonants. 

C . & G . Arithinetic Fundamentals 

Drill Tests No. 241 .15c 
7 cards, 14 tests and answers to each set. 
Answers v/rltten in cut-away spaces, cards 
fold over for marking. Class lot of 40 sets 
costs only $5.00. This drill set will save 
much time and money and will thoroughly 
test or drill. 

MAPSl MAPSl MAPSl 
Many new maps have been pre
pared — the range has been 
doubled. 

Price lc each or 40 for 30c 

If our free catalog does not list 
a map you need, let us know and 
we shall put it into stock. 

CATALOG! 
Jock, I'm surprised you've not sent 

for our huge free catalogi 
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3'Oh yDJVi SocLcd 
SiudiM C^l^ci&AM 
Kindergaiien to Grade IV 

This widely-used series has proved its value 
during the last ten years. It presents a oradu-
ally expanding programme paralleling that 
•found in readers for corresponding grades. The 
earlier books use a controlled vocabulary, most 
contain coloured pictures, and al! have a page 
size larger than 7" by 9" which mokes for 
attractive;and easy reading. 

Reading Readiness 
BILLY A N D HIS FAMILY $ .90 

Primer 
BILLY A N D HIS FRIENDS... 1.85 

Grade I 
BILLY G O E S T O S C H O O L 2.50 

Grnde / / 
BILLY LIVES IN M A P L E W O O D 2.75 

Grades III and IV 

W O R K I N G TOGETHER 3.25 

WORKERS AT H O M E A N D A W A Y 3.25 

FRIENDS NEAR A N D FAR 3.75 

EXPLORING NEAR A N D FAR 3.75 

THE RYERSON PRESS 
299 QUEEN STREET V/EST 

T O R O N T O . 

reports etc. Pari II illustrates the points covered in 
I'art I. "It is nol. intended to be an official guide to 
the formalities ot parliamentary procedure and 
protocol, but rather an outline of the common-
sense techniques that have been found to be prac
tical in everyday aifairs."—E.C. 

MUSIC 
Teachers' Manual to "Smg Me a Song," by 

Burton L . Kurth, Mildred McManus, 
and Murray Carmack. J. M . Dent & 
Sons, Vancouver. $5.80 

Here at last is the Teachers' Manual to Sing Me 
a Song—a book for which there is a crying need. 
Music teachers, 1 am sure, will desire to express 
warmest thanks to the authois, whose rich and 
varied musical experiences have produced excep
tional qualifications tor writing such a book. 

In this carefully selected materi.il, the question 
"What to do with this number?" is answered in
telligibly in every instance. There is, indeed, a 
similar need in Grades V and VI, and it is hoped 
that the third book ot the series will soon be to 
hand.-R.A.S. 

Basic Concepts in Music Education. The 
Fifty-seventh Yearbook of the National 
Society for the Study of Education, 
Part 1. (Can. Agent, University of 
Toronto Press) .1958. $4.00 

For the second time in fifty-six years, one part ot 
the yearbook of the N.S.S.E. has been entirely 
devoted to music. Fourteen eminent American edu
cationalists (most ot them having a particular in
terest in music and its place in education) have 
contributed to this worthwhile volume, and each 
one discusses an entirely difî erent concept ot music 
and its place in the over-all educational picture. 

To quote from the preface, this material " . . . is 
designed to empliasize the emerging trend toward 
more efi'ective orientation ot instructional programs 
to accepted goals ot formal education." The main 
body oE the material is divided into two sections, 
the first headed "Disciplinary Backgrounds," the 
second "Music in the Schools." 

This is principally an academic book, of more 
value to persons in supervisory and college positions 
than to teachers ot classroom music. "The latter, 
however, would find at least two of the articles of 
value, and they are "Evaluation in Music Educa
tion," by Charles Leonhard, Professor of Music 
Education at the University ot Illinois, and "The 
Role of Listening," hy William Hartshorne, Super
visor ot Music Education in Los Angeles.—J.M.S. 

S C I E N C E 
Snakes in Fact and Fiction, by James A. 

Oliver. Brett-Macmillan, Gait, 1958. 
Illus. Indexed. $4.95 

Mr. Oliver, Curator of Reptiles. New York Zoo
logical Society, in this book cites examples of and 
compares bites of various species of snakes, em
phasizing the exaggerated stories and the dangers 
from the serpents. At the same time the author 
stresses the precautions to take when one is hand-
h'ng, or is in the vicinity of, poLsonons snakes. 

The snakes' enemies arc discussed and some, in
cluding Rudyard Kipling's Rikki-tikki-tavi, are not 
the all-powerful force sometimes supposed. Cliapter 
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y "Snakes in Numliers" best describes the licnefit 
man derives from the presence of snakes and, hence, 
the need to protect them from willful slaughter. 
Considerable scientific attention is given to the 
problems of measnring snakes, the modifications of 
jaw structures which cnalile them to swallow large 
objects, and techniques for handling them. Twelve 
pages of unusual and original photographs of 
.snakes illustrate the volume. A very readable book 
for students of Grades VII and VI I I , and of interest 
10 older people as well.—E.G. 

Hoofs, Claws and Antlers, by Harold Mc
Cracken. Garden City Book.s, 1958. 
(Canadian Agt., Doubleday Publishers, 
Toronto.) $3 00 

T h e author's approach to wi ld life is one to be 
admired and encouraged. His aim is to arouse, in 
the younger citizen, an appreciation and under
standing of the animal world. 

M r . McCracken deals with twelve species of 
North American wi ld life and the relatctt animals 
within these. H e reveals the early history and back
ground of each group, along with some interesting 
and often little known facts. 

Harold McCracken's informal stvle along with 
extraordinary illustrations by Lee Ames makes this 
an outstanding book, especially for the intermediate 
pupil .—D.G.N. 

SOCIAL STUDIES 
Canadian Oxford School Atlas, by E . G . 

Pleva, Editor, assisted by Spencer Inch. 
Oxford University Press, Toronto, 1957. 
$2.25 

This atlas has many features which make it an 
outstanding production: the advice given as direc
tions to follow if one is to get the best from the 

atlas is one of these features; another—and this one 
calls for careful study—is the Legend relating to all 
informaiion about any map included, and the 
necessity of studying this Legend carefully. Each 
map is shown in a three-dimensional way so that 
topography is clearly shown. The book has 10 pages 
of maps dealing with Canada as a whole, before the 
examination of the individual provinces begins. The 
entire section about Canada is followed by 6 pages 
on North and South America dealing with physical 
features, population, communication and vegetation. 
There are diagrams which show the World A i r 
Routes and the Undersea Communication as these 
were in 1957. A n excellent quality of paper has 
been used and the format is good. This atlas is an 
extremely good purchase for both home and school. 
— E . G . H . 

The Day it Happened, by Frank Jupo. 
Macmillan Company, New York, 1958. 
$2.75 

This delightful little book is primarily for the 
young reader who is interested in inventions. Frank 
Jupo has written stories of nine eventful days long 
ago when something important happened for the 
first time. Besides telling "the stories in a most vivid 
fashion, the author has illustrated his book himself. 
These illustrations in no way detract from the over
al l excellence of the work. T h e book iv i l l also appeal 
to the adult reader, since each of the stories is told 
so that the element of suspense is well maintained. 
Frankly, the reader puts this book down with a 
feeling ot regret because he is looking for more 
stories to read from its pages.-D.S. 

T.TTT 'nTTTTVE SXRECTOB—Wanted for nation-
located in Toronto. Reply to ̂ ox 145. Hud
son, Que., staling nualiflcations. salary ex
pected, etc. 

HISTORICAL COVER PICTURES 
If there is sufficient demand, the Federation proposes to reproduce the set 

of ten colored cover pictures used in The B.C. Teacher during the Centennial 
year, complete with descriptive stories by Willard E . Ireland. 

The pictures will be printed on good stock, suitable for framing. The stories 

will be in a small booklet. 
The price will be $1.25 a set. 
Printing will depend upon the number of requests for these sets. If you are 

interested, please fill in the coupon below and return it to The B. C. Teacher, 
1815 West 7th Avenue, Vancouver 9. 

HISTORICAL COVER PICTURES — — — 
I am interested in purchasing ......_........vset(s) of historical cover pictures at a price of $1.25.. 
1 understand that, if demand is not great enough, the piclures will not be reproduced. 

Name.. 

Address.. 
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Summer Workshop 1958 
Conlinucd from page 149 

Friday, Group A selected their discussion 
topics from about twenty-five suggestions, 
and they decided what techniques to use 
and to evaluate their progress every hour. 
At two o'clock, they agreed that three 
smaller groups would give every member 
greater opportunity to participate in the 
discussion. 

The general P.M.R. ratings were higher 
but die comments were just as varied. Those 
who had criticisms indicated that certain 
members talked too much (even on Friday) 
and that other matters should have been 
discussed. 

Among the subjects and questions dis
cussed were the following: 

1. Frictions between the school and the 
community. 

2. The anti-attitude towards public rela
tions and the reasons. 

3. The internal and external aspects of 
public relations. 

4. Media—their nature and use. 
5. The importance , of the classroom 

teacher and of efficient instruction in public 
relations. 

6. The place of paid advertising. 
7. How do you prevent your members 

from becoming upset over a crisis? 
8. Why are teacher association meetings, 

other than those on salaries, poorly at
tended? 

9. How does your association get along 
with the School Board? 

10. How do you get along with news
paper editors, reporters, and photographers; 
witii radio and television commentators? 
11. Wliose responsibility is it for making 

the educational xerogram known to die 
community? 

12. Who should handle public relations 
for the local association? 

In conclusion, two observations might 
be made from this side of the window: 

1. It is difficult in one-day stands to make 
certain that every member will be satisfied 
with the content and mechanics of the dis
cussion. 

2. P.M.R.'s are extremely useful in learn
ing how close you are coming to meeting 
the needs of the members. 

OVERSEAS EDUCATION 
LEAGUE OF CANADA 

7 Summer Tours, 1959 
SAILING DATES: 

EMPRESS Eastbound June 30, July 7 
SHIPS Westbound August 21 
Our British Isles Tours including 

ocean from ._ ...$6S0.00 
Our "own luxury Continental -Tour to 
i.Holland.vThaRhine,^ Switzerland, 

: , ; Austria,; Italy \(Romê  ;. -
and France ........:....$575.00 

Other Continental Tours $ 94.00 up 
: Trans-Canada Airlines Magic Cai'pet \ 

Holidays i ................$646.00 up 
; Canadian, Pacific Airlines from Mont- -

; , real to * Lisbon, Madrid^ Rome, 
;. Zurich, Paris,, London commencing 

July 3 for independent travel plans. 
. Air Fare $582.50 
Accommodation, booked oniiShlps and Airlines 

• 'for independent travel at any time.r 
Write for booklet to 

642 Somerset Building .. 
WINNIPEG I, MANITOBA 

R. Fletcher, B.A., LL.D. 
Honorary Treasurer 
Mill Llllen Wation 
.-Travel Director: „ •• 

E U R O P E A N T O U R S 
EIGHTH SUCCESSFUL Y'AR OF THESE EXCEP-
TIONAL NON-PROFIT ALL EXPENSE (CANADA 

BACK TO CANADA) TOURS. 
Motor Coach Tours—Bicycle Tours 

45 Days with groups of 10 to 20 persons plus 
Two Weeks free time. From $695.00 

vacation iours In Canada and U.S.A. by 6/Ae, 
conoe, wattling, sU, etc. Leaders needed. 

tVr/Ze lor Free Soot/et 
CANADIAN YOUTH HOSTELS 

ASSOCIATION 
NATIONAL HEADQUARTERS 

531 Spadina Ave, Toronto 4, Ont. 

THE BEST . . . . 
are classroom tested publica
tions. We publish workbooks 
and Reference books for all 
subjects in the Elementary 
School Grades. 

Write tor a tree Catalogue today 

SCHOOL PUBLICATIONS 
& SPECIALTIES LTD. 

SASKATOON . HAMILTON 
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ifs \^en^s to us^ 

To Extension Department 
A N E W appointment to the staff of the 

University's Extension Departinent was 
announced recently. 

B. E . (Bert) Curtis has been named 
Supervisor of Short Courses and Confer
ences. This service is a recent addition to 
the department's program. 

Bert entered U.B.C. after service with 
the R.C.A.F. and received his B.A. in 1947 
and B.Ed, in 1957. He was principal of 

, Houston Superior School from 1950-51; 
principal of the Department of National 
Defence Sehool at Belmont Park, 1951-56, 
and boys' counsellor at Sutherland Junior 
High School, North Vancouver, from 1956 
until 1958. 

During the summer he was consultant 
at the Workshop on .Fall Conventions. 

Education Committee at 
Work 

npHE Public Education Information Com-
mittee of School District No. 67 (Lady

smith) has planned an ambitious i^rogram 
for the current school year. 

First on the program was a panel discus
sion on the subject of "Basic Requirements 

; of a Cood Education" which was presented 
" at the regular meeting of the Ladysmith 

P.-T.A. on October 21. The meeting was 
open to the pubhc. 

The participants were a member of the 
faculty of the University, a representative 
of industry and a representative of the high 

, school staff. 
The committee planned visits to Thetis 

Island and Mount Brenton to participate in 
programs there. 

Consideration is to be given to some 
means of stimulating interest in the district 
in adult education. 

Finally, the committee planned to follow 
up the highly successful forum held in the 
spring, at v;hich representah"ves of industry 
and the high school staffs had an opportu
nity to discuss the high school program in 

: DECEMBER. 1958. : 

relation to employment needs and oppor
tunities. 

M.'.nnbers of die committee represent the 
School Board, the Parent-Teacher Council, 
the Teachers' Association and the Depart
ment of Education. 

Shell Merit Fello^vsliips 

CO R N E L L UNIVERSITY, Ithaca, New 
York, and Stanford University, Stan

ford, California, and the Shell Companies 
Foundation, Incorporated, have announced 
that Shell Merit Fellowships will be 
awarded to five selected participants at 
each university to attend 1959 summer 
leadership training programs for secondary 
school chemistry, mathematics and physics 
teachers; supervisors of science or mathe
matics, and department heads. 

The programs will include courses, 
special lectures, discussions, visits to re
search and production establishments, 
and informal interviews with outstanding . 
scientists, mathemah'cians and educators. 
Those selected will be expected to pursue 
one or more projects related to instruction 
in their subject area and pointing toward 
leadership efforts in their own community. 

Teachers who have completed five years 
of high school teaching in chemistry, 
mathematics, or physics; who hold at least 
a Bachelor's Degree or equivalent; who 
have good leadership ability; and who have 
the prospect of many years of useful service 
in the improvement of chemistry, mathe
matics, or physics teaching are eligible. 
Heads of departments and supervisors with 
good preparation in chemistry, mathe
matics, or physics who formerly were 

. teachers in one or more of these fields are 
also eligible. An interest in further studies 
in one or more of the indicated subjects 
will be expected. Evidences of leadership 
potential will be significant factors in the 
selection. 

The closing date for mailing application 
materials is January 1 and all who apply 
will be notified by February 1. The persons 
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B.C.T.F. Co-operative 
Assodation 

1815 West Seventh Avenue 
Vancouver 9, B.C. 

Phone BAyview 8121 
O f f i c e H o u r s : 

M o n . - F r i . 9 : 0 0 a . m . 5 :00 p . m . 

Monager Available 
M o n . - F r i . 4 : 3 0 - 5 :30 p . m . 
S a t 9 : 3 0 a . m . - 1 2 : 0 0 n o o n 

ACTIVITY PROGRAM 
1958-59 

I. The promotion of a nine-s+orey apart
ment block in the Oakridge area at 
Cambie and 41st Avenue in Van
couver. 

. 2. The construction of an apartment 
block for the Retired Teachers' Asso
ciation at 1865-85 West 7th Avenue, 
Vancouver. 

3. Development of an attractive sub
division — Taylor Place — at 5609 
Scott Road, North Delta. This sub-

• division of large view lots at Straw
berry Hill is well located for teachers 
in Burnaby, New Westminster, Sur
rey, Delta and Richmond. 

4. Placement of mortgage loans for 
honne construction or purchase for 
teachers. 

Note: 1958 volume of such loans—791, 
.totalling $400,000 and. 14 totalling $60.-
000 on houses now under construction. 

For a secured investment use Co-op 
Loan Certificates returning 6%. 

who are selected by each university and 
who accept a Shell Fellow.ship will receive 
free tuition, fees, books, board and lodging, 
and a travel allowance. Each will also re
ceive .$500 to help make up for the loss of 
other summer earnings. 

Interested teachers who reside west of 
the Ontario-Manitoba border should write 
to Dr. Paul DelT. Hurd, School of Educa
tion, Stanford University, Stanford, Cali
fornia. 

An Exchange in Nova Scotia 
r p H E Supervising Principal of Kentville 

Schools is interested in arranging an 
exchange in Bridsh Columbia. Kentville is 
a town of 5,000, school population just over 
1,000 (kindergarten to Grade XII inclu
sive ) and the school staff numbers 46. 

If a position in supervision is not avail
able, Mr. Barteaux would consider teach
ing. His first choice is high school Science; 
second, History; third, Mathematics. He 
v/ould undertake any subject except Ger
man. He has coached all types of sport. 

His eleven-room home, with oil heat, 
would also be available. 

Any interested teachers or principals are 
invited to write Mr. W. L . Barteaux, Super
vising Principal, Kentville Schools, Kent
ville, N.S. 

DnPont Science 
Fellowships 

RE N E W A L for die acadamic year 1959-
1960 of the program of financial aid to 

help improve science teaching in Canada's 
secondary schools has been announced by 
Du Pont of Canada. The number of grants 
for science teacher training remains un
changed but they now may be used at the 
discretion of the universities to further the 
teaching of mathemadcs as well as science. 
In addition the amount awarded to the 
university to cover administration costs has 
been increased. 

The program now provides for 15 grants 
of $1,800 each. These grants may be used 
by the ten participating universities in one 
of three ways: a.=; a $1,500 scholarship in 
teacher training for a prospective science or 
mathemadcs teacher; as a $1,500 scholar-
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ship for a secoiiclary school science or 
mathematics teacher whose ability to teach 
science or mathematics would be improved 
by a year's post-graduate study; or in the 
form of five summer scholarships of $300 
each to give secondary school teachers ad
ditional ti-aining in science or madiematics. 
In each case, $300 of die total grant is 
awarded the university for administration 
co.sts. 

SelecHon of the candidates and admin
istration of the grants is left entirely to the 
universities through the department or 
faculty of teacher training. 

Except for the sumnier scholarships, the 
value of the scholarship is increased by 
$600 if the teacher is a married man. 

Universities participating are Dalhousie, 
New Brunswick, Laval, Montreal, McGill, 
Toronto, Manitoba, Saskatchewan, Alberta 
and British Columbia. 

Have You This Book? 
•jl/rRS. H E L E N A M . G O S D E N , of Gib-

sons, is trying to locate a copy of the 
Science text book she used in high school 
in 1903, 1904 and possibly 1905. If any re
tired teacher has a copy and would be 
willing to let Mrs. Gosden have it, will he 
write her at the above address? 

Applied English Linguistics 

A SHORT C O U R S E in Linguistics, to be 
instructed by Professor R. J. Baker of 

the Department of English, will commence 
on Tuesday, January 13, 1959. The course 
will run for twelve "Tuesday evenings, start
ing at 8 p.m. It will be held in Room 105, 
Old Arts Building. The fee will be $11. 

This course is intended to describe some 
of the new developments in the description 
of the English language and the principles 
on which tliey are based. Although some 
attention will be given to phonetics, to the 
doctrine of usage, and to new sources of 
information about usage, the major part of 
the course will be concemed with gram
matical theory and with English grammar. 
The course has been designed as an intro-
•ductionf .̂o English linguistics for teachers, 

: '.but iMs open to anyone who is interested. 

Provincial Teacliers' 
Medical Services Assn. 

1815 West 7th Avonuo, 
Voncouver 9, B.C. 

Office Hours: 
Monday - Saturday, 9:00 o.m. - 5:00 p.m. 

Are you aware that: 

1. The P.T.M.S. is an integral part of 
the B.C.T.r. 

2. It is one of the oldest, prepaid, mu
tual, medical care plans in British 
Columbia. 

3. It came into being in 1942. 

4. It is designed to take care of the ill
nesses of a professional group. 

5. It is owned, operated and controlled 
by teachers for teachers. 

6. It is incorporated under the Societies 
Act of fhe Province of British 
Columbia. 

7. For those under Plan A, Ihere is no 
waiting period for benefits. 

8. You may retain your coverage when 
pensioned. 

9. It is approved by the B.C. Division, 
Canadian Medical Association. 

10. Coverage is In effect for twelve 
months of the year, though fees are 
paid for ten months only. 

Plan A members are those in respect of 
whom employer contribution to fees is 
made, or who pay the full Plan A fee 
themselves where eligible to do so. 
Plan B members are all other members 
of the Association. 
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Spelling Psychosis 
BIRDIE GRAY 

A teaclier of primary classes tells why she feels "spell
ing out" is a poor system for the teaching of words. 

T I E N children, who have not been 
taught sounds "spell out" by saying 

the letter-names, it is not the same thing 
at all, as when adults with a phonedc 
background spell out. Letter-names are a 
symbol for a certain letter-shape and they 
never vary. They represent many sounds, 
but the names themselves are static—they 
are the same today as they will be tomor
row and forever. They number only 26 
and are not at all difRcult to learn. Some 
pre-school children know them, but tiiat is 
all they know—unless someone tells them 
somediing more about them. 

For example, children do not know that 
See-Aye-Tea is "cat" unless they were told 
so, or they knew the sounds for these 
letters and were able to quickly substitute 
sounds for names. The child who has 
learned no sounds cannot do this, however, 
so when he spells out "See-Aye-Tea" he 
might just as well use the corresponding 
numbers for the letters and call out "3-1-20, 
3-1-20" for all the sense it makes to him. 
In other words, he is compelled to use a 
code find must endeavor to memorize a 
different series of letters, just like so many 
numbers, for every word he learns. This 
feat would require such extraordinary 
powers of retention that it is simply an 
impossibility for anyone to achieve or to 
retain for very long. As new words are 
"learned" by memorizing rows of meaning
less letters, old ones fade away. And so 
spelling lessons go on and on, but written 
work shows die inadequacies of the spell
ing drill—the carry-over is negligible. For 
weekly review, these ill-fated children have 
a list of coded letters to commit to memory, 
just as you might every week be called 
on to learn a different set of telephone 
numbers, with fhe penalty that if you made 
any errors, you would be required to write 

each one out 20 times! It is as senseless 
as that! It is so easy to mix up letters or 
nunihers, G-R-I-E-F could easily become 
G-R-E-I-F. Now how do some of these 
N'ictims carry out the sentence of "twenty 
times"? They may write a whole column 
of "g's" 20 times, adding to each an "r," 
etc., making sure in this fumbling fashion 
that letter sequence is correct and will not 
trip tiiem up into having to do another 20! 
They must, in their lamentable ignorance, 
make the best of a trying situation. Some
times it is amusing to watch children's 
maneuvers in getting themselves out of 
predicament.s, but this predicament is 
foisted on the child by authors of spelling 
texts, penalizing children for whom sounds 
scarcely exist! The whole "spelling study" 
is like some peculiar jig-saw puzzle, put
ting meaningless pieces in place--except 
that a puzzle does give tiie player a chance; 
he can at least tell when he is wrong. 

An intermediate teacher OAce explained 
frankly what went, on "behind the scenes." 
He confided that he did not dare vary 
the word dictation order, but gave it just 
as it appeared in the text, otherwise too 
many of the class just couldn't get the 
words right. He said that children wrote 
words as dictation, but some, a few minutes 
later, had no clue as to what some word 
was. This is proof that it is a pressure-
system, necessitating the memorization of 
many code arrangements without rhyme 
or reason. On the surface, all may appear 
fairly satisfactory. On a record .chart rows 
of gold and colored stars might seem to 
signify success—but success in what? Are 
we training children in a memory skill 
essential for traffic policemen checking car 
licenses? Are we training future bank em
ployees for checking serial-numbers of 
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Is this the purpose of this form of 
drudgery in our sehools? 

There is a certain magnetic attraction 
about chanting in imison. Primitive people 
develop powerful voodoo cults with chant
ing as an important part of the ritual. In 
school it helps in learning multipUcation 
tables and is worthwhile in learning facts 
that are of benefit to memorize. Three 
times three is always nine, but c-a-t does 
not always stand for "cat." It has quite 
different pronunciations in Cathy, cater, 
vacation, catarrh and catch (silent "t"). It 
is fallacious to intimate any constancy 
about something tiiat is as variable as are 
the phonetic aspects of our language, in 
which patient guidance should be given. 

No Thinking is Required 

However, spelling out loud is so easy 
—no thinking is required, no planning is 
involved. It is so easy that non-participants 
in most school activities can join in with 
lusty vigor. And this drill, robbed of all 
meaning when sounds are unknown, goes 
on and on—at sehool and at home, since 
parents don't understand that times have 
changed. Before weekly tests much recit
ing is done with feverish anxiety. Who 
wants to write anything 20 times? And 
what happens? The child hears letter-
names, he is compelled to use letter-names, 
he begins to think in letter-names and 
there regression sets in. Letter-names do 
not help in word-attack! Not today! In 
former generations sounds were taught and 
had to be put to use daily to achieve any 
success with the difficult oral reading of 
that time. A streamlined vocabulary does 
not make such constant demands and so, 
even though an occasional phonetic exer
cise is indulged in, it is not enough to off
set the use of letter-names. Even children 
who had at one time received some 
phonetic training are bound to weaken in 
skill every time they are forced to spell 
aloud. When sounds fly out the window, 
skiU in oral reading suffers, and as tiie short 
vowel sounds are the first to go, die ability 
to tackle the longer multi-syllabic words 
of the intermediate grades diminishes. Is 
this what we want in our schools? 

Sight experts (who, as Dorothy Thomp
son points out, are only experts of their 

own metliod.s) say loudly and so often that 
one must not break up word-wholes, and 
that phonics does that. Let us look and 
see what happens in spelling out words? 
A simple six-lettered word like "."splash" 
now becomes six syllables, each one with 
a vowel, and expands to "ess-pca-ell-aye-
ess-aiteh." The pieces no longer are sim
ple, but are chopped into 20 letters, having 
eleven sounds! What has happened to the 
sanctity of word-wholes? Phonetically, die 
word "splash" has only diree parts and 
each of these is useful to know. It begins 
widi an initial blend of three letters in 
"spl," which blend starts many words in 
exactly the same way. It ends with "sh" 
which is not a blend, but an entirely new 
sound, called a "speech consonant," and 
this part is in a multitude of words. In 
the middle is a vowel, preferably called 
"Short a" to simplify things for the child; 
it is difficult, otherwise, for many children 
to keep the short sound clear in their minds. 
(For "Long a" say "a" as in "cake," but 
for "Short 3," u:je the sound as in "c5t," do 
not say "Short Aye.") The child who ean 
write "splash" with its phonetic parts in 
mind, can with little more effort learn 
"sphsli" and in making "splish-splash" is 
having fun with words! One way leads on
ward to a road of adventure, broadens the 
child's understanding of reading and spell
ing. The other way flattens the chdd's in
terest, makes school-work difBcult. It is 
the worm inside the apple, creating more 
havoc today than in tiie Little Red School-
house of old. It helps strew the way with 
more reading-wrecks, weakening children 
who are already weak in phonics. With 
this, the Case for the Child rests. May the 
decision be that spelling aloud is pcdagogi
cally unsound. May it decree that this 
slipshod method be banished from the 
elassroom, and hurled into the Never-Never 
Land of Guess and Gosh! 

Mrs. Gray is a teacher at Ocean Falls, 
where she has a Grade I class. She has 
made a study of the teaching of spelling 
and feels that "lip-spelling" is not the 
most satisfactory method of learning to 
spell. 
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D O R O T H Y B L A K E Y SMITH 

Fort Victoria, 1859 
From, a colored lithograph in the Proohicial Archives. This sketch jornis 
the cerdral portion of tlio "View of Victoria, Vancouver Island" pub
lished in London by Day ir Son, Lithographers to the Queen, on June 
13, 18B0, from a drawing made hy II. O. Tiedemann the previous year. 

IJrERMAN O T T O T I E D E M A N N , a 

native of Berlin and a civil engineer b / 
profession, ea ine to Victoria in 1858. As a 
member of \.\w Surveyor-General's Depart-
roeut he designed the first Legislative 
Buildings, later known as the Birdcages, 
and the Fisgard Lighthouse, completed in 
1860; but in the spring of 1862 he resigned 
liis government position in order to take 
part iu Alfred Waddington's scheme for a 
n o w and shorter route to the gold mines of 
the Cariboo. Despite the hazards and difli
culties which he encountered on an explor
atory journey, he reported to Waddington 
that a v/agon road was quite feasible, and 
by the end of April, 1864, a mule trail along 
the line which he had surveyed was almost 
completed. 

At the time of Confederation, when a 
trans-continental railway formed part of 
the terms of union, interest in the Bute 
Inlet route was revived, and for some six 
years the old trail was under consideration 
as a possible route to the coast. In 1872 
Tiedemann was in charge of ono of the 
many exploring parties, and in 1875 he was 
placed in command of a party specifically 
detailed to open the trail up the Homad)co 
valley from the head of the inlet. 

When die Fraser River route for the rail
way was finally chosen, Tiedemann re
turned to his practice as civil engineer and 
architeetin Victoria, designing there in 1888 
the Court House which is stifl in use. He 
died in 1891 at the age of seventy. His 
name is perpetuated in Tiedemann Creek 
and Tiedemann Glacier, up the valley of 
the Homathco. 

The original plan of Fort Victoria, 

founded in 1843 by Chief Factor James 
Douglas, called for a qtiadrangle some 300 
feet square, protected by two octagonal 
bastions three storeys high and surrounded 
by an 18-foot-high stockade, inside which 
were eight buildings eaeh 60 feet long, in
cluding "an Officers' & main house," store-
liouses, and accommodation fcr the men. 
Soon other buildings were erected outside 
the pickets and, in 1847, the stockade had 
to be extended to the north some 150 feet, 
so as to enclose the whole establishment 
once more. A new bastion was then re
quired at the north-east corner, and at the 
.same time the old south-west bastion, 
clearly visible in the sketch at the right of 
the stockade, was rebuilt. During the next 
decade the need for protection from the 
fort gradually diminished and by the end 
of 1864 practically all traces of the old Hud
son's Bay fort had disappeared. Tiede-
manii's drawing is of special interest be
cause it is one of the last sketches of 
Victoria to show the fort intact. 

To the left of the stockade may be seen 
the red brick police barracks, constructed 
in 1859, and on the hill behind stands the 
Victoria District Church, opened for wor
ship in 1856, re-named Christ Church after 
the London parish of its first clergyman, 
die Rev. Edward Cridge, and consecrated 
in 1865 as the cathedral church of the dio
cese of Columbia. Across the harbor, in the 
left foreground, are the long, low houses 
characteristic of the Coast Salish Indians. 
The large ship anchored to die right of the 
fort is the British steamer Forwood, which 
in 1859 made an unsuccessful attempt to 
break the American combine in coastwise 
shipping. 
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G. A. Fergusson Memorial Award 

Nom'inalions for the G. A. Fergusson Award are called 

for by the British Columbia Teachers' 

Federation 

The conditions provide that the award shall be made annually 
to the Federation member (or ex-member who is no longer 
eligible for membership), or to a member-Association, who or 
which has made, in the judgment of the Trustses, an ovitstand-
ing contribution to education. 

Nominations of candidates for the awards may be made by 
any Federation member or by any Local Association of the 
Federation. Each nomination should be accompanied by a 
description of the work for which the award is claimed and 
supporting evidence should also be sent. Meritorious work on 
behalf of the Federation or any Local Association may rightly 
be included. 

Nominations must be received by the General Secretary at 
the Federation office, 1815 West 7th Avenue, Vancouver 9, 
B.C., not later than February 20, 1959. 



.COLOR F/fp%. COLOR EXPERTS 

A SURE SHOT IN THE D A R K . . . 

Y o u can "d is t in
guish" between col
ors even when you 
are b l i n d f o l d e d . 
Tests have been 
made that prove it. 
Try i l ! Have your 
eyes b l ind fo lded . 
Then hold your arms 
straisht out in front 
of you. A strong red light wil l make 
your arms spread apart...green light 
will make your arms move closer to
gether. And while it's happening you 
may not even be aware of it. But 
you want to have both eyes open when 
choosing artists colors. You will when 
you depend on Sargent Artists' Colors 
— produced by color experts. We have 
spent years specializing in the pro

duction of color ma
terials and it is this 
e x p e r i e n c e a n d 
know-how lhat goes 
into every Sargent 
tube and jar making 
them the pe r fec t 
partner for your cre
ative talent. 

The same care, craftsmanship and 
experience which goes into making 
quality professional artist colors is 
utilized to produce the finest line of 
Classroom Colors and Materials avail
able — Sargent Colors. . . Crayons • 
Chalks • Poster Colors • Clays • 
They're first choice in the classroom 
for built-in quality, creative use and 
solid value at modest cost. 

SARGENT COLORS. LTD., 266 KING STREET WEST. TORONTO 2B. ONTARIO 


