


S O C I A L S T U D I E S T E X T S 

THE MOUNTIE 
THE RANCHER 
two new titles 

in the CANADIANS ALL SERIES 

75c each 
(postage extra) 

This series of attractive weW-
designed primary Social Studies 
books presents stories ot the men 
and women who perform essential 
services in the community. O p 
posite each page of large-print 
text is a full-page photograph 
especially suited to children in 
Grades I - III. 

in the same series: 

THE DENTIST 
THE AIR PILOT 
THE FIREMAN 
THE BUS DRIVER 
THE POLICEMAN 

THE BAKER 
THE MILKMAN 
THE ENGINEER 
THE POSTMAN 
THE SHIP'S CAPTAIN 

70c each 
(postage extra) 

TOTEM, TIPI 
and TUMPUNE 
Stories of the Canadian Indians 

by Olive Fisher and Clara Tyner 

Children in Grades III to VI will be 
enthralled by this beautifully illus
trated book on the Indians of 
Canada. Its pages show hov/ 
amazingly varied was the life of 
the Indians In the different tribes 
to be found between the two 
oceans—the seafarers of the Paci
fic Coast, the Rocky Mountain 
dwellers, the horsemen of the 
plains, the hunters of the eastern 
forest. 
This book provides an Insight into 
the way of life of the Canadian 
Indian—as it was at the corning of 
the white man and as It is devel
oping today. 
Beautifully detailed illustrations in 
black and white by Annora Brown 
supply a wealth of information on 
Indian art, handicrafts and the 
Items of dally living. . 

Price: $2.75 
(postage extra) 

J. M. DENT & SONS (CANADA) LIMITED 
1300 Robson Street Vancouver 5 British Columbia 
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B. C. T. F. 
CREDIT 
UNION 

96 East Broadway 

V A N C O U V E R 10, B.C. 

We have paid 3 % compound in
terest on share accounts since 
incorporation and our directors 
recommend an increase to 31/2% 
as from January 1, 1956. 

You do get dollar for dollar free 
insurance on money deposited 
in our share and checking 
accounts. 

You can deposit funds with us 
by mail. 

We do have tunvenient business 
hours: 

9:00 - 5:00 Tuesday - Friday 
9:00-1:00 Saturday 
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The Cover 
Emer-<ld Lake is set deep 
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This new Nicholas Morani 
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BA. 3139 1644 West Broadway, Vancouver 9, B.C. BA. 3130 

Manager's Hours: 4:30 p.m. - 5:30 p.m. Monday to Friday 
10:00 a.m. - 1:00 p.m. Saturday 

A Fairy Tale 
Once upon a time (a proper beginning) a building co-operative 

with headquarters on Broadway had more money than it could use. 
(A likely story—it proves this to be a fairy tale.) The directors were con
cerned because the money was eating its head off at 6% interest. But 
a great shortage of houses for teachers developed. (As this is a standard 
situation, the tale must be true, not fairy.) A flood of applications wiped 
out the Co-op's surplus funds and no funds were ever surplus again. The 
directors were concerned because of their limited ability to care for the 
shortage of housing. 

The Co-op had committed all anticipated revenues for 1956 by 
September i. Many applications for loans have been received since then. 
Many investors have found their dream home and required their invest
ment on short notice. 

There is a moral to our story. (Gadzooks, a fable, not a fairy tale.) 
Indeed, there are a number of morals. 

If you are planning for a home, become a member of the Co-opera
tive. Invest in Co-operative Loan Certificates and you create a priority 
for financing. Get your application for assistance in early. 

B.C.T.F. Co-operative Loan Certificates-a secured investment. 
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PICKING THE PRUir 
MATERIALS NEEDED: Cordboard, String, Paste, 

SARGENT Hexagon Crayons. 

As much an arithmetic game as an art activity, 
this project begins by cutting a large fruit tree 
out of cardboard, coloring it, and putting it on a 
cardboard easel so it can stand as shown in sketch. 
Next, draw apples, pineapples, peaches, oranges, 
etc., color thom appropriately with SARGENT 
Hexagon Crayons, paste them on cardboard and cut 
them out. On the back of each fruit attach a folded 
slip of paper bearing a number problem (5 + 3=?). 
Attach a string to each fruit and hang it on the tree. 

Now choose up sides to play. As each child 
picks a fruit, he must read the problem 
on the back of each fruit and give the 
answer. If he cannot answer correctly 
and promptly, he must replace the fruit 
on the tree. The side collecting most fruit 
is the winner. 

We hope this imai/iniUive suyyestion will prove 
helpful to you...and enjoyable to your pupils. In 
all your classroom projects, remember to use 
SARGENT Hexagon Crayons . . . ihe non-toxic, 
non-smudging, 7ion-rolling crayons that give you 
16% MORE CRAYON. 

I SARGENT COLORS, LTD. 
I 244 KING ST. WEST, TORONTO 2B. ONT. 
I Pleaie send me your FREE "Teachers' Pets" 

booklet of classroom proiecls. 
NAME.. — 
SCHOOL NAME-
GRADE TAUGHT-
ADDRESS 
CITY _ P R O V . . 

I 
COLORS /LIMITED 

244 KING ST. WEST 
TORONTO 2-B, ONT. 

SEND fOR fREE P R O j S a BOQKiET! 
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G.A.Fer§ussoR Memorial Award 
Nominafions for fhe G. A. Fergusson Award are called 

for by fhe Brif'isb Columbia Teachers' 
Federation 

The conditions provide that the award shall be made annually 
to the Federation member (or ex-member who Is no longer 
eligible for membership), or to a member-Association, who or 
which has made, In the judgment of the Trustees, an outstand
ing contribution to education. 

Nominations of candidates for the awards may be made by 
any Federation member or by any Local Association of the 
Federation. Each nomination should be accompanied by a 
description of the work for which the award Is claimed and 
supporting evidence should also be sent. Meritorious work on 
behalf of the Federation or any Local Association may rightly 
be included. 

Nominations must be received by the General Secretary at 
the Federation office, 1644 West Broadway, Vancouver 9, B.C., 
not later than February 20, 1957. 
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the \^ditor comments' 

Trustees Must Realize There 
Will Be Competition 

O M E school boards in this province 
seem to have the idea that they can 

prevent or limit salary increases by agree
ing not to compete among themselves i o r 
the available supply o f teachers. In four 
areas local association .salary committees 
have been told by their school boards that 
they must negotiate with the salary com
mittee of the zone trustee organization. No 
competition within the zone would seem 
to be the manoeuvre. After that, no compe
tition among zones, then a provincial 
salary scale. 

The tactic is in itself unworkable. Local 
sehool boards themselves must by law 
make salary decisions affecting their own 
school districts. They cannot delegate their 
final responsibility in this matter to some 
outside agent. Teachers in their turn will 
generally vest confidence only in their own 
association representatives appointed and 
instructed directly by themselves. Negotia
tions cannot be effective when the parties 
doing the negotiation have no power to 
make a binding settlement. Experience 
witli zone negotiations in B.C. proves this 
point. They have not been satisfactory 
from the teachers' viewpoint. 

The point we wish to emphasize, how
ever, is that trustees conceivably can en

force a no competition policy among them
.selves but only by doing grave injury to 
the whole educational system for years co 
come. For competition in a free enterprise 
system cannot be denied. 

If teachers' salaries do not reasonably 
match the offerings in other professions, 
students will simply shun teaching. Once 
again teaching will be regarded only as a 
stepping stone to other vocations. Some of 
our very best people will be attracted away 
from teaching by business or industry. 
Those who love teaching so much that they 
would not consider doing anything else 
will find they can realize their ambitions 
elsewhere, where their worth will be more 
tangibly appreciated. 

At the secondary level teachers' salaries 
in Ontario are quite typically about $1000 
per year higher than in British Columbia. 
In the State of California, $7,000 per year 
is a fairly common maximum for straight 
high school teaching. University graduates 
iu business and industry this year are be
ing offered $4,000 or more to start and can 
reasonably look forward to at least $6,000 
after six or seven years of service with no 
limits after that. It is in these areas tliat 
competition will be evidenced. These cold 
facts will doom any no competition policy. 

No Terminal Course 
FO L L O W I N G the Trustees' Convention 

in September considerable newspaper 
publicity was given to a statement attri
buted to Dr. J. F . K. English, Assistant 
Deputy Minister of Education, that there 
will be terminal courses at Grade 10 for 
those students not desirous of or capable 
of completing the regular secondary school 
programme. 

Dr. English has informed us that the 
remark attributed to him was taken out 
of context and was so reported in the news
papers that a completely erroneous conclu
sion was readied. 

Dr. English has advised us that the De
partment of Edtication has no plans along 
this line. 

DECEMBER. 1956 
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Actuary h'ecouiiiicnds 

Pensions 
n p i I E Actuary's Triennial Report on onr 
JL jiciisioii plan recently received recom
mends an increase in service pension rates 
to $36 per year for each of the first twenty 
years of service and $48 per year ovtu-
twenty. This is an increase over the pres
ent .•̂ 30 and $40 rates. We expect the nc!W 
rates to become effective on July 1, 1957. 
They will apply to curnnit pensions. 

The service pension fornuilae from 1941 
(when our present act came into operation ) 
and the present are; 

Aiuuial scr\'icc jjcnsidii 
for each year ot service 

I'eriod Isl^O years .Afler 20 years 

Jan. I, I'MI, lo ,\tar. .W, I<I;-|I....SIK $12 
Apr. 1, lfl.")l. to ]un. yO. i;)r)2.... 21 21 
Inl. 1, li)r.2, U) 'lun. 30. l<),-.t... 30 ,37.r,0 
Inl. 1, lo jnl. I, lil.lT 30 10 
(ul. 1, l<l.-i7 (proposed) 3(i 18 

Selection of Plan of Payment 
All calculations in our pension plan are 

made on the assumi^tion that the allowance 
will be paid on the single life plan. We 
may have our pension paid for a guaran
teed term (5-year, 10-year, 15-year), on 
joint life and last survivor basis or any of 
these combined with a temporary annuity 
to age 70. At present, we must select our 
plan of payment by the end of the school 
year in which our sixtieth birthday occurs. 

We have opposed the present procedure 
because it means that teachers retiring at 
age 65 are forced to select their plan of 
payment five years before retirement, at 
age 64, four years, and so on. 

The actuary has suggested that the pro
cedure be that all teachers select a plan 
of payment in their 59th year, but be 
granted the privilege of changing their 
plan provided the change is made at least 
one year before their retirement. 

Funding Method 
Most teachers are under the impression 

tliut our pension plan is "iulh' ftmded" and 
think that because it is fidiy funded, pen
sions are lower lhan the)' oihcrwisc could 
be. They consider "fully funded" to mean 
that tlic plan has been so financed that, il 
all contributions wore to cease loday, 
enougli money has gone- into the fund 
that when every person now leaching 
reaches age 60 in turn the scheme would 
be able to pay each a pension based on his 
years of service and his contributions made 
to the time the act was suspended. 

This is what the actuary says about the 
present funding method: 

"The fiuiding method employed in the 
current and the 1952 valuations is less con
servative than a full reserve method. It is 
one in which, in effect, the 'deficit' is 
frozen by providing enough money each 
year to pay the interest on it. 

"Under this method, it is assumed that 
the 6'/r employer and the I'/i teaeher con
tribution will continue in perpetuity. 
Credit is taken for a certain portion of fhe 
contributions that will be made on account 
of new teachers appointed in tho future. 
It \\'ill work satisfactorily so long as the 
aggregate payroll is not reduced, the age 
at which future new teachers enter service 
does not advance and the withdrawal and 
interest rates do not go below their present 
levels. It is our opinion that these condi
tions will be satisfied. But we must .stress 
that it is a delicate method of financing 
and we shoukl not take credit for the 
margins that would arise from the expected 
future increase in the munber of teachers 
imtil such increases actually take place. In 
the meantime such margins should be re
garded as a safeguard for the success of 
this financing method. 

"In a full reserve method of funding, no 
credit would be taken for contributions to 
be made on account of new teachers ap-
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pointed ill tlie I'litiiic. Under a full reserve 
method, the snrphis of $16,678,000 shown 
in the 1955 valuation baliuice sheet would 
he transforni(!d into a deficit of $9,708,000. 

"In a pulilic pcn.sion plan of ica.soiial)lc 
magnitude such as the Teacher.s' Pensions 
Plan, we thinic that the above perpetuity 
method of financing is .sound and is a good 
one provided thut all parties, including the 
teachers, employers and the Government 
understand that; (a) the service pensions 
provided under the plan depi;nd on the 
continuation in perpetuity of the 6^. em
ployer contributions and the special 1% 
teacher contribution, and (b) in the un
likely event that these contributions are 
terminated at any time — for e-vample, if 
the plan is wound up — there would not 
be enough funds on hand to provide all 
the accrued pensions to that date of active 
employees." 

Retirement Annuity Account 
The actuary has recommended that the 

method used to determine retirement an
nuities should be changed from the pres
ent fixed benefit to a money purchase plan. 
Delegates to the 1957 Annual General 
Meeting will be asked to accept or reject 
this recommendation. 

Here is the actuary's explanation and 
recommendation: 

"Under the Act, teachers must contribute 
at least 5% of earnings to the Retirement 
Annuity Account. These contributions are 
used to provide annuities at retirement age 
or widows'or disability annuities in the event 
of death or disability before retirement age. 
The amount of the annuity is determined 
at the time contributions begin using con
tribution rates approved by the Commis
sioner. Because of improving jnortality 
and declining interest rates, monthly con
tribution rates for new purchases were in-
increased twice since 1941. Current rates 
are redundant (somewhat higher than 
necessary at present) in order to offset the 
inadequate rates for purchases under the 
preceding two tables. 

"The present rate structure is inequitable 
since some teachers pay more for the same 
annuity than other teachers (because since 
1941 teachers have bought annuities under 
three rates — changed to offset projected 

deficits in the annuity account). These in
equities can be overcorno hy reorganizing 
the retirement iiiiiuiity account into a 
'money purchase' plan. Under such a plan 
an account would be kcjit for each tcaclier 
which would bo credited witli all his con
tributions and the actual interest earned 
on his credit in the retirement annuity ac-
cor.nt. At death, disability or retirement, 
the credit would he converted into a 
monthly annuity on the basis of tables then 
in use. On withdrawal from employnient 
the credit would be paid in cii.sli to the 
teacher. 

'Tf such a plan is adopted, the existing 
credit of each teacher can be equitably de
termined on the basis of the actual con
tributions made by such teacher up to.the 
date of the change, adjusted for interest 
earned and death and disability benefits 
paid. 

"The following schedule compares, for a 
typical case, the retirement annuities under 
tlie present plan with those under a money 
purchase plan, assuming a 3'/i% interest 
rate during the contribution period and the 
current evaluation basis for conversion at 
retirement age 60. 

S C H E D U L E 5. 

S "I !2 C Ul rt 

III 
•c £ '3 -2 

S 8 S < 

1.5̂  2 
3 _, 
C Ol 
re — 

II i i 
rt C 

1. New male teacher entering service at 
age 25. 

25-29 $320.00 $16.00 $48.63 $57.52 
30-34 400.00 20.00 9.71 11.22 
35-39 480.00 24.00 7.59 8.54 
40-44 520.00 26.00 2.85 ' 3.12 
45-59 560.00 28.00 2.02 2.15 
Retirement annuity 

at age 60 70.80 82.55 
2. New female teacher entering at age 20. 

• 49.98 
13.24 
5.17 
3.93 
1.21 

73.53 
on page 131 

20-24 240.00 12.00 43.64 
25-29 320.00 16.00 11.76 
30-34 360.00 18.00 4.67 
35-49 400.00 20.00 3.62 
50-59 440.00 22.00 1.17 
Retirement annuity 

at age 60 64.86 
Continued 
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A Philosophy 
of 

Education 

ED U C A T I O N i.s a biological process. 
Children's bodies and minds grow 

like other living organisms. Learning, 
which is the evidence of the growth of the 
mind just as stature is of the body, develops 
in a biological fashion. From this statement 
several implications naturally follow. Chil
dren's minds grow by themselves, at their 
own rate, in dieir own way, rather like 
plants grow. Teachers cannot make minds 
grow. They can only arrange conditions 
so that children do the growing themselves, 
naturally and healthily. Education is there
fore not to be compared with any mechani
cal process. Food cannot be pumped into 
a plant to make it grow. Children's minds 
are not receptacles into which to pour 
facts for storage. Nor is education to be 
compared with building XJrocesses. People 
often talk of laying foundations in educa
tion, or of building from the floor up, or 
of putting one brick on another. No such 
mechanical concepts of education really do 
justice to the enormously intricate and 
amazing complex growtli of the mind. 

Living things grow of tlieir own account. 
They absorb food it is true, but only in 
certain forms and in certain ways. More
over mere absorption of food is not the 
same as growth. The food of a plant has 
to be dissolved in v.'atcr before it can be 
absorbed. Information, ftiCts or evidence, 
which may be thought o': as food for the 
mind, are usually taken in and absorbed 
best when they are nmde interesting. Inter
est is the means through which information 

Thoiiglits on the growth of 
children's minds and ihe 
waij in which theij must he 
nourished so that an educated 
adult develops. 

N E V I L L E V. S C A R F E 

can be made palatable to tlie mind. Inter
est denotes a receptive frame of inind, a 
willingness to learn, though not necessarily 
the will to learn. 

This analogy of the way in which food 
is absorbed by plants and animals may be 
carried further. At dill'crent stages in die 
growth of a plant, animal or child it is 
necessary to supply different types of food. 
Small babies can absorb milk but not beef 
steak. So it is with knowledge. Certain 
types of information arc unsuitable at 
particular ages. Children arc able to under
stand descriptions before reasons. They 
are able to think about concrete situations 
before abstract ideas. 

Information Transformed 
Having taken in food, plants and animals 

then bansform it into other substances and 
into energy by means of processes known 
as digestion. By this transformation the 
food is made of use to diem. Minds take 
in information and, by processes known as 
thoughts, transform it into wisdom. Food 
is little good to a plant unless it is digested 
and used to promote growth and health. 
Information and facts are of little use 
unless tliey are critically and carefully con
sidered and used for enlightening and en
larging the powers of the mind and for 
producing civilized behaviour. 

Because children are animals and be
cause their minds are living and growing, 
so teaching must be a profession akin to 
that of a gardener. The teacher cannot 
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just build one cell on anoiher lo make the 
organism grow. The method is nuieh 
subtler and much more roimdabout. Tiie 
gardener has to plant his seed at the 
proper time and under good conditions so 
as to encourage the plant to grow to 
matiuity of its own accord. He may water 
the ground just as a teacher tries to make 
facts more easily absorbed by using inter
esting methods, but whatever the teacher 
does it is the child who has to do tlie 
absorbing and digesting, the midcrstunding 
and thinking, by himself and for himself. 

As with all analogies, however, thai of 
the gardener breaks down if carried too 
far. Plants have a special yearly cycle but 
I n children the development of the mind 
is a continuous process lusting over many 
years and is not governed by any annual 
cycle. Children are born at any time of the 
year. Growth from birth to maturity must be 
tliought of as a whole and as a complete 
process just as the annual growth of a 
plant is a complete process. StudenLs at 
school must be seen as growing beings and 
their full school life must be seen as a 
whole, not as a series of equal discon
nected annual jumps. 

Rates of Growth Differ 
A gardener does not and cannot make 

some of his plants mark time, stop grow
ing, or grow sideways to await those that 
cannot grow up at the same rate. Nor 
does he mtike those that grow slowly go 
back and do their growing all over again. 
Plants are not all made to do just so much 
growing in any given period. Some grow 
bigger than others, some complete their 
stages of growth more rapidly. So it is 
with children. 

Children's bodies do not necessarily 
grow quickly because they eat large 
quantities of starch and protein. Growth 
of the body is much more closely related 
to the quality of the food and to the 
balanced nature of the diet. It is still more 
closely related to the efHciency of the 
digestive system. Physical growth, there
fore, is not to be measured in terms of the 
amount of food eaten but by reference to 
tlie measurement of height and weight 
which are the results of digesting food. 
Physical growth has also to be healthy 

growth, and that is often fostered liy the 
amount of energy expended in exercise. 
Growth is therefore promoted not only by 
what a child digests lint also by what he 
gives oul in the form of energy. 

In like manner, growtlt of the mind is 
not to bo measured by tho ninnber of 
facts taken in. Of eourse, menial growth 
cannot occur at all without some informa
tion, bul it is important to emphasize thai 
tliialily is as imporlant as quantity, and 
that a properly balanced supply of fads is 
very important. High quality food contains 
vital life-giving vitamins. High quality 
factual knowledge is lively, vital, real and 
closely connected with the life of the child. 
In the mind, facts have to be transformed 
by thought into ideas and wisdom. Ihis is 
like digestion in IIK; body. To test the 
growth of the mind it is necessary, there
fore, to test the wealth of ideas which 
the child has, and his ability to apply 
knowledge, whicli is wisdom. More than 
that, the healthiness of the mind must be 
assessed by testing the extent to which 
civilized behaviour and desirable attitudes 
have been achieved. It is also important to 
realize that the mind grows tlirough 
healthy exercise and through what it gives 
out as well as by what it takes in. This is 
akin to bodily exercise and play which 
promote health. 

Growth Depends on Balance 

During the intake process both body and 
mind are operating in a very scientific 
manner and tend to obey certain known 
laws. During the process of giving out 
energy, the activities take on the character
istics of each individual human mind and 
express the creative spirit and art that is 
within it. Grovvth of children's bodies re
quires a good balanced diet, an efficient 
digestive system and active creative play. 
Growth of children's minds requires a good 
balanced diet of properly selected and 
ordered facts and experiences, an efficient 

Dean Scarfe, head of the new College 
of Education, made this address at the 
University of Manitoba in 1952. The 
second section will appear in the Janu
ary issue of The BC. Teacher. 
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thinking jiroooss, and opportunities for 
creative and artistic expression. Tho impli
cation of this; part of my address is that 
the lecture and textbook method of teach
ing is quite unnatural and ignores the fact 
that children are human and living 
organisms. If I may employ a slang but 
expressive term recently iised by Professor 
Morton, the "stuff and vomit" system of 
education will not do, Thinking is not to be 
confused with memory. Education is not 
merely instruction. Method is far more 
important than matter. Ideas and ideals 
are more important than facts. 

A Biological Process 

I now come to my second main idea 
which develops quite naturally from the 
hyxoothesis that learning, or the mind's 
growth and development, is a biological 
process. Suflicient has been said to show 
that learning is not a single simple opera
tion, rather that it is very complex and has 
both a scientific and an artistic element. 
It is, in fact, not complete or adequate 
unless both elements are present. It is 
certainly true that other elements are also 
involved but it wfll be easier to expound 
the scientific and the artistic elements by 
taking an illustration. 

When young children aged eight or nine 
are taken on their first real visit to an air
field they are entranced by the experience. 
There is no lack of interest. An enormous 
number of facts are taken in and a multi
tude of questions are asked as tlieir minds 
try to understand the whole complex opera
tion of air travel. Thinking and understand
ing proceed at a very rapid rate. On the 
return home it will not be long before 
ominous noises indicate that the kitchen 
or the basement is being rapidly trans
formed into a miniature airfield crowded 
with imaginary aircraft and people. Learn
ing about air transport is still going on. 
The children are recreating the original 
scene in their own way. The many im
pressions that they obtained at the airport 
would be lost if they were allowed to re
main for long as abstract impressions only. 
They clearly want to remember and learn, 
and, in order to make the original learning 
effective and lasting, they are again putting 

the experiences into more concrete form 
by re-enacting somo of those scenes. 

Other children will sit down and uso 
plasticine or clay to remake the airport. 
Others will draw and paint, but whatever 
each child feels impelled to do, the 
recreated scene will never be an exact 
replica of the original. The process of 
thought will have selected and rearranged 
the exporiences. Still more important, the 
imaginative play or the clay models or the 
paintings will have the added element of 
the child's own feelings and emotions. The 
paintings will in fact be both original and 
creative as well as recreative. 

Tho feelings of the children when diey 
first went to the airport were a very im
portant part of their learning. Their under
standing was partly intellectual and partly 
emotional. Their play at home is again an 
expression of their emotional and intel
lectual learning. 

On the original visit to the airport the 
children's battery of questions were highly 
tinged with a purely intellectual element 
as if they were bent on a scientific enquiry 
or a voyage of e.xx l̂oration. Their ques
tions were often searching and their 
curiosity was essentially the same a.s 
scientific research. 

When new things are first learned tlirt 
mind operates largely on the purely in
tellectual level and follows a scientific 
research procedure. People are relatively 
unaware of the emotional impressions they 
are also receiving through their senses, but 
it is certainly true that unless they do have 
some emotional feelings as well as an in
tellectual impact from initial experiences 
learning is likely to be shallow and 
incomplete. The thought processes, and 
the understanding that follows thought, 
should help to make peoiole aware of the 
feelings associated with experience, but, 
in order tliat the awareness of feeling is 
fully conscious and that the intellect com
pletes its mastery of ideas, it is necessary 
to provide opportunities for the recreation 
or expression, in visible or audible form, 
of the original exoeriences. In this way the 
mind grows and this way a child de
velops civilized i.-<riure behaviour and de
sirable personal qualities. 

Contin ied on page 145 
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Gold Into Dross 
T H E O D O R E P E T E R S O N 

Teachers are human beings and should write like 
human beings 

IF over coffee you asked Emma Pace of 
Red Gap High School to describe her 

favourite pupil, she might reply something 
like this: "Why, George is a bright boy, a 
tall, quiet chap who plays football. He 
holds down an after-school job as clerk in 
a drug store." 

But, if you asked her to describe him in 
a teachers' professional journal, her reply 
would come out tliis way: "In regard to the 
pupil under discussion, he is distinguished 
by his inteUigence, is tall in height and 
quiet in manner, and engages in athletic 
activities. His extra-curricular employment 
consists of a position as a purveyor of sun
dries at a druggist's establishment." 

Thus can writing for print, like an al
chemist's lodestone in reverse, transform 
gold into dross. It can change amiable 
teacher into aurtere educationist, his prose 
from simple, understandable English into 
a soggy gray mass of unintelligibility. His 
efforts at communication result all too 
often in excommunication. 

Teachers—and even school administra
tors—are human beings. And they read like 
human beings. They'll settle down in their 
spare time with their professional journals, 
flip through the pages, stop here and there 
as something catches their fancy, and give 
it a try. But only the most dedicated educa
tionist, tired at day's end, would plow to 
the end of an article as needlessly obscure 
as this fairly typical passage from a teach
ers' magazine. 

T h e objectives for the organization of suchi 
dubs would be botli to motivate appropriately 
selected individuals toward future endeavour and 
study In essential scientific areas, and to pro
vide a nucleus group of-, individuals charged with 
the continucus orientation of our youth on 
scientific progress. Such orientation should be in 
icnns of the functional significance I h c progress 
has to society. 

Elements of Good Writing 
Since teachers read like human beings, 

authors addressing them should write like 
human beings. After analyzing the prose 
in some tliree score teachers' magazines 
this past summer, I've concluded that it 
lacks perhaps a half dozen elements of 
good writing. 

Economy 
For at least three reasons, you should 

make every word in your article pull its 
full weight. One is consideration for your 
reader; courtesy demands that you trespass 
on his hospitality no longer than necessary. 
Another is that space is limited; the need
less words with which you pad your article 
may deprive some other author of his 
chance to speak. Still another, and most 
important, is that emphasis demands 
economy. You can't make your point em
phatically if it is hidden in a cotton ball of 
words. 

Several stylistic failings contribute to 
wordiness. One is using the noun jihrase 
instead of the gerund. For example, a 
teacher will write "in the preparation of 
lessons" instead of the briefer "in preparing 
lessons." Another common faidt is using a 
verb phrase instead of a verb, as for ex
ample, "reached the conclusion" instead of 
"concluded," "made the assumption" in
stead of "assumed." 

Dr. Peterson is a professor of journalism 
at the University of Illinois. He was con
sultant for the course in Educational 
Publications at the A T A Banff Confer
ence. Dr. Peterson also served as con
sultant at the E.C.S. Workshop held in 
June at U B C . 

Reprinted-from The ATA Magazine, October, 
19.-)6. 
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But the big devil is the phrase that does 
the work of but a single word. As an editor, 
I've a mental list of some 50 such phrases 
which trigger my blue pencil into action. 
Space forbids listing tliem all, but the fc".-
lowing should give you a start toward com
piling your own list: "at the present time" 
instead of "now," "in spite of the fact that" 
instead of "altliough," "in the event that" 
instead of "if," "it is probable that" or "it is 
not unreasonable to suppose" instead of 
"probably." 

Strong Verbs 
Verbs, someone once remarked, are the 

engines that power your sentences. Surely 
one cannot write strong sentences without 
using strong verbs. Many an otherwise 
good sentence sags because the author has 
used that deterrent to economy, the verb 
phrase, or circumlocution. Thus an author 
will write, "The new regulation made itself 
felt by lowering the average teacher's take-
home pay." Anything that lower's the 
teacher's take-home pay, we can grant, has 
"made itself felt." If we replace lhat verb 
phrase with a single aiipropriate verb, our 
sentence becomes, "The new regulation 
lowered the average teacher's take-home 
pay." Likewise, an author will write, "The 
lesson served the purpose of causing i^upils 
to think for themselves" instead of the 
stronger, "The lesson made the pupils 
think for themselves." 

The passive verb seems almost as indis
pensable to the writer of educational prose 
as do such models of ambiguous jargon as 
"school situation" and "pupil-oriented." 
"The lessons were enjoyed by the pupils," 
he writes, or, "The work was done by a 
committee"; never, "The pupils enjoyed 
the lessons," or, "A committee did the 
work." The writer should prefer the active 
ver'o to the passive if only because it helps 
him observe a third element of style. 

Personal References 
Teachers, who deal with people all of 

their professional lives, seem oddly reluc
tant to include them in their sentences. In
stead they make ideas, highly abstract 
ideas, the heroes of their sentences. "Re
fusal of employment of married teachers 
continues in some districts," they write, in

stead Oi the more personal, more natural, 
"Some school boards still aren't hiring mar
ried teachers." Or again they will write, 
"Studies have been made of the factors 
considered in ihe problem of choosing a 
lifetime vocation," instead of the more 
personal, "Research workers have studied 
the points that people consider in choosing 
their life's work." Teachers could advance 
the cause of readable prose by a decade 
if they woukl never use the words "factor," 
"condition," and "problem" in anything 
they write. 

Concreteness 
Writing concretely is a virtue, for con

creteness gives your prose strength, vivid
ness, and action. Learn to prefer the con
crete noun to the abstract, woolly noun, 
the specific verb to the general verb. 

Here's a paragraph chosen at random 
from a teachers' journal. 

T h e conclusions point up lhal ihe high socio-
nietricilly status cliildren are characterized by 
certain strong social assets rather than by the 
absence of negative behaviour factors. 
What, pray, is a "high sociometrically 

status" child? What does the author regard 
as "social assets," as "negative behaviour 
factors"? 

To be sure, most teachers do not load 
on tlie ab.straetions quite so heavily as tliat; 
their prose is more on this line: "Unsettled 
economic conditions were a factor in caus
ing teaehers to utilize the services of their 
credit union offices as a means of solving 
their personal financial problems." If we 
trade the abstract for the specific in that 
sentence, we get: "In those lean years, pay 
cheques came seldom if at all. Teachers 
flocked to credit union offices for money 
for groceries, rent, doctor bills—all of their 
personal needs." 

The specific verb will give your prose 
action. Let's take the following sentence 
as an example: "She entered the room." 
Now, for "entered"—a general verb—try 
substituting the verb that most accurately 
describes just how .she got into that room 
-"skulked," "trudged," "wiggled," "loped," 
"waddled," "sailed," "skipped," and so on 
through Roget and Webster. 

Simplicity 
Simplicity as an element of writing em-
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braces many things. In a way, it is hard to 
divorce it from tlie otiier elements we've 
been talking about. Indeed, simplicity is 
one of the net results of putting those ele
ments into your writing. 

Simx^hcity involves avoiding extraneous 
ornamentation, die high-flown jihrase, the 
elegant phrase, which some authors still 
regard as the mark of good witing. Sir 
Arthur Quiller-Couch spoke wisely and 
well when he said: "Whenever you feel an 
impulse to perpetrate a piece of excep
tionally fine writing, obey it wholehearted
ly—and delete it before sending your manu
script to press." 

One foe of simplicity is circumlocution. 
Some writers can never call a spade a 
spade; for them it is "an instrument with 
wooden handle and metal scoop used in 
conveying dirt, gravel, and debris and in 
performing sundry other tasks." For diem, 
old teachers never die; they "pass to their 
eternal reward." For them, women never 
have legs; tliey have "netlier limbs." 

Another foe of simplicity is the elegant 
word rather than the simple word which 
best conveys one's meaning. For many 
teachers turned writer, a meeting never 
ends; it "terminates." Classes do not begin; 
they "commence." 

Simplicity was the virtue Somerset 
Maugham had in mind when he remarked, 
"It's better to bo bald than to wear a curly 
wig." 

Emphasis 
Finally, writing should be emphatic. It 

should make the points that the author 
wishes to make, for the communication of 
ideas, information, or both is the aim of 
most articles in teachers' magazines. Like 
simplicity, cmijhasis is not an element unto 
itself; it is the result of inchiding the other 
elements in one's writing. Yet certain tech
niques of sentence construction can make 
for emphasis. Alliteration, repetition, bal
ance, proportion, position — all of those 
things can contribute to emphasis. 

In talking about those elements of good 
writing, I'm aware that I've committed a 
pedagogical sin: my categories are not 
mutually exclusive. As I've indicated, sev
eral of those elements overlap. The econ
omical writer probably will be a simple 
writer and an emphatic one. But all of those 
elements do provide an answer to the 
question, "Need teachers' writing be dull?" 
As an educationist would say, "The answer 
is in the negative"; as we human beings 
would put it, "No." 

Pensions Increase 
Continued from page 123 

"The present retirement annuity plan 
offers definite guaranteed annuities at mini
mum retirement age and disability and 
dependents' annuities related to the retire
ment annuities. However, the existence of 
the guarantee has compelled the actuary 
to adopt relatively conservative bases to 
compute the contribution rates. 

"Unquestionably, a money purchase plan 
will result in benefits that are somewhat 
larger and more equitable than the present 
fixed benefit plan. The withdrawal benefit 
under a money purchase plan may be the 
contributions made by the teacher and the 
actual interest earned on these <x)ntribu-
tions. 

"Accordingly, I urge the consideration of 
a change to a money purchase plan. Its 

adoption would eliminate the misunder
standing arising under the present plan 
and its serious inequities." 
A Renewed Interest 

Many associations have recently devoted 
a full meeting to a discussion on pensions 
and others are planning to do the same. 
Some members feel we should again con
sider the merits of changing to a percent
age of salary plan. 

For many of us retirement, age seems a 
long way off. Unfortunately, we can not 
wait to age 58 or 59 and then plan an 
effective retirement scheme to take effect 
at age 60. One of two things is certain — 
death or disability — and in either case 
your pension scheme is involved. It be
hooves each of us to consider pensions 
when we can do something about them. 
Be sure to give some thought to this mat
ter and attend the pensions meetings of 
your association. 
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Why Teach 
Physical Education? 

L O R N E E . B R O W N 

Children, in our modern sedentary life, 
need planned physical activities for 
good health. 

BE F O R E making a few suggestions as 
to the place of Physical Education in 

the school programme, perhaps it is neces
sary to explain what, in the opinion of tlie 
writer, is meant by Physical Education. 
Authorities do not all agree on the aims 
and objectives of this subject, nor is tliere 
a common philosophy in the thinking of 
either teachers, administrators, or parents. 
It is hoped that in the reading of this ar
ticle, individuals will be stimulated to give 
this matter some serious consideration. 

However, tliere are some general objec
tives which should be acceptable to all per
sons who have a genuine interest in this 
part of the school programme and in tlie 
welfare of childreii generally. These are 
stated briefly as follows— 

1. Physical Education is prim.arily in
terested in providing vigorous wholesome 
physical activity to all children who are 
physically able to participate. 

The emphasis here must be on the word 
vigorous. Most children get physical activ
ity of a non-vigorous type all through the 
school day and at home. This is not enough 
to meet the physiological needs of the 
growing child and the developing adoles
cent. A good physical education pro
gramme must provide activity which will 
leave the child with a sense of physical 
fatigue. Fatigue of this kind is normal and 
desirable, and is necessary if the muscles 
of the body are to maintain that firmness 
and tonus so essential to the well being of 
the body. This involves balanced activities 
which will bring into use all parts of the 
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human musculature. These activities must 
be enjoyable in order to be beneficial. To 
be enjoyed they must be as natural as pos
sible and give satisfaction in then- perform
ance. Formal artificial exercises have little, 
if any, place in the programme of School 
Physical Education today, although even 
these can be made enjoyable in the hands 
of a skilled teacher. 

2. Physical Education should teach skills 
and activities which can be used to improve 
individual carriage and personal efficiency 
in carrying out daily routines. 

All children should be helped to under
stand what flieir own capabilities are, and 
then be given a programme of physical 
education suited to these capabilities. Here 
the child who is physically handicapped 
should receive some attention instead of 
being relegated to the side lines to watch. 
Some boys need the vigorous body con
tact found in team games to meet their re
quirements for physical activity, others 
need a skill in some individual game or 
activity to bring about the same end result. 
This puts the planning of the programme 
in a very important and strategic place. 
Gone is the day when all youngsters will 
be put tlirough tho same activities and 
expected to reach tho same level of accom
plishments and the same sense of satis
faction. 

Physical Education is a part of Health in 
its broad concept. Without physical fitness 
there is not apt to be optimal mental, social 
or emotional fitness. The "plus" factor in 
health is not likely to be attained if a child 
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lacks muscle firmness, natural and acquired 
co-ordinations and that zest and enthusiasm 
tliat comes from physical well-being. It is 
also doubtful if it will develop unless there 
is a high degree of physical fitness. 

3. Physical Education must provide skills 
for the constructive use of leisure time. 

Other subjects like Art, Music and Drama 
can well contribute to this objective, but 
physical education has a special part to 
play here. It is obvious to say that all per
sons should have at least one physical 
recreation activity which can be started in 
youth and carried over into adult life. In 
addition to providing the mental relaxation 
and the general enrichment of life which 
all recreational activities should give, there 
should result a physical well-being wliich 
is essential to optimal health. 

4. Physical Education must play its part 
in the development of the social and emo
tional life of the child. 

Perhaps this subject has some advantages 
over others in helping children grow and 
develop emotionally and socially, since tlie 
natural environment of play is where such 
development will likely take place. What 
better place than a playground to teach a 
child to take turns and share experiences? 
Where better than on a team to teach boys 
to work together for the common good? 
Where better than a swimming pool, a ten
nis court, or a camping trip to teach the 
self-discipline necessary for a successful 
adult life? 

Disturbing Trends 
The school curriculum of today is broad, 

complex, and much more demanding than 
ever before. Physical efficiency has been 
proven to be highly co-related with mental 
efficiency. It is jirobable that if one de
teriorates so will the other. Physical edu
cation must keep the boy or girl in a state 
of physical fitness so that the demands of 
tlie school and the home can be met satis
factorily. 

In our modern world there are a few 
disturbing trends. What are some of these? 
(a) The apparent increase in mental illness. 
(b) The steady and evci increasing use of 

proprietary medicines and nostrums to 
"buy" health. 

(c) The lack of a high degree of xiersonal 
health in many people. 

(d) The lack of ability to use increasing 
leisure time in a positive and construc
tive manner. 

(e) The tendency toward a more inactive 
and sedentary life. 

(f) The apparent lowering of moral stan
dards. 

These will illustrate the point that phy
sical education, in its present day concept, 
must take its place, with other subjects on 
the curriculum, in counteracting the above 
trends. Only then can it be justified as part 
of the school programme. 

All Should Share 
One of the weaknesses of physical edu

cation up to the present is that it has been 
looked on as an end in itself. Perhaps it 
is at this point that it has failed in so many 
ways to help people meet the problems of 
adult life in a satisfactory manner. In 
teaching this subject the stress has been 
placed on what might be called the selfish 
objective. Often the only interest shown is 
in those individuals who can bring honour 
to a school by winning cups and champion
ships. The great emphasis on competition 
has been perpetuated by well-meaning but 
unfortunately ill-informed persons. A few 
students have been allowed to use facili
ties and take the time of the teacher in 
order to have a winning team. In all grades 
the stronger, more naturally active students 
dominate the activities, while those more 
timid in nature and needing activity with
draw to a corner to wait and hope for a 
chance to participate or, through fear, hope 
not to be asked at all. Could it be that 
many young people have failed to devel-
ope'into normal well-balanced adults be
cause of tiiis? Could it be that this weak
ness has greatly contributed to the increase 
in mental disease and nerve disorders in 
present day society? 

Mr. Brown, after many years as a 
teacher of Physical Education in the 
schools of the province and in the Van
couver Normal School, is now an Asso
ciate Professor on the staff of the Col
lege of Education. 
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The boy or girl who is physically active 
and skilled in a wide variety of activity, and 
who puts into practice the simple laws of 
healthful living, will have no need to pa
tronize the ever increasing number of 
highly advertised "health" products which 
are cleverly and with constant repetition 
forced on everyone through the mass media 
of society. Children and young people must 
be taught and strongly motivated to ana
lyze critically all panaceas for health, and 
to realize that nostrums and self-adminis
tered medicines are not a necessary part of 
growing up. The playground and the gym
nasium are ideal places to put these things 
in their proper perspective. A boy or girl 
with a sense of ph\: i^al well-being will 
have little need for aspirin or bromo-seltzer. 
Headaches and upset stomach are not good 
companions to an active body. 

Physical education can and should play 
a unique part in the normal development 
of all children. It is not necessarily just 
another subject on the curriculum in which 
the time given should be comparable to 
that given for Art, Music, and other studies. 
In some way a decision must be reached 
whereby the basic needs of modern chil
dren are determined as far as the amount 
and the kind of activity that is necessary 
for full growtli. Then a daily programme 
must be planned which will meet these 
needs, and thus lead to an optimum 
fitness for living a fine life. Without zest 
for life, entliusiasm and physical skill, it is 
unlikely that pupils or students vdll be able 
to take full advantage of the demanding 
curriculum found in present day schools, 
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A child who is physically weak, poorly 
coordinated, and has a fear of team and 
play activities, is not apt to do well in 
studying cultural or academic subjects. This 
is borne out by the characteristics looked 
for in awarding the Rhodes Scholarships in 
various imiversities. Does this not make 
greater the responsibilities of all educators 
as well as physical educators, to see that all 
children develop an appreciation and a skill 
in physical activities, and have an oppor
tunity of participating in these activities 
right through all grades and into univer
sity? It is the belief of many that the basic 
needs of the child today are such that a 
daily programme of physical education 
should be plau'-ied for the elementary 
grades and three periods per week for 
junior and high school grades. 

Less and Less Activity 
Life in modern society is becoming more 

and more sedentary, not only for adults but 
for children as well. There are fewer and 
fewer opportunities for children to partici
pate in vigorous activity, be it work or 
play. In the modern home there is little 
if anything that requires the use of .the 
big muscles of the body. Even playtime is 
becoming more and more inactive. Gadgets 
and activities which require less physical 
action are appearing regularly. Bus trans
portation to school, television, teen-age 
cars, motorized lawn-mowers, spectator 
sports and entertainment, the corner juke
box and coke stand, are all making the 
world less and less active. Again, all these 
are factors which justify the increase in 
time for physical education in school.'j. 

However, more time alone is not the 
answer. Teachers must be prepared to 
handle physical education in such a way 
that it will become meaningful and worth
while. This will require additional time in 
teacher training institutions given to in
struction in methods and techniques of the 
subject. The method of handling a group 
of children in a playroom, a gymnasium, a 
playground or a swimming pool are quite 
different from and relatively niore difficult 
than handling them in the classroom. 

Continued on page lii 

T H E B . C . TEACHER 



Canada's need for teachers for 
future scientists and engineers 
is very great. 

A Matter of Survival 
G A R N E T T, P A G E , F.C.I .C. 

TE C H N O L O G I C A L progress is neces
sary for Canada's continued economic 

growth, for tlie maintenance and extension 
of a high standard of hving, and for our 
national security. In addition to its other 
important functions, our educational sys
tem must produce soundly trained engi
neers and scientists in adequate numbers, 
to help sustain and promote our technol
ogy. It is becoming increasingly obvious 
that our present educational system re
quires careful scrutiny and possible adjust
ment at some or all levels to enable it to 
accomplish this purpose. 

The Chemical Institute of Canada is 
vitally interested in all aspects of this prob
lem, which must be solved if we are to 
produce our requirements for technical 
personnel in the forseeable future. It sup
ports over-all national objectives of: 

—Ensuring that every young man and 
woman who is qualified has the; oppor
tunity for a university education. 

—Increasing the funds spent on eduea
tion. 

—Increasing the income of teachers at all 
levels until it competes with other pro
fessional groups, and raising the pres
tige of the teaching profession. 

—Seeking out and cultivating our gifted 
youth. 

—Ensuring a popular understanding of 
t h e implications o f technological 
change. 

A National Problem 
Science and engineering have become 

increasingly indispensable to industry, re
search organizations and government. The 
present demand for technical personnel ap
pears to exceed the supply. The shortage of 

engineers and scientists begins in our 
secondary schools, and even in our elemen
tary schools. Graduate engineers and sci
entists are drawn to other forms of employ
ment than teaching, iirincipally because of 
higher salaries. Thus we are in danger of 
consuming our "seed corn." 

The Institute is working in appropriate 
ways, either by itself or in co-operation 
with other agencies, to help arrive at satis
factory answers to the present difficulties 
which face our educational system. 

One fact that has become obvious is that 
the great impact of modern progress in en
gineering and science demands that im
mediate action be taken in the lower 
grades, particularly in the secondary 
schools, to ensure the adequate teaching of 
science and mathematics. 

Secondary Schools 
To the best of our knowledge, t%vo of the 

basic causes of unbalance between the sup
ply and demand for university-trained en
gineers and scientists are the lack of a 
suSicient number of properly qualified high 
school teachers of science and mathe
matics, and a lack of methods for up
grading the quahty of teaching by those 
who may find it necessary to teach such 
subjects. 

Other aspects of the problem are that 
teachers of science and mathematics in 
Canada are not only becoming older on the 
average, but they are becoming more 
scarce. In addition, science teachers in 
service are becoming less well qualified. 
This problem is being compounded by a 
large influx of students into our high 
schools. 
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The General Manager and Secretary 
of The Chemical Institute of Canada 
feels that all sections of the community 
must concern themselves witli the need 
for teachers of Science and Mathematics 
in the secondary schools. 

In summary the major jiroblems are 
four in number: 

—Compensation: the lack of adequate 
compensation for the teacher. 

—Number: the shortage of qualified 
teachers. 

—Preparation: the general inadequacy of 
up-to-date training of existing mathe
matics and science teachers. 

—Recognition: the relatively low esteem 
and social prestige of the teacher. 

Assuming that the high school teacher of 
science and mathematics is the key to 
many scientific manpower problems; that 
the principal factor in the use of industry 
is technical manpower and that Canada's 
economic well being and strength are 
largely dependent upon industry, we find 
that this problem merits very careful and 
serious consideration, not only by govern
ments and industry, but by school admini
strators, teacher-training institutions, na
tional educational, scientific and profes
sional organizations, lay persons, and the 
teachers themselves. 
General Answers 

Undoubtedly the most important single 
answer to the problem is money, both for 
higher salaries and for added facilities. This 
was well stated in 1872 by Daniel C. Gel-
man, the first president of Johns Hopkins 
University, (and still applies today) where 
he said: "The great cost of high schools of 
science is by no means appreciated. The 
necessity of having men of distinction in 
special investigations, and for having a 
great many special teaehers, and for hav
ing ample means for experiment and illu
stration — all this is very imperfectly under
stood. The readiness with which men of 
truly scientific attauiment are caught up 
to aid in the construction of public works, 
the development of mines, the exploration 
of new territory, the administration of 
great industrial establishments, and nu
merous other services renders it difficult to 

retain them as instructors of youth on the 
meagre allowance commonly bestowed for 
educational services." 

While it is probably true that higher 
salaries may attract a larger number of en
gineers ancl scientists to high school as a 
career, there are many other factors to be 
considered in solving the problems facing 
us at the present time. Attention must be 
given to such factors as: 

-better preparation of teachers 
—reduced load for teachers 
—improved prestige for teachers 
—effective retention of teacliers 
—financial assistance for teacher training 
—improved curricula and courses 
—better facilities for teaching 
—mediods of up-grading the efforts of 

existing teachers 
-effective utilization of qualified teach

ers. 
For Immediate Action 

After surveying the nature of the prob
lem, and the remedial action that is either 
being used or considered in isolated in
stances in Canada and abroad, the follow
ing list of suggestions has been prepared. 
They will all not apply in each instance, but 
interested agencies should find among them 
a number of ideas for the development of 
a constructive programme of action in their 
area. 
What Industry Can Do 

1. Award scholarships, fellowships and 
other financial assistance to enable teachers 
in training and in service to improve their 
knowledge and ability. 

2. Employ science teachers in science-
based operations during tlie summer 
months. 

3. Provide literature, tours, exhibits and 
related assistance to secondary schools. 

4. Assist in defraying the cost of univer
sity - sponsored or association - sponsored 
special courses and seminars for teachers 
in service. 

5. Provide consultative arrangements for 
teachers to augment their income. 

6. Donate equipment and supplies to 
secondary school laboratories. 

7. Provide opportunities for teaehers to 
discuss problems with staff engineers and 
scientists. 
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8. Lend !,taff engineers and scientists to 
secondary schools for a few days at a time 
to assist in solving school problems and to 
counsel students. 

9. Sponsor Dusiness-Industry-Education 
days in the community as a method of im
proving the understanding and co-opera
tion between the schools and industry. 

10. Through the press, radio and tele
vision, build a community atmosphere 
recognizing the importance of the schools 
and the position of honour .and trust held 
by teachers. 

11. Set up a Company Education De
partment as part of the over-all public re
lations programme, to develop a continuous 
integrated programme of co-operation with 
schools. 

12. Sponsor apprentice-type programmes, 
offering students an opportunity to learn 
of science and technology and their indus
trial implications. 

13. Aid secondary school libraries, after 
consultation with the librarian and teacher 
about the most desurable publications. 

14. Offer rewards to outstanding stu
dents by various forms of competition in 
scientific projects. 

15. Help at the community and national 
level in achieving adequate salaries for 
teachers. 

16. Co-operate with national agencies 
who collect data on the supply of and de
mand for technical personnel. 

17. Inform employees, as parents, about 
careers for their children in engineering 
and science, and assist deserving cases. 

18. Prepare and distribute vocational in
formation films and pamphlets either di
rectly or by financing the efforts of tech
nical societies. 

What Universities Can Do 
1. Provide summer courses in mathe

matics and the physical sciences designed 
explicitly to meet the needs of teachers 
now in service. 

2. Conduct radio and television educa
tional jirogrammcs during pre-arranged 
school hours, to supplement die work of the 
teacher. 

3. Provide staff members to neighbour
ing secondary schools to offer advanced in
struction and in.spiration to proceed tc uni
versity — to selected groups of students. 

4. Co-operate with industry-sponsored 
and society-sponsored programmes, and 
maintain a close liaison with secondary 
schools. 

What Professional Technical 
Societies Can Do 

1. Assemble film libraries to be available 
to schools. 

2. Assist with vocational information 
work by providing materials and personnel. 

3. Conduct an annual special meeting 
for secondary school teachers and student 
teachers. 

4. Sponsor radio and television pro
grammes aimed at developing the interest 
of secondary school students in engineering 
and science. 

5. Encourage and sponsor science clubs, 
science fairs and talent searches m secon
dary schools. 

6. Encourage recognition of exception
ally able teachers by an annual programme 
of awards. 

7. Study teachers' salaries in the com
munity and make appropriate efforts to 
have them improved. 

8. Assist in arranging evening and sum
mer courses, appropriate summer employ
ment, plant tours, etc., for teachers. 

9. Work to improve the prestige of 
teachers. 

10. Use appropriate means to publicize 
the problem, and to work for the improve
ment of our whole educational system. 

11. Co-operate with industry, universi
ties, government and sister technical socie
ties in implementing an appropriate pro
gramme. 
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What Governments Can Do 

1. Be receptive to and encourage tlie 
efforts of industry, technical societies, the 
teachers and the public to improve the 
educational system. 

2. Seek out and utilize college-trained 
married women and retired technical per
sonnel. Give them accelerated training and 
put them to work at paid teaching jobs. 

3. Investigate the effectiveness of the 
use of teaching assistants and of instruc
tional aids to increase teaching officency. 

4. Give attention to the adjustment of 
tlie teaching load, so that a more effective 
job may be done, particularly in connec
tion with laboratory facilities. 

5. Consider the employment of compet
ent, science or mathematics teaching coun
sellors, to assist the teachers in an area. 

6. Recognize that teaching is a profes
sion, and make every effort to improve the 
standards, income and prestige of teachers. 

7. Increase the efforts to provide a sound 
training in science and mathematics for all 
students. 

8. Ensure that the U N E S C O series, 
"Science Teaching News Letter" is sent to 
all secondary school teaehers of science. 

9. Follow trends in the development of 
engineering and science, study the supply 
of and demand for technical personnel, and 
generally develop more knowledge and 
awareness of our human resources. 

What Secondary School Teachers Can Do 
1. Participate in the activities of their 

professional community. 

2. Be receptive to assistance and co-op
eration from industry, universities, and 
technical societies. 

3. Strive for complete ^irofessionaliza-
tion of the teaching profession, with higher 
standards of certification and higher in
comes and prestige. 

4. Consider and use teaching aids to sup-
Xilenient their efforts. 

5. Make every effort to up-grade their 
comi^etence in mathematics and science. 

6. Identify and in.spire potential engi
neers and scientists to proceed to careers 
in these professions — including teaching. 

What We Can All Do To Help 
1. Support the principle that initial salar

ies, rates of salary advance and salary ceil
ings for teachers should be comparable to 
those available to other professional per
sonnel with equivalent training. 

2. Bring to the attention of appropriate 
groups and elected officials the need for 
improving the conditions under which 
teachers work. 

3. Recognize and foster the prestige of 
the teaching profession. 

A Matter of Survival 
One cannot overemphasize the gravity of 

the present shortage of suitably qualified 
teaehers of mathematics and science in our 
secondary schools since the economic pros
perity of our country in peace and its sur
vival in war both depend on engineering 
and science. Our requirements for the de
velopment of scientific and technological 
skill cannot be met if tliere is a weakness 
at any level in our educational system. 

Therefore we must make every effort to: 
1. Supply Canada with the well-trained 

engineers and scientists that are required, 
by improving their education at all levels. 

2. Offer the type of secondary school in
struction that will inspire those with the 
required aptitudes to go on to university 
training in engineering and science. 

3. Provide all secondary school students 
with an opportunity for a more intelligent 
understanding of the world in which they 
live. 

4. Provide all secondary school students 
with the fundamental knowledge required 
to earn their living in a technological age. 
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An Alberta conference on 

The Need for 

A S E C O N D i^rovincial conference to 
review ways of improving the supply 

of teachers was held in Edmonton on Octo
ber 20, organized by the Alberta Commit
tee on Teacher Recruitment and Retention. 
Members of the public and of interested 
organizations, particularly the Federations 
of Agriculture and Labour and business and 
industrial concerns, were invited. Mr. S. 
W. Decks, the newly appointed Executive 
Director of the Industrial Foundation on 
Education, was also invited. Speakers at 
tlie conference were the Hon. A. O. Aal-
borg. Minister of Education, and Dr. H . B. 
McDaniel, Acting Dean of Education at 
Stanford University. 

A brief has been prepared after confer
ences in various parts of the province and 
submitted to the Minister for review. This 
suggests a long-range programme to over
come the shortage of teachers and to im
prove the quality of education. Vital to 
this plan is the interest and support of the 
public, which should feel responsible and 
concemed in the education of its children. 

The quality of teachers is of primary im
portance; good buildings are necessary but 
good teachers more so. In defining a good 
teacher the brief quotes from the White 
House Conference on Education: "It is not 
enough for the teacher just to be a 'nice 
person,' a person of good habits and inten
tions, one who 'has a way with children. 
The time of the 'born teacher' has given 
way to the inescapable demand for a broad 
background to be achieved only through 
an extended programme of well-organized 
study." Therefore the brief recommends 
that entrance standards to the Faculty of 
Education be raised, until finally complete 
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Vlore Teachers 
matriculation is required, and that two 
years' training be essential for permanent 
certification; also that by 1965 four years 
of university education be considered ne
cessary. 

To obtain more recruits for the teaching 
profession, the brief stresses that all stu
dents who are capable of matriculating 
should be encouraged to do so; to this end 
a Scholarship Advisory Board should be 
set up to review x̂ resent scholarships and 
bursaries available and to allot them to 
promising students who need assistance. A 
campaign to improve tlie attitude of par
ents and the public generally should be 
promoted, stressing the positive side of 
teaching and the challenge it presents, with 
opportunities for exchange, adventure in 
the North and new experience in specialist 
and Indian schools. Each community 
should feel responsible for providing its 
own teachers. 

The importance of placing teachers in 
the approi^riate environment for their 
qualifications and experience, so that they 
give the best service, is also pointed out. 
Further, the need for salary scales which 
can compare with the other well-trained 
professions, and for attractive pension 
schemes, is urgent. Recognition of superior 
teachers and opportunities of promotion 
are ways of encouraging recruits. 

The modern methods of stimulating good 
pubHc relations should be used in the cam
paign for better teaching and more teach- , 
ers: radio, television, publications, demon
strations, all aimed at informing and inspir
ing children and their parents with new 
ideas about teaching. 

—Rcprinled from C. E. A. Newsletter, issue ot 
Octol)er, 1950. 
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Naramata Discussion Highlights 

OUR November issue carried the first 
section of the report on the Summer 

Workshop at Naramata. The remaining 
summaries are presented now to complete 
the report. 

Supervision Practices 

DISCUSSION of this topic was in 
several sections. The groups produced 

a list of helpful practices for principals; 
comments on the reports on teachers by 
principals, with a suggested procedure for 
making these reports; comments on the 
proposed new inspectorial programme; 
consideration of the role of the teacher con
sultant and of the vice-principal; and con
sideration of merhbership in the Federa
tion of oth.c-r educational groups—the staff 
of the; College of Education and the 

T h e T r a i l lliders—After a se.ssion or two 'on the 
trail" lean Fraser of Vancouver, Gary GouI«on of 
Victoria, Li l l ian H i l l of Bumaby and Nick^Kets 
of Quesnel felt in the groove for their part of Skit 
Night 
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officials of the Department of Education. 
Among the practices suggested for prin

cipals were ideas for dealing with staff 
members and with visitors. Other sugges
tions concemed the handling of discipline 
in classroom and other situations, tlie dele
gating of authority, the division of work
load, the establishment and maintenance 
of policy, the making of inspections and 
the arranging for inter-class visits of 
teachers within the school. 

In the procedure suggested for making 
reports on teachers were included the fol
lowing: 

1. Teaehers should be made aware of all 
factors considered in making judgment for 
report. 

2. Reports should emphasize good quali
ties of the teacher; weak points are better 
discussed with the teacher privately. 

3. Reports should be discussed witli 
teachers before they are forwarded to the 
inspector. 

4. Reports should be mailed or given 
privately to die teachers. 

5. There should be a separation of class
room work from outside activities when re
ports are made. The conduct of a teacher 
in j>rivate life should not be considered in 
the report. 

6. Reports should be given only when 
necessary, or when asked for. 

The discussion of the proposed new in
spectorial programme centied on the posi
tion of the superintendent. There was con
cern expressed about the new scheme and 
possible results of making inspectors more 
responsible to school boards. Consideration 
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@ Supervision Practices 

m Philosophy of Education 

# P.R.-Writers' Course 

was also given to the position of an inspec
tor in salary negotiations. It was felt that, 
by taking on the new duties, inspectors 
would not supervise and assist the teachers 
to the extent they now do. Tlie need would 
he greater, then, for consultants. 

The differences between the role of a 
supervisor and tliat of a consultant were 
examined and it was pointed out that some 
eonsultants have destroyed their usefulness 
by assuming the role of inspector. It was 
felt that consultants should retum to the 
classroom in approximately two years. The 
qualities of a good consultant were felt to 
be (a) personaJity, (b) ability to get along 
with people, and (c) knowledge of subject 
matter and t«?aching methods. 
• The groups felt there is a need for a 
summary of duties that would provide 
legal protection for vice-principals. It was 
noted that there is scarcity of opportunity 
and no pattern laid do\vn for promotion. 
The setting up of one route for promotion 
is held desirable. There is a need for vice-
principals in schools of ten or more rooms. 

Philosophy of Education 

SH O U L D the teachers of Bridsh Colum
bia have a philosophy of education 

to which tliey as a united group subscribe? 
Should they attempt to compile their aims 
and ideals into a code of objectives? How 
valid and how universally true are the aims 
and objectives in our courses of study, they 
having been set up by educators removed 
from the teaching situation? 

The groups became aware that there 
appears to be a lack of common philosophy 

We were fortunate in having D r . H . L . Camp
bell, Deputy Minister of Education, and M r s . 
Campbell present for the first three days of the 
workshop. Here D r . Cariipbell discusses with the 
delegates some current problems in education. 

and an absence of consistent policy among 
educators. They agreed that teachers can 
accept tlie thesis that the schools are for 
Everyman's child, but felt that this is so 
only so far as teachers dedicate tliemselves 
to making it so. 

The groups did not all agree on the 
primary tums, but they did agree that tlie 
present organization of schools does not 
permit the realization of the Department's 
aims. Since we do not adequately provide 
for the slow or fast' learner, otir schools 
cannot be for Everyman's child. However, 
attempts have been made to reach these 
children through the division of pupils ac
cording to ability and through some pro
vision for the retarded child. 

Homogeneous grouping was considered 
advisable. This method, it was agreed, bet
ter enables teachers to reach Everyman's 
child. The "three stream" system of organ
ization (ability grouping) allows each 
child to learn the same material at a slower 
or faster pace up to the point where the 
slow learner drops out and the average and 
above average go on. In this method, 
ideally, there would be no failure or repe
tition, only progressive effort. The worth 
of such a system was recognized but ques
tions arose as to its flexibility and as to the 
provision which v;ould be made for a fast 
learning child in the period between grad
uation from high school and the time he 
becomes mature enough to enter otlier 
fields. 

The groups K endorsed the idea that an 
attempt should be made to detentiine our 
philosophy of education as a teaching 
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body. A committee to study die matter 
should be formed of Federadon members 
who should be teachers of experience in 
philosophy and people from all sections of 
the teaching body. Such a committee 
should attempt to arrive at a creed and 
attempt to put it into practice. It was also 
suggested that .1 research sub-committee 
be set up in advance to peruse work already 
done and that a reference library be com
piled from suggestions made by interested 
groups. 

Here a group meet in the main lounge for their 
discussion session. This , the large dining hall, the 
downstairs assembly room and other smaller rooms 
provide adequate meeting places. 

On the standards of achievement ex
pected from a high school graduate, it was 
felt that employers should be aware of the 
significance of a high school certificate. 
The general public should understtind the 
difference in meaning between the genertd 
course certificate and the university course 
certificate. It was felt that industry does 
not ask for specialized training from the 
si'hools but does desire some system which 
would retain the slow learner in school 
until he reaches suitable employment age. 
Industry, the group felt, demands ability 
to get along with people, ability to accept 
direction without resentment and ability 
to produce a good day's work. It also de:. 
mands so.Tie scholarship. 

P.R.-V^riters' Session 

SP E A K I N G of lively and interesting dis
cussions, we wish every one of you could 

have "tuned in" on the Public Relations-
Writers* group at the Naramata Workshop. 
You would have enjoyed It as much as did 

the twelve members of the group. Our 
able and stimulating consultant. Chuck 
Bpyley, followed two iincs of action 
througliout. He initiated and nurtured 
discussio.i on every facet of public rela
tions work, and at the same time formed 
us into small groups, each responsible for 
producing daily material for our workshop 
publication The Works. Ken Aitchison, 
who undertook the actual publication, 
found himself witli such a wealth of mate
rial that he was nightly robbed of his 
beauty sleep trying to fit it all in. 

Chuck's chief care, besides giving us 
practice in writing, was to stress the job 
of the P.R.O. in making known the work 
and aims of the B.C.T.F . , both to teachers 
and the public. 

Group discussion revealed interesting 
and excellent public relations p' actice in 
many areas. Some local associations, for 
instance, send letters to new appointees to 
the district, offering assistance in finding 
accommodation. In some cases this letter 
is accompanied by one from the local 
Board of Trade, and maps and brochures 
of local information. Some districts ask 
their experienced teachers to sponsor and 
maintain contact with younger teachers ap
pointed to local rural schools. Many dis
tricts hold,_ regular joint social functions 
for teacheCi, School Board rnembers and 
representatives of local organizations. 

During die early part of the session, the 
group listed some of the many duties 
which could profitably be undertaken by 
local P.R. com* Mttees. As the week passed, 
these were gra \ U y placed by common 
consent, in orde^ •'^.importance. Here is 
the list finally act,. \^^d: 

1. Publishing an association bulletin. 
2. Maintaining contact with the press, 

radio and any other local media. 
3. Assisting with Education Week. 
4. Promoting good relationships with the 

School Board, the P.-T.A. and other groups. 
5. Interpreting the educational pro

gramme of the school. 
6. Working on welcome programmes. 
7. Stimulating principals and teachers 

to look to their public relations. 
8. Creating an awareness of school acti

vities. ~ K . N. ELLIOTT. 
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Creative Dramatics and You 
V E R N A G I L L E S P I E 

AR E you willing to try something that 
you cannot hang on the wall and that 

the Inspector cannot measure — an adven
ture, in fact, in which both you and the 
pupils will have to think? Then try Crea
tive Dramatics. 

I first met Creative Dramatics at the 
University of Washington last summer, and 
I have never before been so afraid of any
thing. One minute the instructor was sit
ting on the floor with the students exchang
ing riddles in most informal fashion, the 
next she was a woman doing her washing, 
and I was a bath mat. Our instructor liked 
to say, "You don't have to do it, you know," 
after she had enveigled us into a position 
where it was more conspicuous to drop out 
than to proceed. Try being a spider, not 
for five minutes but for nearly an hour, or a 
snake, or a witch, with no script, but fol
lowing a story that is created by the stu
dents as they play. You learn to think fast, 
and for brief moments actually feel like the 
characters you portray. Our instructor 
could change roles very fast indeed. One 
moment she was playing with us, guessing 
from our pantomime what little creatures 
we took from our pockets, the next she was 
reminding the class that an assignment was 
due next day. "No, it is not easy, but it is 
possible," she said when someone com
plained. 

You will want to know if Creative Dra
matics is hard to teach. It certainly re
quires skill and understanding, because the 
pupils themselves are led to plan a good 
part of the activity, and the planning is as 
much a part of Creative Dramatics as the 
playing itself. In fact, for older pupils, the 
planning and evaluation may well take 
longer than the playing. Little children 

plan as they play, and evaluate informally 
in intervals of rest from active playing. 

Control may be difficult with some 
classes, because much of tlie activity is 
spontaneous and because the teacher plays 
in character with the children. Some de
vices help to achieve order, however. 
"Magic words" such as "Red Light" can 
be used as a signal for silence with little 
children. With a beginning group of any 
age the teacher is advised to adopt some 
role of authority, such as the animal trainer 
in the circus, or die South Wind calling 
the woodland creatures to come ancl play. 
The teaeher can then direct the action in 
character, and the playing can proceed 
without interruption. An animal trainer, 
for example, might demand a high stand
ard of conduct from his charges and might 
even describe clumsiness or slow response 
in a way that a teacher would hesitate to 
do. Admitting that few teachers think they 
have the skill needed for this dramatic ap
proach to teaching, we must agree that it 
has possibilities. In fairness, tliough, the 
roles should sometimes be reversed. The 
King of Hearts would love to berate the 
teacher when she played the knave who 
stole his tarts. ("The Queen of Hearts" is a 
wonderful verse for dramatization by six 
yr?ar olds.) i 

I feel that the problem of control in 
Creative Dramiitics may be exaggerated, 
even with our large classes, because every 
experienced teacher knows lhat sometimes 

A teacher in the Bumaby school sys
tem, Miss Gillespie suggests that Crea
tive Dramatics in the classrooir.;; is a 
challenge, l)ut can be very satisfying. 
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the quickest way to obtain order is by a 
light touch and, of course, by keeping the 
class busy. (I recall a time when the most 
troublesome pupils in the class behaved 
better than they ever had before simply be
cause they found that they could beat the 
teacher at checkers at lunch time. Such is 
human nature that this principle should 
work with Creative Dramatics too.) 

No one said that teaching Creative Dra
matics is easy, hov/ever. It is an illusion 
to think, after watching an effortless 
demonstration or two, that it is simple. It 
is something like trying to teach pianoforte 
because one knows the notes on the piano. 
In order to understand any part at all of 
what is being done, one has to experience 
some of the feelings of the players oneself 
and to teach one will have to learn to play 
many roles at least half as well as the chil
dren do. I saw a junior high school group 
play their own version of "The Sorcerer's 
Apprentice" in a final performance that was 

Physical Education 
Continued from page 134 

More time will be of little value unless 
more complete faciHties are also provided. 
Most schools in British Columbia are pro
vided with a gymnasium and are reason
ably well equipped. The big weakness is 
in playground areas. Some day it will be 
recognized that money spent on a turfed 
play area and a hard-surfaced multiple-use 
court is well worthwhile and as necessary 
as any other part of the school. Physical 
education should be taken out-of-doors as 
much as possible on well-equipped play
grounds. 

The time and money spent on physical 
education in our schools today would be 
well justified if teachers were more ade
quately prepared and better facilities were 
provided. 

To summarize these comments the fol
lowing points are given: 
1. Physical Education well taught and 
with adequate facilities can play an import
ant part in the prevention of mental illness 
in our society. 

satisfying and quite beautiful, perhaps be
cause it was done without costumes and 
without any real rehearsal, with practically 
no audience, and with wholly spontaneous 
unwritten dialogue. The only audience 
was their teacher, two little boys in blue 
jeans who had wandered into the building, 
and a handful of university students, who 
did not count. There was only one inter
ruption in the playing (which lasted over 
an hour) and it was planned by the young 
people. Half way through, "Curtain" was 
called, and the Sorcerer and the Apprentice 
both changed places with other players, 
because, if you please, two pupils had 
wanted each of these roles, and since the 
play was their own, they saw nothing in
congruous or difRcult in playing it so. 

One could ^st many values for Creative 
Dramatics, but it seems to spoil the magic 
if you do not discover them for yourself. 
Anyhow, one is sufficient, because it is all-
inclusive. Creative E|ramatics is good fun. 

2. It can help the child meet the demands 
of a complex curriculum more satisfactor-
ily. 
3. It can be a means toward living a richer 
and more meaningful life by adding zest, 
enthusiasm, skill and strength to meet the 
normal demands of daily living easily, com
fortably and without chronic fatigue. 

4. It can provide the skills so that leisure 
time can be used constructively and in 
a satisfying manner. 
5. It can play a large part in the social and 
emotional development of the child and 
thus increase happiness in living. 
6. It can help the individual to evaluate 
the pressures of the mass media and dis
card those things wliich are of little value 
as far as personal health is concerned. 

During the age of Greece the basis of 
much of the education was on the balance 
to be maintained between the spiritual, the 
intellectual and the physical sides of life. 
Perhaps we shall again, some day, give 
Physical Education its rightful place in the 
total education of the individual. 
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A Philosophy of Education 
Continued from page 129 

This seconci main idea may be shortly 
restated by saying that learning has both 
scientific and artistic elements and involves 
both the intellect and the emotions. 
Learning can never be complete when 
these two aspects are divorced or when 
one is neglected at the expense of the 
other. Education not only involves scientific 
study of information, but in order that 
knowledge may become (1) properly ab
sorbed, (2) part of the mind's strengUi and 
power, and (3) useful in character forma
tion, it must also reach and affect the 
emotions. The important point, however, 
is that intellectual tliought usually comes 
first in the effective learning sitt-.ation. 

It has often been said that students do 
not really become historians until they both 
know and feel what it was like to live in 
days gone by. Geographers train future 
citizens to imagine accurately what it looks 
like and feels like to live anti work in other 
parts of the world. 

Vary Techniques 
These ideas are well supported by 

psychologists who claim that the human 
mind is concerned with knowing, striving 
and feeling. Brantford, in a famous book 
called Janus and Vesta, said that education 
involves the head, hand and heart. It may 
be that the seat of emotions is here mis-
jjlaced but at least the idea is correct. In 
the present arguments the striving, practice 
or repetition element has been omitted. 
This is not because practice, will power or 
essential routine are unimportant. On the 
contrary it is impossible to envisage any 
form of learning without practice and the 
exercise of the will. Nevertheless, ^he dull 
grind of practice should not monopolize 
whole lessons or be the larger part of 
school life. Learning by lieart has its place 
in school, but learning by understanding 
and learning by expression should also be 
stressed. Both of these are vital to the 
growth and development of the mind. 

If these arguments can be accepted it 
might be well to explain in greater detail 
how they apply in school. When setting 
out to discover new things, scientific re

search or exploration is the technique likely 
to be most successful. Provided that the 
material for study is suitable for the chil
dren, the first problem is to arrange con
ditions so that growth occurs. Children 
should be exposed to facts and ideas in 
the form of experiences because experi
ences involve botli the intellect and the 
emotions actively. In order to start the 
process of learning it is also necessary to 
arrange for a receptive frame of mind or 
a wish to learn, by subtly and cunningly 
seeing to it that the children realize that 
the subject is useful and interesting as well 
as chaliengmg and stimulating. This is 
done primarily by showing that there is a 
clear aim and objective or a real problem 
to solve. Here the teacher can also rely on 
the innate curiosity of all children to help 
create the necessary wish to know. 

Teacher Must Guide 
These preliminaries simply mean ar

ranging conditions so that children grow 
by themselves. Not only must the "gar
dener" supply the food or fertilizer, but 
he must water the plant. In the case of 
learning tliere is more to do, for the 
teacher also has to attend to tlie process 
of digestion or thinking and understanding. 
There must be guidance and suggestion, 
for the teacher wishes the child to become 
civilized, not merely natural. 

In other words, when a teacher plans to 
have her pupils learn something new, she 
must try to arrange conditions so that the 
children discover and think about it by 
themselves. To do this she must see to 
it that they all know exactly what they 
are going to do and why. Every lesson or 
lesson unit must have one clear simple aim 
known to cla.'is and teacher alike. 

The next essential is the supply of 
materials which the class may study or the 
experiences which they may share. Ideally 
the teacher should be able to take the 
children to the airport already mentioned 
and allow them to experience that situation. 
A teacher, as distinct from a parent, would 
of course take children to an airport for 
a precise purpose, not to learn vaguely 
about air travel at one visit, but to look for 
the solution to one particular problem 
about air transport. Ideal situations rarely 

D E C E M B E R . ISSe 
145 



occur ancl so a teacher has, instead, to 
hring in small examples or small fragments 
from the outside world. In this way she 
can select the few things most likely to 
help children learn the particular idea she 
has in mind. 

A method, now outdated, was for the 
teacher to provide merely a textbook and 
in its printed words were supposed to be 
all that was needed for mental growth. 
Unfortunately, in that situation the only 
properly educated î erson was the author 
of the text book. He had been exposed to 
all the educative situations. He had had 
to hunt through an ill-assorted array of 
original source materials and had to reject, 
select, rearrange and above all think about 
the materials before he knew his object 
well enough to put his organized tlioughts 
and conclusions in a logical order. Having 
gone through all the educative processes 
himself he then denied children all the 
fun of discovery and all the thinking 
necessary for understanding. He did it all 
for them. 

If the study of materials by ehildren is 
to be in any way scientific then classrooms 
must resemble experimental research 
laboratories. The word "laboratory" is 
fundamental for it implies a work place 
where people use materials, apparatus and 
tools and go through experimental pro
cedures in order to discover solutions to 
specific problems. 

Schools Are Work Places 
Since the word "laboratory" implies a 

work place it is important to think of 
schools as places where diligent study goes 
on. School is not an entertaining or amus
ing interlude where work is made easy. It 
is a place where children are trained in 
skill and determination to overcome difficult 
tasks and to enjoy doing things well. 
Scliools do not make learning easy, they 
speed up learning and make it more 
efficient. Making things interesting does 
not mean making things easy. Making 
things interesting is simply a device for 
getting more work done. 

A teacher is, thi-refore, primarily a 
supplier of original source materials with 
which children may experiment in particu
lar ways for special purposes. Children do 

not have to undertake original research 
and so they can be saved a great deal of 
trial and error by being guided and 
directed in their discoveries along particu
lar lines. Secondly, dierefore, a teacher is 
an organizer who directs research by sug
gesting particular exercises and questions 
to speed up the attainment of a solution 
to a problem set at the beginning of a 
lesson. In this way the children do the 
learning and the teacher arranges the con
ditions so that learning may proceed 
quickly and smoothly. 

Learning Through Activity 
It is relatively easy to see how to arrange 

conditions when studying science in a 
properly-fitted laboratory, but it is im
portant to state that it is equally important 
to teach history, geography and language 
this way. The old idea of lecturing to 
children or of pouring out facts to a passive 
audience just will not do if efficient learn
ing is to be promoted. Children have to be 
active of their own account. They have to 
study original sources and raw data, they 
have to select and reorganize information, 
they have to come to conclusions by tliem
selves. These processes are growing pro
cesses which can be very materially speeded 
up by cleverly selected exercises and 
questions. It will be clear, however, to 
those who have read A. N. Whitehead's 
books on education that the ideas here 
advocated are similar to those propounded 
in his Rhythm of Education. 

That children should be active does not 
necessarily mean they should be physically 
boisterous. The activity advocated is 
activity of the mind, activity of thought, 
which can be promoted by activity of the 
senses and of the body. This idea o.f 
growth, however, tends to confute a notion 
that education is a drawing out rather 
than putting in. Children cannot grow if 
they have no food. Minds cannot grow 
without knowledge and experience. Hun
gry children have little energy. Hungry 
minds have little to express. 

If children have a profitable experience 
or a really worthwhile lesson where they 
discover something new, their original 
slight interest and their feeble desire to 
learn increase and so it should not be 
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difRcult to urge them on to the next stage 
of learning, wliich is that of recreating 
or re-enacting their original experiences in 
otlier media. 

Small cliildren, for instance, quickly re
spond to a suggestion for dramatizing the 
liistory already learned. In the succeeding 
very amateur performance it is possible to 
see just how much of the spirit of a past 
age diey have acquired, by watching the 
emotions and feelings expressed in this 
drama. In some cases there may not be 
time to dramatize history or even to express 
feelings, thoughts and facts learned in 
painting or drawing. Children are, how
ever, not prevented from writing composi
tions and essays, from drawing maps or 
illustrate e cartoons. Furthermore, there 
is all lifference in the world between 
copyii , urief factual notes from the b^ick-
board for learning by heart and the writing 
of a really expressive essay about the same 
facts. 

Test Emotional Growth Also 

It is the unfortunate failing of modern 
objective tests that they tend to assess, at 
worst, how many undigested facts remain 
only, and, at best, mainly memorized facts, 
ideas and conclusions on a purely intel
lectual plane. It is true that such intel
lectual facts are a necessary prerequisite 
to any deeper emotional appreciation. It 
is impossible to feel emotional about 
nothing. Nevertheless, learning includes 
more than intellect, and emotional growth 
should also be tested to ascertain the 
success of teaching. It is possible for a 
student to have gained the spnit of mathe
matics without excessive knowledge of 
mathematics, but it is just the acquisition 
of this spirit that education is seeking to 
foster, even though it is difficult to test. 

It should be emphasized, however, that 
children cannot express themselves in these 
artistic follow-up lessons unless they have 
had snme experiences or knowledge about 
which tliey wish to be expressive. Art, in 
this connection, is not something wholly 
within a person, it is rather the ability to 
be artistic with acquired ideas, experience 
and knowledge. Art which is used to aid 

learning should normally therefore be ex
plicable on an intellectual plane because 
it is the emotional complement of intel
lectual thought. It is, in fact, a sin to 
divorce intellect and emotion. It is tanta
mount to splitting the personality. 

The concluding thoughts from this 
second main idea are, therefore, that, in 
the future, classrooms should discontinue 
to be rows of orderly desks and should be 
transformed into a combination of labora
tories and craft-rooms with work tables 
and benches, with plenty of equipment, 
apparatus and materials. It should no 
longer be the home economies or shop folk 
only who have a specially designed and 
equipped room, but every subject teacher 
should have his laboratory-cuni-studio 
stocked with materials of study, including 
books. Only in this way will learning be
come really biologically active and involve 
the growth of all sides of human nature. 

A natural corollary of these arguments 
is that the hard work of teaching is done 
outside not inside a classroom. Collecting 
material and preparing lessons must occupy 
a very great deal of a teacher's free time. 
In class she will be more of an observing 
supervisor or organizer of work. Planning 
is primarily a teachers task. 

" J i m m y lius d e v e l o p e d n h y d r o g e n 
xpilbnll ." 
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on\{our fiehalf 

M r . C . D . Ovans 

B . C . T . F . General Secretary 

CO M M I T T E E S are settling into the sea
son's work and meetings are held regu

larly. Among those which held meetings in 
November were the Property Manage
ment, Curriculum, Provincial Education 
Week, Pensions, Convention, Philosophy of 
Education, PubHc Relations, C . E . A.-Kel-
logg Project, In-service Education, and 
Consultative Committees. 

November 1 
The President, Mr. Boyd, attended the 

Induction Ceremony conducted by the 
Burnaby Teachers' Association. 

November 2-3 
Mr. Parrott, Second Vice-President, and 

Mr. Ovans, General Secretary, attended the 
Peace River Fall Convention, held this 
year in Fort St. John. 

On this same weekend, Mr. Boyd and 
Mr. Spragge, Executive Assistant, attended 
the convention arranged by the Fraser 
Valley East District Council and held in 
Haney. 

Miss Cottingham, First Vice-President, 
and Mr. Evans, Assistant General Secre

tary, represented the Federation at the 
Burnaby District Fall Convention. 

November 9-10 
Northern B.C. Fall Convention was held 

at Kitimat. Mr. Boyd and Mr. Ovans rep
resented the Federation. 

November 8-10 
Miss Kathleen N. Elliott represented the 

B.C.T.F. at the three day meeting in To
ronto of the Ontario Association for Cur
riculum Development. 

November 9 
Mr. Parrott and Mr. Spragge attended 

the Fall Convention organized by Rich
mond Teachers' Association. 

November 13-14 
Mr. Evans attended a series of meetings 

in Campbell River, Qualicum, Courtenay 
and Port Albemi at which he discussed the 
triennial report on pensions received from 
the Actuary recentiy. 
November 16 

The B.C. Chamber of Commerce spon
sored the third Lay Conference on Edu
cation, held this year at tlie University of 
British Columbia. Mr. W. A. Wilander, 
Secretary-Treasurer, was the Federation 
Liaison representative and served on the 
planning committee, as did Mr. Evans. Mr. 
Boyd represented the Federation at the 
conference. 

November 17 
Western Fraser Valley District Council 

sponsored a Public Relations workshop for 
P.R.O.'s at Langley. Miss K. N. Elliott, 
Chairman of the Public Relations Commit
tee, and Mr. Evanr. were in attendance. 
November 19 

Mr. Spragge was in Montreal to attend 
a meeting of the C.T .F . Education Finance 
Committee. 
November 20 

Mr. Evans attended a meeting of the 
Teachers' Pensions Board in Victoria. 

Continued un page I.'il 
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The Federation Story 

FE D E R A T I O N files, the notes and corre
spondence of the late Harry Charles-

worih, and a chapter in the unpublished 
History of Education in British Columbia 
by Dr. D . L . MacLaurin, formerly Assistant 
Deputy Minister of Education, have sup
plied the material on the early history of 
the B.C. Teachers' Federation. 

Before the formation of the Federation, 
teachers met in Provincial or Coast Teach
ers' Institutes. The Provincial Teachers' 
Institute was formed of all teachers in the 
province and it met every akernate year. 
The Coast Teachers' Institute was com
posed of teachers of the Lower Mainland 
and 'Vancouver Island. The meetings of 
this group were held in the years between 
the Provincial Teachers' Institute meet
ings. The Interior Teachers' Institute was 
made up of teachers of the Kootenay, 
Boundary and Okanagan Valley areas. Al l 
these institutes were suspended during the 
1914-1918 war. 

The value of the pioneer Institutes lay 
in that they provided prominent speakers 
for inspirational meetings. They gave op
portunity for the teachers of the province 
to meet personally. The meetings dealt 
with educational topics and problems. Of 
course, there were weaknesses. There was 
a lack of discussion of professional and 
economic problems of the teacher. Gener
ally the Superintendent of Education pre
sided at all general and business meetings, 
and the full stait of inspectors was present. 
A third weakness was that the institutes 
functioned only at convention times, wiih 
no continuity of effort during the year. 

The cities had local institutes which did 
meet occasionally during the year in such 
places as Vancouver, New Westminster, 
Point Grey, South Vancouver, North Van
couver, Nanaimo, Victoria, the Okanagan 
Valley and ilie Kootenays. The teachers 
in these local institutes realized that there 
were vital problems of economic and pro
fessional security which must be faced. 
The Vancouver Teachers' Association 

took the initiative in calling a special 
meeting to discuss possible organization oi 
a provincial Federation. On October 28, 
]9If), at Dawson School, delegates from 
Vancouver, Victoria, Point Grey, South 
Vancouver and North Vancouver met 
under Chairman J . G . Lister. 

This meeting unanimously passed a 
formal resolution in favour of a provincial 
organization and endorsed a draft con
stitution which was to be submitted to a 
lalcr general meeting. A provincial exe
cutive of seven members was named whose 
duties were to revise the suggested con
stitution and make plans for the first 
general meeting. 
Federation Incorporated 

The first Annual General Meeting was 
held at King Edward High School, Van
couver, on January 4, 1917. Mr. Lister 
was the first president. The British Colum
bia Teachers' Fedeiation was incorporated 
under the Friendly Societies Act of British 
Columbia on July .12, 1919, with Mr. Harry 
Charlesworth as president. 

In 1920 Mr. Charlesworth became the 
first General Secretary of the Federation 
and its first paid employee. He occupied 
this post with distinction until his death 
in 1944. 

Membership in the early days of the 
Federation was voluntary. Not until 1947 
did the teachers of the province achieve 
provincial legislation making membership 
of all teachers automatic. 

Achievements of the Federation include 
the right of arbitration; appeal of dis
missal; a Pension Act; opportunity for 
advanced professional training through 
Summer Schools at the University and 
under the Department of Education; serv
ices such as Credit Union, Co-operative 
Association, Group Insurance and Medical 
Services; a teachers' professional magazine; 
the establishment of salary schedules in all 
school districts with the accompanying im
provement in salaries and status of teachers 
in the community. 
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jor^our information^— 

Lesson Aids 
ERRY Christmas to everyone, espeei-

J.TJL ally the big spenders. We have some 
material which itches to be bought. No. 187 

is such and it is particu
larly useftd to the stu
dents of Commercial 34, 
No. 187 is the Dean 
Practice set which sells 
for only 25c with extra 
sheets available at Ic 
each. P U Z Z L E ! Why 
doesn't it sell? If there 
is a solution, please let 
us know. Some teachers 
have used it but net 

many. Perhaps someone will tell us the 
answer. 

There is a correction in prices. No. 215 
is listed at 50c; it should be 20c. No. 215 
is a 22-page booklet entitled "What Every 
Canadian Should Know" and lists over 100 
questions and answers in a novel manner. 
It is particularly useful to New Canadians 
or teachers in Social Studies 8. Anotlier 
particularly timely Lesson Aid is No. 91, 
"The Government of Canada." This Aid is 
1 0 pages of background material and test 
questions for Social Studies 8 and 30. 

SENIOR E N G L I S H teaehers may not 

D. Nickerson, 
Lesson Aids 

Secretary 

have heard that we have a deluxe Aid for 
English 20 — a printed booklet of ques
tions, character sketches, notes, summaries 
and paraphrases on "Julius Caesar." Send 
for it as No. 213, $1.00. You may not need 
it but your students would. "This book
let is perfect for the teacher who is pressed 
for time. 

Give yourself a free Christmas stocking 
treat — one of our new, free, big, big cata
logues. Write to 1644 W. Broadway, Van
couver 9, B.C. 

B.C.T.F. Scholarships 
Appreciated 

TH E B.C.T.F. scholarships and prizes 
for students in the College and Faculty 

of Education now number 11 totalling 
$2400. 

In addition many local associations offer 
scholarships to graduates of their high 
schools who plan to proceed to teaeher 
education. 

At its October 17, 1956, meeting the 
Senate of the University of B.C. recognized 
these scholarships by passing a vote of 
thanks to Miss M . E . Cottingham, the 
B.C.T.F. Representative on the Senate, for 
her initiative and energy in securing schol
arships. 

VISUAL INSTRUCTION SUPERVISOR 
Qualifications should include a University degree, some years' training and experience 

in the field of visual education; administrative ability and a marked 
aptitude in meeting the public. 

— Apply in detail to: 

Dept. of Extension 
UNIVERSITY OF ALBERTA 

Edmonton, Alberta 
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On Your Behalf 
Continued from page 149 

November 20-21 
Mr. Ovans was in Montreal attending the 

National Secretaries' Conference. 

November 21 
Langley Teachers' Association sponsored 

an Educational Conference. Mr. Evans 
was in attendance. 

November 26 
Miss Mollie Cottingham was in Powell 

River to deliver an address at the Induction 
Ceremony held by the Powell River Teach
ers' Association. 

Burnaby Teachers' Association sponsored 
a workshop for staflE representatives at 
which Mr. Spragge was guest speaker and 
Miss Macfarlane was a consultant. 

November 28 
Mr. Boyd, Mr. Evans, and Mr. R. Camp

bell, Chairman of the B.C. Shop Teachers' 
Association, represented the Federation at 
the Fifth Conference on Adult Education 
in British Columbia. 

EUROPEAN TOUR:, 1957 
CANADIAN-AMERICAN TEACHERS' 

INTER-FELLOWSHIP PARTY 
Leaving (puebec, July I Ith; Returning Quebec, 
September 6th. Cruise ship "Arosa Sun." 

Yhltlng 
Germany, IHoIIand, Belgium, Austria, Italy, 
Swilierland, France and England. Inclusive cost 
—$1,150.00. 

SCANDINAVIAN TOUR 
Leaving New Yorli, M.S. "Stockholm," July 2nd; 
Arriving' New Yoric, M.S. "Kungshol.n," Aug. 22. 

Vhlflng 
Norway, Sweden, Denmark, Holland, Belgium, 
Germany. Inclusive cost—$1,120.00. 

For Brochure and Defafis 
Apply Travel-Secretary 

MISS JEAN GENEREUX 
'I3M St. Dannls 

Montreal, Pro. of Quebec. 

open to all members of ibe teaching profession, their 
Irlcnds, and students. 

C O M M E R C I A L P R I N T E R S , L I T H O G R A P H E R S A N D B O O K M A N U F A C T U R E R S 

EACH generation of printers has passed this 
precept on from {ourneyman to apprentice . . . 

"Type was made to read'' 
No true craftsman in converting the written word into type 
ever forgets this cardinal rule. 
Therefore, at "Evergreen Press" in our selection of printing 
types we have been guided by the advice of the master 
printers of fhe pest and present. 
We believe the printed matter we produce is, first and fore
most—"Made to road." 

EVERGREEN P R E S S LTD. 
INCOnPORATINO - .THE L U M B E R M A N PRINTINO C O . L T D . A N D W R I G L E Y P R I N T I N G C O . L T D . 

Phone TAtloW 2421 • 1200 WEST PENDER STREET. V A N C O U V E R I, B.C. 
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OVERSEAS E D U C A T I O N 

L E A G U E O F C A N A D A 

SUMMER TOURS, 1957 
The League has been planning tours for 

Teachers, Students and their -friends since 1910 
except for tho two war periods. 

Sailing Daies lor 19S7: 

Eastbound June 25, 27 and July 2 

Westbound August 23, due Montreal 29 
All Canadian Pacific "EMPRESS" ships 

Tours; 

British Isles, including ocean from Montreal 

back to Montreal, from $750.00 

Continental tours, from $130.00 
Our Own special 26 day tour of the 
continent $535.00 

Write for details fo 

642 SOMERSET BUILDING 
WINNIPEG I, MANITOBA 

R. Fletcher. B.A., LLD., 
Honorary Treasurer. 

Miss Lilian Watson, 
Travel Director. 

DENOYER-GEPPERT 
COMPANY 

MAPS - GLOBES - CHARTS 
PLASTIC MODELS 

FOR 

S O C I A L SCIENCES 

B I O L C S I C A L SCIENCES 

ORDER FROM 

L C. (Jim) HILL 
Nortliwest and Britisli Columbia Rep. 

2828 Broadway Norlh, Seattle 2, Washington 

OR...through the Provincial Text-book Branch, 
Victoria, B.C. 

Maps and Globes are Duty Freo to Schools 

FIRE - AUTOMOBILE • INLAND MARINE - LIABILITY - FLOATER 
HOUSEHOLDERS - REAL ESTATE • PROPERTY MANAGEMENT 

AUTOMOBILE FINANCING - MORTGAGES 

20 °̂ SAVING ON YOUR COMBINED INSURANCE 
We are now able to save you 20% on your three-year domestic insurance, excluding automobile. 

T h e policy which we now have, called the Composite Dwelling Policy, provides for the 
inclusion of A l . L your domestic insurance, i.e. fire, floater, liability—meaning a common 
expiry date for all coverage—one policy—one premium—three-year protection. Contact us 
right away for full information. T h a t twenty percent saving is really worth while. 

R E M E M B E R A L S O — i f your automobile insurance is not already with us—to obtain the N o 
Claims Bonus to which you are entitled i f you have an unblemished loss record for three 
years' or more. 

AUTO FINANCE AT SIMPLE INTEREST TO ALL 5CTF MEMBERS 

CHRISTIE AGENCIES; LIMITED 
Vancouver: 
Rm. 611 . Provlneo Bldg., 198 W. Hastings St., 
MArine 2188 

Victoria: 
904 Sordon St. 
Phone 3-7722 
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nen> ®oohs-
E S T H E R G . H A R R O P , Book Review Editor 

SPECIAL R E V I E W 
The B.C. Atlas of Resources. Obtainable 

from D . B. Timner, Sec., c/o Depart
ment of Lands and Forests, Victoria. 
Price: $8.31 for paper tag cover; $10.97 
for plastic kivar cover, and $16.31 for 
cloth hard cover. 

Teachers of British Columbia will hail the pub
lication of the jillas of Resources of British Colum-
bi\t with enthusiasm. This v.ilume, issued by the 
E . i . \ Natural Resources Conference IS.IG, is a 
nivsi for all teachers and school libraries in the 
proviiice. It is of office desk-blotter size and is 
accurate and authoritative as well as attractive and 
absorbing. Each map unit is composed of three 
basic parts, for cjuick and comprehensive proce
dure—the map legend, the map itself and the text 
page. Many of the maps are original in this pub
lication and cover a wide range, from relief and 
oceanography, through bio:ic regions, forest re
sources, irrigation, population, settlement to trans
portation. Each text page has its full share not 
only ot concise information but also of carefully 
chosen and striking pictorial material. 

T h i s Atlas is unique in that it contains in-
forriiation not othenvise available and not hitherto 
published. For example. M a p No. 2. showing the 
Landforms of B . C . , is not only illustrated in one 
of the newer forms of cartography but also repre
sents a most interesting reduction from aerial 
photography to a flat map surface. Smilar ly , Maps 
No. 19 and 20, showing farm popu/ation in rela
tion to total population, as well as the comparative 
regional values of crops and crop products, are 
maps of a most interesting and unique nature. 
These are but a few examples of the forty-eiijht 
maps and gazetteer chat present a remarkable fund 
of infonnation in the fields'of physical, regional, 
human and economic geography. 

T h e members ot the B . C . Natural Resources 
Conference and their editors deserve the highest 
commendation and congratulations for their forc-
sighti';.ingenuity, and diligence in producing for 
the Xitnl time an accurate and complete compen-
diurri'of the resources of this great province ot 
British C o l u m b i a . - G . A . V . T . and H . D . D . 
E D U C A T I O N 
Educating Gifted Children, by Gertrude 

Howell Hildreth. Harper & Brothers 
(Can. Agt. Musson Book Company, 
Toronto), 1952. $4.25. 

T h i s is an account of an experiment in modem 
education. Hunter College Elementary School is 
the .school where the plan is being developed. It 
was cstabli.shed in 1941 </;T,the city of New York 
as a plan to be tried in the education of gifted 
children. A t the d o s e of the first ten .years of 
operation, r.he staff met in committee to study the 
contri'jutio'as of the Hunter College Elementary 

School to the basic plan, and the result of these 
deliberations as a workshop scheme is this book. 

T h e arrangement of the book is excellent. Each 
chnpter is devoted to a specific topic, and each 
chapter is concluded with a summary ot the 
material discussed. While there is an informality 
present in the methodology in the instructio-.j, the 
fact remains that the school retains anything good 
from traditionalist practices. 

T h e topics discussed follow a definite order. 
Chapter 1 is concerned with the child; Chapters 
II-VI describe the school organization, curriculum, 
and instruction; Chapters VII-IX deal with tlie 
school, and parents and the community: Chaptei-s 
X - X I are concerned with the staff and their teach
ing. Here a personal note might be injected-if. 
seems to the reviewer that while gifted children 
are entitled to gifted teachers, these same gifted 
teacheis must not he withheld from the mediocre 
and average pupils, for who knows what chords 
may be struck, what results may be gained from 
inspiration? Teachers should set themselves ideals 
and strive to reach these. 

For practical suggestions in classroom procedure. 
Educating Gifted Oiildrcn is a \'ery useful book 
to be placed in a Teachers' L i b r a r y . — E . G . H . 

Canadian Education—Today, by Joseph 
Katz. McGraw-Hill, 1956. $3.95. 

Canadian Education—Today is a symposium of 
twenty articles by twenty different educationists, on 
the subject which has hccn used a,< a title. T h e 
editor, who is by birth and eduaitioi\ a Canadian 
westerner, has written the l.ist article himself, and 
by it he has given an epitome to the thoughts of 
his 19 predecessors. H e is Associate-Professor ot 
Kducation in the Faculty of Education, University 
of Manitoba, and although a relatively young man, 
he has developed a wide acquaintance with edu
cational matters. 7 

As was stressed in Dr . Klilda Neatby's So Little 
for tiie Mind, the fact of Canada's education 
policies being really big business is reiterated i n 
this book. In the editorial preface, D r . Katz speaks 
of the increased interest' in education, and assigns 
a possible reason for this to the increased popula
tion and greater ease of communication. H e con
siders, however, that the real reason lies in "in
creased enrolments and tremendously increased 

costs." ;i' 
In selecting the authors for the essays included 

in the text, the editor has gathered those who have 
had personal exf>erience with or in the t)'pe of 
school or work discussed. A l l types of schools are 
here—pre-school, elementary, secondary, private, 
vocational, nciitial college, and university. T h e 
work of various olTicials-rprincipals, supervisors, 
inspectors, superintendents—is discussed and de
scribed. Th i s contributes vitally to the essay-group. 
It is interesting to ndte. hijw some of these desig
nations are interchanged in the ten provinces. T h e 
nature, function aird purpose of the Home and 
School-Parint Tea<.itsr group are not neglected; in 
fact the accpiiht of the beginning of this movement 
is extremely .informative. T h e "New Composite 
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School" occupies an imporiant place in the edu
cational sclieme and the account given here traces 
this type o£ school by passing from the west to 
the east coast of Canada. T h u s the writer of the 
article treats in each province this rather special 
development. In a remarkably clever way one 
author has described the matter of curriculum 
construction in each province—clever because he 
has outlined and listed briefly yet carefully this 
important and basic work in setting up the schools' 
programmes. 

In concluding a review of this book, reference 
by quotation from parts of the last essay seems 
advisable. O f Can.ida Dr . Katz has said: " T h e 
Canadian character has been developed within an 
atmosphere of compromise, an atmosphere in which 
two nations, the one Gallic, die other Anglo-
Saxon, have sought to find paths along which both 
could move in amity and acxord"—also "Canada 
possessed as it is of wide expanses regional in 
character, thinks regionally; possessed as it is of 
cultural differences, thinks culturally: posse.ssed as 
it is of different histories, thinks historically. A n d all 
of these dillerent types ot thinking find their 
counterpart in the educational scene." Lastly, he 
writes, "Canadian education to-day has problems, 
but they are the problems of a healthy, fonvard-
looking, growing institution." 

A book such as Canadian Education—Today is a 
real treat for a serious reader.—E.G.H. 

F I C T I O N 
The Story of Gold, by Ruth Brindze. Illus

trations and end papers by Robert 
Bruce. Copp, Clark, 1955. $3.35. 

This book is similar to the author's former book 
The Gulf Stream in its format, and it is made most 
attractive by its illustrations and its end papers. 

For thousands of years, men have continued the 
search for gold which has led to many explorations 
and famous discoveries in the Americas, Africa and 
Australia. It is the story ot civilization written in 
gold. Children love the sound of the word and this 
book fascinates them. 

A Golden Fleecel K i n g Midas! A block ot gold 
forty-tour cubic feet in size! A n ounce of it worth 
thirty-five dollars! A great pile of gold kept in 
vaults and guarded day and night in Kentucky, 
U.S.A. These are only a few ot the stories in this 
book to interest boys and girls ot Grade VI and 
V I l . - D . M c C . 

Lucky Starr and the Big Sun of Mercury, 
by Paul French (Pseud.). Doubleday, 
1956. $2.75. 

For science fiction fans here is another of the 
David Starr series. T h e story revolves around 
planets, inso-suits, suns, rock tentacles, robots; but 
the plot centre is the tangle of mysteries which 
occur when Lucky Starr and his budtly accept 
orders from Earth's Council of Science to investi
gate some possible Mcrcurian sabotage.—E.G.H. 

F R E N C H 

Jean-Paul Chez Lui, by C. S. Elston. Clarke, 
Invin Co., 1955. SOc. 

This hook contains a wealth of information 
about life in France—botli within the house and 
on the street. T h e vocabulary for the most part is 
simple enough, yet challenging, for first year 

students. T h e words which are strange and which 
might cause difficulty arc words which would be 
of value in any every-day vocabulary. These are 
words which do not generally appear in first and 
second year texts, but which are so much a part of 
the French way of life. 

T h e story is perhaps a little juvenile for Grade 
I X or X students. I believe that if the age and 
activities of Jean-Paul could be advanced some
what without a corresponding advance in reading 
and vocabulary difficulty, the book would be of 
gre.nter v:;lue. 

Th i s book, or one like it, would enrich and add 
a great deal of interest to the French 10 course 
without increasing the course-load too much. 

- M . R . D . 

En Vacaiices a Paris, by A. L . Carre. Clarke, 
Irwin, 1954. 48 pp., 45c. 

This little book follows a familiar pattern: a 
school pupil visits relatives in Paris; he asks ques
tions; they answer. After each of the twenty chap
ters are eight questions based on the preceding 
material. A "vocabulaire" is provided. For teachers 
who know nothing about Paris, this would probably 
be a useful book. French 10 and 20 l e v e l . - D . H . 

Aventitre a Fronac, by J . G . Marash. Clarke, 
Irwin, 1954. 91 pp., 75c. 

T h e first word of the tide is no exaggeration. 
Pupils should enjoy this little "Who-done-itr" T h e 
exercises at the end of each chapter are unusually 
ingenious. French 91 and 92 levels.—D.H. 

L'Affaire des Parfums, by H . N . Adair and 
A. Dcgrcvc. Clarke, Irwin, 1954. 64 
pp., 45c. 

If your French 92 pupils will overlook the use 
of coincidence, and the inclusion of a modern 
language leather lo solve the mystery of the missing 
formula, they will thoroughly enjoy this little yarn. 

T h e atuhors have consciously and successfully 
striven to present a "praclical" vocabulary, to have 
characters refrain from "talking like a book." Apt 
questions b.ised on the eight illu.strations constitute 
a useful addition to the text.—D.H. 

INDUSTRIAL ARTS 
Units in Hand Woodtvorhng, by J. H . 

Douglass and R. H . Roberts. McCor-
mick-Mathers Publishing Co., Wichita, 
$1.00 (Can. Agt. Copp Clark Company 
Ltd.) 

A paper-backed book ot IGO pages about the size 
of the B.C.S.T. Bulletin. There are 28 information 
unim which include: lumber, classification and 
growth of common words, tools, fasteners, joints, 
drawer and table construction, stains and finishes. 
There are 33 operation units, and at the end, a 
section on the connnon rafter which seems to be 
ralher sketchy. Nevertheless the book contains some 
good inforination. Illustrated. 

Materials in Imlustnj, by S. F . Merserean. 
McGraw-Hill Co. Ltd. No price given. 

T h e book contains a list of all materials used in 
industry together with their manufacture. Titles of 
cliaplcrs are as follows: Forest products: Non-
melallic minerals; Iron and . steel; Non-ferrous 
metals; Miscellaneous. 
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Hand Wrought Iron Work, by Edward F. 
Krom and Peter J. Paige. Published in 
U.S. by Bnice Publishing Co. (Can. 
Agt. Ryerson Press, Toronto). No price 
given. 

This boolc has approximately 110 pages and con
tains descriptions of simple band iron and iron 
work for the various grades. It is fairly well illus
trated and each project has the operations listed. 

Sheet Metal Workers Manual, by L . Broe-
mel. Frederick J. Drake & Co., Chi
cago (Can. Agt. Copp Clark Co., Ltd.. 
Toronto). No price given. 

Listed in this book is sheet metal working 
machinery; patterns and pattern draugliting: sheet 
metal workers' tools; elementary sheet metal prac
tice; electric and oxy-acetylene; hand forging and 
welding. T h e book closes with topics on allied 
geometry and mensuration. 

N . B . T h e Book Review Editor wishes to thank 
the contributor who sent these reviews. Tliere was 
no name attached.—E.G.H. 

L I T E R A T U R E 
Panorama of World Literature. Edited by 

Henry J . Firley and published by De
noyer-Geppert Company, 5235 N . Ra-
venswood Ave., Chicago 20, 111. Un
mounted sheet form §5.50; cloth-
backed mounted form $12.75, F.O.B., 
Chicago. 

T h i s publication is a literary map 04x14 inches 
in size, printed on heavy paper in bright attractive 
colours. It covers the literature of the Americas, 
the British Isles, Europe, China, Japan and India 
v/ith names of the writers inset on the sections 
of the countries where they lived. Pictures oE 
many of the important writers arc also inset. 
There is a list of famous sea-voyages which have 
contributed to literature and the map shows, with 
an attached legend, the route that the navigators 
concerned followed. 

Some special features are: a list of sea stories 
published in the 19th and 20th centuries; acknow-
ledgemerit by the use of a green block placed 
over each country which had a National Epic 
(the name of the epic is given); inset maps of the 
British Isles, China, Japan, India; two special 
insets (1) O u r alphabet heritage; (2) the Cradle 
of Religion with a list of the Sacred Books. Small 
sketches appear here and there ot well-known 
ideas such as "knights jousting," "mediaeval 
monks," "the T r o j a n Horse," "Greek theatre masks 
of Comedy and Tragedy" and many others. 

Indeed it is almost impossible for one to review 
this map adequately. It should have a place in 
every secondary school library and would be in. 
valuable in English classes. Write the company 
and request Circular No . H 1 9 W . - E . G . H . 

Poems to Enjoy, by W. P. Percival and J . G . 
S. Brash. Thomas Nelson & Sons (Can
ada), Toronto, 1955. $1.90. 

A book of poems with a distinctly unique ar
rangement. After four pages ot explanatory notes 

on technical terms in the study ot poetry, the 
book is divided inlo two parts, each ot which 
contains four types ot poetry—lyric, descriptive 
lyric, narrative, and humorous. In Part I and 
Part II each type is introduced by a note on 
the qu-Tlities ot that type. Th i s arrangement should 
be valuable to the student since from the examina
tion ot these notes, he could discover tor himself 
what cliaracteristics to expect in the poems that 
follow. 

British, Canadian, American and a very few 
European poets are represented. T h i s wide choice 
together with the fact that the poems in Part II 
are somewhat more dilTicult than those in Part 1 
indicate that the compilers have made a conscious 
effort to work towards keener appreciation in the 
reader. 

A t Ihe end of the book arc three indexes: 
a biographical index, an index ot first lines, and 
an index of titles, all ot which should prove 
useful . -E. G . H . 

Romeo and Juliet; Cyrano De Bergerac. 
Edited by Frank A. Ferguson. Clarke, 
Irwin, Toronto, 1956. $1.50. 

This is the .second text in a series known as the 
Clarke Invin Comparative Classics. In its arrange
ment it is an extejleni book ror an English litera
ture studeni, and in its price it will be acceptable 
lo his purse. There is a general introduction com
menting briefly on each play. T h e treatment for 
each play is identical-critical survey, text of the 
drama, notes and critical comment on each act. 
O n each page arc footnotes whicli will assist 
materially in the study. T h e last feature ot the 
hook is exlremely useful, especially for any student 
who is attempting independent sludy of these plays. 
There are specific questions on each play; general 
(juestions which call for detailed knowledge of 
drama, or comparative questions about these plays; 
essay topics to be assigned; passages for memoriza
tion'. Lastly a glossary has been added. Teachers of 
English literature will do well to become ac
quainted with this series.—E.G.H. 

N A T U R E S T U D Y A N D S C I E N C E 
Wonders of the Bird World, by Helen 

Gere Cruickshank. Dodd, Mead & Co. 
(Canada), Toronto, 1956. Illus. $2.75. 

Readers become more aw:ire of our feathered 
friends afler examining Helen Cruickshank's book. 
T h e author is a noted bird-watcher, and one can
not help feeling some of the love and enthusiasm 
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Moving by inexperienced people without 
the proper know-how and equipment can 
be a killing experience. No need to do it 
tho hard way when you can call us for 
a "Wife.Approvod" North American Van 
Lines move. 

FLANDERS VAN SERVICE LTD. 
2342 E. Hastings St., Vancouver 6, B.C. 
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B. C. T. F. 
Medical Services 

Association 
From a Recent Survey 

"Of all ihe dry words of tongue or j)en. 
Here are these in summary, then,..." 

1. Eight out of ten Canadians were sick 
at least once a year. 

2. Six of the eight above were forced 
to remain at home. 

3. O f the eight, five were obliged to 
go to bed. 

4. The average person feels out of sorts 
51.4 days a year. 

5. He is obliged to remain at home 
from work 12 days a year. 

6. The national time loss in dollars was 
$325,000,000. 

7. The average Canadian, during a 
span of 70 years, was sick a total of 
10 years and was disabled for two 
years. 

8. While 8 0 % of us get sick in varying 
degrees in a year, only 43 see ^ 
doctor. 

9. About half the teachers of this 
province figure in the above-men
tioned 4 3 % . 

10. Protect your health—-join the B.C. 
T.F. Medical Services Association 
without delay. 

11. Contact your Local Association 
Secretary for information about em
ployer participation. 

12. O r write to the B.C.T.F. Medical 
Services Association, 1644 W . Broad
way. V?,ncouver 9. B.C. Telephone. 
CEdar 8812, 

she li.is for birds. Slic does ii marvellous job of 
exposing a new hobby to any eight or ten-year-
oUl. 

Bird families are described clearly and concisely 
from the first bird "Archeopteryx" to the hun
dreds of birds wiiom wc know of to-day. T h e 
author's husband. Allan, a noted ornithologist, 
took the many photographs shou-n in the book. 
- E . B . 

P R I M A R Y 
100 Types of Primary Seatwork. Compiled 

and edited by George E. Tait and 
others. School Aids and Textbook Co., 
Regina, 1955. .$2.00 postpaid. 

A handbook intended for Grade I teachers, and 
based mainly on the sight vocabidary in our own 
basic readers. Although the introduction maintains 
that "A l l exercises involving word analysis or syn
thesis should use words with which the child is 
familiar" many of the exercises do not have this 
laudable (|ualiiy. Some employ words with which 
the cliildren are ordinarily not familiar until 
Grade II or later. Surprisingly enough, reading 
readiness work is preceded by exercises on phrase 
reading, reading comprehension, etc. However, most 
of the exercises will be found usable with little 
adaptation if arranged in a better sequence.—M.H. 

SOCIAL STUDIES 
Conservation In Caitada, by O. M . McCon

key, B.S.A.; M.S.; Ph.D.; F.R.S.A. J . M . 
Dent & Sons (Canada) Ltd., 1952. 
215 pp., $3.50. 

T h e author, professor of Field Husbandry at 
Ontario Agricultural College, Guelph, has been 
able to supplement his extensive educition with 
personal observation, in many countries, of con
ditions related to the subject of his book. From 
a man who, while serving as Agiicultural Re
habilitation Officer for U.N.'s F . A . O . , acted for 
two years as adviser to the Chinese Ministry of 
Agriculture and Forestry, the plea for a co
ordinated conservation plan for Canada comes 
wilh special force. T h e profuse illustrations in 
the book are unusually well-chosen. Adequate 
maps are provided. Printing, paper and engraving 
are superb. Though the subject matter gives more 
detailed treatment of the problems of Canadian 
agriculture, it deals as well with Conservation of 
Forests, Minerals, Fish, W i l d Life and Water, and 
supplies scientific proof of the fact that Canadians 
are needlessly destroying the sources of their own 
prosperity. A t the same time, the language is not 
too technical and the book provides excellent 
reference material for the Social Studies. 

Ac the end of the book, opposite a picture of a 
farm boy gazing out over the fields, is this 

C O N S E R V A T I O N P L E D G E 
I give my pledge as a Canadian to defend from 

waste, to work for the wise use and good manage
ment of my country's natural resources—its soils 
and minerals, its forest, waters and wild life. 

, _ - H . N . 
T h e December, 1955, issue of Unesco Chronicle 

contains two very interesting items. T h e first is 
a six-page article entitled Une.ico and Women's 
Kig/i(j, and the second is a brief announcement 
of the Director-General's plan to introduce an 
international admission card for libraries. Such 
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a card would simplify matters for students who 
wislied to use the facilities of foreign libraries f<n-
any research work lluil they arc doing. I'resent 
arrangements to gain access to such materials are 
clumsy and time-consuming.—I'. G. H. 

Arctic CoiiniKind, by Roland Wild. Ryer
son 1-ress, I'oronlo, !n.");'5. llliisinitcd, 
•iiLOO. 

. \ lale of Ihe sea and a biograjjliy of a shi|>'s 
loinmander are combined lieie, prefaced by a Fore
word written by a Governor of the Hiulson's Kay 
C:ompany, and an Inlroduclion by a passenger who 
had travelled in the S..S. Nascopie in lOII-l.'i. 

The ship, the S.S. Nascopie—Hudson's l!ay Com
pany supply ship—and Captain Thomas Farrar 
Sincllic, O.H.K., lived together from 1917 until 
1915 when Captain SnicUie vctiicd. Ketore taking 
command of ihe Nascopie he had coinmaiuled 
three other ships. His love of adventure and his 
ticiermination to follow the sea began in early 
childhood and despite all efforts on his parents' 
part, nothing coukl break this determinalion. His 
knowledge of human nature, lii.s tact and his res
pect for his master's post were three of his oiit-
sUuuling (|ualilies. 

The book is filled vith accounts of episodes in 
Captain Smellie's sea-life most interestingly and 
briefly told, and in it, the author has made an 
outstanding addition to Canadian literalure. 

- K . G . H . 

Six Years of War, by Colonel C. P. Staccy, 
O.B.E. Queen's Printer, Bureau of 
Publications, Ottawa, 1955. $3.50. 

This history of Canada's participation in World 
War II is the official record. In a .sense it i* the re
casting of a former l)Ook on tlie same theme which 
won for the author the Covernor-General's .Award 
in 1918. The text is illustrated by 14 maps and •]•> 
pholugraplis. and the style is excellent. In this 
volume are covered such topics ,is Canada's tradi
tion towards war; Canada's preparation for war; 
Mobilization; Can.ida's war experience in Hritain, 
Japnn and China. There are filans for tvvo more 
volumes dealing with the other war-llieaires. One 
ot these will be published early in lO.'ifi and the 
other at some later lime. Titles for these books are 
The Catiadinm in Italy and Northwest Ktim/ic 
Campaign respectively. 

In the 029 pages of lext there is a vast aniouni 
of interesting and factual material and readers 
cannot help seeing and appreciating the careful 
research which the author has done. In I'art 1 
there is much information about the pre-w;u° 
numbers in the Canadian Forces and pre-war at
titudes. One sentence is very significant: "For 
generations Canadian goveinineiits and parliaments 
and certainly also the public at large appeared tn 
be convinced that it was time enough to begin 
preparing for war afler war had broken out. It 
would be easy to demonstrate the coiimry's tradi
tional dislike of peacetime armaments and its un
willingness to spend money on iheni." For thought
ful readers or pcrliaps for senior sludenis in our 
schools and universities, the account ot the opera
tions at Dieppe and Hong Kong or the raiding 
conducted from Ij'rilisli bases will be very useful. 

Besides all this. Colonel Siacey is Canadian-born 
and educated, and he has, as well as a creditable 
record ot publications, a verv fine military a.ssocia-
tion.-E. G. H . 

Junior Social 
Studies Series 

hy GEORGE E. TAIT 
for Grades IV, V and VI 

• 
THE UPWARD TRAIL 

CIrade IV, Social Siudies. This new Ijook is 
i l l e\ery way up to the very high slaniUiril 
.••ei by the two earlier books in ilie .series. Iu 
conicnt, illusiralions and formal, i l is a ile-
ligl i l to the mind and eye. 
Vernon iMoiild, who illuslraled the two 
earlier hooks, is again responsible for the 
striking illiisliations and maps. 
In The Hlmiaril Trail we le.iru in detail 
about a boy's life in F.nglaiid, Colombia, 
.South America, Iceland, East Pakistan, Cen
tral .America, the Ihiiied Slates and. in more 
detail, about Canada. S2.10. 

THE WORLD WAS W m E 
CJrade V . Social SliKlies. The sioiy of world 
explmalioii . Sl.H."). 

BREASTPLATE AND 
BUCKSKIN 

tirade V I , Social Siudies. The siory of ihe 
explorers, fur traders and earliest .settlers of 
Ihe .Americas. .?I.R.">. 

T H E R Y E R S O N PRESS 
299 Queen Street West 

TORONTO 2-B 
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STUDY ARITHMETBC WORKBOOKS 
. . . for a thorough, nidividualizcd means for maintainuig fkills and remedying errors. 

Each of the STUIIY A R I T H M E T I C ^ V O R K B O O K S provides: 
15-20 standardized drills. 
15-20 problem sets 
A built-in remedial program, keyed to individual errors. 
A n individual progress chart. 

T h e core of the maintenance program, and of the diagnostic and remedial features of the 
S T U D Y A R I T H M E T I C W O R K B O O K S is the staudavdi/ed self-testing drills. 

A l l remedial work is completely individualized. A Self-Help Chart reveals the weaknesses of 
each pupil , and enables h im to determine the remedial practice he needs and re-teaching pages 
to study. 

T h e S T U D Y A R I T H M E T I C W O R K B O O K S .ire completely self-administering. They are 
correlated with the S T U D Y A R I T H M E T I C texts, and may also be used without a textbook. 

S T U D Y A R I T H M E T I C W O R K B O O K S , Grades 3-8 each .70 

Please order through the Textbook Branch, Victoria 

W. J. GAGE AND COMPANY LIMITED 
82 S P A D I N A A V E N U E T O R O N T O 2-B 

REX-O 
SPIRIT 

GRAPH 
DUPL ICATORS 

... Are Better 
P R O V E IT T O Y O U R S E L F 

W ITH A 30-DAY FREE TRIAL 

R IGHT IN Y O U R O W N S C H O O L 

B.C. DISTRIBUTORS 

WESTERN OFFICE EQUIPMENT 
1409 W. BROADWAY VANCOUVER 9, B.C. 
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it's 

Clyde C. Chute 

IT is with deep regret that teachers will 
hear of the recent passing of Clyde C. 

Chute, former principal of Hastings School, 
Vancouver. 

Mr. Chute was born in Nova Scotia in 
1884 and attended Dalhousie University. 
He joined the Vancouver teaching staff in 
1909 and became vice-principal of Dawson 
School in 1912. A year later he was ap
pointed to the principalship of Hastings 
School, a position he held until his retire
ment because of ill health in 1942. From 
1916 to 1918 he served as a volunteer with 
the Canadan Army in France. 

The many pupils and teachers who knew 
Mr. Chute at Hastings School will remem
ber him as a loyal friend, a devoted teacher 
and a very able administrator. 

University of Chicago 
Appoints B.C. Men 

Two former British Columbia teachers 
have recently received appointments 

to the staff of the University of Chicago. 
John I. Goodlad is now professor in the 

Department of Education. He has been 
professor of education and director of the 
Division of Teacher Education for Emory 
University and Agnes Scott College, At
lanta, Georgia. 

Professor Goodlad will assume major re
sponsibility for the Center for Teacher 
Education, with special attention to the 
preparation of teachers for elementary 
schools. 

DECEMBER. 19S6 

Professor Goodlad taught in the schools 
of Surrey for three years after graduating 
from the University of British Columbia, 
and was on the staff of the Boys' Industrial 
School for a number of years thereafter. He 
went to Atlanta in 1949. He has served as 
consultant in training methods to the U.S. 
Department of Public Health and as chair
man of the publications committee of the 
Association for Supervision and Curricu
lum Development since 1954. 

At the University of Chicago his teach
ing and research will be primarily in the 
field of curriculum. Head of the Depart
ment of Education is Francis S. Chase, 
who, in 1952, was feature speaker at the 
Vancouver Fall Convention. Dr. Chase has 
also served as director of Education Com
munications Service for a number of years. 

John H . M . Andrews, principal of Wood-
fibre Elementary-Senior High School from 
1953 to 1955 and research assistant at the 
University of Chicago during 1955-56, has 
joined the University's Midwest Administra
tion Center as a staff associate for 1956-57. 

Supportcf' ''y W . K. Kellogg Foundation 
grants, the Midwest Administration Center 
is now in its sixth year of operation. Mr. 
Andrews' assignment will be with the con
tinuing national study of school adminis
tration being conducted by the Center. He 
will also work toward his doctorate' degree 
in educational administration. 

Mr. Andrews is one of eight outstanding 
school administrators selected to join the 
Center's staff in the current year. The eight 
associates were selected from a field of 
some seventy - five quahfied candidates 
recommended from throughout the United 
States and Canada, according to Dr. Chase. 
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Following graduation from the Univer
sity of British Columbia in 1947, Mr. An
drews served with the Britannia Mining 
and Smelting Company as a mining engi
neer for two years. He then returned to 
the University of British Columbia, gradu
ating from the Teacher Training Pro
gramme in 1950, and receiving the master's 
degree in education in 1954. He was a high 
school mathematics and science teacher at 
Squamish and Salmon Arm from 1950-53, 
before joining the staff of the Woodfibre 
schools. 

B.C.S.T.A. Officers 
AT their recent annual convention in 

Cranbrook, the British Columbia 
School Trustees' Association named Arthur 

_ W. E . Mercer, New 
Westminster, as Presi
dent. Mr. L . C. Aggett, 
Vancouver, and Mrs. 
Marion Ricker, Nanai
mo, are Vice-Presidents. 
Mr. Len Wood, Arm
strong, is Immediate 
Past President. 

The B.C.T.F. offers 
its congratulations to 
these officers and the 

ten district representatives who will assist 
them in guiding the affairs of their Asso
ciation. 

NATO Scholarships 
TH E North Atlantic Treaty Organization 

has announced a Scholarship and Fel
lowship Programme for the 1957-58 aca
demic year. The aim of the programme is 
to encourage the study anc,; research of 
such historical, political, constitutional, 
legal, social, cultural, linguistic, economic, 
scientific and strategic problems as reveal 
the common traditions and historical ex
perience of the North Atlantic area consid
ered as a Community, and give insight 
into its present needs and future develop
ment. 

The terms of the awards differ for each 
programme, as do qualifications. 

Application forms and other information 
can be obtained from the Awards Commit
tee, The Royal Society of Canada, National 

Research building, Ottawa. Completed 
forms must be submitted by January 1. 

Niirserv School Training 
T the time of the coronation of Her 

A. W . E . Mercer 

A Majesty, Queen Elizabeth, the Eliot-
Pearson School ot Medford, Massachusetts, 
U.S.A., made a very generous offer to com
memorate the event by establishing thu 
Queen Elizabeth Scholar.ship for one year's 
training at the School. Her Majesty has 
graciously accepted the offer on behalf of 
lier Canadian subjects. 

Candidates may apply for: 
(1) The one-year graduate course lead

ing to the Nursery Training School diplo
ma. This is open only to those already 
holding a bachelor's degree. 

(2) The two-year undergraduate course 
leading to the Nursery School certificate. 
This is open to candidates who have com
pleted the equivalent of two years at col
lege. Applicants for this course must be 
prepared to remain for the second year to 
complete the training. Renewal of the 
scholarship would be dependent on satis
factory reports on the first year's work. 

The scholarship is for tuition, room and 
board. The successful candidate will be 
expected to provide her own transportation 
to and from Medford. Also, about $100 
will be required to cover the university 
health fee, books and other supplies, and 
local transportation from the college to the 
nursery school. Other personal expenses 
must also be borne by the student. Appli
cants must be prei^ared to return to work 
in the field of early childhood education in 
Canada. 

Applications for the year 1957-58 must be 
submitted by February 1, 1957. They 
should be addressed to: 

Queen Elizabeth Scholarship Committee 
Department of National Health and 

Welfare 
Jackson Building 
Ottawa, Ontario 

Application forms or further information 
regarding the scholarship may be secured 
from die above address. 

It is hoped that announcement of the 
successful candidate'can be made by Mav 
15th. 
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steamship and Plane bookings to Europe for 1957 should be made 
immediately. There is no let up in travel 

for 1957. 

Also mos-i imporfani- is your booking of 

TREASURE TOURS 
We now have their full itineraries for your Inspection. 

In 1956 many clients were disappointed in not getting what they wanted because they 
delayed booking too long. Write or see us at once. 

DRAINIE TRAVEL AGENCY 
TAtlow 3055 

840 Dunsmuir Street 
V A N C O U V E R , B.C. TAtlow 7711 

We matte no c/iorge lor our sefv/ces os wc are agents for all Airlines, Shlfis and Tours, etc. 

In p a i n t . . . 
"POSTEL" 
TEMPERA 
Twice as easy to mix with water 
Eleven brilliant Ostwald Colours 
"Postel" colours are non-chalk
ing, non-fading 

If you prefer liquid colours, ask 
for "Postel" Liquid Tempera 
Colours. 

A n d in 
m o d e l i n g c l a y s 

•••AMACO 
The name is synonymous with 
quality. Whether it be Permo-
plast (permanently plastic type) 
or Clay Flour, Moist Clay, Red 
Firing Clay or White Porcelain 
Clay — you can't go wrong with 
Amaco. For complete details 
about all types of Amaco Clay, 
see your Moyer Catalogue. 

MONCTON * . M O N T R E A L ' f O R O N T O 

SCHOOtSUPPllES LIMITED 
S A S K A T O O N E D M O N T O N 
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Priorities 
in Public 
Relations 

S T E W A R T H A R R A L 

WH A T makes a sehool public relations 
programme click? 

That's a real question. And there's no 
single answer. For public relations, you 
see, involve the three M's—media, men, 
and methods. 

Actually, all of the ingredients for good 
public relations are present in most schools, 
large and small. But the success of the 
programme—its strength or weakness—is de
pendent upon the way in which the ele
ments are organized. 

Organization Spells Success 
Take a look at a successful school sys

tem. Pick out the factors—personnel, plant, 
and activities—which make it tick. Now try 
to find the intangibles — loyalty, service, 
enthusiasm, cooperation, and others—which 
keep the gears of the public relations ma
chinery lubricated. Could you give a one-
word summary of your findings? It's "or
ganization." 

No public relations programme can be 
any stronger than its organization. Without 
a plan which covers its major points of mass 
contacts—not just on special occasions, but 
regularly—a school system is in a constant 
state of unpreparedness. A well-considered 
plan gives unity and consistency, direction 
and movement, to activities that otherwise 
would be undertaken in a casual or hap

hazard manner. Every person who has pub
lic relations responsibilities must recognize 
that he is an important member of a team 
whose welfare, and that of each and every 
member, depends upon mutual co-opera
tion and endeavour. Furthermore, every 
person must be alert to every situation 
whose outcome changes the climate of pub
lic opinion. 

These are momentous days in school 
public relations programmes. Parents and 
other interested persons are showing a re
newed desire to participate. They want to 
have a part in discussing, suggesting, 
changing, and approving policies that are 
to be used in their schools. They know 
that lay interest must accompany every 
step in the progress of education. On every 
hand they are saying, "Let us help." With 
the schools facing a new crisis, perhaps the 
most vital one in history, more and more 
school authorities are asking, "How can we 
step up the effectiveness of our public re
lations without increasing expenses? How 
can we make the most of our staff and 
facilities?" 

There is no stock answer. Too many 
school heads have avoided any strict or
ganizational plan because they have be
lieved that it would require a large staff 
and a huge budget. Obviously this is a 
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misconception, one which is fading as more 
school leaders realize that they can make 
the most of what they have, both in staff 
and in financial support. Actually, there 
are many types of organizations which 
range from a staflF of full-time workers to 
the simple yet effective system in which 
many people—staff, parents, teachers, and 
students—are utilized on a voluntary basis. 

No matter what type of organization is 
used, we must realize and accept our own, 
and tlie limitations of others. We have to 
search, discover, and use special abilities. 
This is a job for all—teachers, principals, 
and administrators. We need the work and 
support of many people and publics. We 
will enlist the aid of students, the home 
and school group, women's organizations, 
business, industry, service clubs, civic 
leaders, and others. 

The Public Relations Committee 
The members of an effective pubhc rela

tions committee must be chosen for their 
special interests and abilities. You want 
organizational, writing, design, and speak
ing abilities, among other talents. You need 
people who can meet the press and who 
can get others to do special jobs. You need 
people who have ideas and others who can 
carry those ideas through. But whatever 
you do — don't load the "willing horse" — 
spread the work around. 

The committee's job may be a long-range 
continuing programme or a short-term final 
project. Whatever the job is, the committee 
will need support from all elements of the 
school system as well as from the public 
it seeks to influence. 

Know Your Audience 
Naturally, if you plan to reach the 

people of your community, then you must 
study the factors which make your locality 
different. It will pay you to learn all pos
sible about attitudes, income, occupations, 
educational levels, prejudices, and "power 
structures." Who are the most influential 
persons? How do they feel toward the 
school and its objectives? Have they ever 
been invited to participate in educational 
events and programmes? Know the various 
groups within your community—fraternal, 
civic, rehgious, business, recreational, cul-

tiu-al, professional. Learn their strengths 
and weaknesses, their objectives and pro
grammes, and their relationship to the work 
of the schools. 

Information Needed 
Your citizens are often critical of schools 

because they are misinformed. If Miss 
Jones and her group of 25 fourth-grade 
students march downtown in the middle 
of the morning, someone may exclaim, 
"What are tlie kids doing out of school at 
this time of day?" This reaction may be 
avoided, at least partly, by informing the 
general public of the many values of stu
dents knowing their community—its inter
ests, it goals, and its characteristics. 

Your pubhc relations programme, yon see, 
is most effective when it is geared to local 
needs. You and your public relations com
mittee, together with administrative ofiB
cials, should decide where community 
understanding needs strengthening. Any 
area where criticism is usually present is a 
sure sign that public relations is needed 
there. 

Every teacher must remind herself, 
"What I do in and out of the classroom 
adds to the total attitudes which people 
have toward the schools." Teachers should 
always be tlie most important corps of 
goodwill ambassadors for the system. 

Be sure that your public relations pro
gramme is organized for both harmony and 
efficiency. Decide upon objectives in terms 
of community needs. To get the best results 
from your programme, be sure that it is con
tinuous and that it reaches the public. Try 
to impress upon' each member of the 
"school family" — administrators, bus driv
ers, teachers, principals, custodians, offi
cials, students, and others—that each has a 
task to perform. Unity makes strength. 
That's the biggest priority in public rela
tions. 

Dr. Stewart Harral of The University 
of Oklahoma was consultant for the 
Educational Publicity and Public Rela
tions course at the ATA Banff Con
ference. 

—Reprinted from The ATA Magazine, Octo-
i>er, me. 
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Ten Commandments 
for Principals 

( A D A P T E D ) 

TH O U shalt honour all thy superiors that 
thy days may be long in the school 

that tire school board hath given thee. 
Thou shalt not covet thy neighbour's 

school, nor his clerical help, nor his care
taker, nor his teachers, nor anything that 
is his. So shalt thou live in harmony with 
thyself and with thy neighbours all thy 
days. 

Six days shalt thou labour and do all thy 
work, but the seventh day is a day of rest 
and for paying heed to thy family. In it 
thou shalt not labour to mark papers, nor 
write letters, nor read superintendent's 
bulletins, nor plan testing i^rogrammes, nor 
.shalt thou by any means betake thyself to 
thine office, even to escape an angry spouse 
or a whining offspring. 

Thou shalt not take unto thee any 
graven images as the heathen do: gradu
ation exercises, community projects, poppy 
sales, extra-curricular activities, and other 
vanities of like nature. Thou .shalt not bow 
down thyself to worship them, for in so 
doing thou mayst pass by unheard many 
teachers and children who wait upon thy 
guidance. 

Thou shalt visit each classroom in thy 
school at least once a month, that die chil
dren and the teachers may know thee and 
what manner of man thou art, and in so 
doing thou shalt bring down many blessings 
upon thy head and benefits unto thy 
people. 

Thou shalt not consort .unduly with the 
sirens of administration: forms, correspond
ence, supplies, telephone calls, textbooks; 
for once these have thee, they will by no 

means let Uiee go. But hearken thee dili
gently to the stern goddess of supervision, 
so shalt thou find her tlie fairest and the 
loveliest among ten thousand. 

Thou shalt not press thy wisdom rudely 
upon thy teachers, but thou shalt introduce 
matters subtly and with discretion, at some 
propitious moment, that thy teachers may 
entertain these things even as their own, as 
in olden days some men entertained angels 
unawares.Thou shalt by no means be dis
couraged or cast down if thy teachers hear 
thee not in the beginning, for wist ye not 
that the Gospels were written four times 
in the Bible that even a few might believe. 

Thou shalt not quote thyself as an au
thority at any time, but thou shalt say, 
"research has proven," since none know 
otherwise. Thou mayst rely also upon, "the 
best authorities claim," since these can by 
no means agree among themselves. Or, 
with regard to local problems, let it be 
said diat, "the superintendent has decided," 
having first made sure that this is even so. 

Thou shalt not take the word "demo
cratic" in vain, nor shall it fall glibly from 
thy tongue, for it is as hard to arrive at a 
true understanding and practice of democ
racy as it is to walk the straight and narrow 
way. 

Thou shalt not speak unguardedly of 
being busy, for there be many who moan 
of this: indeed there be those who make 
great ado of this so that they may apxiear 
to be what they are not. The wise man 
knoweth that those who labour diligently 
waste not their time in saying so. 

W i l l i apologies lo Munroe MacLeod and otliers. 
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Here's Holiday Cheer 
Le/ Coca-Cola jnit you 

at your sparkling best 

When the family gathers for holiday fun, 
let Coca-Cola add to the joy of the 
moment! Its happy sparlde makes festive 
times more festive. And there's nothing 
so refreshing as its bracing flavour . . , 
treel Today . . . enjoy Coca-Cola, 

bright as the lights on the 

Free Booklet "Refreshment Through the Years" Now Available to Schools 
. . . the exciting story of Cocd-Cola from beginning to present. 
This booklet tells the Interesting and Informative story of the discovery, 
development and growih of Coca-Cda from its modest beginning to the 
world-wide popularity it enjoys today. It Is the story of a need . . . of a 
search . . . of ihe growth of an Industry in your community. It contains a 
wealth of information to help your students with their essay or project. 
Write today for the number of free copies you need, to your local bottler 
of Coca-Cola, who also has a special events department ready to advise 
you of your refreshment needs for school dances, Home and School meet
ings, etc. 
Also available at no cost . . . a 30-minufe 16-mm sound colour film "Re
freshment Through the Years." 

COCA-COLA AND "COKE" ARE REGISTERED TRADEMARKS. COCA-COLA LTD. 
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6RiYHOUND 
Trave! home Ihe worry-free way in a weli-heated 
GREYHOUND bus. 
GREYHOUND is the symbol of relaxed comfort, con
venience, amazing economy, and frequent daily schedules. 

SPECIAL RATES 
Special reduced rates for teachers 
and students on sale from December 
1st to December 15th. Return limit, 

January 25th, 1957. 

WHENEVER YOU GO . . . 
WHEREVER YOU GO . . . 
GO GREYHOUND! 

For complete Information on 
Fares and Scliedules, see yout 
local Greyftound Agent. 


