MINI-UNIT PLAN
TEACHER NAME: Patrick Dunlop
UNIT SUBJECT: Social Studies 6 & English Language Arts 6
UNIT TITLE: Global Issues & Governance / Literacy Inquiry
GRADE: 6
LESSON DATE: November 2025

RATIONALE
This cross-curricular inquiry project is designed to authentically integrate Indigenous content, inquiry-based learning, and decolonizing pedagogy while remaining developmentally appropriate for Grade 6 students. It reflects provincial curriculum expectations in both Social Studies and English Language Arts and is informed by research-based frameworks that center relationships, identity, and community connection.

CURRICULUM CONNECTIONS 
Big Ideas:
Economic self-interest can be a significant cause of conflict. (Social Studies 6)
Exploring stories and other texts helps us understand ourselves and make connections to others and to the world. (ELA 6)
Curricular Competencies:
Ask questions; gather, interpret, and analyze ideas; and communicate findings and decisions. (Social Studies 6)
Explain and infer different perspectives on people, places, issues, or events by considering prevailing norms, values, worldviews, and beliefs. (Social Studies 6)
Access information and ideas for diverse purposes and from a variety of sources and evaluate their relevance, accuracy, and reliability. (ELA 6)
Use writing and design processes to plan, develop, and create engaging and meaningful literary and informational texts for a variety of purposes and audiences. (ELA 6)
Content:
Global poverty and inequality issues, including economic policies and resource management, and their effects on Indigenous peoples in Canada. (Social Studies 6)
Recognize and appreciate the role of story, narrative, and oral tradition in expressing First Peoples perspectives, values, beliefs, and points of view. (ELA 6)
FIRST PEOPLES PRINCIPLES OF LEARNING (FPPL)
This lesson intentionally integrates:
· Learning is holistic, reflexive, reflective, experiential, and relational.
· Learning is embedded in story, history, and identity.
· Learning involves connecting with place.
· Learning requires exploration of one’s identity.
· Learning ultimately supports well-being of self, community, and land.
· Learning involves generational roles and responsibilities (witnessing).

LEARNING INTENTIONS (Student Friendly)
· I can ask good questions about land and resources.
· I can read, watch, and listen to different kinds of texts (stories, videos, news articles).
· I can find important information and summarize it.
· I can understand different perspectives, especially Indigenous perspectives.
· I can share ideas in a way that makes sense (writing, speaking, art, or digital).
· I can listen respectfully to others and act as witnesses.

PRE-REQUISITE CONCEPTS AND SKILLS
· Conceptual foundations: Basic understanding of Indigenous presence on the land, multiple perspectives, and simple cause/effect relationships.
· ELA skills: Ability to summarize short texts, identify main ideas, and participate in structured discussions.
· SS skills: Comfort asking inquiry questions, using simple maps/visuals, and gathering basic evidence to support ideas.
MATERIALS AND RESOURCES (REFERENCES) NEEDED FOR THIS LESSON
· Indigenous story:
· “A Day with Yayah” by Nicola I. Campbell (Nle?kepmx, Syilx, Métis) and illustrated by Julie Flett (Cree, Métis)
· FNESC Authentic Resource
· Themes & Topics:
harvesting and gathering, plants, caring for
Mother Earth, intergenerational relationships,
traditional medicines, TEKW (Traditional
Ecological Knowledge and Wisdom)
· Chromebooks for research & presentations
· Local T’Sou-ke, SĆIȺNEW (Beecher Bay), & Pacheedaht First Nation Territory maps
· Project supplies (poster board, markers, crafting supplies etc.)
· Learning & Witnessing rubric
· Student handout
· Case study sources:
· T’Sou-ke Nation – Community Website (Land, Energy & Stewardship Pages)
· Pacheedaht First Nation – Forestry / Stewardship Statements
· SĆIȺNEW (Beecher Bay) Nation – Community Page
DIFFERENTIATED INSTRUCTION (ACCOMODATIONS)
· Flexible access to content: Tiered readings, short videos, vocabulary supports, and graphic organizers to meet varied literacy levels.
· Multiple ways to show learning: Students may choose oral, written, visual, or digital formats (posters, audio recordings, storyboards, slideshows, etc.).
· Supportive environment: Small-group conferencing, structured discussion routines (e.g., talking circles), and extended time or breaks as needed.

ASSESSMENT AND EVALUATION
Formative:
· Exit reflections: Students briefly summarize what they learned that day and identify one new question or perspective.
· Small-group check-ins: Teacher circulates, listening for understanding, supporting evidence gathering, and respectful engagement with multiple perspectives.
· Peer witnessing: Students listen to one another’s developing ideas and retell key points using simple witnessing prompts (“I heard…”, “This made me think…”).
Summative: Students collaborate during inquiry, but each student produces an individual multimodal summative reflection (written paragraph, illustrated profile, voice note, or short slide).
Their final reflection answers:
1. What land or resource decision did you explore? Who is involved?
2. What perspectives or responsibilities do Indigenous peoples bring to this issue?
3. Why does this matter for people and the environment?
4. What can we learn about responsibility, respect, or allyship?
The final summative product is assessed using the Learning & Witnessing Rubric

LESSON ACTIVITIES:
	TEACHER ACTIVITIES

	STUDENT ACTIVITIES
	CLASS MANAGEMENT CONSIDERATIONS
	PACING

	
Lesson 1: Story Land and Scanning

Read or play a local Indigenous story; model how story teaches lessons about land and identity.
Guide a short discussion on whose land we are on; introduce local Nation(s).

Model “I wonder…” questions to launch inquiry.

Lesson 2: Case Study Carousel

Set up stations with simplified texts (articles, maps, videos).

Prompt students to compare perspectives (Indigenous, gov’t, industry, environment).

Facilitate short group debrief.


Lesson 3: Forming Inquiry Groups & Refining Questions

Help students choose a case study group (forestry, salmon, pipelines, water).

Model how to break a big question into smaller sub-questions.

Conference briefly with each group.


Lessons 4-5: Forming Inquiry Groups & Refining Questions

Teach a mini-lesson on summarizing and identifying perspective.

Provide kid-friendly articles, videos, and Indigenous sources.

Model source reliability (“Who made this? Why?”).

Lessons 6: Creating the Inquiry Project

Review project options (poster, podcast, story, comic, slideshow).

Conference with groups to check understanding.

Support students in using multimodal tools (audio, visuals, text).


Lessons 7: Gallery Walk (Witnessing + Peer Feedback)

Model witnessing protocols: listening, retelling, responding respectfully.

Facilitate movement routine through stations.

Gather observational assessment evidence.

Lesson 8 — Reflection & Checking (Summative Piece)

Guide students through reflection prompts.


Review the rubric and expectations for the summative.

Collect summative products.
	


Listen to the story; turn-and-talk about key teachings.

Contribute ideas and questions; share prior knowledge.


Generate 1–2 wonder questions of their own.



Rotate through stations; identify “who, what, why” for each issue.

Use a graphic organizer to record perspectives.


Share one perspective or insight.





Form groups based on interest; refine an inquiry question.


Write 2–3 sub-questions to guide research.

Discuss group roles and responsibilities.




Read/view texts and summarize key points.

Identify at least 2 perspectives on the issue.

Evaluate whether a source is trustworthy.




Choose a project format and begin creating.

Use evidence to explain perspectives clearly.

Draft, revise, and organize their product.






Present their project to peers; act as witnesses when viewing others.

Use “I heard… / This made me think…” prompts.

Engage respectfully with peers’ work.





Complete an individual written or visual reflection answering 4 key questions.

Self-assess using the rubric.


Submit final work.
	


Use a talking circle or turn-and-talk to ensure structured participation.

Post a map or visual; have pronunciation guides ready.


Provide sticky notes or a shared chart for collecting questions.



Time each rotation; assign roles (reader, recorder, summarizer).





Keep discussion short and focused; use a visible timer.




Ensure balanced groups; provide pre-made group role cards.


Provide scaffolds for students who need more structure.

Post group roles; monitor social dynamics early.




Provide headphones for videos; support struggling readers.

Highlight safe sites; circulate to support evidence gathering.

Offer a simple checklist: author, purpose, bias.




Set up stations or cart with supplies; provide templates.

Provide clear expectations (success criteria + rubric).

Manage noise if groups are recording audio/video.






Stagger groups to reduce crowding; provide feedback slips.

Set a timer for each station; control transitions.

Monitor for sensitive content or emotional responses.




Provide visual/written reflection templates.

	



	
Allow extra time for students who need it.
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REFLECTIONS (Teacher Use After Lesson)
Which activities, stories, or case studies most engaged students, and why?
What follow-up learning or next steps should deepen or extend this inquiry theme?

